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PREFACE

The :f this put-:..ii-ati,n was for 7eaz.-r_ err

The ru:stitution of the Ut'e that now appear- *he --ve-

seemet, ty the time the co=mittee withrpreparing the =aterial had

conTletei its task, far more appropriate. o :- main puros,_s of this

putoation are ;1 to present a sequen:e of activities and performance goals
that will make the artic:ation of the program from one level to ancther less
a =atter of chance '!ha:_ of de:iterate thOir.e, t: estatlish ascooe of

tr.-_c language ezperiences that generalizes from the resource guides for

-ach grade level the types of aotivities and skills in composing, interpreting,
an language that al: stu2cnts on each grade level should have, to

s-iggest a numter of methods and procedures for L.:pie:tenting these learning
ani developing these skills and processes.

he putlication is, however, a "handbook" and not a course of studs"' . It

is an aid to the -;ze of the resource guides that provide numerous suggestions
for teaching English in units of study centered upon types of topic_- or

processes associated with the various worlds of discourse and communization

contexts in which we all live and in which we use language and receive verbal
and non,vertal communi.,ation for informatioh;-persuasion, entertainment,
comfort, and transmission of experiences, ideas, and feelings.

The resource guides that outline and expand the long -range and specific
goals for each grade level have never been, nor were they intended to be,
"courses of study" in the narrow sense of "prescrioed" programs. Indeed, a

=ere glance at the quantity of material, the number of suggested activities,

the wealth of options for teachers and students in these guides would affirm,
the intention of the committees who prepared them that they establish major
objectives and provide resources from which teachers and students might choose

neans to achieve these goals. However, it is just this richness of suggestion,
these many options, that have led teachers to seek more help in deciding which
activities, processes, and skills among the literally hundreds that are
desirable for implementation are more "basic" than others in the sense that
all students should have the opportunity to engage in them and to develop as

great a proficiency in their use as possible. It is to give help in making
such decisions that this handbook, with its emphasis on scope, sequencl, and

methods, has been published. It is in no way a substitute for the resource
bulletins on each grade level; it supplements them and makes them easier to

use. Activities in the scope and sequences are tied to specific activities

and objectives in the grade level resource bulletins.

This publication is a landmark production. All our guides have sought to

represent the creative ways of teaching and learning that go on in the myriad

situations where over students and 500 teachers concentrate on English

language use and development. All have been prepared by committees of
teachers and supervisory personnel working together during the school years

and the weeks of our summer curriculum workshops. But this handbook represents
the feedback from each teacher in the County who has tested and reacted to the

initial activities and goals set forth in the scope and sequence that was

ix
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ENGLISH AS HUMANE DISCOURSE

A RATIONALE FOR THE TEACHING OF OUR LANGUAGO

IN A cF.ANGE;.; WOK,:

A teacher of English, in the best sense of the word "teacher," embarks on a

life-long journey involving change, _where means and en4, become intermingled,

where roles of teacher and student are re*rsible and interchangeable at time*,

where getting there is not half the, fen --it's all the fun, especially in_the

chaotic "real" and educational worlds we live in. Supervisors, administrators,

and college instructors who have been running to stand still inIthe whirlwind

of change, all realize that the_"facts" about what English ishow it should be
taught and learnee,-what materials are_most helpful in the process,_ how it can

contribute to a full life are not clearly definedielements that can be neatly

packaged into courses that are passed or failed on the basis of standards we can

all agree on. Teachers are discovering that grade levels are meaningless, if by

grade levels one indicates that all the students in the grade are more 9r less

alike in achievement and ability. They're discovering that the Methods the col-

lege education professors have talked-about are really being tried-out. They

are learning that the materials of instruction to assist them in teaching Okr

charges are not confined to textbooks, but are, instead, varied--textbooksv
periodicals, paperback texts, and trade titles, television and films, and -

gadgets like overhead projectors.
-

They are beginning to realize that supervisors and principals and older,

more experienced teachers are not sources of right-and-wrong answers about

children and programs and subjects. If they are good supervisors and principals ,

and teachers they are, in fact, initiating themselves into new content, methods,

and processes and they are asking more questions than they are prepared to give

answers. They discover that those wriggly, remote; bright, dull; apathetic,
energetic; well-groomed, sloppy; outgoing, defensive; handsome, ugly; privileged,

deprived children, adolescents and young adults refuse to be in real life the

ciphers the textbooks in educational psychology have made them--the docile

statistical averages we practice our theories on. They learn that most students

know little and care less about the subject we love most.

Some of us blame the children for being the way they areand continue to
try to change the child instead of the program, the methods, or ourselves.

Some of us rush back to the training institutions for more coursesand credits

courses in new grammar, new media, new criticism. And this helps somewhat.

But there are no courses-1n the "new" very real Johnnys and Marias and Mabels..

And there are no new courses in the difference between the real world and the-

world of the school; or in where to go from here. But most teachers of English

don't escape into apathetic or hostile disillusionment or become dogmatic

processional caterpillars of tradition; nor do they rejecttheir-role as teacher

to become perennial and perpetual credit-accumulators. Some of them--most of

them, in fact find that the real-reason they wanted to become teachers of

English is not, as they may have believed at one time in theirdives, 4tat they

love Shakespeare more than life, or that they want a guaranteed living wage, or

that they have a mission to protect the English language from the vulgarizing



influence of --,n-standard usage. They dis.!over that the real reason they
decided to become teachers of Emglish is that they believe in the liberalizing,
hu=anizing, freeing role of language--the English language--in the lives of
:seine:. who, unless they become more human and less machine-like may very well
cease to exist as a :p pies at all.

Once they have discovered this fundamental fact about teaching English in
today's schools, they never ask whether they should fail Johnny because he
continues to say "I ain't got no shoes" after he has gone through the-drill
books or because he talks in class when he gets bored or sleeps when he should
be listening. They stop insisting that every educated person should have read
Moby Dick or Hamlet - or even Silas Marner. They begin to ask questions like
these: What kind of English materials, methods, and sequences will make a
difference in the kind of human being that Johnny or Maria will become, in the
kinds of uses he makes of the leisure time the machines 'are creating for him?
What kind of verbal skills does Harry need to become a more productive and
happier person right now and later, when he goes to college, or enters a trade
or gets married? How.can I make English interesting to Joe, who has hated it
for fifteen years? How can I teach in such a way that Steve thinks that
characters in books and what happens to them have a reality of their own; that
literature is as "true" as science or math; that writing.is a way of learning
to think, to perceive the world more accurately; that talking and role-playing
and discussing are ways of imposing some order on the world and not just
skills that are ends in themselves ?. And, finally, how can English become more
"real" to these real pupils?

The teacher who asks these questions understands that teaching English has
become a dialogue between teacher and student,, a discourse involving teacher-
as-student; student-as-teacher, supervisors and principals and the world "out
there."

THE'BJECT WE CALL "Er.:GLISH"

We used to think we knew
/

what ";anglish" was, though we weren't often asked
to define it, but we assumed that everyone knew that it was the'most important
subject in the curriculum. But definitions have gotten more. fashionable than
they were thirty years ago. Now their function is not just to delimit one
-"class" from members of another "class"; there is an added b-arden of objectivity
.and "scientific" validity required of our descriptions of subjects today., Which
points to a general observation about the English program as a'whole:- that it,
more than any other program in the curriculum, with the possible exception of
the social studips, has reflected changes in general education and society's
shifting value predilections and preferences. The "what" of English has
depended on the "why" of society. James Miller has characterized these changes
.as going from what he calls "progressive" in the Dewey era, to "academic" in.
the Bruner, post-sputnik age, from which we are emerging into an emphasis on
the affective aspects of education. In discussing the changing "what" Of the
English program, the period from the first World War to the Great Depression
may be descibed as the "traditional" era; the period from the Depression to
the beginning of the Cold War, the "utilitarian" or "Life- adjtistmert" era; the
period in which we are now, the "disciplinary" or "computer" era; and the
period into which we seem to be emerging, tleAhumane" era. A more memorizable

1
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way of characterizing these four value-eras of the twentieth century might be as

"implicit," "instrumental," "intellectual," and "humanistic." Both the "what"

and the "how" are related to the fourth.

TRADITIONAL AIMS AND ENDS

During the "traditional" or "implicit" era,e.the "what" of English was

whatever had been included in the English programof the academies and grammar

school and colleges of the preceding era. The underlying assumption seemed to be

that whatever had been good enough for those who had made this country the most

democr4ic and at the same time Me most prosperous country in the world was

good enough for us all. In those daysilEnglish was a different "claapic" on

e,ry grade level Silas Marner on the tenth grade, Scarlet Letter oni the

eleventh, and Hamlet on the twelfth; every year began with a review of gram-

marthe eight parts of speech and their unalterable relationships with simple,

compound, and complex sentences. In addition, we were required to write rather

lengthy "themes" or "compositions," a composition process that terminated 'in

the "term paper," so called because it took a term to write. ''The values of this

content were supposed to be implicit in the tasks or in the content themselves.

,.....4 curses in English were organized around particular pieces of literature,

blocks of grammar, and specified writing tasks. The eleventh grade was a "survey"

of American literature, and the twelfth grade a "survey" of English literature.

Grammar was the same from the intermediate grade of elementary school to the

senior year, with the addition of such items as "absolutes" and "gerunds" at

the upper levels.

The "how" that accompanied this "what" was mainly a deductive, teacher-

dominated methodology, with classroom recitation-providingthe main opportunity

for students to pvticipate. The publishers' contributions were literature

anthologies that ififfered little from publisher to publisher and grammar and

composition boOks that repeated the same language and rhetorical exercises from

grade to grade with different sentences. This description is not hyperbolically

exaggerated.

"LIFE-ADJUSTED" ENGLISH

Progressing to the next era, where Dewey and Kirkpatrick dominated the

educational scene, the "what" and the "how" changed in accord with the demand

for practical and life - centered educational objectives. Subjects had to prove

their worth, in those days, by demonstrating,their values as instruments of

daily living. The "life-adjusted" English p ogram included such diverse
addenda to the classic approach as "teen-age' classics and abridgments of

adult classics the former to encourage the adolescent to like reading, the

latter to provide him a marked-down ticket to culture.

Instead of, or in addition to the usual themes, we wrote letters, letters,

letters--not because we had someone to write to, but because letters were
supposed to be real-life activities, even if the only recipient was the teacher

and the only motivation was the problem. Those students who were going to

college still had the themes and the term papers, except that now they were



allowed, even encouraged, ' select topics that were more closely related to
their interests and vocational needs- gurch activities were permitted.
Grammar went under, submerged by as s on "usage" and "functional"
English, a melange of drills where Jse between do and does and
talked about "levels of language" that were "acceptable" in various social
and vocational situations. Courses were often organized around themes
that offered a pattern that could include a variety of literary types and
materials of suitable reading difficulty; themes ranged all the way from
topics such as "Courage" to "Sense and Nonsense Verse for Leisure Hours."

The accompanying methodology, the "how" of the instrumental period in
English education, was based on an attempt to provide more opportunities
for student participation in selecting and carrying out objectives. This
was the era of "group work." This is the time when Freud and Marx caught
up with the schools, and literature was taught because it helped one come
to term with one's own and others' psyches or because it explained a par-
ticular point of view about society. This was also the era of change in
emphaSis from blocks of content in grammar, literature, and rhetoric to
stress on skills of language use. We have all heard English defined as
"listening, speaking, reading, and writing"; this definition is a "life-
adjusted" definition of English.

ENGLISH AS A SUBJECT DISCIPLINE

But sputnik ended all that; it seemed that life-adjustment had to make
way for the possibility of death-adjustment and evidently this adjustment is
considered an intellectual one. Practical know-how is all right in its place,
but theory comes f'-st. The uses of language for social understanding and
cooperation began _ take a back seat to the uses of language for manipulation
of others and as the end and means of a particular type of logical analysis. Now
the key words are "intellectual," "scientific," and "discipline." Some
prophets are Bruner, Fries, and Chomsky, and the now-old "new" critics. The
emphasis is on "structure of the discipline",and "sequence." The shift is
from the child to the subject itself. The method is analytical and, at the
same time, inductive. The medium is the audio-visual aid, the programmed
textbook, the language laboratory.

The influential educational agency, in addition to the Modern Language
Association and the National Council of Teachers of English, is the College
Entrance Examination Board's Commission on English, which has re-defined
English as-the study of "language, literature, and composition." It is also
significant that the Commission, which explicitly stated its concern for
college preparatory students who could and shr dd be expected to attempt
academic excellence, has influenced the programs for all students.

Recently, secondary school programs especially have been under the spell
of the subject as intellectual discipline. Literature was to be studied
critically, using the tools'of the literary critic as teaching and learning
methods, though occasionally it was considered O.K. to speak of it as an art
to be enjoyed or "appreciated." Composition was dealt with as if the rhet-
oricians had isolated the principles of good writing in much the same way
that the mathematicians had arrived at the principles of numerals and number

I
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relationships. Any language was treated as if it were an entirely scholarly

study of various types of "linguistics." There is something ambivalent about

our present English programs, especially in the study of language. On the one

hand, we are pursuing subjective and humane ends when we study the principles

of general semantics and when we try to relate what the linguists know about

dialects to the social problems of our ghettos and to the selfconcepts of our

students. We insist that language is what differentiates humans from other
animals, and then we proceed to provide endless analyses of sentences which
students are perfectly capable of using without any assistance, all aimed at

helping students "generate" more "complex syntactical structures." Perhaps

the present trend toward more grammar is impelled, not by a desire for greater

accuracy but by a completely emotional, irrational conviction that somehow or

other a knowledge of grar,.mar will make better writers and speakers of us all.

We should not be convinced of this until a relationship between the ability to
speak and write and the extent of one's information about grammar can be shown.

TOWARD ir:GLISH AS HUTIArE DISCOURSE

Where do we go next9 For it is unrealistic to expect the American educa,-

.tional world to stand still. About the pnly constant factor on our educational

scene seems to be change itself. Because the future is unpredictable, all we
can do is make an educated guess about the kind of English program that will be

in style for the next ten or twenty years. Right now, we think that the choice

seems to lie in one of two directions either we make better computers of

human beings or we will choose to make better human beings. Our hopes are that

we choose to make better computers who can serve more humane persons. If we

are to move in this direction, our first step should be-to assess the older

programs and salvage from them what seemed to work in terms of producing more
efficient, more cooperative. more generous, happier in short, more civilized

human beings. There are already portents of this trend; one of these is the
increasing attention to "humanities" programs. Another sign is the claim by

many :,cientists to "humanism." (We will really be back in business if the

scientists start stealing our stuff.) The teachers who were asked this past
spring to register their ideas about the most basic kinds of discourse ex
periences in our present program, the participants in the preworkshop
sessions to summarize the teachers' ideas of a basic scope and possible
sequence of activities, and the summer workshop committees all accepted the

review and reassessment of our present program as a first step toward the
formlation of performance goals and objectives for all students.

What we are working toward now is an English program, already in sight,
that combines the best of the present programs and that puts the emphasis back

on the "who" and "why" of programs, with the "what" and the "how" determined

in relation to these other two. The program is eclectic, or pluralistic, if

you prefer; because there is no one contentlor no one way to meet the needS of

20,000,000 individuals. The content and method is selected with these major

aims in mind: (1) to help students use their language effectively ani under
stand it with comprehension in the ordinary "communications" contexts of life

and (2) to help them enjoy language and the related communications media as

art and entertainment. A twostrand program in English organized around
here two major aims and dealing with language as communication and language
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as art and entertainment resolved some of the dichotomies of content and method
that existed in previous attempts to give structure to the English curriculum.
If we simply acknowledge the fact that English is not a subject in the same
sense that biology or geometry are subjects, it seems sensible to project a
program that attempts to organize the skills in the use and understanding of
language within a communications context that stresses the instrumental
functions of language. The other major aspects of the English program, related
to the communications strand but providing another dimension the aesthetic,
affective dimension emphasize the use of language in literature and in the
communications media that entertain and may or may not be "art."

Both of these aspects of English--cognitive and affective have content
and methodology. The communications content deals explicitly with the nature,
structure, and functions of language as the basic human mode of understanding
one's self and others, and of conveying these understandings. The central
experiences of communicating verbal and nonverbal meaning we have called
"composing" (including speaking, writing, and acting out) and "interpreting"
( including reading, listening, and viewing). The committee that wcrked
through the summer of 1973 attempted to arrange the most basic of the composing
and interpreting experiences for students in grade seven through twelve in a
continuum of difficulty which will be tested out during the coming year. or two
in pragmatic ways, in classrooms all over the County. Though the basic tasks
have been agreed upon, the methodology of teaching will vary, depending upon
the nature of the content, skills to be emphasized, and the abilities and
purposes of the learners.

In our program, the mass media provide both content and method in the
understanding of the total communications context; group discussion techniques
for both small and large groups are useful; programmed materials and
individualized classroom activities are indispensable for differentiation or
performance goals for different students.

In-the program that features English as humane discourse, literature is
viewed as a record of human experience, as the unique verbal art of a par
ticular writer or people, and as a source of both intellectual and sensuous
pleasure. The mass media are treated as purveyors of information, art, and
entertainment. Not all the works studied are classics after *11, even
acknowledged snobs read the New Yorker or Playboy or Ms in addition to or
instead of Moby Dick or Kind Lear. Not that the present English program is
filleciwith edited classics or badly written popular printed materials.
"Literature" should be studied, with mass media taking,:a less importa9,t place,
but "literature" means something broader than the uld standbys. The
methodology of the literaturemass media program combines group study and
analysis of short works selected for their exemplary value, with
individualized reading aimed at extending acquaintance with literature of
past and preqent, of one's own and other countries, and with literature that
records experiences both similar and different from one's own.

MAJOR AD IS OF THE PRE= PROGRAM

The resource bulletins for grades seven through twelve that have been
developed by committees of teachers and supervisors over the past years, and

)
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the sequences that were arrived at during the past summer, are based on the

assumptions that the objectives and emphases that follow are central to the

achievement of the discourse-centered, humanistic program of English we are

working toward.

UJOR PROGRAM OBJECTIVES

-- Oral fluency

- - Basic control of clarity in writing

__ Versatility in reading abilities and tastes

- - Comfortable and acceptable language usage in varying situations

- - Awareness of primacy of language as basis of all learning and culture

-- Control over language competencies related to social and civic

participation

MAJOR EMPHASES II: TOTAL ENGLISH PROGRAM, K-12

-- Integration of the language, literature, reading, and compositional

aspects of English

- - Involvement of pupils in creative interpretations and expressions of

their own experience

-- Role-playing and dramatic activities as learning methods in regular

English classes

- - Correlation of language communication with other media

- - Use of inductive teaching methods

- - Emphasis on individualization of instruction through more student options

in choice of materials, assignments, and longer units of learning

- - Pervasive use of small-group procedures

-- Attention to the affective as well as to the cognitive aspects of the

"arts"-oriented aspects of English

- - Emphasis on language as a central "humanity"

- - Establishment of a sequence of language experiences basic for students of

all abilities and vocational aspirations

-- Clustering of language skills around centralizing experiences and
activities, instead of making skill acquisition an end in itself



Attempts to maice goals more specific by adopting the habit of uaing

behavioral objectives for short term goals



PART I: A Scope and Sequence of Basic Composing,

Interpreting, and Language Activities

INTRODUCTION

PROBLEMS IN ESTABLISHING A BASIC SEQUENCE
OF EXPERIE:CES IN ENGLISH LANGUAGE ARTS

Anyone who has ever tried to set up a sequence of basic activities in English

for am continuum of grade or age levels must have learned in the attempt that

the task is almost impossible. But at least when one works alone, as a single

teacher in a classroom, one's own assumptions and predilections about what is

meant by "basic" and "sequential" and "English" make the task somewhat easier.

We all seem to think we know what English is, which aspects of English are more

important (or basic) than others, and which skills or activities are more complex

than others. However, the task of providing a guide to a basic English sequence

for over 500 teachers in a county where more than 62,000 teen-agers attend

secondary English classes every day presents almost insurmountable problems.

Get any group of teachers of English together and ask them the question: "If

you had to list the ten most indispensable English experiences for an 'average'

class of a particular grade or age level, which would you choose to teach?"

Compare the results of the teachers' responses. How much unanimity of ,pinion

would you expect to get? If you answered "Very little," you'd be righi, of

course. For the ideas of what English is, what elements of English deserve

priority attention in a time limit dictated by State requirements and school

schedules, and which experiences belong on which grade or age level are largely

subjective, and in the past have been decided--on an individual or school or

system basis in some sort of arbitrary way.

The problem in determining what is basic and what is more complex than

something else on a similar continuum is compounded by the comparative absence

of research into the skill-oriented tasks of English (such as spelling or

certain types of reading or the production of mechanically "correct" sentences),

the emphasis on individualization or grouping of instruction to differentiate

rather than to meet grade-level standards, the variety of art-related materials

in English, the need to include scientific or objective areas (grammar, certain

types of expository reading and writing, critical-thinking), and the apparent

conflict between humanistic aims and cognitive goals.

The fact, too, that our subject, however we define it, is concerned with

values, with human experience as the subject of expression and interpretation,

forces us to subjective and arbitrary decisions. We must adopt our own

rationale, our own set of values before we can establish a sequence of basic

experiences for our students. That rationale about the teaching of English

appears in the preceding section. The sequence that follows is based on that

rationale for the teaching of English, which undergirds the resource bulletins

for grades 7 -12. It is essentially a position that places emphasis on the role

of the student as the doer, that attempts to make English as a subject both a

tool for his profit and use, a source of improved communication with others,

and one way to enjoy his leisure time and at the same time extend his

experiences beyond the physical limitations of his own life setting.

19
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In an attempt to select key points of emphasis in our program, we wanted to
avoid the danger of reducing our previously"stated goals to an arbitrary list
of skills. To prevent this oversimplification, we devised a format which shows
the relationship between those general goals, an experience which can be used to
develop those goals, and specific kinds of performance to be emphasized through

-the experience. For each activity, then, the format shows four parts.

The basic experience is a generalized activity; we call it "experience" to
differentiate the whole developmental process which is implied in the'
description from a simple oneperiod exercise. We deliberately tried to avoid
tying the experience to specific subject matter such as one work or one writer
in order to allow for the flexibility in use of materials and the possibility
of additional or revised units. Many options are included and we recommend
even further adaptation by the teacher.

The instructional objective is the educational gnal for the student which
gives the experience a direct purpose related to similar but increasingly
complex purposes developed on subsequent grade levels. An overview of these
objectives precedes the skill charts in Pare II.

The performance F.nals are skills and abilities to be developed through the
experience. As a thread is traced from one grade level to another, these goals
become cumulative and increasingly difficult. At first, the lists of
performance goals related to each experience appear overwhelming, hardly what
we can expect from all students. The long lists were developed in an attempt to
make them comprehensive enough to serve as teaching suggestions for all levels;
as a result, we necessarily included skills and abilities which are not
appropriate for all students. To keep the comprehensive lists and at the same
time to modify our expectations, we designated the minimum performance Foals
for each activity with an asterisk. Others should be included in the develop
ment of the activity if student background and ability indicate that they are
practical expectations. (Note: Each year that a sequence of this sort is
implemented, we can expect more in terms of the kinds of experiences students
have had on previous grade levels and the kinds of skills and abilities which
have been developed through those experiences. Such expectations the first
year or two are unrealistic.)

Further flexibility in adapting the goals for specific classes or individual
studentS is possible because of the wording of the goal: we have suggested only
the type of performance expected of the pupil and not the quality of performance.
For instance, we have written:"The student should be able to state a generaliza
tion." We have not said how wellstructured, how sophisticated, or how valid
that generalization should be. The level of performance should be set by the
teacher after considering the ability level of the students.

Finally, the column marked resources indicates a few of the activities
already in the courses of study which may be used to develop the basic
experience. In some cases, we have said that the experience is an adaptation
of one in a guide; in other cases, a suggested activity to supplement a unit in
a guide. (For the twelfth grade program, we have suggested the strand which
includes objectives similar to +hose -,tated in the sequences with several
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specific references as examples.) This column also includes suggestions for

selecting activitics and for "pairing" activities found in composing, inter

preting, and language.

Grouping the experiences according to grade level is for the convenience of

teachers using this bulletin; but we also wanted to have the format show the

development from one grade level to another. To do this, we divided the

activities into three sequences, "composing," "interpreting," and "language:'

and subdivided each into several categories. To trace the sequence of a

category, such as expository writing, through all six grade levels, one can
simply refer to the block of activities labeled "Composing Exposition" in the

composing sequence on each level. In addition, an overview of each sequence

appears in Part II of the handbook with lists of instructional objectives and

related skills.

THE COMPOSING SEQUENCE

One of our main objectives in writing this sequenceiwas to suggest a
variety of forms of communication in which the student is the doer, the sender

of messages writing, speaking, creating visual presentations, and acting

out and to suggest a variety of ways of workingindividually, in pairs, or

in small groups. These options are frequently mentionea in the activity, but
when they are not,the teacher should use his knowledge of students' interests

and abilities to determine the form the final product should take and the
method that should be used-to develop the activity.

Another objective was to provide activities which would require students
to compose for a number of different general purposesto explain, to inform,

to persuade, to contradict, to restructure past events, to entertain, to
describe, to express feelings, and so forth,--and to consider different
audiences and situations which would make these general purposes more specific.

However, we recognized that no matter what labels we chose for the classifica
tion of types of writing, there would always be overlaps. The categories we

finally selected are very general and serve only two purposes: they suggest

the variety on each grade level; and they provide a convenient separation

which will enable departments to trace the sequence of a category from one

grade level to another with some ease.

The wide range of forms and purposes in composing have been classified in

five categories: Composing Exposition, Expressing Opinions, Composing Prose

and Dramatic Narratives, Composing Poetry, and Free Writing.

Composing Exposition. In this category we emphasized objective explanations- -
reports, explanations of processes, objective descriptions, feature articles,
interviews, literary analyses. As goals we stressed providing support for
generalizations, using different types of material for support, practicing
patterns of organization appropriate for the material, using transitions for

coherence, selecting diction for clarity and objectivity, using a variety of

syntactical structures for clarity and emphasis, and, in general, reporting

accurately and completely.
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Expressing Opinions. Because of the overlap with exposition in terms of
organizational patterns, we stressed here'the purpose for the communication,
to convince or persuade; but we have broadened the classical category
"argument" to include perSuadion, criticism, and informal expressions of
opinion. Speeches, some letters, petitions, debates, editorials, criticism,
formal arguments, persuasive essays, and commentaries are among the forms
recommehded in this category. In addition to the types of performance goals
mentiomd.for exposition, we concentrated on writing for an audience,
selecting persuasive supporting material, cold using appropriate diction and
rhetorical devices to help effect a change in the reader.

Composing Prose and Dramatic Narratives. In this third category, we
emphasized both the purposes and forms of "literary" writing (as opposed to
the "transactional" writing of the first two categories). The general purpose
of all of the narrative writing is to express an idea, a feeling, or the sense
of an event in a literary form. We included accounts of personal experience, --
imaginative stories, some monologues, scripts, dialogues, character and place
impressions, anecdotes, and occasionally a news story for contrast. In
addition to controlling the chronological sequence, students work toward
other goals related to the elements of narration and the selection of diction
and syntax appropriate for the purpose.

Composing Poetry. For many students poetry is perhaps the most difficult and
least desirable kind of writing. Nevertheless, even though we recognize that
for practical purposes students do not need to know how to write poetry, we do
believe this activity should be included on every grade level for several,
reasons. First, it could be a means for selfexpression that a student might
not consider, yet might find rewarding. Secondly, by attempting to write/in
the form, Ate student gets some insight about the difficulties facing the\
writer. His appreciation for the writer's ability could make him more
receptive to interpreting the ideas, impressions, or feelings of another.
The third and most practical reason is that the student learns skills and
develops abilities in expressing a unified idea, selecting relevant support,
selecting diction carefully, arranging ideas in patterns, and others which
can be related to all types of writing.

Free Eritim. The final category contains jUSt one activity which is repeated
on each grade level. It suggests that throughout the secondary English
program, the student be given frequent opportunities to develop fluency
through free writing. Although we recognize that what we are calling a
separate "category" is also the first step in any composing activity, we want
to emphasize that it need not always lead to structuring and revising, but
has value in itself.

THE INTERPRETING SEQUENCE

In this sequence, too, we classified the activities to guarantee variety
in the types of experiences and materials and to make tracing the sequence in
the categories from one grade level to another more convenient.

Also, as in the compos.ng sequence, we wanted to broaden the experiences
in interpreting to include viewing and listening as well as reading. As a

1;
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result, a variety of materials become available to the teachertelevision,
radio, live dramatic performances, lectures, demonstrations and films; and in

each activity we suggest that this variety be considered., (In the resource

column, we have necessarily limited the suggestions to texts available in the

classroom.)

Because we have an integrated language arts program, the composing and

interpreting activities complement each other. In some cases, we emphasized
the relationship by "pairing" activities (in fact, we could have done this

with all). In most cases, however, we chose to include a different experience
instead of a counterpart for an activity already included. The emphases in

the matching categories will certainly show the relationship of composing and

interpreting.

Interpreting Exposition. Students read non-narrative news and magazi9e

articles, some school-related texts, library reference materials, directions
for following processes; and view or listen to any presentations in mass media

designed to give information. The major goal of this group of activities is
to help students locate information in a variety of sources and to extract
what is needed for a particular purposetsuch as preparing a report, making
career choices, or gathering background material in crder to understand a

literary selection.

Interpreting Expressions of Opinion. The overlap with the first category is
again evident, but rather purposeful when we consider how important it is for

students to recognize when a writer is reporting accurately to give information

and when he is omitting information or slanting it intentionally to persuade

his readers. Students read some personal essays, syndicated columns,
editorials, speeches, book reviews, and opinions expressed by other students

to examine the diction' chosen, the rhetorical devices, and the support selected.

Interpreting Prose and Dramatic Narratives. Long and short fictional narra-
tives, biographies, autobiographies, diaries and journals, dialogues, and one-act
and full-length plays are thebasic types of materials read, viewed, or

listened to in this category. The major goal is an understanding of the
elements and the ways in which they are handled in various modes and forms

and by different writers.

Interpreting poetry. The thrust of this category is toward recognizing poetry

as an art form conveing the poet's personal idea, feeling, or impression in

a variety of structures, both traditional and experimental. Included, but of

secondary importance, is the study of poetic devices.

Free Reading. Continued on each grade level, this activity emphasizes the

importance of reading for pleasure. It suggests that throughout the secondary

English program the student be given frequent opportunities to read for
personal enjoyment and to express to others his reactions informally.

.;



THE LANGUAGE SEQUENCE

The man problems that faced the committee charged with establishing
a language sequence were these four: (1) determining the position of the
langlage sequence in relation to the sequences in composing. and interpreting;
(2) selecting categories for language study comparable to those in the other
sequences but adapted to the special characteristics of language learning;
(3) stating objectives for both the "content" and the "functional* aspects of
language learning; that is, for information about language and language concepts
whose acquisition are ends in themselves, as differentiated from language skills
and processes whose habitual use undergirds the accomplishment of all types of
communication purposes and permeates every kind of discourse situation; and
(4) deciding on A °sequence" of language experiences, skills, and performance
goals for various grade levels. The committee solved Ai four problems in
the following ways:

1. The language sequence follows the other two sequences for two reasons:
first, because the other sequences have built into their performance goals
some of the most important "functional" language objectives and therefore
provide the meaningful context in which these language objectives must be
realized; and second, because-the committee assumed, that language may
either be considered as encompassing the entire English program (which it
actually does) or that it may be considered as a "strend" in the total
curriculum for secondary English. The second view was adopted simply
because it was more practical and because it also makes possible the
separation of specific language learnings that must be taught directly as
language activities and yet maintains the integrating functions of
language with the other two strands.

2. The committee began its attempt to establish a sequence in language by
using six categories: the nature of language, the history of language,
general communication theory, language structure, dialects and usage,
and the mechanics of written English. These original six categories,
though quite specific as to content and related skills, were abandoned
simply to avoid the temptation to include activities and concepts for
each grade level under each of the six categories,regardless of the
actual provision for such activities in the present guides or in
proposed revisions of secondaryiEnglish resource guides for teachers.
If this had been done, then the language program would consume a far
greater proportion of teaching time than the English Office recommends
(approximately ten to,twenty per cent of the total time devoted to the
English program).

The four categories. that appear in the Present handbook are these:
(a) The Nature of Language and Communication, (b) Language Structure,
(c) Language Variations and Choices, and (d) Mechanics of Written
English. The first of these combines, in general, concepts from the
field of communications theory and semiology (study of meaning,
semantics) as well as language history. The second is concerned mainly
with the grammars of English--phonological, morphological, and

7' syntactic. The third category includes concepts and skills involving
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dialects, usage standards and conventions, and various types of language
options related to literary forms, letter forms, and similar sorts of

written communications where options may be limited because of the
established conventions of these forms. The fourth category includes

the major emphases for spelling,,capitalization,and punctuation that
should be maintained and introduced for most students as their needs
for them are indicated either by diagnosis of their written work or
through anticipation of immediate need in writing tasks for English,for
other subjects, or for out-of-school or future vocational use.

3. The committee solved the problem of stating objectives and goals by
adapting the format oe the other sequences; however, the goals were
stated in'many cases as the acquisitions of concepts about language
that must be applied (in behavioral terms) in composing and inter-

preting situations. In one case that of the category "Mechanics of
Written English"--the suggested activities and performance goals
associated with these are combined. In the "Resources" column it is

suggested throughout that teacher-constructed exercises, preferably
based on student's oral and written performance, be used as the basis
of induction of principles or for maintenance drills. In addition, cer-

tain examples of applicable background materials and/or drills available

in texts for students are listed. These lists are not by any means
exhaustive; they are included to indicate that whatever texts are
available for classroom use in a given school or at a given time may be

sources for language activities, exercises, and drill or for discursive

material developing concepts about general language theory and history.;

4. Deciding, on a sequence of language skills, processes, and concepts is a
particularly difficult task, since so many of the so-called language
"skills" are already established 14 habit or are partially ledrned and must
be maintained or supplemented on 'mokind of repetitious reinforcement at
each grade level of secondary school,wherever they are needed for accomplish,

ing'particular assignments or for remedying individual weaknesses that
intermiere with a student's ability to communicate adequately in varying

situations. Concepts and activities involving content about language,
however, are less difficult tdpIdae on grade-levels than are language
processes and skills that a teaunclaitt throughout the program.

However, an attempt w de place at each grade level certain

generalizations in all four cat ries that shOuld be taught on levels

adaptable to heterogeneous perfo ces typical in such areas as usage,
mechanics of written English, and syntactical control and manipulative'

skill. These adaptations must be made by the individual classroom

teacher.

A final word...Teachers must assume more responsibility than they have in
past for acquiring a deep and extensive background, in the entire field of

language theory and practice. There is no guarantee that colleges are
preparing teachers in these fields, and that is the very reason that BO many

resource references for teachers have been made.available in English

departments in each Cownty secondary school. These resources are known to

department chairmen should be circulated and discussed wherever the need

exists to increase teacher-competence in this particular area. Teachers
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must also assume the responsibility for beginning where the student is,
.regardless of the cy/ncept or skill suggested for a particular grade level in
any of the four language categories of the sequence. In the past there has
been entirely too much blame placed on teachers of lower grade levels for what
the student "doesn't know." All teachers are responsible for the teaching of
grammar, mechanics, and usagevonventions at all grade levels. Senior- high
school teachers especially must be more active than they have in the past in
seeing that this obligation is met. The absence of discrete language units
in the senior high school program, above 'grade ten, has perhaps resulted in
the feeling on the part of some teachers of grades eleven and twelve that they
are exonerated from the onerous task of checking spelling, teaching punctuation
and capitalization, and dealing with what they call the "basic" grammar of word
classes and sentenco patterns. Now that. a. language' sequence has been estab-
lished, all teachers will be expected to teach the language Processes and
skills suggested in the sequence, in addition to teaching or re-teaching
language skills that are, f fundamental need for groups of students in their
classes. The committee strongly recommends that teachers.read the section in
Part III of the handbook (Basic Methods and Specialized' Procedures for Teaching
English), dealing with the teaching of usage and the mechanics of written
English,before they attempt to implement the suggestions for activities in the
language strand of Part I (S-Cope and Sequence).

.DIRECTIONS FOR USING THE SEQUE:CE

1. Under each sequence you will find seven to twelve activities which all

lCoun teachers as well as members of the committee conside fundahenta
to t e grade level program and-to the development of the . All
should be taught as the required minimum experiences for mobm- f the pupils
on the grade level.

2. Each activity in the sequence should beta thoroughlytdeveloped experience
taking from three to five days to complete. A composing activity begins
with the "inventing" stage--motivational exercises designed to get students
to think out what they want to communicate anikto 'jut down their' ideas in
rough form. The "structuring" stage follows with analysis 61' models or
small group commentary. Also, specific exercises xlir4cted to one of the
performance goals might be necessary. The final-'"revising" stage could
include several attempts before the student'produces a composition
perfected- according to the revel of his ability. A similar inductive
process 'should be used in developing 4n interpreting experience exploring

pupil experience and understandings; encNiraging general and free response
to-the initial reading, viewing, of listening; developing generalizations
related to the performance goalsrand finally,'applying the understandings
to new material-. (Refer to the section "Basic Methods and Specialized'
Procedures" for a more detailed explanation;)

%-
3. Developin'u the composing and interpreting experiences in such depth

requires careful planning. In most cases, we selected these required
activities not only by the.variett of pltpoSes 5r materials but also by
the sprPa'' of these experiences across all unit so that they would-fall

I
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naturally at intervals as the program is being taught. However, if for ,

some reason there is a lack in one unit and an excess in another, simply

use au activity for a unit other than the one which is indicated. In

general, try to include two or three activities from each sequence during

each quarter.

t. Before teaching any basic experience, examine similar ones on other grade
lel;ols and refer to the skill cluster (-harts which follow the grade level
sequences. (From these activities and charts, note the clusteis of skills
and abilities which were introduced on earlier grade levels and should be
reinforced,even though they do not appear in the performance goals listed
for the current grade level. Use both sources, also, to identify for
below average students simpler performance goals which might be more
appropriate than those listed.

THb OVERVIEW CHARTS ,

ee
The need to prov ,lde teachers with a format most useful for working with

particular classes dictated the grade level arrangement of activities instead of
a sequential arrangement of activities, Grade'S-7-12, within ach category. But

because we recognize the usefulness of such a sequential listing, we have
provided an abbreviated version in the form of an overview of instructional
dtjectivesiwhich begins on page 132. In the lists, the objectives of each
parti,ular categoryisuch as Composing Exposition,have been isolated from those of
all other categories in the sequence in order to show the range and increasing
complexity of that one category. To emphasize the integrated nature of the

program (and to make :qmparisons easier), we paired composing ant' interpreting
objectives for each category on opposite pages; the language objectives then
follow the four "pairs."

The following have been suggested as ways to use the overviews:

1. Conziier these broad objectives as a starting point for determining the areas
for which you write local school accountability goals.

2. Before teaching any one activity, look at the emphases of other activities in

the category on other grade levels. Try to reinforce emphases from lower

grade levels.

3. Use the lists in describing the English program in junior or senior high
school to the faculty and/or community groups.

I

Consider the lists as a general index to the full range of activities found

in Part I. Refer to the grade level and page number in parenthesis for

placement.
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c
l
a
r
i
f
y

o
r
 
i
l
l
u
s
t
r
a
t
e
 
t
h
e
 
g
e
n
e
r
a
l
i
z
a
t
i
o
n

-
-
C
o
m
p
o
s
e
 
a
 
c
o
n
c
l
u
s
i
o
n
 
t
h
a
t
 
d
e
v
e
l
o
p
s
,

b
u
t
 
d
o
e
s
 
n
o
t
 
r
e
p
e
a
t
 
t
h
e
 
g
e
n
e
r
a
l
i
z
a
-

t
i
o
n

W
r
i
t
t
e
n

=
f
i
r
E
h
e
 
f
i
n
a
l
 
w
r
i
t
i
n
g
 
a
d
h
e
r
e
 
t
o
 
c
o
n
-

v
e
n
t
i
o
n
s
 
o
f
 
s
p
e
l
l
i
n
g
,
 
p
u
n
c
t
u
a
t
i
o
n
,

a
n
d
 
c
a
p
i
t
a
l
i
z
a
t
i
o
n

-
-
U
s
e
 
l
e
g
i
b
l
e
 
h
a
n
d
w
r
i
t
i
n
g

O
r
a
l

*
-
-
S
p
e
a
k
 
l
o
u
d
l
y
 
e
n
o
u
g
h
 
t
o
 
b
e
 
h
e
a
r
d

-
-
E
n
u
n
c
i
a
t
e
 
c
a
r
e
f
u
l
l
y
 
i
n
 
o
r
d
e
r
 
t
o
 
b
e

u
n
d
e
r
s
t
o
o
d

-
 
-
E
m
p
l
o
y
 
d
i
c
t
i
o
n
 
a
n
d
 
u
s
a
g
e
 
a
p
p
r
o
-

p
r
i
a
t
e
 
t
o
 
t
h
e
 
f
o
r
m
a
l
i
t
y
 
o
f
 
t
h
e

p
r
e
s
e
n
t
a
t
i
o
n

-
 
-
E
s
t
a
b
l
i
s
h
 
e
y
e
 
c
o
n
t
a
c
t
 
w
i
t
h
 
t
h
e

a
u
d
i
e
n
c
e

'
*
-
-
I
d
e
n
t
i
f
y
 
t
o
p
i
c
 
b
e
i
n
g
 
e
x
p
l
a
i
n
e
d
 
a
n
d
 
t
h
e

m
a
j
o
r
 
d
i
v
i
s
i
o
n
s
 
o
f
 
t
h
e
 
t
o
p
i
c
 
t
r
e
a
t
e
d

i
n
 
t
h
e
 
a
r
t
i
c
l
e
 
o
r
 
d
o
c
u
m
e
n
t
a
r
y

-
-
C
o
m
p
r
e
s
s
 
s
i
g
n
i
f
i
c
a
n
t
 
i
d
e
a
s
 
i
n
t
o
 
c
o
n
-

c
r
e
t
e
 
w
o
r
d
s

-
-
U
s
e
 
s
y
n
t
a
c
t
i
c
 
p
a
t
t
e
r
n
s
 
w
h
i
c
h
 
a
r
e
 
c
l
e
a
r

a
n
d
 
d
i
r
e
c
t

*
-
-
W
r
i
t
e
 
a
 
s
t
a
t
e
m
e
n
t
 
w
h
i
c
h
 
a
c
c
u
r
a
t
e
l
y

r
e
f
l
e
c
t
s
 
t
h
e
 
w
r
i
t
e
r
'
s
 
m
a
i
n
 
i
d
e
a

*
-
-
P
a
r
a
p
h
r
a
s
e
 
t
h
e
 
m
a
j
o
r
 
s
u
p
p
o
r
t
i
n
g
 
i
d
e
a
s

u
s
i
n
g
 
t
h
e
 
o
r
d
e
r
 
i
n
 
w
h
i
c
h
 
t
h
e
 
w
r
i
t
e
r

p
r
e
s
e
n
t
e
d
 
t
h
e
m

N
o
t
e
 
t
o
 
t
e
a
c
h
e
r
:

L
i
s
t

r
e
f
e
r
e
n
c
e
s
 
t
o
 
s
p
e
c
i
f
i
c

a
c
t
i
v
i
t
i
e
s
 
i
n
 
t
h
e
 
r
e
s
o
u
r
c
e

b
u
l
l
e
t
i
n
 
f
o
r
 
t
h
i
s
 
g
r
a
d
e

l
e
v
e
l
.

S
u
g
g
e
s
t
e
d
 
A
c
t
i
v
i
t
y
 
f
o
r

A
n
y
 
u
n
i
t
 
i
n
 
w
h
i
c
h
 
a

g
e
n
e
r
a
l
i
z
a
t
i
o
n
 
i
s

d
e
v
e
l
o
p
e
d
 
w
i
t
h
 
f
a
c
t
s

a
n
d
 
i
l
l
u
s
t
r
a
t
i
o
n
s

C
o
m
m
e
n
t
s

R
e
l
a
t
e
 
t
h
i
s
 
t
o
 
I
n
t
e
r
p
r
e
t
i
n
g

A
c
t
i
v
i
t
y
 
#
1
.

S
u
g
g
e
s
t
e
d
 
A
c
t
i
v
i
t
y
 
f
o
r

A
n
y
 
u
n
i
t
 
i
n
 
w
h
i
c
h
 
t
h
e

s
t
u
d
e
n
t
 
s
u
m
m
a
r
i
z
e
s

v
a
r
i
o
u
s
 
t
y
p
e
s
 
o
f
 
f
a
c
t
u
a
l

m
a
t
e
r
i
a
l
s

M
a
t
e
r
i
a
l
s

T
r
a
d
e
 
j
o
u
r
n
a
l
s
,
 
r
e
g
u
l
a
r

f
o
o
d
,
 
f
a
s
h
i
o
n
s
,
 
c
r
a
f
t
s
,

h
o
b
b
y
 
c
o
l
u
m
n
s
 
i
n
 
t
h
e

n
e
w
s
p
a
p
e
r
,
 
a
r
t
i
c
l
e
s
 
a
n
d

f
i
l
m
s
 
a
n
 
t
o
p
i
c
s
-
o
f
 
g
e
n
e
r
a
l

i
n
t
e
r
e
s
t
,
 
l
e
c
t
u
r
e
s
,
 
t
a
l
k
s

r



G
R
A
D
E
 
7
:

C
O
M
P
O
S
I
N
G

I
n
s
t
r
u
c
t
i
t
i
n
a
l

O
b
j
e
c
t
i
v
e
s

3
.
 
T
o
 
e
x
p
l
a
i
n
 
a

p
r
o
c
e
d
u
r
e
 
y
o
u
 
a
r
e

l
e
a
r
n
i
n
g
 
o
r
 
w
h
i
c
h

y
o
u
 
h
a
v
e
 
m
a
s
t
e
r
e
d

t
o
 
a
n
 
a
u
d
i
e
n
c
e
 
o
f

l
i
s
t
e
n
e
r
s
 
o
r

r
e
a
d
e
r
s
 
w
h
o
 
m
u
s
t

a
l
s
o
 
l
e
a
r
n
 
a

s
i
m
i
l
a
r
 
p
r
o
c
e
s
s

E
X
P
R
E
S
S
I
N
G
 
O
P
L
I
I
O
N
S

4
.
 
T
o
 
d
e
v
e
l
o
p
 
a

b
r
i
e
f
 
a
r
g
u
m
e
n
t

f
r
o
m
 
a
n
 
a
s
s
e
r
t
i
o
n

o
f
 
a
 
s
t
r
o
n
g
l
y

h
e
l
d
 
o
p
i
n
i
o
n

B
a
s
i
c
 
E
x
p
e
r
i
e
n
c
e
s

P
e
r
f
o
r
m
a
n
p
e
 
G
o
a
l
s
:

t
h
e
 
s
t
u
d
e
n
t
 
s
h
o
u
l
d

d
e
m
o
n
s
t
r
a
t
e
 
t
h
e
 
a
b
i
l
i
t
y
 
t
o
:

R
e
s
o
u
r
c
e
s

S
e
l
e
c
t
 
f
r
o
m
 
a
m
o
n
g
 
v
a
r
i
o
u
s

p
r
o
c
e
d
u
r
e
s
 
i
n
v
o
l
v
i
n
g
 
a
 
"
s
e
t
"

o
r
 
e
s
t
a
b
l
i
s
h
e
d
 
w
a
y
 
o
f
 
p
e
r
-

f
o
r
m
i
n
g
 
a
 
p
r
o
c
e
s
s
,
 
o
n
e

p
r
o
c
e
d
u
r
e
 
y
o
u
 
a
r
e
 
p
r
e
s
e
n
t
l
y

l
e
a
r
n
i
n
g
 
o
r
 
o
n
e
 
t
h
a
t
 
y
o
u

h
a
v
e
 
m
a
s
t
e
r
e
d
.

P
r
e
p
a
r
e
 
a

w
r
i
t
t
e
n
 
r
e
p
o
r
t
 
i
f
 
t
h
e

p
r
o
c
e
s
s
 
i
s
 
f
a
m
i
l
i
a
r
 
t
o
 
m
o
s
t

o
f
 
t
h
e
 
c
l
a
s
s
,
 
g
i
v
e
 
t
h
e

r
e
p
o
r
t
 
o
r
a
l
l
y
 
i
f
 
t
h
e
 
t
o
p
i
c

i
s
 
o
f
 
i
n
t
e
r
e
s
t
 
t
o
 
m
o
s
t
 
o
f

t
h
e
 
g
r
o
u
p
.

A
f
t
e
r
 
h
a
v
i
n
g
 
r
e
a
d
,
 
h
e
a
r
d
 
o
r

v
i
e
w
e
d
 
a
 
w
o
r
k
,
 
o
r
 
d
i
s
-

c
u
s
s
e
d
 
p
e
r
s
o
n
a
l
 
e
x
p
e
i
e
n
c
e
s
,

s
e
l
e
c
t
 
f
r
o
m
 
a
 
n
u
m
b
e
r
 
o
f

g
i
v
e
n
 
a
s
s
e
r
t
i
o
n
s
 
a
n
d
 
w
r
i
t
e

a
 
p
a
r
a
g
r
a
p
h
 
s
u
p
p
o
r
t
i
n
g
 
t
h
e

a
s
s
e
r
t
i
o
n
.

U
s
e
 
p
e
r
s
o
n
a
l

e
x
p
e
r
i
e
n
c
e
 
f
o
r
 
s
u
p
p
o
r
t
.

*
-
-
S
e
l
e
c
t
 
a
 
p
r
o
c
e
s
s
 
i
n
v
o
l
v
i
n
g
 
a
 
s
t
e
p
 
b
y

s
t
e
p
 
p
r
o
c
e
d
u
r
e

*
-
-
A
r
r
a
n
g
e
 
s
t
e
p
s
 
o
f
 
t
h
e
 
p
r
o
c
e
s
s
 
i
n

c
h
r
o
n
o
l
o
g
i
c
a
l
 
o
r
d
e
r

*
-
-
L
i
n
k
 
t
h
e
 
s
t
e
p
s
 
w
i
t
h
 
s
i
m
p
l
e
 
t
r
a
n
-

s
i
t
i
o
n
s
 
w
h
i
c
h
 
i
n
d
i
c
a
t
e
 
c
h
r
o
n
o
l
o
g
y

a
n
d
/
o
r
 
c
a
u
s
e
 
a
n
d
 
e
f
f
e
c
t

*
-
-
P
r
o
v
i
d
e
 
f
o
r
 
e
a
c
h
 
s
t
e
p
 
e
.
c
p
l
a
n
a
t
o
r
y

d
e
t
a
i
l
s
 
w
h
i
c
h
 
m
a
k
e
 
t
h
e
 
p
r
o
c
e
s
s
 
c
l
e
a
r

*
-
-
E
v
a
l
u
a
t
e
 
p
r
o
c
e
d
u
r
e
s
 
f
o
r
 
a
c
c
u
r
a
c
y
 
a
n
d

c
o
m
p
l
e
t
e
n
e
s
s

-
 
-
C
l
a
r
i
f
y
 
b
y
 
d
e
f
i
n
i
t
i
o
n
 
o
r
 
i
l
l
u
s
t
r
a
-

t
i
o
n
 
s
p
e
c
i
a
l
 
t
e
r
m
i
n
o
l
o
g
y

-
 
-
 
M
a
i
n
t
a
i
n
 
c
o
n
s
i
s
t
e
n
c
y
 
i
n
 
p
o
i
n
t
 
o
f
 
v
i
e
w

*
-
-
P
a
r
t
i
c
i
p
a
t
e
 
i
n
 
i
n
v
e
n
t
i
o
n
 
a
c
t
i
v
i
t
i
e
s

*
-
-
C
h
o
o
s
e
 
a
n
 
o
c
c
a
s
i
o
n
 
a
n
d
 
a
u
d
i
e
n
c
e
 
t
o

a
p
p
e
a
l
 
t
o

*
-
-
S
u
p
p
o
r
t
 
t
h
e
 
o
p
i
n
i
o
n
 
w
i
t
h
 
a
c
c
u
r
a
t
e

d
e
t
a
i
l
s
 
a
n
d
 
i
l
l
u
s
t
r
a
t
i
o
n
s

N
o
t
e
 
t
o
 
t
e
a
c
h
e
r
:

L
i
s
t

r
e
f
e
r
e
n
c
e
s
 
t
o
 
s
p
e
c
i
f
i
c

a
c
t
i
v
i
t
i
e
s
 
i
n
 
t
h
e
 
r
e
s
o
u
r
c
e

b
u
l
l
e
t
i
n
 
f
o
r
 
t
h
i
s
 
g
r
a
d
e

l
e
v
e
l
.

S
u
g
g
e
s
t
e
d
 
A
c
t
i
v
i
t
y
 
f
o
r

A
n
y
 
u
n
i
t
 
i
n
 
w
h
i
c
h
 
t
h
e

s
t
u
d
e
n
t
 
i
s
 
i
n
v
o
l
v
e
d
 
w
i
t
h

p
r
o
c
e
d
u
r
a
l
 
a
c
t
i
v
i
t
i
e
s

C
o
m
m
e
n
t
s

P
r
o
c
e
d
u
r
e
s
 
m
i
g
h
t
 
i
n
c
l
u
d
e

p
r
e
p
a
r
i
n
g
 
a
 
p
r
o
j
e
c
t
 
s
u
c
h

a
s
 
a
 
d
i
o
r
a
m
a
,
 
s
t
a
g
e
 
s
e
t
,
"

c
o
s
t
u
m
e
,
 
a
p
p
l
i
c
a
t
i
o
n

o
f
 
s
t
a
g
e
 
m
a
k
e
-
u
p
,
 
o
r

p
r
e
p
a
r
i
n
g
 
a
 
r
e
p
o
r
t
,
 
s
t
e
p
s

i
n
 
w
r
i
t
i
n
g
 
a
 
p
a
r
a
g
r
a
p
h
,

o
r
 
i
d
e
n
t
i
f
y
i
n
g
 
n
o
u
n
s
,
 
a
n
d

v
e
r
b
s
.

R
e
l
a
t
e
 
t
o
 
L
a
n
g
u
a
g
e
 
A
c
t
i
v
i
t
y

#
5

C
o
m
m
e
n
t
s

R
e
l
a
t
e
 
t
o
 
I
n
t
e
r
p
r
e
t
i
n
g

A
c
t
i
v
i
t
y
 
#
3
 
a
n
d
 
L
a
n
g
u
a
g
e

A
c
t
i
v
i
t
y
 
#
5



n
s
 
r
u
c
 
I
o
n
a

O
b
 
e
c
t
i
v
e
s

5
.
 
T
o
'
r
e
a
c
t
 
t
o
 
a
 
T
V

s
h
o
w
,
 
m
o
v
i
e
 
o
r

b
o
o
k
 
i
n
 
t
e
r
m
s
 
o
f

p
e
r
s
o
n
a
l
 
e
n
j
o
y
-

m
e
n
t
 
o
r
 
d
i
s
-

t
a
s
t
e

C
O
M
P
O
S
I
N
G
,
 
P
R
O
S
E

A
N
D
 
D
R
A
M
A
T
I
C

N
A
R
R
A
T
I
V
E
S

6
.
 
T
o
 
c
o
m
p
o
s
e
 
a

r
e
s
o
l
u
t
i
o
n
 
t
o

c
o
n
f
l
i
c
t

G
R
A
D
E
 
7
:

C
O
M
P
O
S
I
N
G

G
i
v
e
n
 
a
 
w
r
i
t
t
e
n
 
o
r
 
o
r
a
l
 
r
e
-

a
c
t
i
o
n
 
t
o
 
a
 
b
o
o
k
,
 
f
i
l
m
 
o
r

t
e
l
e
v
i
s
i
o
n
 
p
r
o
g
r
a
m
 
t
h
a
t
 
'
y
o
u

h
a
v
e
 
e
n
j
o
y
e
d
 
o
r
 
d
i
s
l
i
k
e
d
,

p
e
r
s
u
a
d
e
 
a
n
 
a
u
d
i
e
n
c
e
 
t
h
a
t

t
h
e
y
 
t
o
e
 
w
i
l
l
 
e
n
j
o
y
 
o
r

p
a
r
t
i
c
u
l
a
r
l
y
 
d
i
s
l
i
k
e
 
t
h
e

w
o
r
k
,

r
i
t
e
 
a
n
 
e
n
d
i
n
g
 
t
o
 
a
 
s
t
o
r
y

a
o
r
 
p
l
a
y
 
r
e
s
o
l
v
i
n
g
 
t
h
e
 
c
o
n
-

f
l
i
c
t
 
b
y
 
u
s
i
n
g
 
d
i
a
l
o
g
u
e
.

e
c
o
r
d
 
t
h
i
s
-
i
n
 
a
 
d
r
a
m
a
t
i
c

s
c
r
i
p
t
 
w
h
i
c
h
 
c
o
u
l
d
 
b
e
 
r
e
a
d
,

t
a
p
e
d
 
o
r
 
p
e
r
f
o
r
m
e
d
.

,J

e
r
 
o
r
m
a
n
c
e
 
G
o
a
l
s
:

t
h
e
 
s
t
u
d
e
n
t
 
s
h
o
u

d
e
m
o
n
s
t
r
a
t
e
 
t
h
e
 
a
b
i
l
i
t

t
o
:

*
-
-
F
o
r
m
u
l
a
t
e
 
a
 
g
e
n
e
r
a
l
i
z
a
t
i
o
n
 
s
t
a
t
i
n
g

a
 
r
e
a
c
t
i
o
n

*
-
-
S
u
p
p
o
r
t
 
t
h
e
 
o
p
i
n
i
o
n
 
w
i
t
h
 
r
e
a
s
o
n
s
 
w
h
i
c
h

c
a
n
 
b
e
 
i
l
l
u
s
t
r
a
t
e
d
,
t
h
f
o
u
g
h
 
r
e
f
e
r
e
n
c
e
s

t
o
 
t
h
e
 
w
o
r
k

*
-
-
A
r
r
a
n
g
e
 
t
h
e
 
r
e
a
s
o
n
s
 
i
n
 
o
r
d
e
r
 
o
f

i
m
p
o
r
t
a
n
c
e

*
-
-
C
h
o
o
s
e
 
c
o
n
n
o
t
a
t
i
v
e
 
l
a
h
g
u
a
g
e
 
t
h
a
t
 
i
s

p
e
r
s
u
a
s
i
V
e
,
 
y
e
t
 
t
a
c
t
f
u
l
 
a
n
d
 
h
o
n
e
s
t

-
-
O
b
s
e
r
v
e
,
 
i
n
 
t
h
e
 
f
i
n
a
l
 
w
r
i
t
t
e
n
 
p
r
o
d
u
c
t
,

t
h
e
 
o
o
n
v
e
n
t
i
o
n
s
 
o
f
 
S
p
e
l
l
i
n
g
,
 
p
u
n
c
t
u
a
-

-
t
i
o
n
:
u
s
a
g
e
 
a
n
d
 
c
a
p
i
t
a
l
i
z
a
t
i
o
n
 
w
h
e
n

'

a
p
p
r
o
p
r
i
a
t
e

O
r
a
l
 
P
r
e
s
e
n
t
a
t
i
o
n

*
-
-
S
p
e
a
k
 
l
o
u
d
l
y
 
e
n
o
u
g
h
 
t
o
 
b
e
 
h
e
a
r
d
,

-
-
E
n
u
n
c
i
a
t
e
 
c
a
r
e
f
u
l
l
y
,
i
n
 
o
r
d
e
r
 
t
o
 
b
e

u
n
d
e
r
s
t
o
o
d

-
-
E
s
t
a
b
l
i
s
h
 
e
y
e
 
c
o
n
t
a
c
t

-
-
M
a
i
n
t
a
i
n
 
p
o
i
s
e

-
-
S
o
l
i
c
i
t

a
u
d
i
e
n
c
e
 
r
e
a
c
t
i
o
n

-
-
U
s
e
 
a
4
7
J
e
l

o
f
 
l
a
n
g
u
a
g
e
 
a
p
p
r
o
p
r
i
a
t
e

f
o
r
 
3
:
 
c
h
a
r
a
c
t
e
r
 
s
p
e
a
k
i
n
g

-
-
I
n
c
o

r
a
t
e
 
p
a
r
e
n
t
h
e
i
t
i
C
a
l
 
d
e
s
c
r
i
p
t
i
o
n
s

o
f
 
s
e
t
t
i
n
g
,
 
g
e
s
t
u
r
e
s
,
,
 
f
a
c
i
a
l

d
e
s
c
r
i
p
t
i
o
n
s
 
a
n
d
 
a
t
t
i
t
u
d
e
s

*
-
-
D
e
v
i
s
e
 
o
r
 
i
m
i
p
i
t
e
 
a
 
c
o
n
s
i
s
t
e
n
t
 
w
a
y
 
o
f

s
i
g
n
a
l
l
i
n
g
 
w
h
o
 
i
s
 
s
p
e
a
k
i
n
g

*
-
-
C
h
o
o
s
e
 
a
'
s
o
l
u
t
i
o
n
 
c
o
n
s
i
s
t
e
n
t
 
w
i
t
h
 
t
h
e

p
r
e
c
e
 
l
i
n
g
 
e
v
e
n
t
s

R
e
s
o
u
r
c
e
s

S
u
g
g
e
s
t
e
d
 
A
c
t
i
v
i
t
y
 
f
o
r

"
T
h
e
 
H
e
a
r
t
 
o
f
 
t
h
e
 
M
a
t
t
e
r
"

"
F
r
e
e
w
h
e
e
l
i
n
g
"

C
o
m
m
e
n
t
s

R
e
l
a
t
e
 
t
o
 
I
n
t
e
r
p
r
e
t
i
n
g

A
c
t
i
v
i
t
y
 
#
1

N
o
t
e
 
t
o
 
t
e
a
c
h
e
r
:

L
i
s
t

r
e
f
e
r
e
n
c
e
s
 
t
o
 
s
p
e
c
i
f
i
c

a
c
t
i
v
i
t
i
e
s
 
i
n
 
t
h
e
 
r
e
s
o
u
r
c
e

b
u
l
l
e
t
i
n
 
f
o
r
 
t
h
i
s
 
g
r
a
d
e

l
e
v
e
l
.

C
o
m
m
e
n
t
s

R
e
l
a
t
e
 
t
o
 
I
n
t
e
r
p
r
e
t
i
n
g
'

A
c
t
i
v
i
t
y
 
#
6



I
n
s
t
r
u
c
t
i
o
n
a
l

O
b
j
e
c
t
i
v
e
s

G
R
A
D
E
 
7
:

C
O
M
P
O
S
I
N
G

B
a
s
i
c
 
E
x
p
e
r
i
e
n
c
e
s

P
e
r
f
o
r
m
a
n
c
e
 
G
o
a
l
s
:

t
h
e
 
s
t
u
d
e
n
t
 
s
h
o
u
l
d

d
e
m
o
n
s
t
r
a
t
e
 
t
h
e
 
a
b
i
l
i
t
y
 
t
o
:

R
e
s
o
u
r
c
e
s

7
.
 
T
o
 
i
v
/
r
i
t
e
 
a

n
a
r
r
a
t
i
v
e
 
b
a
s
e
d

o
n
 
a
 
f
i
c
t
i
t
i
o
u
s

e
v
e
n
t
 
f
r
o
m
 
t
h
e

p
o
i
n
t
 
o
f
 
v
i
e
w
 
o
f

a
 
p
e
r
s
o
n
 
i
n

a
n
o
t
h
e
r
 
e
r
a

W
I/

8
.
 
T
o
 
w
r
i
t
e
 
a
 
s
h
o
r
t

c
h
a
r
a
c
t
e
r
 
i
m
-

p
r
e
s
s
i
o
n

A
f
t
e
r
 
r
e
a
d
i
n
g
 
a
n
d
 
v
i
e
w
i
n
g

s
e
v
e
r
a
l
 
w
o
r
k
s
 
f
r
o
m
 
a

p
a
r
t
i
c
U
l
a
r
 
t
i
m
e
 
p
e
r
i
o
d
,

a
s
s
u
m
e
 
t
h
e
 
r
o
l
e
 
o
f
 
a
 
p
e
r
s
o
n

f
r
a
m
 
t
h
a
t
 
e
r
a
 
a
n
d
 
c
o
m
p
o
s
e
 
a

m
o
n
o
l
o
g
u
e
 
f
r
a
m
 
h
i
s
 
o
r
,
 
h
e
r

p
o
i
n
t
 
o
f
 
v
i
e
w
.

T
h
e
 
m
o
n
o
l
o
g
u
e

m
a
y
 
t
a
k
e
 
t
h
e
 
f
o
r
m
 
o
f
 
a

l
e
t
t
e
r
,
 
a
n
 
i
n
t
e
r
v
i
e
w
 
d
u
r
i
n
g

w
h
i
c
h
 
t
h
e
 
s
t
u
d
e
n
t
 
r
e
s
p
o
n
d
s
 
t
o

"
u
n
h
e
a
r
d
"
 
q
u
e
s
t
4
9
n
s
,
 
o
r
 
a

n
a
r
r
a
t
i
v
e
 
j
o
u
r
n
a
l
 
e
n
t
r
y
.

I
n

a
n
 
e
f
f
o
r
t
 
t
o
 
r
e
c
a
p
t
u
r
e
 
t
h
e

t
i
m
e
 
p
e
r
i
o
d
,
 
c
o
n
s
i
d
e
r
 
i
n
c
l
u
d
-

i
n
g
 
d
e
t
a
i
l
s
 
r
e
l
a
t
e
d
 
t
o

o
f
 
t
h
e
s
e
:

(
a
)
 
t
h
e
 
a
t
t
i
t
u
d
e
s
 
o
f
 
t
h
e

s
o
c
i
e
t
y

(
b
)
 
l
o
c
a
l
 
c
u
s
t
o
m
s

(
c
)
 
p
e
c
u
l
i
a
r
i
t
i
e
s
 
o
f
 
d
r
e
s
s

(
d
)
 
d
a
i
l
y
 
a
c
t
i
v
i
t
i
e
s

s
o
m
e

F
r
o
m
 
a
 
c
l
a
s
s
 
l
i
s
t
 
o
f
 
s
t
e
r
e
o
-

t
y
p
e
s
,
 
s
e
l
e
c
t
 
o
n
e
 
c
h
a
r
a
c
t
e
r

a
n
d
 
d
e
v
e
l
o
p
 
a
 
s
h
o
r
t
 
n
a
r
-

r
a
t
i
v
e
 
w
h
i
c
h
 
d
h
o
w
s
 
t
h
e

c
h
a
r
a
c
t
e
r
 
i
n
 
a
c
t
i
o
n
.

D
e
-

s
c
r
i
b
e
 
b
e
h
a
v
i
o
r
 
a
p
p
r
o
p
r
i
a
t
e

f
o
r
 
t
h
e
 
c
h
a
r
a
c
t
e
r
.

C
o
n
c
l
u
d
e

t
h
e
 
n
a
r
r
a
t
i
v
e
'
b
y
 
d
e
s
c
r
i
b
i
n
g

a
 
t
r
a
i
t
 
w
h
i
c
h
 
i
s
 
a
n
 
e
x
-
,

c
e
p
t
i
o
6
t
o
 
t
h
e
 
s
t
e
r
e
o
t
y
p
e

a
n
d
 
s
h
o
w
s
 
t
h
e
 
c
h
a
r
a
c
t
e
r
'
s

u
n
i
q
u
e
n
e
s
s
.

(
F
o
r
 
e
x
a
m
p
l
e
:
_
.

d
e
s
c
r
i
b
e
 
a
 
s
u
p
e
r
 
-
 
a
t
h
l
e
t
e
 
s
o
u
k
'

c
o
n
c
l
u
d
e
 
b
y
 
m
e
p
t
i
a
n
i
n
g
 
t
h
a
t

h
i
s
 
h
o
b
b
y
 
i
s
 
n
e
e
d
l
e
p
o
i
n
t
.
)
.

-
"

/
'

-
*
:
-
-
D
e
s
c
r
i
b
e
 
i
m
a
g
i
n
a
t
i
v
e
l
y
 
a
 
t
i
m
e
 
a
n
d

p
l
a
c
e
 
i
n
 
t
h
e
 
d
i
s
t
a
n
t
 
p
a
s
t
,
 
o
b
s
e
r
v
i
n
g

a
c
c
u
r
a
t
e
 
r
e
c
o
n
s
t
r
u
c
t
i
o
n
 
o
f
t
h
e
 
e
r
a

*
-
-
R
e
c
o
r
d
 
i
m
a
g
i
n
e
d
 
p
e
r
c
e
p
t
i
o
n
s
,
 
a
t
t
i
t
u
d
e
s

f
e
e
l
i
n
g
s
,
 
a
n
d
 
t
h
o
u
g
h
t
s

*
-
-
D
e
v
i
s
e
 
a
 
s
e
q
u
e
n
c
e
 
o
f
 
e
v
e
n
t
s
 
t
h
a
t
 
i
s

,
p
I
a
u
S
i
b
l
e
 
w
i
t
h
i
n
 
t
h
e
 
c
h
o
s
e
n
 
s
e
t
t
i
n
g

*
-
-
C
h
a
r
a
c
t
e
r
i
z
e
 
b
y
 
d
e
s
c
r
i
b
i
n
g
 
b
e
h
a
v
i
o
r

(
i
.
e
.
,
s
h
o
w
 
t
h
e
 
c
h
a
r
a
c
t
e
r
 
a
c
t
i
n
g
 
i
n
 
a

t
y
p
i
c
a
l
 
w
a
y
)

*
-
-
E
m
p
l
o
y
 
c
o
n
c
r
e
t
e
 
v
e
r
b
s
 
t
o
 
s
p
e
c
i
f
y
 
t
 
e

c
h
a
r
a
c
t
e
r
'
s
 
b
e
h
a
v
i
o
r
 
(
a
c
t
i
o
n
s
)

-
-
D
e
v
i
s
e
 
a
 
n
a
m
e
 
w
h
i
c
h
 
i
m
p
l
i
e
s
 
t
h
e
,

s
t
e
r
e
o
t
y
p
e
d
 
t
r
a
i
t
 
b
e
i
n
g
 
c
h
a
r
a
c
t
e
r
i
z
e
d

-
-
I
n
c
l
u
d
e
 
m
o
d
i
f
y
i
n
g
 
w
o
r
d
s
 
a
n
4
 
p
h
r
a
s
e
s

t
o
 
d
e
s
c
r
i
b
e
 
t
h
e
 
c
l
i
a
r
a
c
t
e
r

-
-
I
n
v
e
n
t
 
,
a
 
p
h
y
e
l
o
b
A
0
m
a
x
o
t
l
i
m
s
i
t
 
f
o
r
 
a

c
h
a
r
a
c
t
e
r
 
w
h
i
c
h
 
i
n
c
f
W
e
s
 
g
a
i
t
,

m
a
n
n
e
r
i
s
m
s
,
 
a
p
p
r
o
p
r
i
a
t
e
 
g
e
s
t
u
r
e
s
,

a
n
d
/
o
r
,
t
o
n
e
 
o
f
 
v
o
i
c
e
 
.

N
o
t
e
 
t
o
 
t
e
a
c
h
e
r
:

L
i
s
t

r
e
f
e
r
e
n
c
e
s
 
t
o
 
s
p
e
c
i
f
i
c

a
c
t
i
v
i
t
i
e
s
 
i
n
 
t
h
e
 
r
e
s
o
u
r
c
e

b
u
l
l
e
t
i
n

t
h
i
s
 
g
r
a
d
e

l
e
v
e
l
.

C
o
m
m
e
n
t
s

R
e
l
a
t
e
 
t
o
 
I
n
t
e
r
p
r
e
t
i
n
g

A
c
t
i
v
i
t
y
 
#
5

C
o
m
m
e
n
t
s

e
l
a
t
e
 
t
o
 
I
n
t
e
r
p
r
e
t
i
n
g

A
c
t
i
v
i
t
y
 
#
7



I
n
s
t
r
u
c
t
i
o
n
a
l

O
b
j
e
c
t
i
v
e
s
.

'

C
O
M
P
O
S
I
I
C
 
P
O
E
T
R
Y

9
.
 
T
o
 
d
e
m
o
n
s
t
r
a
t
e

a
n
 
a
b
i
l
i
t
y
 
t
o

e
s
t
a
b
l
i
s
h
 
a

v
i
s
u
a
l
 
d
e
s
i
g
n

b
a
s
e
d
 
a
n
 
a

r
e
p
e
t
i
t
i
v
e

p
a
t
t
e
r
n

C
. t
i 1
0
.
 
T
o
 
w
r
i
t
e
 
a
 
p
o
e
m

i
n
 
a
 
s
i
m
p
l
e
,

c
l
o
s
e
d
 
p
o
e
t
i
c

p
a
t
t
e
r
n

F
R
E
E
 
W
R
I
T
I
N
G

1
1
.
 
T
o
 
e
x
p
r
e
s
s
 
i
d
e
a
s

o
r
 
f
e
e
l
i
n
g
s
 
i
n

w
r
i
t
i
n
g
 
f
o
r
 
s
e
l
f

a
n
d
 
o
t
h
e
r
s

G
R
A
D
E
 
7
:

C
O
M
P
O
S
I
N
G

B
a
s
i
c
 
E
x
p
e
r
i
e
n
c
e
s

A
f
t
e
r
 
c
o
m
p
a
r
i
n
g
 
p
o
e
t
r
y
 
w
i
t
h

o
t
h
e
r
 
a
r
t
 
f
o
r
m
s
,
 
a
n
d
 
a
f
t
e
r

r
e
a
d
i
n
g
 
p
o
e
m
s
 
w
i
t
h
 
o
b
v
i
o
u
s

p
a
t
t
e
r
n
s
 
o
f
 
r
e
p
e
t
i
t
i
o
n
,

c
h
o
o
s
e
 
a
n
 
i
d
e
a
 
f
r
o
m
 
a
 
g
i
v
e
n

l
i
s
t
 
o
f
 
b
r
o
a
d
 
t
o
p
i
c
s
.

C
o
l
l
e
c
t
 
v
i
s
u
a
l
 
m
a
t
e
r
i
a
l
s
,

a
n
d
 
t
h
e
n
 
s
e
l
e
c
t
 
a
 
p
a
r
t
i
c
u
-

l
a
r
 
f
o
c
u
s
 
f
o
r
 
t
h
e
 
i
d
e
a
.

I
l
l
u
s
t
r
a
t
e
 
t
h
e
 
p
a
t
t
e
r
n
s
 
o
f

r
e
p
e
t
i
t
i
o
n
 
i
n
 
a
 
c
o
l
l
a
g
e
,

m
o
b
i
l
e
,
 
d
r
a
w
i
n
g
 
a
n
d
/
o
r

s
l
i
d
e
s
.

C
o
m
p
o
s
e
 
s
h
o
r
t

p
o
e
m
s
 
t
o
 
i
l
l
u
d
t
r
a
t
e
 
t
h
e
s
e

p
a
t
t
e
r
n
s
.

A
f
t
e
r
 
r
e
a
d
i
n
g
 
p
o
e
m
s
 
i
n

v
a
r
i
o
u
s
 
c
l
o
s
e
d
 
f
e
r
m
i
 
(
e
.
g
.
,

c
o
u
p
l
e
t
s
,
 
c
i
n
q
u
a
i
n
i
 
q
u
a
-

t
r
a
i
n
s
,
-
a
n
d
 
l
i
m
e
r
i
c
k
s
)
,

m
a
k
e
 
a
 
l
i
s
t
 
o
f
 
a
 
w
i
d
e

v
a
r
i
e
t
y
 
o
f
 
t
o
p
i
c
s
 
t
h
a
t

c
o
u
l
d
 
b
e
 
d
e
v
e
l
o
p
e
d
 
i
n
t
o
.
a

s
i
m
p
l
e
 
c
l
o
s
e
d
 
p
o
e
t
i
c

p
a
t
t
e
r
n
.

C
h
o
o
s
e
 
o
n
e
 
o
f

t
h
e
s
e
 
t
o
p
i
c
s
 
a
n
d
 
l
i
s
t
 
i
d
e
a
s

a
b
o
u
t
 
t
h
e
 
t
o
p
i
c
;
 
s
e
l
e
c
t
 
a
n
d

o
r
g
a
n
i
z
e
 
t
h
e
 
i
d
e
a
s
 
i
n
t
o
 
a

s
i
m
p
l
e
 
c
l
o
s
e
d
 
p
o
e
t
i
c

p
a
t
t
e
r
n
.

W
r
i
t
e
 
a
b
o
u
t
 
s
o
m
e
t
h
i
n
g
 
e
x
-

p
e
r
i
e
n
c
e
d
,
 
o
b
s
e
r
v
e
d
 
o
r

t
h
o
u
g
h
t
 
a
b
o
u
t
 
i
n
 
a
n
y
 
t
y
p
e

o
f
 
w
r
i
t
i
n
g
 
e
x
c
e
p
t
 
e
x
-

p
o
s
i
t
i
o
n
.

P
e
r
f
o
r
m
a
n
c
e
 
G
o
a
l
s
:

t
h
e
 
s
t
u
d
e
n
t
 
s
h
o
u
l
d

d
e
m
o
n
s
t
r
a
t
e
.
 
t
h
e
 
a
b
i
l
i
t
y
 
t
o
:

*
-
-
C
h
o
o
s
e
 
v
i
s
u
a
l
'
i
l
l
u
s
t
r
a
t
i
o
n
s
 
r
e
l
a
t
i
n
g

t
o
 
a
 
g
e
n
e
r
a
l
t
b
p
i
c
 
o
r
i
d
e
a

*
-
-
S
e
l
e
c
t
 
a
i
d
 
o
r
g
a
n
i
z
e
 
i
l
l
u
s
t
r
a
t
i
o
n
s
 
i
n
t
o

p
a
t
t
e
r
n
s
 
p
f
 
r
e
p
e
t
i
t
i
o
n
 
i
l
l
u
s
t
r
a
t
i
n
g

a
n
 
a
s
p
e
c
t
 
o
f
 
t
h
e
 
c
h
o
s
e
n
 
t
o
p
i
c
 
o
r
 
i
d
e
a

-
 
-
I
d
e
n
t
i
f
y
 
t
h
e
 
e
l
e
m
e
n
t
s
 
o
f
 
c
o
n
t
r
a
s
t

t
o

t
h
e
 
r
e
p
e
t
i
t
i
v
e
,
 
p
a
t
t
e
r
n
s
 
i
n
 
t
h
e
 
d
e
s
i
g
n

-
-
T
r
a
n
s
l
a
t
e
 
t
h
e
 
s
i
g
n
i
f
i
c
a
n
c
e
 
o
f
 
t
h
e

v
i
s
u
a
l
 
d
e
s
i
g
n
 
i
n
t
o
 
v
e
r
b
a
l
 
s
t
a
t
e
m
e
n
t
s

-
 
-
W
r
i
t
e
 
a
 
s
h
o
r
t
 
p
o
e
m
 
w
i
t
h
 
a
n
y
 
t
y
p
e

o
f

r
e
p
e
t
i
t
i
v
e
 
p
a
t
t
e
r
n
 
(
v
i
s
u
a
l
,
 
r
h
y
t
h
m
i
c
,

s
o
u
n
d
,
 
s
y
l
l
a
b
i
c
,
 
w
o
r
d
)

*
-
-
C
h
o
o
s
e
 
a
 
t
o
p
i
c
 
a
n
d
 
l
i
s
t
 
i
d
e
a
s
 
t
h
a
t

w
i
l
l
 
l
i
m
i
t
 
t
h
a
t
 
t
o
p
i
c

-
-
D
e
v
e
l
o
p
 
t
h
e
 
t
o
p
i
c
 
u
s
i
n
g
 
d
e
t
a
i
l
s
 
t
h
a
t

w
i
l
l
 
f
o
c
u
s
 
o
n
 
a
 
p
a
r
t
i
c
u
l
a
r
 
a
s
p
e
c
t
 
o
f

t
h
e
 
t
o
p
i
c

*
-
-
O
r
g
a
n
i
z
e
 
i
d
e
a
s
 
o
n
 
a
 
t
o
p
i
c
 
i
n
t
o
 
a

r
e
c
o
g
n
i
z
a
b
l
e
 
c
l
o
s
e
d
 
p
o
e
t
i
c
 
f
o
r
m
,

u
s
i
n
g
 
p
o
e
t
i
c
 
c
o
n
v
e
n
t
i
o
n
s
 
s
u
c
h
 
a
s

c
a
p
i
t
a
l
i
z
a
t
i
o
n
 
o
f
 
l
i
n
e
s
,
 
s
p
a
c
i
n
g
 
t
o

i
n
d
i
c
a
t
e
 
s
t
a
n
z
a
i
c
 
b
r
e
a
k
s
 
i
n
 
t
h
o
u
g
h
t
,

p
u
n
c
t
u
a
t
i
o
n
 
a
s
 
c
l
u
e
 
t
o
 
m
e
a
n
i
n
g

-
-
R
e
l
a
t
e
 
t
h
e
 
c
h
o
i
c
e
 
o
f
 
f
o
r
m
 
t
o
 
t
h
e

s
u
b
j
e
c
t
 
m
a
t
t
e
r
 
o
r
 
t
o
n
e
 
o
f
 
t
h
e
 
p
o
e
m

(
i
.
e
.
,
 
l
i
m
e
r
i
c
k
 
f
o
r
 
h
u
m
o
r
)

*
-
-
P
r
o
d
u
c
e
 
a
 
s
p
e
c
i
f
i
e
d
 
m
i
n
i
m
u
m
 
a
m
o
u
n
t
 
o
f

d
i
s
c
u
r
s
i
v
e
 
w
r
i
t
i
n
g

(
N
o
t
e
:

T
h
e
 
e
m
p
h
a
s
i
s
 
h
e
r
e
 
i
s
 
i
n

c
u
l
t
i
v
a
t
i
n
g
 
"
f
l
u
e
n
c
y
"
 
r
a
t
h
e
r
 
t
h
a
n

"
a
c
c
u
r
a
c
y
.
"
)

R
e
s
o
u
r
c
e
s

N
o
t
e
 
t
o
 
t
e
a
c
h
e
r
:

L
i
s
t

r
e
f
e
r
e
n
c
e
s
 
t
o
 
s
p
e
c
i
f
i
c

a
c
t
i
v
i
t
i
e
s
 
i
n
 
t
h
e
 
r
e
s
o
u
r
c
e

b
u
l
l
e
t
i
n
 
f
o
r
 
t
h
i
s
 
g
r
a
d
e

l
e
v
e
l
.

C
o
m
m
e
n
t
s

R
e
l
a
t
e
 
t
o
 
I
n
t
e
r
p
r
e
t
i
n
g

A
c
t
i
v
i
t
y
 
#
9

C
o
n
t
i
n
u
i
n
g
 
A
c
t
i
v
i
t
y
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:

I
N
T
E
R
P
R
E
T
I
N
G

I
n
s
t
r
u
c
t
i
o
n
a
l

O
b
j
e
c
t
i
v
e
s

B
a
s
i
c
 
E
x
p
e
r
i
e
n
c
e
s

P
e
r
f
o
r
m
a
n
c
e
 
G
o
a
l
s
:

t
h
e
 
s
t
u
d
e
n
t
 
s
h
o
u
l
d

d
e
m
o
n
s
t
r
a
t
e
 
t
h
e
 
a
b
i
l
i
t
y
 
t
o
:

I
N
T
E
R
P
R
E
T
I
N
G

E
X
P
O
S
I
T
I
O
N

1
.
 
T
o
 
r
e
c
o
g
n
i
z
e

t
h
e
 
d
e
v
e
l
o
p
m
e
n
t

o
f
 
a
 
m
a
i
n
 
i
d
e
a

i
n
 
a
n
 
i
n
f
o
r
m
a
-

t
i
v
e
 
a
r
t
i
c
l
e

2
.
 
T
o
 
o
b
s
e
r
v
e
 
t
h
e

w
a
y
s
 
i
n
 
w
h
i
c
h

v
i
s
u
a
l
 
m
e
d
i
a

o
r
g
a
n
i
z
e
 
a
n
d

d
o
c
u
m
e
n
t

g
e
n
e
r
a
l
i
z
a
t
i
o
n
s

s
u
p
p
o
r
t
e
d
 
b
y

f
a
c
t
s

R
e
a
d
 
o
n
e
 
o
r
 
m
o
r
e
 
s
h
o
r
t
 
i
n
-

f
o
r
m
a
t
i
v
e
 
a
r
t
i
c
l
e
s
 
r
e
l
a
t
e
d

t
o
 
a
 
t
o
p
i
c
 
s
t
u
d
i
e
d
 
i
n

l
i
t
e
r
a
t
u
r
e
 
o
r
 
l
a
n
g
u
a
g
e
 
t
o

d
e
t
e
r
m
i
n
e
 
t
h
e
 
m
a
i
n
 
i
d
e
a
 
o
f

e
a
c
h
 
a
n
d
 
t
o
 
a
p
p
l
y
 
e
a
c
h
 
t
o

t
h
e
 
c
o
n
c
e
p
t
 
o
r
 
t
o
p
i
c
 
b
e
i
n
g

d
e
v
e
l
o
p
e
d
.

A
f
t
e
r
 
v
i
e
w
i
n
g
 
d
o
c
u
m
e
n
t
a
r
y

f
i
l
m
s
,
 
s
o
u
n
d
 
f
i
l
m
s
t
r
i
p
s
,

a
n
d
/
o
r
 
s
o
u
n
d
 
s
l
i
d
e
 
p
r
e
s
e
n
-

t
a
t
i
o
n
s
,
 
i
d
e
n
t
i
f
y
 
t
h
e
 
m
a
i
n

i
d
e
a
(
s
)
 
a
n
d
 
s
u
p
p
o
r
t
i
n
g

d
e
t
a
i
l
s
 
b
y
 
r
e
l
a
t
i
n
g
 
t
h
e

t
i
t
l
e
 
t
o
 
t
h
e
 
o
v
e
r
a
l
l
 
c
o
n
t
e
n
t

a
n
d
 
b
y
 
e
x
a
m
i
n
i
n
g
 
t
h
e
 
w
a
y
s

d
e
t
a
i
l
s
 
f
i
t
 
i
n
t
o
 
t
h
e
 
e
n
t
i
r
e

c
o
n
t
e
x
t
.

C
o
n
s
i
d
e
r
 
t
h
e

c
o
n
t
r
i
b
u
t
i
o
n
 
o
f
 
d
i
a
l
o
g
u
e
,

v
i
s
u
a
l
 
i
m
a
g
e
s
,
 
a
n
d
 
s
o
u
n
d

i
m
p
r
e
s
s
i
o
n
s
 
t
o
 
t
h
e
 
t
o
t
a
l

O
r
g
a
n
i
z
a
t
i
o
n
 
p
a
t
t
e
r
n
.

*
-
-
S
t
a
t
e
 
t
h
e
 
m
a
i
n
 
i
d
e
a

*
-
-
I
d
e
n
t
i
f
y
 
t
h
e
 
p
l
a
c
e
m
e
n
t
 
o
f
 
t
h
e
 
m
a
i
n

i
d
e
a
 
i
n
 
r
e
l
a
t
i
o
n
 
t
o
 
t
h
e
 
s
u
p
p
o
r
t
i
n
g

i
d
e
a
s
 
i
n
 
t
h
e
 
a
r
t
i
c
l
e

*
-
-
F
i
n
d
 
d
e
t
a
i
l
s
 
a
n
d
 
d
e
t
e
r
m
i
n
e
 
i
f
 
t
h
e
y

a
d
e
q
u
a
t
e
l
y
 
s
u
p
p
o
r
t
 
t
h
e
 
m
a
i
n
 
i
d
e
a

-
 
-
L
o
c
a
t
e
 
t
h
e
 
s
u
m
m
a
r
y
 
o
f
 
t
h
e
 
m
a
i
n
 
i
d
e
a

i
f
 
t
h
e
 
a
u
t
h
o
r
 
h
a
s
 
p
r
o
v
i
d
e
d
 
a
n
e

*
-
-
U
s
e
 
t
h
e
 
r
e
l
a
t
i
o
n
s
h
i
p
 
b
e
t
w
e
e
n
 
t
h
e

t
i
t
l
e
 
a
n
d
 
t
h
e
 
g
i
v
e
n
 
i
n
f
o
r
m
a
t
i
o
n
 
t
o

g
e
n
e
r
a
l
i
z
e
 
t
h
e
 
m
a
i
n
 
i
d
e
a

*
-
-
I
d
e
n
t
i
f
y
 
t
h
e
 
m
a
i
n
 
i
d
e
a
 
u
s
i
n
g
 
t
h
e

i
n
t
r
o
d
u
c
t
o
r
y
 
s
t
a
t
e
m
e
n
t
,
 
c
o
n
c
l
u
d
i
n
g

i
d
e
a
s
,
 
a
n
d
 
s
u
p
p
o
r
t
i
n
g
 
e
v
i
d
e
n
C
e
 
a
s
.

c
l
u
e
s

*
-
-
L
i
s
t
 
d
e
t
a
i
l
s
 
(
e
x
a
m
p
l
e
s
,
 
s
t
a
t
i
s
t
i
c
s
,

i
l
l
u
s
t
r
a
t
i
o
n
s
.
.
.
)
 
w
h
i
c
h
 
s
u
p
p
o
r
t
 
t
h
e

m
a
i
n
 
i
d
e
a

-
 
-
C
o
m
p
a
r
e
 
t
h
e
 
a
m
o
u
n
t
 
o
f
 
i
n
f
o
r
m
a
t
i
o
n

e
x
p
r
e
s
s
e
d
 
t
h
r
o
u
g
h
 
v
i
s
u
a
l
 
a
n
d
 
s
o
u
n
d

i
m
a
g
e
s
 
w
i
t
h
 
t
h
a
t
 
e
x
p
r
e
s
s
e
d
 
t
h
r
o
u
g
h

c
o
m
m
e
n
t
a
r
y

-
-
I
n
f
e
r
 
t
h
e
 
p
u
r
p
o
s
e
(
s
)
 
a
n
d
 
s
t
a
t
e
 
i
n
 
a

s
e
n
t
e
n
c
e

-
 
-
E
v
a
l
u
a
t
e
 
t
h
e
 
e
f
f
e
c
t
i
v
e
n
e
s
s
 
o
f
 
t
h
e

m
a
t
e
r
i
a
l
 
i
n
 
t
e
r
m
s
 
o
f
 
t
h
e
 
i
n
f
e
r
r
e
d

p
u
r
p
o
s
e
(
s
)

R
e
s
o
u
r
c
e
s

S
u
g
g
e
s
t
e
d
 
A
c
t
i
v
i
t
y
 
f
o
r

A
n
y
 
u
n
i
t
 
i
n
 
w
h
i
c
h
 
t
h
e

s
t
u
d
e
n
t
 
i
s
 
r
e
q
u
i
r
e
d
 
t
o

r
e
a
d
 
i
n
f
o
r
m
a
t
i
v
e

m
a
t
e
r
i
a
l
s

C
o
m
m
e
n
t
s

R
e
l
a
t
e
 
t
o
 
C
o
m
p
o
s
i
n
g

A
c
t
i
v
i
t
y
 
#
1

S
u
g
g
e
s
t
e
d
 
A
c
t
i
v
i
t
y
 
f
o
r

A
 
c
o
n
t
i
n
u
i
n
g
 
a
c
t
i
v
i
t
y

f
o
r
 
a
l
l
 
u
n
i
t
s
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:

I
N
T
E
R
P
R
E
T
I
N
G

S
u
g
g
e
s
t
e
d

O
b
j
e
c
t
i
v
e
s
;

I
N
T
E
R
P
R
E
T
I
M
 
E
X
-

P
R
E
S
S
I
O
N
S
 
O
F

O
P
I
N
I
O
N

3
.
 
T
o
 
i
d
e
n
t
i
f
y
 
t
h
e

s
t
r
u
c
t
u
r
e
 
a
n
d

i
n
t
e
n
t
 
o
f

v
a
r
i
o
u
s
 
t
y
p
e
s

o
f
 
p
e
r
s
u
a
s
i
v
e

m
a
t
e
r
i
a
l
s
 
a
n
d

a
r
r
i
v
e
 
a
t
 
t
h
e

m
a
j
o
r
 
p
u
r
p
o
s
e
s

o
f
 
p
e
r
s
u
a
s
i
o
n

B
a
s
i
c
 
E
x
y
e
r
n
c
e
s
e

A
f
t
e
r
 
e
x
a
m
i
n
g
 
s
h
o
r
t
 
s
e
l
e
c
-

t
i
o
n
s
 
o
f
 
p
e
r
s
u
a
s
i
v
e
 
m
a
t
t
e
r

(
f
i
l
m
 
c
l
i
p
,
 
a
d
v
e
r
t
i
s
e
m
e
n
t
,

p
o
l
i
t
i
c
a
l
 
c
a
r
t
o
o
n
,
 
T
V
 
G
u
i
d
e

r
e
v
i
e
w
.
.
.
)
,
 
i
d
e
n
t
i
f
y
 
b
o
t
h

t
h
e
 
m
a
i
n
 
i
d
e
a
 
a
n
d
 
s
u
p
p
o
r
t
-

i
n
g
 
d
e
t
a
i
l
s
 
i
n
 
e
a
c
h

s
e
l
e
c
t
i
o
n
.

D
e
t
e
r
m
i
n
e
 
t
h
e

i
n
t
e
n
d
e
d
 
p
u
r
p
o
s
e
 
o
f
 
t
h
e

s
e
l
e
c
t
i
o
n
 
a
n
d
 
t
h
e
 
m
e
a
n
s

u
s
e
d
 
t
o
 
a
c
h
i
e
v
e
 
i
t
.

p
e
r
f
o
r
m
a
n
c
e
 
G
o
a
l
s
:

t
h
e
 
s
t
u
d
e
n
t
 
s
h
o
u
l
d

d
e
m
o
n
s
t
r
a
t
e
 
h
i
s
 
a
b
i
l
i
t
y
 
t
o
:

*
-
-
L
i
s
t
 
t
h
e
 
d
e
t
a
i
l
s
 
s
u
p
p
o
r
t
i
n
g

t
h
e
 
m
a
i
n
 
i
d
e
a

*
-
-
S
t
a
t
e
 
t
h
e
 
m
a
i
n
 
i
d
e
a
 
o
f
 
t
h
e
 
o
p
i
n
i
o
n

-
-
S
t
a
t
e
 
t
h
e
 
e
x
p
e
c
t
e
d
 
r
e
s
p
o
n
s
e
 
o
f
 
t
h
e

a
u
d
i
e
n
c
e

*
-
-
D
i
v
i
d
e
 
t
h
e
 
s
e
l
e
c
t
i
o
n
 
i
n
t
o
 
m
a
j
o
r
 
c
o
m
-

p
o
n
e
n
t
s
 
(
i
n
t
r
o
d
u
c
t
i
o
n
,
 
b
o
d
y
,
 
a
n
d

c
o
n
c
l
u
s
i
o
n
)
 
a
n
d
 
i
n
d
i
c
a
t
e
 
w
h
i
c
h

p
o
r
t
i
o
n
 
c
o
n
 
r
i
s
e
s
 
e
a
c
h
 
p
a
r
t

-
=
I
d
e
n
t
i
f
y
 
w
o
i
d
s
 
a
n
d
 
p
h
r
a
s
e
s
 
w
h
i
c
h

i
n
t
r
o
d
u
c
e
 
g
r
o
u
n
d
s
 
f
o
r
 
a
 
c
o
n
-

c
l
u
s
i
o
n
 
(
b
e
c
a
u
s
e
,
 
f
o
r
,
 
s
i
n
c
e
,

f
o
r
 
t
h
e
 
r
e
a
s
o
n
 
t
h
a
t
.
.
.
)

*
-
-
I
d
e
n
t
i
f
y
 
t
h
e
 
c
o
n
c
l
u
s
i
o
n
 
b
y
 
e
x
-

a
m
i
n
i
n
g
 
w
o
r
d
s
 
a
n
d
 
p
h
r
a
s
e
s
 
t
h
a
t

i
n
t
r
o
d
u
c
e
 
i
t
,
 
t
h
e
 
r
e
l
a
t
i
o
n
s
h
i
p

b
e
t
w
e
e
n
 
t
h
e
 
s
t
a
t
e
m
e
n
t
 
G
I
 
i
n
t
r
o
-

d
u
c
t
i
o
n
 
a
n
d
 
c
o
n
c
l
u
s
i
o
n
s

-
-
P
a
r
a
l
l
e
l
 
o
n
e
'
s
 
o
w
n
 
e
x
p
e
r
i
e
n
c
e
 
w
i
t
h

t
h
e
 
r
e
a
s
o
n
s
 
u
s
e
d
 
i
n
 
o
r
d
e
r
 
t
o

a
c
c
e
p
t
 
o
r
 
r
e
j
e
c
t
 
t
h
e
 
p
r
o
p
o
s
i
t
i
o
n

-
-
G
i
v
e
 
e
x
a
m
p
l
e
s
 
o
f
 
p
e
r
s
u
a
s
i
v
e
 
w
r
i
t
i
n
g

w
h
e
r
e
 
t
h
e
 
a
i
m
 
i
s
 
t
o
 
c
h
a
n
g
e
 
a

p
e
r
s
o
n
'
s
 
i
d
e
a
s
 
o
r
 
o
p
i
n
i
o
n
s
 
o
r
 
t
o

i
n
f
l
u
e
n
c
e
 
h
i
s
 
a
c
t
i
o
n
s
 
o
r
 
b
e
h
a
v
i
o
r

R
e
s
o
u
r
c
e
s

N
o
t
e
 
t
o
 
t
e
a
C
h
e
r
:

L
i
s
t

r
e
f
e
r
e
n
c
e
s
 
t
o
 
s
p
e
c
i
f
i
c

i

a
c
t
i
v
i
t
 
e
s
 
i
n
 
t
h
e

r
e
s
o
u
r
c

b
u
l
l
e
t
i
n

f
o
r
 
t
h
i

g
r
a
d
e
 
l
e
v
e
l
.

S
u
g
g
e
s
t
e
d
 
A
?
t
i
v
i
t
y
 
f
o
r

A
n
y
 
u
n
i
t
 
i
n
 
w
h
i
c
h

t
h
e
 
s
t
n
d
e
n
t
 
i
n
-

t
e
r
p
r
e
t
s
,
 
o
r
 
f
o
r

v
i
s
u
a
l
\
p
e
r
s
u
a
s
i
o
n

M
a
t
e
r
i
a
l
,

M
o
d
e
l
s

a
n
d
 
E
x
e
 
c
i
s
e
s
,

N
u
n
a
m
 
p
p
.
 
7
,
 
1
2
1

C
o
m
m
e
n
t
s

R
e
l
a
t
e
 
t
o
 
C
o
m
p
o
s
i
n
g

A
c
t
i
v
i
t
y
 
#
1
4



G
R
A
D
E
 
7
:

I
N
T
E
R
P
R
E
T
I
N
G

I
n
s
t
r
u
c
t
i
o
n
a
l

O
b
j
e
c
t
i
v
e
s

4
.
 
T
o
 
r
e
c
o
g
n
i
z
e

r
e
v
i
e
w
s
 
a
n
d

c
r
i
t
i
q
u
e
s
 
a
s

a
i
d
s
 
t
o
 
t
h
e

s
e
l
e
c
t
i
o
n
 
o
f

p
r
i
n
t
 
a
n
d
 
n
o
n
-

p
r
i
n
t
 
m
a
t
e
r
i
a
l
s

t
h
a
t
 
m
a
y
 
b
e
 
o
f

p
a
r
t
i
c
u
l
a
r

p
e
r
s
o
n
a
l
 
e
n
j
o
y
 
-

m
e
n
t

I
N
T
E
R
P
R
E
T
I
N
G
 
P
R
O
S
E

A
N
D
 
D
R
A
M
A
T
I
C

N
A
R
R
A
T
I
V
E
S

5
.
 
T
o
 
d
e
m
o
n
s
t
r
a
t
e

t
h
e
 
a
b
i
l
i
t
y
 
t
o

i
d
e
n
t
i
f
y

e
l
e
m
e
n
t
s
 
o
f

n
a
r
r
a
t
i
o
n

B
a
s
i
c
 
E
x
p
e
r
i
e
n
c
e
s

I
n
 
s
m
a
l
l
 
g
r
o
u
p
s
,
 
e
x
a
m
i
n
e

c
r
i
t
i
q
u
e
s
 
a
n
d
 
r
e
v
i
e
w
s
 
o
f

f
i
l
m
s
,
 
p
l
a
y
s
 
a
n
d
 
n
o
v
e
l
s

f
r
o
m
 
n
e
w
s
p
a
p
e
r
s
,

p
e
r
i
o
d
i
c
a
l
s
,
 
a
n
d
 
t
e
l
e
v
i
s
i
o
n

t
o
 
e
s
t
a
b
l
i
s
h
 
a
 
b
a
s
i
s
 
f
o
r

t
h
e
 
s
e
l
e
c
t
i
o
n
 
o
f
 
a
 
p
a
r
t
i
-

c
u
l
a
r
 
f
i
l
m
,
 
p
r
o
g
r
a
m
,
 
p
l
a
y

o
r
 
b
o
o
k
 
t
o
 
v
i
e
w
 
o
r
 
r
e
a
d
 
f
o
r

p
e
r
s
o
n
a
l
 
e
n
j
o
y
m
e
n
t
.

D
i
s
c
u
s
s
 
p
e
r
s
o
n
a
l
 
r
e
a
c
t
i
o
n
s

t
o
 
t
h
e
 
r
e
v
i
e
w
s
 
w
i
t
h
 
o
t
h
e
r

g
r
o
u
p
 
m
e
m
b
e
r
s
.

R
e
a
d
,
 
v
i
e
w
 
o
r
 
l
i
s
t
e
n
 
t
o
 
a

v
a
r
i
e
t
y
 
o
f
 
n
a
r
r
a
t
i
v
e
s
 
t
o

i
d
e
n
t
i
f
y
 
t
h
e
 
e
l
e
m
e
n
t
s
 
o
f

n
a
r
r
a
t
i
o
n
 
(
p
l
o
t
,
 
c
h
a
r
a
c
t
e
r
,

s
e
t
t
i
n
g
)
.

I
n
d
i
v
i
d
u
a
l
l
y
 
o
r

i
n
 
g
r
o
u
p
s
 
c
o
n
s
i
d
e
r
 
t
h
e

a
n
s
w
e
r
s
 
t
o
 
t
h
e
 
f
o
l
l
o
w
i
n
g

q
u
e
s
t
i
o
n
s
:

W
h
e
r
e
 
d
o
e
s
 
t
h
e

n
a
r
r
a
t
i
v
e
 
t
a
k
e
 
p
l
a
c
e
?

W
h
o

a
r
e
 
t
h
e
 
m
a
j
o
r
 
c
h
a
r
a
c
t
e
r
s
?

W
h
a
t
 
h
a
p
p
e
n
s
 
t
o
 
t
h
e

c
h
a
r
a
c
t
e
r
s
?

H
o
w
 
d
o
 
t
h
p

c
h
a
r
a
c
t
e
r
s
 
r
e
s
o
l
v
e
 
t
h
e
 
c
o
n
-

f
l
i
c
t
s
 
t
h
a
t
 
e
x
i
s
t
*
/

P
e
r
f
o
r
m
a
n
c
e
 
G
o
a
l
s
:

t
h
e
 
s
t
u
d
e
n
t
 
s
h
o
u
l
d

d
e
m
o
n
s
t
r
a
t
e
 
t
h
e
 
a
b
i
l
i
t
y
 
t
o
:

*
-
-
I
d
e
n
t
i
f
y
 
t
h
e
 
a
u
d
i
e
n
c
e
 
t
o
w
a
r
d
 
w
h
o
m
 
t
h
e

r
e
v
i
e
w
 
i
s
 
d
i
r
e
c
t
e
d
 
t
o
 
d
e
t
e
r
m
i
n
e
 
t
h
e

r
e
l
e
v
a
n
c
y
 
o
f
 
t
h
e
 
c
o
n
t
e
n
t
 
t
o
 
t
h
e

a
c
t
u
a
l
 
r
e
a
d
e
r
 
(
e
.
g
.
 
t
h
e
 
s
t
u
d
e
n
t

h
i
m
s
e
l
f
)

*
-
 
.
D
e
t
e
r
m
i
n
e
 
t
h
e
 
w
r
i
t
e
r
s
'
 
o
r
 
s
p
e
a
k
e
r
s
'

c
o
n
c
l
u
s
i
o
n
s
 
a
b
o
u
t
 
a
 
w
o
r
k
 
o
r
 
p
r
o
g
r
a
m
,

f
a
v
o
r
a
b
l
e
 
o
r
 
u
n
f
a
v
o
r
a
b
l
e

*
-
-
C
o
m
p
a
r
e
 
o
p
i
n
i
o
n
s
 
a
n
d
 
s
u
p
p
o
r
t
i
v
e

e
v
i
d
e
n
c
e
 
o
n
 
t
h
e
 
s
a
m
e
 
s
e
l
e
c
t
i
o
n

*
-
-
W
e
i
g
h

t
h
e
 
e
f
f
e
c
t
s
 
o
f
 
t
h
e
 
v
a
r
i
o
u
s

r
e
v
i
e
w
s
,
 
t
h
e
i
r
 
a
p
p
e
a
l
s
,
 
t
h
e
i
r
 
c
o
n
-

c
l
u
s
i
o
n
s
 
t
o
 
m
a
k
e
 
a
 
s
e
l
e
c
t
i
o
n
 
f
o
r

p
e
r
s
o
n
a
l
 
e
n
j
o
y
m
e
n
t

*
-
-
L
i
s
t
 
a
n
d
 
d
e
s
c
r
i
b
e
 
t
h
e
 
m
a
i
n
 
c
h
a
r
a
c
t
e
r
(
s
)

*
-
-
D
e
s
c
r
i
b
e
 
t
h
e
 
s
e
t
t
i
n
g
(
s
)

*
-
-
L
i
s
t
 
t
h
e
 
m
a
i
n
 
e
v
e
n
t
s
 
o
f
 
t
h
e
 
p
l
o
t

*
-
-
J
e
t
e
r
m
i
n
e
 
a
n
y
 
c
a
u
s
e
 
a
n
d
 
e
f
f
e
c
t

r
e
l
a
t
i
o
n
s
h
i
p
 
a
m
o
n
g
 
t
h
e
 
m
a
i
n
 
e
v
e
n
t
s
 
i
n

t
h
e
 
n
a
r
r
a
t
i
o
n

*
-
-
R
e
t
e
l
l
 
t
h
e
 
n
a
r
r
a
t
i
v
e
 
i
n
c
l
u
d
i
n
g

r
e
f
e
r
e
n
c
e
s
 
t
o
 
t
h
e
 
m
a
j
o
r
 
c
h
a
r
a
c
t
e
r
s
,

t
h
e
 
s
e
t
t
i
n
g
,
 
a
 
s
u
m
m
a
r
y
 
o
f
 
t
h
e
 
m
a
j
o
r

a
s
p
e
c
t
s
 
o
f
 
t
h
e
 
p
l
o
t
,
 
a
n
d
 
t
h
e
 
r
e
s
o
l
u
-

t
i
o
n
 
o
f
 
m
a
j
o
r
 
c
o
n
f
l
i
c
t
s

*
-
-
A
s
s
e
s
s
 
w
h
a
t
 
h
a
p
p
e
n
s
 
t
o
 
a
 
n
a
r
r
a
t
i
v
e

i
f
 
a
n
y
 
o
n
e
 
o
f
 
t
h
e
 
k
e
y
 
e
l
e
m
e
n
t
s
 
i
s

d
e
l
e
t
e
d

R
e
s
o
u
r
c
e

N
o
t
e
 
t
o
 
t
e
a
c
h
e
r
:
;
 
L
i
s
t

r
e
f
e
r
e
n
c
e
s
 
t
o
 
s
p
e
c
i
f
i
c

a
c
t
i
v
i
t
i
e
s
 
i
n
 
t
h
e
 
r
e
s
o
u
r
c
e

b
u
l
l
e
t
i
n
 
f
o
r
 
t
h
i
s
 
g
r
a
d
e

'

l
e
v
e
l
.

C
o
m
m
e
n
t
s

R
e
v
i
e
w
s
 
o
f
 
a
d
o
l
e
s
c
e
n
t

l
i
t
e
r
a
t
u
r
e
 
f
u
r
n
i
s
h
e
d
 
b
y

t
h
e
 
l
i
b
r
a
r
i
a
n
s
 
o
r
 
w
r
i
t
t
e
n

b
y
 
s
t
u
d
e
n
t
s
 
o
n
 
h
i
g
h
e
r

g
r
a
d
e
 
l
e
v
e
l
s

R
e
l
a
t
e
 
t
o
 
C
o
m
p
o
s
i
n
g

A
c
t
i
v
i
t
y
 
#
5

C
o
m
m
e
n
t
s

R
e
l
a
t
e
 
t
o
 
C
o
m
p
o
s
i
n
g

A
c
t
i
v
i
t
y
 
#
7
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R
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E
 
7
:

I
N
T
E
R
P
R
E
T
I
N
G

s
t
r
u
c
t
i
o
n
a
l

O
b
 
e
c
t
i
v
e
s

6
.
 
T
o
 
d
e
t
e
r
m
i
n
e
 
t
h
e

n
e
c
e
s
s
i
t
y
 
o
f

c
o
n
f
l
i
c
t
 
t
o
 
p
l
o
t

a
n
d
 
c
h
a
r
a
c
t
e
r
i
z
e

t
i
o
n
 
i
n
 
n
a
r
-

r
a
t
i
v
e
 
m
a
t
e
r
i
a
l

7
.
 
T
o
 
d
i
f
f
e
r
-

e
n
t
i
a
t
e

b
e
t
w
e
e
n

"
r
o
u
n
d
"
 
a
n
d

"
f
l
a
t
"

c
h
a
r
a
c
t
e
r
s

B
a
s
i
c

e
r
i
e
n
c
e

P
e
r
f
o
r
m
a
n
c
e
 
G
o
a
l
s
:

t
h
e
 
s
t
u
d
e
n
t
 
s
h
o
u
l
d

d
e
m
o
n
s
t
r
a
t
e
 
t
h
e
 
a
b
i
l
i
t

t
o
:

R
e
a
d
 
s
h
o
r
t
 
s
t
o
r
i
e
s
,
 
s
h
o
r
t

n
o
v
e
l
s
,
 
p
l
a
y
s
,
 
b
i
o
g
r
a
p
h
i
e
s
,

a
u
t
o
b
i
o
g
r
a
p
h
i
e
s
,
 
o
r
 
v
i
e
w

f
i
l
m
s
,
 
T
V
 
s
h
o
w
s
 
o
r
 
c
l
a
s
s

i
m
p
r
o
v
i
s
a
t
i
o
n
s
 
t
o
 
i
d
e
n
t
i
f
y

t
h
e
 
m
a
j
o
r
 
c
o
n
f
l
i
c
t
.

E
x
a
m
i
n
e
 
t
h
e
 
e
f
f
e
c
t
 
o
f
 
t
h
i
s

c
o
n
f
l
i
c
t
 
u
p
o
n
 
t
h
e
 
p
l
o
t
 
a
n
d

c
h
a
r
a
c
t
e
r
i
z
a
t
i
o
n
.

R
e
a
d
 
a
n
d
 
d
i
s
c
u
s
s
 
n
o
v
e
l
s
,

s
h
o
r
t
 
s
t
o
r
i
e
s
,
 
l
e
g
e
n
d
s
,

b
i
o
g
r
a
p
h
i
c
a
l
 
s
k
e
t
c
h
e
s
,
 
o
r

v
i
e
w
 
T
V
 
s
h
n
i
r
s
,
 
a
d
s
,
 
f
i
l
m
s

a
n
d
 
s
t
u
d
e
n
t
 
d
r
a
m
a
t
i
z
a
t
i
o
n
s

c
o
n
t
a
i
n
i
n
g
 
b
o
t
h
 
"
r
o
u
n
d
"

a
n
d
 
"
f
l
a
t
"
 
c
h
a
r
a
c
t
e
r
s
.

F
o
r
m
u
l
a
t
e
 
a
 
g
e
n
e
r
a
l
i
z
e
d

i
m
p
r
e
s
s
i
o
n
,
,
o
f
 
a
 
c
h
a
r
a
c
t
e
r

u
s
i
n
g
 
t
h
e
 
c
l
u
e
s
 
t
o

c
h
a
r
a
c
t
e
r
i
z
a
t
i
o
n
 
(
t
h
e

c
h
a
r
a
c
t
e
r
'
s
 
a
c
t
i
o
n
s
,
 
w
o
r
d
s
,

a
n
d
 
r
e
s
p
o
n
s
e
s
 
t
o
 
o
t
h
e
r
s
,

t
h
e
 
r
e
a
c
t
i
o
n
s
 
o
f
 
o
t
h
e
r

c
h
a
r
a
c
t
e
r
s
,
 
a
n
d
 
s
o
 
f
o
r
t
h
.
)

R
e
s
o
u
r
c
e
s

-
-
L
i
s
t
 
m
a
j
o
r
 
i
n
c
i
d
e
n
t
s
 
o
f
 
t
h
e
 
p
l
o
t
s

-
-
C
o
m
p
a
r
e
 
t
h
e
 
c
o
m
m
o
n
 
c
h
a
r
a
c
t
e
r
i
s
t
i
c
s

o
f
 
t
h
e
 
i
n
c
i
d
e
n
t
s

-
-
E
x
p
l
a
i
n
 
t
h
e
 
c
a
u
s
e
 
a
n
d
 
e
f
f
e
c
t
 
r
e
l
a
t
i
o
n
-

s
h
i
p
 
a
m
o
n
g
 
t
h
e
 
i
n
c
i
d
e
n
t
s
 
o
f
 
t
h
e
 
p
l
o
t

-
-
S
t
a
t
e
 
t
h
e
 
a
p
p
o
s
i
n
g
 
i
n
t
e
r
n
a
l
 
o
r
 
e
x
-

t
e
r
n
a
l
 
f
o
r
c
e
s
 
i
n
 
t
h
e
 
w
o
r
k

-
-
I
n
f
e
r
 
f
r
o
m
 
t
h
e
 
c
a
u
s
e
-
a
n
d
 
e
f
f
e
c
t

r
e
l
a
t
i
o
n
s
h
i
p
s
 
a
m
o
n
g
 
t
h
e
 
i
n
c
i
d
e
n
t
s
 
a
n
d

t
h
e
i
r
 
c
o
m
m
o
n
 
e
l
e
m
e
n
t
s
 
a
 
g
e
n
e
r
a
l
i
z
a
t
i
o
n

a
b
o
u
t
 
t
h
e
 
m
a
j
o
r
 
c
o
n
f
l
i
c
t

*
-
-
S
u
m
m
a
r
i
z
e
 
t
h
e
 
m
a
j
o
r
 
c
o
n
f
l
i
c
t
 
a
n
d
 
i
t
s

r
e
s
o
l
u
t
i
o
n
 
i
n
 
a
 
b
r
i
e
f
 
s
t
a
t
e
m
e
n
t

*
-
-
W
r
i
t
e
 
a
 
s
t
a
t
e
m
e
n
t
 
e
x
p
l
a
i
n
i
n
g
 
c
h
a
n
g
e

i
n
 
c
h
a
r
a
c
t
e
r
(
s
)
 
b
e
c
a
u
s
e
 
o
f
 
t
h
e

c
o
n
f
l
i
c
t
 
a
n
d
 
i
t
s
 
r
e
s
o
l
u
t
i
o
n

-
-
I
n
f
e
r
 
t
h
a
t
 
p
l
o
t
 
i
s
 
a
 
s
e
r
i
e
s
 
o
f

e
v
e
n
t
s
 
a
r
r
a
n
g
e
d
 
i
n
 
a
n
 
o
r
d
e
r
 
o
f

r
i
s
i
n
g
 
s
u
s
p
e
n
s
e
 
l
e
a
d
i
n
g
 
t
o
 
t
h
e

c
l
i
m
a
x
 
a
n
d
 
t
h
e
 
r
e
s
o
l
u
t
i
o
n
 
o
f
 
t
h
e

c
o
n
f
l
i
c
t

*
-
-
L
i
s
t
 
t
h
e
 
r
e
c
u
r
r
e
n
t
 
c
h
a
r
a
c
t
e
r
i
s
t
i
c
s

t
h
a
t
 
i
d
e
n
t
i
f
y
 
a
 
p
a
r
t
i
c
u
l
a
r
 
c
h
a
r
a
c
t
e
r

*
-
-
S
t
a
t
e
 
a
 
g
e
n
e
r
a
l
i
z
e
d
 
i
m
p
r
e
s
s
i
o
n
 
o
f

c
h
a
r
a
c
t
e
r
 
i
n
 
o
n
e
 
'
s
e
n
t
e
n
c
e

*
-
-
I
d
e
n
t
i
f
y
 
t
h
e
 
u
n
i
q
u
e
 
c
h
a
r
a
c
t
e
r
i
s
t
i
c
s

t
h
a
t
 
d
i
f
f
e
r
e
n
t
i
a
t
e
 
t
h
e
 
"
 
r
o
u
n
d
"

c
h
a
r
a
c
t
e
r
 
a
n
d
 
t
h
e
 
"
f
l
a
t
"
 
c
'
a
r
a
c
t
e
r

*
-
-
S
u
g
g
e
s
t
 
r
e
a
s
o
n
s
 
a
u
t
h
o
r
s
 
d
e
v
e
l
o
p
 
o
r

d
e
s
c
r
i
b
e
 
s
o
m
e
 
c
h
a
r
a
c
t
e
r
s
 
m
o
r
e
 
t
h
a
n

o
t
h
e
r
s

-
-
C
i
t
e
 
e
x
a
m
p
l
e
s
 
o
f
 
"
r
o
u
n
d
"
 
a
n
d
 
"
f
l
a
t
"

c
h
a
r
a
c
t
e
r

N
o
t
e
 
t
o
 
t
e
a
c
h
e
r
:

L
i
s
t

r
e
f
e
r
e
n
c
e
s
 
t
o
 
s
p
e
c
i
f
i
c

a
c
t
i
v
i
t
i
e
s
 
i
n
 
t
h
e
 
r
e
s
o
u
r
c
e

b
u
l
l
e
t
i
n
 
f
o
r
 
t
h
i
s
 
g
r
a
d
e

l
e
v
e
l
.

C
o
m
m
e
n
t
s

(
R
e
l
a
t
e
 
t
o
 
C
o
m
p
o
s
i
n
g

A
c
t
i
v
i
t
y
 
#
6

C
o
m
m
e
n
t
s

T
e
a
c
h
 
w
i
t
h

C
o
m
p
o
s
i
n
g
 
A
c
t
i
v
i
t
y

#
8



I
n
s
t
r
u
c
t
i
o
n
a
l

O
b
j
e
c
t
i
v
e
s

G
R
A
D
E
 
7
:

I
N
T
E
R
P
R
E
T
I
N
G

B
a
s
i
c
 
E
x
p
e
r
i
e
n
c
e
s

P
e
r
f
o
r
m
a
n
c
e
 
G
o
a
l
s
:

t
h
e
 
s
t
u
d
e
n
t
 
s
h
o
u
l
d

d
e
m
o
n
s
t
r
a
t
e
 
t
h
e
 
a
b
i
l
i
t
y
 
t
o
:

R
e
s
o
u
r
c
e
s

8
.
 
T
o
 
i
d
e
n
t
i
f
y
 
t
h
e

w
a
y
s
 
n
a
r
r
a
t
i
v
e

e
l
e
m
e
n
t
s
 
a
r
e

h
a
n
d
l
e
d
 
i
n
 
d
r
a
m
a

I
N
T
E
R
P
R
E
T
I
N
G
 
P
O
E
T
R
Y

9
.
 
T
o
 
r
e
c
o
g
n
i
z
e
 
a
n
d

p
o
i
n
t
 
o
u
t
 
t
h
e

e
l
e
m
e
n
t
s
 
o
f

r
e
p
e
t
i
t
i
o
n
 
i
n

s
e
v
e
r
a
l
 
a
r
t
s

(
v
i
s
u
a
l
,
 
p
l
a
s
t
i
c
,

m
u
s
i
c
a
l
)

R
e
a
d
,
 
v
i
e
w
 
o
r
 
l
i
s
t
e
n
 
t
o

s
h
o
r
t
 
p
l
a
y
s
 
a
n
d
 
d
i
s
c
u
s
s
 
h
o
w

p
l
o
t
 
a
n
d
 
c
h
a
r
a
c
t
e
r
i
z
a
t
i
o
n

a
r
e
 
d
e
v
e
l
o
p
e
d
 
a
n
d
 
h
o
w

s
e
t
t
i
n
g
 
i
s
 
e
s
t
a
b
l
i
s
h
e
d

t
h
r
o
u
g
h
 
d
i
a
l
o
g
u
e
.

P
a
r
t
i
c
-

i
p
a
t
e
 
i
n
 
a
n
 
i
m
p
r
o
v
i
s
a
t
i
o
n
 
o
f

a
 
k
e
y
 
s
c
e
n
e
.

E
x
a
m
i
n
e
 
p
h
o
t
o
g
r
a
p
h
s
,
 
p
a
i
n
t
-

i
n
g
s
,
 
m
u
s
i
c
 
a
n
d
 
p
o
e
m
s
 
t
o

i
d
e
n
t
i
f
y
 
d
e
s
i
g
n
s
 
o
f

r
e
p
e
t
i
t
i
o
n
 
a
n
d
 
c
o
n
t
r
a
s
t
 
t
h
e

"
p
a
t
t
e
r
n
s
"
 
b
a
s
i
c
 
t
o
 
t
h
e

d
e
s
i
g
n
;
 
i
d
e
n
t
i
f
y
 
t
h
e

e
l
e
m
e
n
t
s
 
i
n
 
v
a
r
i
o
u
s
 
a
r
t
s

t
h
a
t
 
c
a
n
 
b
e
 
"
p
a
t
t
e
r
n
e
d
!
'

I

*
-
-
I
d
e
n
t
i
f
y
 
t
h
e
 
e
l
e
m
e
n
t
s
 
o
f
 
n
a
r
r
a
t
i
o
n
 
i
n

t
h
e
 
s
e
l
e
c
t
i
o
n

*
-
-
 
I
d
e
n
t
i
f
y
 
d
i
a
l
o
g
u
e
 
w
h
i
c
h
 
h
e
l
p
s
 
t
o

e
s
t
a
b
l
i
s
h
 
s
e
t
t
i
n
g

-
-
D
i
f
f
e
r
e
n
t
i
a
t
e
 
b
e
t
w
e
e
n
 
t
h
o
s
e
 
p
o
r
t
i
o
n
s

o
f
 
d
i
a
l
o
g
u
e
 
w
h
i
c
h
 
i
n
t
r
o
d
u
c
e
 
t
h
e
 
p
l
o
t

a
n
d
 
t
h
o
s
e
 
w
h
i
c
h
 
a
d
v
a
n
c
e
 
t
h
e
 
p
l
o
t

*
-
-
I
d
e
n
t
i
f
y
 
t
h
e
 
p
o
r
t
i
o
n
s
 
o
f
 
d
i
a
l
o
g
u
e

w
h
i
c
h
 
d
e
l
i
n
e
a
t
e
 
a
 
p
a
r
t
i
c
u
l
a
r

c
h
a
r
a
c
t
e
r
 
o
r
 
e
s
t
a
b
l
i
s
h
 
s
e
t
t
i
n
g

=
-
S
u
m
m
a
r
i
z
e
 
t
h
e
 
p
l
o
t
 
i
n
-
t
w
o
 
o
r
 
t
h
r
e
e

s
e
n
t
e
n
c
e
s

-
-
U
s
e
 
s
t
a
g
e
 
d
i
r
e
c
t
i
o
n
s
 
a
s
 
a
n
 
a
i
d
 
t
o

"
v
i
s
u
a
l
i
z
i
n
g
"
 
d
r
a
m
a

-
-
E
m
p
l
o
y
 
i
m
a
g
i
n
a
t
i
o
n
 
i
n
 
i
n
t
e
r
p
r
e
t
i
n
g
 
a

s
c
r
i
p
t

*
-
-
L
i
s
t
 
e
x
a
m
p
l
e
s
 
o
f
 
p
a
t
t
e
r
n
s
 
f
o
u
n
d
 
i
n

v
a
r
i
o
u
s
 
a
r
t
 
f
o
r
m
s

*
-
-
I
d
e
n
t
i
f
y
 
s
o
u
n
d
 
p
a
t
t
e
r
n
s
 
i
n
 
m
u
s
i
c
 
a
n
d

v
e
r
s
e
 
b
y
 
c
l
a
p
p
i
n
g

*
-
-
D
e
s
c
r
i
b
e
 
a
n
y
 
p
a
t
t
e
r
n
s
 
f
o
u
n
d
 
i
n
 
a

p
o
e
m
 
(
v
i
s
u
a
l
 
s
h
a
p
e
,
 
s
y
l
l
a
b
l
e
 
c
o
u
n
t
,

s
t
a
n
z
a
 
f
o
r
m
,
 
p
a
r
a
l
l
e
l
s
 
o
f
 
i
d
e
a
 
o
r

s
t
r
u
c
t
u
r
e
)

N
o
t
e
 
t
o
 
t
e
a
c
h
e
r
:

L
i
s
t

r
e
f
e
r
e
n
c
e
s
 
t
o
 
s
p
e
c
i
f
i
c

a
c
t
i
v
i
t
i
e
s
 
i
n
 
t
h
e
 
r
e
s
o
u
r
c
e

b
u
l
l
e
t
i
n
 
f
o
r
 
t
h
i
s
 
g
r
a
d
e

l
e
v
e
l
.

C
o
m
m
e
n
t
s

:
R
e
l
a
t
e
 
t
o
 
C
o
m
p
o
s
i
n
g

A
c
t
i
v
i
t
y
 
#
9

N



C
,
.

-
-
E
s
t
r
u
c
t
i
o
n
a
l

O
b
j
e
c
t
i
v
e
s

1
0
.
 
T
o
 
u
n
d
e
r
s
t
a
n
d

t
h
a
t
 
t
h
e
 
e
n
t
i
r
e

r
a
n
g
e
 
o
f
 
h
u
m
a
n

e
x
p
e
r
i
e
n
c
e
 
i
s

s
u
i
t
a
b
l
e
 
s
u
b
j
e
c
t

m
a
t
t
e
r
 
f
o
r

p
o
e
t
r
y

1
1
.
 
T
o
 
g
i
v
e
 
a
n
 
o
r
a
l

r
e
a
d
i
n
g
 
o
f
 
a

s
h
o
r
t
 
p
o
e
m

F
R
E
E
 
R
E
A
D
1
1
4
,
0

1
2
.
 
T
o
 
d
e
v
o
t
e
 
s
o
l
e

t
i
m
e
,
 
a
t
 
h
o
m
e
 
a
n
d

i
n
 
s
c
h
o
o
l
,
 
t
o
 
i
n
-

d
i
v
i
d
u
a
l
l
y
 
c
h
o
s
e
n

r
e
a
d
i
n
g
 
w
i
t
h
 
t
h
e

u
l
t
i
m
a
t
e
 
p
u
r
p
o
s
e

o
f
 
c
u
l
t
i
v
a
t
i
n
g

r
e
a
d
i
n
g
 
a
s
 
a

p
e
r
s
o
n
a
l
 
h
a
b
i
t

G
R
A
D
E
?
:

I
N
T
E
R
P
R
E
T
I
N
G

B
a
s
i
c
 
E
a
c
p
e
r
i
e
m
c
e
s

F
o
l
l
o
w
i
n
g
 
a
 
d
i
s
c
u
s
s
i
o
n
 
i
n

w
h
i
c
h
 
i
n
i
t
i
a
l
 
i
m
p
r
e
s
s
i
o
n
s

o
f
 
w
h
a
t
 
c
o
n
s
t
i
t
u
t
e
s
 
t
h
e

s
u
b
j
e
c
t
 
m
a
t
t
e
r
 
o
f
 
p
o
e
t
r
y

a
r
e
 
n
a
m
e
d
,
 
r
e
a
d
 
a
n
d
 
l
i
s
t
e
n

t
o
 
a
 
n
u
m
b
e
r
 
o
f
 
p
o
e
m
s
 
t
h
a
t

d
e
a
l
 
w
i
t
h
'
a
 
v
a
r
i
e
t
y
 
o
f

s
u
b
j
e
c
t
s
.

G
e
n
e
r
a
l
i
z
e
 
a
b
o
u
t

t
h
e
 
s
c
o
p
e
 
a
n
d
 
n
a
t
u
r
e
 
o
f

p
o
e
t
i
c
 
m
a
t
e
r
i
a
l
.

T
h
e
n

e
v
a
l
u
a
t
e
 
i
n
i
t
i
a
l
 
i
m
p
r
e
s
-

s
i
o
n
s
 
o
n
 
t
h
e
 
b
a
s
i
s
 
o
f
 
t
h
e
s
e

g
e
n
e
r
a
l
i
z
a
t
i
o
n
s
.

A
f
t
e
r
 
f
r
e
e
l
y
 
s
e
l
e
c
t
i
n
g
 
a

p
o
e
m
,
 
r
e
a
d
 
s
i
l
e
n
t
l
y
,
 
n
o
t
i
n
g

s
e
n
t
e
n
c
e
s
,
 
p
a
u
s
e
s
,
 
a
n
d

w
o
r
d
s
 
n
e
e
d
i
n
g
 
e
m
p
h
a
s
i
s
.

R
e
a
d
 
t
h
e
 
s
e
l
e
c
t
i
o
n
 
o
r
a
l
l
y
 
t
o

t
h
e
 
c
l
a
s
s
,
 
m
a
i
n
t
a
i
n
i
n
g

n
a
t
u
r
a
l
 
s
t
r
e
s
s
 
a
n
d
 
i
n
-

t
o
n
a
t
i
o
n
 
p
a
t
t
e
r
n
s
 
o
f
(
E
h
g
l
i
s
h
.

R
e
a
d
 
p
e
r
s
o
n
a
l
l
y
 
s
e
l
e
c
t
e
d

m
a
t
e
r
i
a
l
 
f
o
r
 
p
l
e
a
s
u
r
e
 
o
r

i
n
f
o
r
m
a
t
i
o
n
 
o
r
 
a
n
y
 
o
t
h
e
r

p
u
r
p
o
s
e
.

W
IN

P
e
r
f
o
r
m
a
n
c
e
 
G
o
a
l
s
:

t
h
e
 
s
t
u
d
e
n
t
 
s
h
o
u
l
d

d
e
m
o
n
s
t
r
a
t
e
 
t
h
e
 
a
b
i
l
i
t
y
 
t
o
:

*
-
-
L
i
s
t
 
s
u
b
j
e
c
t
s
 
d
e
a
l
t
 
w
i
t
h
 
i
n
 
p
o
e
m
s

*
-
-
M
a
k
e
 
a
 
g
e
n
e
r
a
l
i
z
a
t
i
o
n
 
a
b
o
u
t
 
w
h
a
t

s
u
b
j
e
c
t
 
m
a
t
t
e
r
 
i
s
 
d
e
a
l
t
 
w
i
t
h
 
i
n
 
p
o
e
m
s

-
-
C
o
m
p
a
r
e
 
c
o
n
c
l
u
d
i
n
g
 
g
e
n
e
r
a
l
i
z
a
t
i
o
n

w
i
t
h
 
i
n
i
t
i
a
l
 
i
m
p
r
e
s
s
i
o
n
s
 
a
b
o
u
t

"
p
o
e
t
i
c
"
 
s
u
b
j
e
c
t
s

*
-
-
R
e
a
d
 
b
y
 
m
e
a
n
i
n
g
f
u
l
 
u
n
i
t
s
 
(
i
n
d
i
c
a
t
e
d

b
y
 
c
a
p
i
t
a
l
i
z
a
t
i
o
n
,
 
s
t
a
n
z
a
i
c
 
b
r
e
a
k
s
,

a
n
d
 
p
u
n
c
t
u
a
t
i
o
n
)
 
r
a
t
h
e
r
 
t
h
a
n
 
b
y
 
l
i
n
e

*
-
-
E
m
p
l
o
y
 
t
h
e
 
p
r
i
n
c
i
p
l
e
s
 
o
f
 
s
t
r
e
s
s
 
a
n
d

'
p
i
t
c
h
 
t
o
 
e
m
p
h
a
s
i
z
e
 
k
e
y
 
w
o
r
d
s
,
 
b
u
t

a
v
o
i
d
 
e
x
a
g
g
e
r
a
t
i
o
n
 
o
f
 
t
h
e
 
r
h
y
t
h
m

*
-
-
S
e
l
e
c
t
 
r
e
a
d
i
n
g
 
m
a
t
e
r
i
a
l
 
t
h
a
t
 
a
p
p
e
a
l
s

t
o
 
o
w
n
 
i
n
t
e
r
e
s
t

*
-
-
S
h
a
r
e
 
p
e
r
s
o
n
a
l
 
r
e
s
p
o
n
s
e
s
 
w
i
t
h
 
o
t
h
e
r
s

R
e
s
o
u
r
c
e
s

0
)

N
o
t
e
 
t
o
 
t
e
a
c
h
e
r
:

L
i
s
t

r
e
f
e
r
e
n
c
e
s
 
t
o
 
s
p
e
c
i
f
i
c

a
c
t
i
v
i
t
i
e
s
 
i
n
 
t
h
e
-
r
e
s
o
u
r
c
e

b
u
l
l
e
t
i
n
 
f
o
r
 
t
h
i
s
 
g
r
a
d
e

l
e
v
e
l
.

C
o
m
m
e
n
t
s

R
e
l
a
t
e
 
t
o
 
L
a
n
g
u
a
g
e

A
c
t
i
v
i
t
i
e
s
 
2
 
a
n
d
 
4

C
o
n
t
i
n
u
i
n
g
 
A
c
t
i
v
i
t
y



I
n
s
t
r
u
c
t
i
o
n
a
l

O
b
J
e
C
t
i
v
e
s

G
R
A
D
E
 
7
:

L
A
N
G
U
A
G
E

B
a
s
i
c
 
E
x
p
e
r
i
e
n
c
e
s

T
H
E
 
N
A
T
U
R
E
 
O
F

L
A
N
G
U
A
G
E
 
A
N
D

C
a
M
U
N
I
C
A
T
I
O
N

1
.
 
T
O
 
e
x
t
e
n
d
 
o
n
e
'
s

b
a
c
k
g
r
o
u
n
d
 
o
f

k
n
o
w
l
e
d
g
e
 
a
b
o
u
t

t
h
e
 
f
o
r
m
s
 
o
f
 
c
o
m
-

m
u
n
i
c
a
t
i
o
n

(
v
e
r
b
a
l
/
n
o
n
-

v
e
r
b
a
l
)
 
a
n
d
 
t
h
e

f
o
r
m
s
 
o
f
 
l
a
n
g
u
a
g
e

(
s
p
o
k
e
n
/
w
r
i
t
t
e
n
)

2
.
 
T
o
 
d
i
f
f
e
r
e
n
t
i
a
t
e

b
e
t
w
e
e
n
 
t
h
e
 
o
r
a
l

a
n
d
 
w
r
i
t
t
e
n

v
e
r
s
i
o
n
s
 
o
f
 
a

l
a
n
g
u
a
g
e
,

d
e
m
o
n
s
t
r
a
t
i
n
g

t
h
e
 
c
o
m
m
u
n
i
c
a
t
i
o
n

a
d
v
a
n
t
a
g
e
s
 
a
n
d

l
i
m
i
t
a
t
i
o
n
s
 
o
f

e
a
c
h

49
,

E
v
a
l
u
a
t
e
 
v
,
,
p
r
b
a
l
 
a
n
d
/
o
r
 
n
o
n
-

v
e
r
b
a
l
 
a
l
t
e
r
n
a
t
i
v
e
s
 
f
o
r
 
c
o
m
-

m
u
n
i
c
a
t
i
n
g
 
i
n
 
a
 
v
a
r
i
e
t
y
 
o
f

s
i
t
u
a
t
i
o
n
s
.

R
e
a
d
 
s
e
n
t
e
n
c
e
s
,
 
v
a
r
i
i
n
g
 
y
o
u
r

t
o
n
e
 
o
f
 
v
o
i
c
e
 
t
o
 
r
e
l
a
t
e
 
d
i
f
f
e
r
e
n
t

m
e
a
n
i
n
g
s
.

P
e
r
f
o
r
m
a
n
c
e
 
G
o
a
l
s
:

t
h
e
 
s
t
u
d
e
n
t

s
h
o
u
l
d
 
d
e
m
o
n
s
t
r
a
t
e
 
t
h
e
 
a
b
i
l
i
t
y
 
t
o
:

-
p
e
t
e
r
m
i
n
e
 
t
h
e
 
m
o
s
t
-
e
f
f
e
c
t
i
v
e

m
e
t
h
o
d
 
o
f
 
c
o
m
m
u
n
i
c
a
t
i
o
n
 
i
n
 
a

g
i
v
e
n
 
s
i
t
u
a
t
i
o
n

*
-
-
D
e
m
o
n
s
t
r
a
t
e
 
h
o
w
 
a
 
g
i
v
e
n
 
v
e
r
b
a
l

m
e
s
s
a
g
e
 
c
a
n
 
b
e
 
c
o
m
m
u
n
i
c
a
t
e
d
 
n
o
n
-

v
e
r
b
a
l
l
y
 
b
y
 
b
o
d
y
 
m
o
v
e
m
e
n
t
s
,

f
a
c
i
a
l
 
e
x
p
r
e
s
s
i
o
n
s
,
 
s
o
u
n
d
s
 
o
r

g
e
s
t
u
r
e
s

*
-
-
I
l
l
u
s
t
r
a
t
e
 
t
h
e
 
l
i
m
i
t
a
t
i
o
n
s
 
o
f

w
r
i
t
t
e
n
 
l
a
n
g
u
a
g
e
 
i
n
 
r
e
p
r
e
s
e
n
t
-

i
n
g
 
v
a
r
i
a
t
i
o
n
s
 
i
n
 
p
i
t
c
h
,
 
s
t
r
e
s
s

a
n
d
 
j
u
n
c
t
u
r
e
 
c
h
a
r
a
c
t
e
r
i
s
t
i
c
 
o
f

t
h
e
 
s
p
o
k
e
n
 
l
a
n
g
u
a
g
e

R
e
s
o
u
r
c
e
s

M
a
t
e
r
i
a
l
s

D
y
n
a
m
i
c
s
 
o
f
 
L
a
n
g
u
a
g
e

G
l
a
t
t
h
o
r
n
,
 
p
p
.
 
1
-
2
1

M
a
t
e
r
i
a
l
s

D
i
s
c
o
v
e
r
i
n
g
 
L
a
n
g
u
a
g
e

B
o
o
k
 
2
,
 
C
a
r
l
i
n
,
 
p
p
.
 
6
5
-
9

C
o
m
m
e
n
t
s

T
e
a
c
h
e
r
 
c
o
n
s
t
r
u
c
t
e
d

e
x
e
r
c
i
s
e
s
 
b
a
s
e
d
 
m
l
,

s
t
u
d
e
n
t
 
n
e
e
d
s

R
e
l
a
t
e
 
t
o
 
I
n
t
e
r
p
r
e
t
i
n
g

A
c
t
i
v
i
t
y
 
#
1
1



G
R
A
D
E
 
7
:

L
A
N
G
U
A
G
E

I
n
s
t
r
u
c
t
i
o
n
a
l

O
b
j
e
c
t
i
v
e
s

B
a
s
i
c
 
E
x
p
e
r
i
e
n
c
e
s

P
e
r
f
o
r
m
a
n
c
e
 
G
o
a
l
s
:

t
h
e
 
s
t
u
d
e
n
t

s
h
o
u
l
d
 
d
e
m
o
n
s
t
r
a
t
e
 
t
h
e
 
a
b
i
l
i
t
y
 
t
o
:
,

R
e
s
o
u
r
c
e
s

T
H
E
 
S
T
R
U
C
T
U
R
E
 
O
F

I
A
M
G
U
A
G
E

3
.
 
T
o
 
i
d
e
n
t
i
f
y
 
t
y
p
e
s

a
n
d
 
f
u
n
c
t
i
o
n
s
 
o
f

w
o
r
d
s
 
a
n
d
 
t
h
e

p
o
s
i
t
i
o
n
s
 
w
h
i
c
h

t
h
e
y
 
a
s
s
u
m
e
 
i
n

t
h
g
,
b
i
k
e
i
c

s
e
n
t
e
n
c
e
 
p
a
t
t
e
r
n
s

ef

N
o
t
e
 
t
h
e
 
c
h
a
r
a
c
t
e
r
i
s
t
i
c
 
i
n
-

f
l
e
c
t
i
o
n
a
l
 
e
n
d
i
n
g
s
,
 
t
h
e

p
o
s
i
t
i
o
n
s
 
w
i
t
h
i
n
 
s
e
n
t
e
n
c
e
s
,
 
a
n
d

t
h
e
 
w
o
r
d
s
 
t
h
a
t
 
d
e
t
e
r
m
i
n
e
 
t
h
e

d
i
s
t
i
n
c
t
i
v
e
n
e
s
s
 
o
f
 
t
h
e
 
f
o
r
m
-

c
l
a
s
s
 
w
o
r
d
s
.

A
n
a
l
y
z
e
 
s
e
n
t
e
n
c
e
s

t
o
 
d
e
t
e
r
m
i
n
e
 
t
h
e
i
r
 
b
a
s
i
c

p
a
t
t
e
r
n
s
 
a
n
d
 
t
h
e
 
f
u
n
c
t
i
o
n
s
 
o
f

t
h
e
 
f
o
r
m
-
c
l
a
s
s
 
a
n
d
 
s
t
r
u
c
t
u
r
e

w
o
r
d
s
 
w
i
t
h
i
n
 
t
h
e
M
.

*
-
-
C
l
a
s
s
i
f
y
 
t
h
e
 
f
o
u
r
 
m
a
j
o
r
 
f
o
r
m
-

c
l
a
s
s
 
w
o
r
d
s
 
b
y
 
r
e
f
e
r
e
n
c
e
s
 
t
o

'
p
o
s
i
t
i
o
n
,
 
e
n
d
i
n
g
s
 
a
n
d
 
a
s
s
o
c
i
a
t
e
d

m
a
r
k
e
r
 
w
o
r
d
s

*
-
-
D
i
f
f
e
r
e
n
t
i
a
t
e
 
b
e
t
w
e
e
n
 
t
h
e
 
f
o
r
m
-

c
l
a
s
s
 
w
o
r
d
s
 
a
n
d
'
s
t
r
u
c
t
u
r
e
 
w
o
r
d
s

*
-
-
I
d
e
n
t
i
f
y
 
t
h
e
 
b
a
a
i
c
i
s
e
n
t
e
n
c
e

p
a
t
t
e
r
n
s
 
(
N
V
,
 
W
I
N
 
,
 
N
1
V
N
2
,

N
V
A
d
v
.
,
 
N
V
A
d
j
.
)

-
-
I
d
a
n
t
W
x
 
a
d
c
l
i
t
o
l
i
a
l
 
p
a
t
t
e
r
n
s

m
(
N
I
V
N
4
W
,

I
I
'
)

M
a
t
e
r
i
a
l
s

O
u
r
 
L
a
n
g
u
a
g
e
 
T
o
d
a
y
 
(
7
)

F
o
r
m
 
-
c
l
a
n
s
 
w
o
r
d
s
-
-

p
p
.
 
1
3
3
-
2
0
2
;

S
t
r
u
c
t
u
r
e
 
w
o
r
d
s
r
-

d
e
t
e
r
m
i
n
e
r
s
,
 
p
.
 
1
5
8
,

i
n
t
e
n
s
i
f
i
e
r
s
,
 
p
p
.
1
8
6
-

c
o
o
r
d
i
n
a
t
o
r
s
,
 
p
p
.
8
8
-

4
 
B
a
s
i
c
 
S
e
n
t
e
n
c
e

P
a
t
t
e
r
n
s
-
-

p
p
.
 
5
7
-
7
3

/

O
u
r

L
an

gu
ag

e
T
o
d
a
y
 
(
8
)

B
a
s
i
c
 
S
e
n
t
e
n
c
e
 
P
a
t
t
e
r
n

p
p
.
 
5
6
-
6
2

M
o
d
e
r
n
 
G
r
a
m
m
a
r
 
a
n
d

C
o
m
p
o
s
i
t
i
o
n
 
I
.

F
o
r
m
-
C
l
a
s
s
 
w
o
r
d
s
-
-

P
P
.
 
5
4
-
1
1
b
,

S
t
r
u
c
t
u
r
e
 
w
o
r
d
s
-
 
-

p
p
.
 
1
3
5
.
-
1
5
5
;

B
a
s
i
c
 
S
e
n
t
e
n
c
e
 
P
a
t
t
e
r
n

P
P
.
 
3
3
-
5
1

C
o
n
t
e
m
p
o
r
a
r
y
 
E
n
g
l
i
s
h

F
o
r
m
-
c
l
a
s
s
 
w
o
r
d
s
-
-

P
P
.
 
6
3
-
6
5
.
,
 
1
7
9
-
1
9
8
;

B
a
s
i
c
 
S
e
n
t
e
n
c
e
 
P
a
t
t
e
r
n

p
p
.
'
1
9
9
-
2
0
9
.



I
n
s
t
r
u
c
t
i
o
n
i
t

b
 
e
c
t
i
v
 
a

$
.
 
T
o
 
u
n
d
e
r
s
t
a
n
d

t
h
a
t
 
E
n
g
l
i
s
h
 
c
o
m
-

m
u
n
i
c
a
t
e
s
 
v
e
r
b
a
l

m
e
a
n
i
n
g
 
t
h
r
o
u
g
h

c
o
m
b
i
n
a
t
i
o
n
s
 
o
f

a
p
p
r
o
x
i
m
a
t
e
l
y

3
3
-
3
7

s
o
u
n
d
s

a
n
d
 
t
h
r
o
u
g
h

r
e
l
a
t
e
d
 
w
o
r
d

g
r
o
u
p
i
n
g
s
 
b
y

v
a
r
y
i
n
g
 
p
i
t
c
h
 
o
f

v
o
i
c
e
o
m
p
h
a
s
i
s
 
o
r

s
t
r
e
s
s
,
 
a
n
d

l
e
n
g
t
h
 
o
f
 
p
a
u
s
e

b
e
t
w
e
e
n
 
w
o
r
d

g
r
o
u
p
s

O
K
A
D
A
 
7
s

L
A
N
W
A
O
B

B
a
s
i
c
 
'
E
X

r
i

c
o
s

A
f
t
e
r
 
l
i
s
t
e
n
i
n
g
 
t
o
 
a
 
s
e
r
i
e
s
 
o
f

s
o
u
n
d
s
 
(
p
h
o
n
e
s
)
 
t
a
k
e
n
 
f
r
o
m

d
i
f
f
e
r
e
n
t
 
l
a
n
g
u
a
g
e
s
,
 
s
e
l
e
c
t

t
h
o
s
e
 
s
o
u
n
d
s
 
(
p
h
o
n
e
m
e
s
)
 
w
h
i
c
h

a
r
e
 
r
e
c
o
g
n
i
s
e
d
 
a
s
 
b
e
l
o
n
g
i
n
g
 
t
o

t
h
e
 
E
r
g
l
i
s
h
 
l
a
n
g
u
a
g
e
.

D
i
a
o
u
r
s

h
o
w
 
t
h
e
y
 
w
e
r
e
 
r
e
c
o
g
n
i
s
e
d
 
a
s

E
n
g
l
i
s
h
 
s
o
u
n
d
s
.

A
l
s
o
,
 
d
i
s
c
u
s
s

h
o
w
 
i
n
f
a
n
t
s
 
l
e
a
r
n
 
t
h
e
 
l
a
n
g
u
a
g
e

i
n
i
t
i
a
l
l
y
.

o
r

G
i
v
e
n
 
a
 
g
r
o
u
p
 
o
f
 
w
r
i
t
t
e
n

s
e
n
t
e
n
c
e
s
 
c
o
n
t
a
i
n
i
n
g
 
n
o

p
u
n
c
t
u
a
t
i
o
n
,
 
o
r
a
l
l
y
 
r
e
a
d

i
n
d
i
c
a
t
i
n
g
 
t
h
r
o
u
g
h
 
p
a
u
s
e
 
a
n
d

i
n
t
o
n
a
t
i
c
a
 
p
l
a
c
e
s
 
f
o
r
 
p
u
n
c
t
u
a
-

t
i
o
n

P
e
r
f
o
r
m
a
n
c
e
 
G
o
a
l
s
*

t
h
e
 
s
t
u
d
e
n
t

s
h
o

d
 
d
e
m
o
n
a
t
r
a
t

t
h

a
b
i
l
i
t

t
o
t

,
-
D
i
s
c
r
i
m
i
n
a
t
e
 
b
e
t
w
e
e
n
 
E
n
g
l
i
s
h

s
o
u
n
d
s
 
a
n
d
 
n
o
n
-
E
n
g
l
i
s
h
 
s
o
u
n
d
s

-
-
S
t
a
t
e
 
t
h
e
 
g
e
n
e
r
a
l
i
s
a
t
i
a
n
 
t
h
a
t

E
n
g
l
i
s
h
 
s
e
l
e
c
t
s
 
f
r
o
m
 
m
a
n
y
 
p
o
s
s
i
b
l
e

s
o
u
n
d
s

-
-
S
t
a
t
e
 
t
h
e
 
g
e
n
e
r
a
l
i
s
a
t
i
o
n
 
t
h
a
t

i
n
f
a
n
t
s
 
g
o
 
t
h
r
o
u
g
h
 
a
 
s
i
m
i
l
m
r

p
r
o
c
e
s
s
 
o
f
 
s
e
l
e
c
t
i
o
n
 
a
s
 
t
h
e
y

i
m
i
t
a
t
e
 
t
h
e
 
s
o
u
n
d
s
 
t
h
e
y
 
h
e
a
r

*
.
I
d
e
n
t
i
f
y
 
t
h
e
 
p
l
a
c
e
s
 
w
h
e
r
e

p
u
n
c
t
u
a
t
i
o
n
 
i
s
 
n
e
e
d
e
d
 
d
u
e
 
t
o
 
p
a
u
s
e

a
n
d
 
i
n
t
o
n
a
t
i
o
n

R
e
s
o
u
r
c
e
s

M
a
t
e
r
i
a
l
s

r
a
n
-
r
i
r
e
p
o
r
a
r
y
 
E
n
g
l
i
s
h
 
7

S
i
l
v
e
r
 
B
u
r
d
e
t
t
 
3
3
-
4
3

"
L
e
a
r
n
i
n
g
 
t
o
 
T
a
l
k
"

"
T
h
e
 
S
o
u
n
d
s
 
o
f
 
E
n
g
l
i
s
h
"

M
a
t
e
r
i
a
l
s

O
u
r
 
L
a
n
g
u
a
g
e
 
T
o
d
a
y
 
7

p
p
.
 
1
2
0
-
1
2
S

C
o
m
m
e
n
t
s

-
-
T
i
i
3
N
r
-
c
a
u
t
r
u
c
t
e
d

e
x
e
r
c
i
s
e
s
 
b
a
s
e
d
 
o
n

e
x
a
m
p
l
e
s
 
f
r
a
m
o
i
t
u
d
e
n
t

w
r
i
t
i
n
g

R
e
l
a
t
e
 
t
o

In
te

rp
re

tin
g,

,
A
c
t
i
v
i
t
y
 
-
-
V
T
]
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:

L
A
N
G
U
A
G
E

B
a
s
i
c
 
E
x
 
e
r
i
e
n
c
e
s

P
e
r
f
o
r
m
a
n
c
e
 
G
o
a
l
s
:

t
h
e
 
s
t
u
d
e
n
t

s
h
o
u
l
d
 
d
e
m
o
n
s
t
r
a
t
e
 
t
i
f
f
)
 
a
b
i
l
i
t

t
o
:

R
e
s
o
u
r
c
e
s

L
A
N
G
U
A
G
E

V
A
R
I
A
T
I
O
N
S
 
A
N
D

C
H
O
I
C
E
S

5
.
 
T
o
 
r
e
c
o
g
n
i
z
e
 
t
h
e

i
n
f
l
u
e
n
c
e
 
o
n

l
a
n
g
u
a
g
e
 
c
h
o
i
c
e
s

o
f
 
t
h
e
 
c
o
m
-

m
u
n
i
c
a
t
o
r
'
s

p
u
r
p
o
s
e
 
a
n
d
 
t
h
e

c
o
n
t
e
x
t
 
i
n
 
w
h
i
c
h

t
h
e
 
c
o
m
m
u
n
i
c
a
-

t
i
o
n
 
t
a
k
e
s
 
p
l
a
c
e

R
e
a
d
 
a
n
d
 
l
i
s
t
e
n
 
t
o
 
a
 
v
a
r
i
e
t
y
 
o
f

c
o
m
m
u
n
i
c
a
t
i
o
n
s
 
a
n
d
 
s
t
a
t
e
 
h
o
w

t
h
e
 
p
u
r
p
o
s
e
 
o
f
 
t
h
e
 
c
o
m
m
u
n
i
c
a
t
o
r

i
n
f
l
u
e
n
c
e
s
 
l
a
n
g
u
a
g
e
 
c
h
o
i
c
e
s
.

t
.

O
r

D
e
t
e
r
m
i
n
e
 
t
h
r
o
u
g
h
 
v
a
r
i
o
u
s
 
t
y
p
e
s

1
1
4o
f
 
e
x
e
r
c
i
s
e
s
 
t
h
a
t
 
l
a
n
g
u
a
g
e

c
h
o
i
c
e
s
 
a
r
e
 
r
e
l
a
t
e
d
 
t
o
 
s
i
t
u
a
t
i
o
n
s

a
n
d
 
c
o
m
m
u
n
i
c
a
t
i
o
n
 
p
u
r
p
o
s
e
s
 
a
s

e
l
l
 
a
s
 
t
o
 
c
o
n
s
i
d
e
r
a
t
i
o
n
s
 
o
f

g
r
a
m
m
a
t
i
c
a
l
 
c
o
r
r
e
c
t
n
e
s
s
.

A
n
a
l
y
z
e

t
h
e
 
r
e
l
a
t
i
o
n
s
h
i
p
 
b
e
t
w
e
e
n
 
a
u
d
i
e
n
c
e

a
n
d
 
c
h
o
i
c
e
 
o
f
 
d
i
c
t
i
o
n
 
a
n
d

s
e
n
t
e
n
c
e
 
p
a
t
t
e
r
n
.

*
-
-
S
t
a
t
e
 
a
n
d
 
g
i
v
e
 
e
x
a
m
p
l
e
s
 
o
c
h
e

d
i
f
f
e
r
e
n
t
 
p
u
r
p
o
s
e
s
 
f
o
r
 
c
o
m
-

m
u
n
i
c
a
t
i
n
g
 
i
n
 
v
a
r
i
o
u
s
 
d
i
s
c
o
u
r
s
e

s
i
t
u
a
t
i
o
n
s
 
(
p
e
r
s
u
a
s
i
o
n
,
 
i
n
f
o
r
m
a
-

t
i
o
n
,
 
e
n
t
e
r
t
a
i
n
m
e
n
t
,
 
s
o
c
i
a
l
i
z
a
-

t
i
o
n
)

-
-
C
l
a
s
s
i
f
y
 
w
o
r
d
s
 
a
n
d
/
o
r
 
s
t
a
t
e
m
e
n
t
s

a
s
 
s
t
a
n
d
a
r
d
 
(
f
o
r
m
a
l
,
 
i
n
f
o
r
m
a
l
)
 
o
r

n
o
n
-
s
t
a
n
d
a
r
d
 
E
n
g
l
i
s
h

*
-
-
S
t
a
t
e
 
a
n
 
i
d
e
a
 
i
n
 
d
i
f
f
e
r
e
n
t
 
l
e
v
e
l
s

o
f
 
l
a
n
g
u
a
g
e
 
i
n
t
e
n
d
e
d
 
f
o
r
 
d
i
f
f
e
r
e
n
t

a
u
d
i
e
n
c
e
s

*
-
-
M
a
t
c
h
 
a
p
p
r
o
p
r
i
a
t
e
 
l
e
v
e
l
s
 
o
f

l
a
n
g
u
a
g
e
 
w
i
t
h
 
v
a
r
i
o
u
s
 
s
i
t
u
a
t
i
o
n
s

-
-
C
h
o
o
s
e
 
l
a
n
g
u
a
g
e
 
a
p
p
r
o
p
r
i
a
t
e
 
t
o

a
u
d
i
e
n
c
e

"
L
a
n
g
u
a
g
e
 
C
h
o
i
c
e
s
 
i
n

e
v
e
r
y
d
a
y
 
L
i
f
e
"

L
2
-
L
4

M
a
t
e
r
i
a
l
s

-
-
E
7
1
7
3
;
I
n
g
 
Y
o
u
r
 
L
a
n
g
u
a
g
e

P
o
s
t
m
a
n
 
I
n
t
r
o
.
 
a
n
d

C
h
a
p
.
 
1
,
 
2
,
 
1
9

C
o
m
m
e
n
t
s

-
-
g
a
i
n
 
t
o
 
C
o
m
p
o
s
i
n
g

A
c
t
i
v
i
t
y
 
#
3
 
a
n
d
 
#
L
&

"
L
a
n
g
u
a
g
e
.
 
C
h
o
i
c
e
s
 
i
n

E
v
e
r
y
d
a
y
 
L
i
f
e
"

1
,
5
-
L
7

M
a
t
e
r
i
a
l
s

U
s
e
s
 
o
f
 
L
a
n
g
u
a
g
e
s

P
o
s
t
m
a
n
,
 
C
h
a
p
.
 
7
-
8

E
X
p
l
o
r
i
n
g
 
Y
o
u
r
 
l
a
n
g
u
a
g
e

P
o
s
t
m
a
n

C
h
a
p
.
 
4
-
5

C
o
m
m
e
n
t
s

T
e
a
c
h
e
r
-
c
o
n
s
t
r
u
c
t
e
d
'

e
x
e
r
c
i
s
e
s
 
b
a
s
e
d
 
o
n

s
t
u
d
e
n
t
'
s
 
l
a
n
g
u
a
g
e
 
u
s
a
g
e



G
R
A
D
E
 
7
:

L
A
N
G
U
A
G
E

G
e
n
e
r
a
l
 
C
o
n
c
e
 
i
s

A
c
t
i
v
i
t
i
e
s
 
a
n
d
 
P
e
r
f
o
r
m
a
n
c
e
 
G
o
a
l
s

R
e
s
o
u
r
c
e
s

M
E
C
H
A
N
I
C
S
 
O
F
 
W
R
I
T
T
E
N
 
E
N
G
L
I
S
H

6
.
 
T
o
 
r
e
c
o
g
n
i
z
e
 
t
h
a
t
 
m
a
n
y

d
i
f
f
i
c
u
l
t
i
e
s
 
i
n
 
E
n
g
l
i
s
h

s
p
e
l
l
i
n
g
 
r
e
s
u
l
t
 
f
r
o
m

v
a
r
i
a
b
l
e
 
l
e
t
t
e
r
-
s
o
u
n
d

r
e
l
a
t
i
o
n
s
h
i
p
s
,
 
p
a
r
t
i
c
u
l
a
r

l
y
 
a
m
o
n
g
 
v
o
w
e
l
s
 
a
n
d
 
r
o
o
t
s

i
n
 
a
f
f
i
x
e
s

7
.
 
T
o
 
u
n
d
e
r
s
t
a
n
d
 
t
h
a
t
 
t
h
e

i
n
t
o
n
a
t
i
o
n
 
p
a
t
t
e
r
n
 
i
n
-

d
i
c
a
t
i
n
g
 
w
o
r
d
-
g
r
o
u
p

r
e
l
a
t
i
o
n
s
h
i
p
 
i
n
 
s
p
e
e
c
h
 
i
s

a
n
 
a
i
d
 
t
o
 
s
o
m
e
 
t
y
p
e
s
 
o
f

p
u
n
c
t
u
a
t
i
o
n
 
(
m
a
i
n
l
y

t
e
r
m
i
n
a
l
 
p
u
n
c
t
u
a
t
i
o
n
 
a
n
d

i
n
t
e
r
n
a
l
 
p
u
n
c
t
u
a
t
i
o
n
 
u
s
e
d

t
o
 
i
n
d
i
c
a
t
e
 
n
a
t
u
r
a
l
 
p
a
u
s
e

i
n
 
s
p
e
e
c
h
)

8
.
 
T
o
 
u
n
d
e
r
s
t
a
n
d
 
t
h
a
t
 
t
h
e

u
s
e
 
o
f
 
a
p
o
s
t
r
o
p
h
e
s
 
i
n

c
o
n
t
r
a
c
t
i
o
n
s
,
 
a
n
d
 
i
n

p
o
s
s
e
s
s
i
v
e
 
c
a
s
e
 
n
o
u
n
s
 
o
r

p
r
o
n
o
u
n
s
 
i
s
 
a
 
m
a
t
t
e
r
 
o
f

c
o
n
v
e
n
t
i
o
n
.

T
h
e
 
s
t
u
d
e
n
t
 
s
h
o
u
l
d
 
d
e
m
o
n
s
t
r
a
t
e
 
t
h
e
 
a
b
i
l
i
t
y
 
t
o
:

L
i
s
t
e
n
 
t
o
 
a
 
p
r
e
p
a
r
e
d
 
l
i
s
t
 
o
f
 
u
n
f
a
m
i
l
i
a
r
 
o
r
 
n
o
n
s
e
n
s
e

w
o
r
d
s
,
 
a
n
d
 
r
e
c
o
r
d
 
i
n
 
a
n
 
i
n
f
o
r
m
a
l
 
p
h
o
n
e
t
i
c
 
s
y
s
t
e
m
 
t
h
e

c
o
n
s
o
n
a
n
t
 
s
o
u
n
d
s
.

C
o
m
p
a
r
e
 
w
o
r
d
s
 
t
o
 
d
i
f
f
e
r
e
n
t
i
a
t
e
 
b
e
-

t
w
e
e
n
 
c
o
n
s
o
n
a
n
t
s
 
t
h
a
t
 
h
a
v
e
 
a
 
o
n
e
 
-
t
o
 
-
o
n
e
 
r
e
l
a
t
i
o
n
s
h
i
p

w
i
t
h
 
a
 
l
e
t
t
e
r
 
a
n
d
 
t
h
o
s
e
 
w
h
i
c
h
 
d
o
 
n
o
t
.

L
i
s
t
 
t
e
a
c
h
e
r
 
-
 
d
i
c
t
a
t
e
d
 
w
o
r
d
s
 
w
h
i
c
h
 
c
o
n
t
a
i
n
 
t
h
e
 
s
a
m
e

v
o
w
e
l
 
b
u
t
 
d
i
f
f
e
r
e
n
t
 
v
o
w
e
l
 
s
o
u
n
d
s
.

M
a
k
e
 
t
h
e
 
g
e
n
e
r
a
l
i
z
a
-

t
i
o
n
 
t
h
a
t
 
t
h
e
r
e
 
a
r
e
 
m
o
r
e
 
v
o
w
e
l
 
s
o
u
n
d
s
 
t
h
a
n
 
t
h
e
r
e
 
a
r
e

l
e
t
t
e
r
s
 
t
o
 
r
e
p
r
e
s
e
n
t
 
t
h
e
m
.

I
n
 
a
 
s
e
c
o
n
d
 
l
i
s
t
 
d
e
v
i
s
e
d
 
b
y
 
t
h
e
 
s
t
u
d
e
n
t
s
,
 
w
r
i
t
e
 
d
o
w
n

a
s
 
m
a
n
y
 
w
o
r
d
s
 
a
s
 
p
o
s
s
i
b
l
e
 
w
h
i
c
h
 
c
o
n
t
a
i
n
 
o
n
e

o
f
 
t
h
e
 
l
o
n
g

v
o
w
e
l
 
s
o
u
n
d
s
.

M
a
k
e
 
t
h
e
 
g
e
n
e
r
a
l
i
z
a
t
i
o
n
 
t
h
a
t
 
m
a
n
y
 
l
e
t
t
e
r

c
o
m
b
i
n
a
t
i
o
n
s
 
c
a
n
 
b
e
 
u
s
e
d
 
t
o
 
r
e
p
r
e
s
e
n
t
 
o
n
e
 
v
o
w
e
l
 
s
o
u
n
d
.

T
a
k
e
 
a
 
p
a
r
a
g
r
a
p
h
 
d
i
c
t
a
t
i
o
n
 
i
n
s
e
r
t
i
n
g
 
t
e
r
m
i
n
a
l
 
p
u
n
c
t
u
a
-

t
i
o
n
 
a
s
 
i
n
d
i
c
a
t
e
d
 
b
y
 
i
n
t
o
n
a
t
i
o
n
.

M
a
k
e
 
t
h
e
 
f
o
l
l
o
w
i
n
g

g
e
n
e
r
a
l
i
z
a
t
i
o
n
s
:

1
.
 
P
e
r
i
o
d
s
 
f
o
l
l
o
w
 
s
t
a
t
e
m
e
n
t
s
 
(
f
a
l
l
i
n
g
 
i
n
t
o
n
a
t
i
o
n
)
.

2
.
 
Q
u
e
s
t
i
o
n
 
m
a
r
k
s
 
f
o
l
l
o
w
 
s
e
n
t
e
n
c
e
 
w
h
e
r
e
 
i
n
t
e
r
r
o
g
a
-

t
i
o
n
 
i
s
 
i
n
d
i
c
a
t
e
d
 
b
y
 
i
n
t
e
r
r
o
g
a
t
i
v
e
 
w
o
r
d
s
 
o
r
 
b
y

i
n
v
e
r
s
i
o
n
 
o
f
 
p
r
e
d
i
c
a
t
e
 
(
f
a
l
l
i
n
g
 
o
r
 
r
i
s
i
n
g
 
i
n
t
o
n
-

a
t
i
o
n
)
.

3
.
 
Q
u
e
s
t
i
o
n
 
m
a
r
k
s
 
f
o
l
l
o
w
 
s
e
n
t
e
n
c
e
s
 
w
h
e
r
e
 
i
n
t
e
r
r
o
g
a
-

t
i
o
n
 
i
s
 
i
n
d
i
c
a
t
e
d
 
b
y
 
r
i
s
i
n
g
 
i
n
t
o
n
a
t
i
o
n
 
s
u
p
e
r
-

i
m
p
o
s
e
d
 
o
v
e
r
 
a
 
s
t
a
t
e
m
e
n
t
.

(
H
e
'
s
 
o
u
r
 
p
r
e
s
i
d
e
n
t
?
)

T
a
k
e
 
d
i
c
t
a
t
i
o
n
 
o
f
 
m
a
t
e
r
i
a
l
s
 
t
h
a
t
 
c
o
n
t
a
i
n
 
b
o
t
h
 
c
o
n
-

t
r
a
c
t
i
o
n
 
a
n
d
 
p
o
s
s
e
s
s
i
v
e
 
f
o
r
m
s
.

D
i
s
c
u
s
s
 
a
n
d
 
d
i
f
-

f
e
r
e
n
t
i
a
t
e
 
b
e
t
w
e
e
n
 
t
h
e
 
u
s
e
 
o
f
 
t
h
e
 
t
w
o
.

M
a
k
e
 
t
h
e

o
v
e
r
a
l
l
 
g
e
n
e
r
a
l
i
z
a
t
i
o
n
 
t
h
a
t
 
p
l
a
c
e
m
e
n
t
 
o
f
 
a
p
o
s
t
r
o
p
h
e
s

i
s
 
a
 
m
a
t
t
e
r
 
o
f
 
c
o
n
v
e
n
t
i
o
n
.

M
a
t
e
r
i
a
l
s

C
o
n
t
e
m
p
o
r
a
r
y
 
E
n
g
l
i
s
h
 
7

S
i
l
v
e
r
 
B
u
r
d
e
t
t
;
 
5
3
-
5
9
,

(
P
u
z
z
l
e
s
 
o
f
 
S
p
e
l
l
i
n
g
)

T
e
a
c
h
e
r
-
p
r
o
d
u
c
e
d
 
e
x
e
r
c
i
s
e
s

M
a
t
e
r
i
a
l
s

C
o
n
t
e
m
p
o
r
a
r
y
 
E
n
g
l
i
s
h
 
7
:
 
3
0
7
-
3
0
8

O
u
r
 
L
a
n
g
u
a
g
e
 
T
o
d
a
y
 
7
:
 
1
2
2

M
a
t
e
r
i
a
l
s

C
o
n
t
e
m
p
o
r
a
r
y
 
E
n
g
l
i
s
h
 
7

p
.
 
2
1
1
,
 
3
1
0
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C
O
M
P
O
S
I
N
G

I
n
s
t
r
u
c
t
i
o
n
a
l

O
b
j
e
c
t
i
v
e
s

B
a
s
i
c
 
E
x
p
e
r
i
e
n
c
e
s

C
O
M
P
O
S
I
N
G

E
X
P
O
S
I
T
I
O
N

1
.
 
T
o
 
d
e
v
e
l
o
p
 
a
n

i
n
f
o
r
m
a
l
 
e
x
-

p
l
a
n
a
t
i
i
o
n
 
o
f
 
a

t
o
p
i
c
,
'
o
b
j
e
c
t
,

o
r
 
i
d
e
a
 
o
f
 
g
e
n
-

e
r
a
l
 
i
n
t
e
r
e
s
t

W
r
i
t
e
 
a
 
n
e
w
s
 
a
r
t
i
c
l
e
 
f
o
r
 
a

f
e
a
t
u
r
e
 
s
e
c
t
i
o
n
,
 
t
h
e
 
m
a
i
n

p
u
r
p
o
s
e
 
o
f
 
w
h
i
c
h
 
i
s
 
t
o
 
e
x
-

p
l
a
i
n
 
s
o
m
e
t
h
i
n
g
 
(
e
.
g
.
,
 
w
h
a
t

a
 
c
o
m
m
u
n
i
t
y
 
i
s
 
d
o
i
n
g
 
a
b
o
u
t

a
 
p
r
o
b
l
e
m
;
 
h
o
w
 
p
e
o
p
l
e
 
a
r
e
 
i
n

v
o
l
v
e
d
 
i
n
 
a
 
f
o
r
t
h
c
o
m
i
n
g
 
a
r
t

o
r
 
c
r
a
f
t
s
 
s
h
o
w
,
 
m
u
s
i
c
a
l
 
e
-

v
e
n
t
,
 
f
u
n
d
-
r
a
i
s
i
n
g
 
a
c
t
i
v
i
t
y
;

w
h
a
t
,
c
a
n
 
b
e
 
d
o
n
e
 
t
o
 
c
o
n
s
e
r
v
e

r
e
s
o
u
r
c
e
s
 
o
r
 
e
n
e
r
g
y
;
 
w
h
a
t
 
i
s

i
n
v
o
l
v
e
d
N
i
n
 
c
o
l
l
e
c
t
i
n
g
 
s
o
m
e
-

t
h
i
n
g
;
 
h
o
w
 
'
s
o
m
e
o
n
e
 
i
s
 
r
e
a
c
t
-

i
n
g
 
t
o
 
s
o
c
i
e
t
y
N
o
r
 
u
r
b
a
n
 
l
i
v
-

i
n
g
 
b
y
 
a
d
o
p
t
i
n
g
 
,
a

l
i
f
e
 
s
t
y
l
e
;
 
w
h
a
t
 
t
h
e
,
 
a
t
e
s
t

f
a
s
h
i
o
n
 
r
e
p
o
r
t
s
 
a
r
e
)
.
 
A
f
t
e
r

e
s
t
i
m
a
t
i
n
g
 
t
h
e
 
s
c
o
p
e
 
a
n
d
'

l
e
n
g
t
h
 
o
f
 
a
r
t
i
c
l
e
s
 
i
n
 
p
u
b
l
i
-

c
a
t
i
o
n
s
 
e
x
a
m
i
n
e
d
,
 
s
u
f
f
i
c
i
e
n
t

l
y
 
e
x
p
l
a
i
n
 
t
h
e
 
t
o
p
i
c
 
i
n
 
a

g
i
v
e
n
 
l
e
n
g
t
h
.

P
e
r
f
o
r
m
a
n
c
e
 
G
o
a
l
s
:

t
h
e
 
s
t
u
d
e
n
t
 
s
h
o
u
l
d

d
e
m
o
n
s
t
r
a
t
e
 
t
h
e
 
a
b
i
l
i
t
y
 
t
o
:

.
7
"

R
e
s
o
u
r
c
e
s

*
-
-
I
d
e
n
t
i
f
y
 
t
h
e
 
k
i
n
d
 
o
f
 
p
u
b
l
i
c
a
t
i
o
n
,
 
p
r
o
-

j
e
c
t
 
a
n
 
a
u
d
i
e
n
c
e
,
 
a
n
d
 
s
e
l
e
c
t
 
a
 
s
u
i
t
-

a
b
l
e
 
t
o
p
i
c

*
-
 
-
W
r
i
t
e
 
a
n
 
i
n
t
r
o
d
u
c
t
o
r
y
 
s
e
n
t
e
n
c
e
 
i
n

s
t
a
t
e
m
e
n
t
 
o
r
 
q
u
e
s
t
i
o
n
 
f
o
r
m
 
w
h
i
c
h
 
a
t
-

t
r
a
c
t
s
 
a
t
t
e
n
t
i
o
n
 
a
n
d
 
a
l
s
o
 
s
t
a
t
e
s
 
o
r

i
m
p
l
i
e
s
 
t
h
e
 
t
o
p
i
c
 
o
f
 
t
h
e
 
a
r
t
i
c
l
e

*
-
-
S
e
l
e
c
t
 
s
u
p
p
o
r
t
i
n
g
 
d
e
t
a
i
l
s
,
 
i
l
l
u
s
t
r
a
-

t
i
o
n
s
,
 
o
r
 
q
u
o
t
a
t
i
o
n
s
 
o
n
 
t
h
e
 
b
a
s
i
s
 
o
f

t
h
e
i
r
 
a
c
c
u
r
a
c
y
,
 
r
e
l
e
v
a
n
c
e
,
 
a
n
d
 
i
n
t
e
r
-

e
s
t
 
t
o
 
t
h
e
 
p
r
o
j
e
c
t
e
d
 
a
u
d
i
e
n
c
e

-
 
-
S
e
l
e
c
t
 
a
n
d
/
o
r
 
c
o
m
p
r
e
s
s
 
s
u
p
p
o
r
t
i
n
g
 
m
a
-

t
e
r
i
a
l
 
t
o
 
f
i
t
 
a
 
g
i
v
e
n
 
s
p
a
c
e

-
 
-
E
m
p
l
q
y
 
c
o
n
c
r
e
t
e
 
l
a
n
g
u
a
g
e

N
o
t
e
 
t
c
.
 
t
e
a
c
h
e
r
:

L
i
s
t

r
e
f
e
r
e
n
c
e
s
 
t
o
 
s
p
e
c
i
f
i
c

a
c
t
i
v
i
t
i
e
s
 
i
n
 
t
h
e
 
r
e
s
o
u
r
c
e

b
u
l
l
e
t
i
n
 
f
o
r
 
t
h
i
s
 
g
r
a
d
e

l
e
v
e
l
.

C
o
m
m
e
n
t
s

R
e
l
a
t
e
 
t
o
 
I
n
t
e
r
p
r
e
t
i
n
g

A
c
t
i
v
i
t
y
 
I
 
a
n
d
 
L
a
n
g
u
a
g
e

A
c
t
i
v
i
t
y
 
I
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C
O
M
P
O
S
I
N
G

I
n
s
t
r
u
c
t
i
o
n
a
l

O
b
'
e
c
t
i
v
e
s

2
.
 
T
o
 
w
r
i
t
e
 
a

p
a
r
a
g
r
a
p
h
 
o
r

s
h
o
r
t
 
t
h
e
m
e
 
o
r

t
o
 
o
r
g
a
n
i
z
e
 
a

b
r
i
e
f
 
t
a
l
k
 
d
e
-

v
e
l
o
p
e
d
 
b
y

m
e
a
n
s
 
o
f
 
h
i
g
h
l
y

s
e
l
e
c
t
e
d
 
d
e
-

t
a
i
l
s
 
o
r
 
i
l
l
u
s
-

t
r
a
t
i
o
n
s

3
.
 
T
o
 
w
r
i
t
e
 
a
n
 
o
b
-

j
e
c
t
i
v
e
 
d
e
s
c
r
i
p

0
4
.

t
i
o
n
 
o
f
 
a
n
 
o
b
-

j
e
c
t
,
 
a
 
p
e
r
s
o
n
,

o
r
 
a
 
p
l
a
c
e

B
a
s
i
c
 
E
x
.
 
r
i
e
n
c
e
s

S
e
l
e
c
t
 
e
i
t
h
e
r
 
a
 
t
o
p
i
c
 
o
f
 
i
n
-

t
e
r
e
s
t
 
t
o
 
y
o
u
 
o
r
 
a
 
t
o
p
i
c

w
h
i
c
h
 
h
a
s
 
a
r
i
s
e
n
 
i
n
 
c
l
a
s
s

d
i
s
c
u
s
s
i
o
n
 
a
n
d
 
n
e
e
d
s
 
t
o
 
b
e

C
l
a
r
i
f
i
e
d
 
(
e
.
g
.
,
 
t
h
e
 
r
o
l
e
 
o
f

w
o
m
e
n
 
i
n
 
G
r
e
e
k
 
m
y
t
h
s
,
 
g
h
o
s
t

s
t
o
r
i
e
s
 
i
n
 
M
a
r
y
l
a
n
d
 
l
o
r
e
,

o
u
t
s
i
d
e
r
s
 
t
o
d
a
y
)
.

A
f
t
e
r

c
o
n
s
i
d
e
r
i
n
g
 
a
 
n
u
m
b
e
r
 
o
f
 
i
l
-

l
u
s
t
r
a
t
i
o
n
s
 
w
h
i
c
h
 
c
o
u
l
d
 
b
e

u
s
e
d
 
t
o
 
c
l
a
r
i
t
y
 
t
h
e
 
t
o
p
i
c
,

c
h
o
o
s
e
 
t
h
e
 
t
h
r
e
e
 
b
e
s
t
 
o
n
e
s

a
n
d
 
d
e
v
e
l
o
p
 
a
 
p
a
r
a
g
r
a
p
h
 
o
r

s
h
o
r
t
 
t
h
e
m
e
 
i
n
 
w
h
i
c
h
 
t
h
e

m
a
i
n
 
i
d
e
a
 
i
s
 
m
a
d
e
 
c
l
e
a
r

t
h
r
o
u
g
h
 
t
h
e
 
i
l
l
u
s
t
r
a
t
i
o
n
s
.

A
f
t
e
r
 
e
x
a
m
i
n
i
n
g
 
e
x
a
m
p
l
e
s
 
o
f

b
o
t
h
 
o
b
j
e
c
t
i
v
e
 
a
n
d
 
s
u
b
j
e
c
-

t
i
v
e
 
d
e
s
c
r
i
p
t
i
o
n
s
 
a
n
d
 
d
e
-

t
e
r
m
i
n
i
n
g
 
t
h
e
 
s
i
m
i
l
a
r
 
a
n
d

d
i
f
f
e
r
e
n
t
 
c
h
a
r
a
c
t
e
r
i
s
t
i
c
s
,

w
r
i
t
e
 
a
 
d
e
s
c
r
i
p
t
i
o
n
 
t
o
 
i
n
-

f
o
r
m
 
t
h
e
 
r
e
a
d
e
r
 
o
f
 
t
h
e
 
p
h
y
s
-

i
c
a
l
 
c
h
a
r
a
c
t
e
r
i
s
t
i
c
s
 
o
f
 
a
n

o
b
j
e
c
t
,
 
a
 
p
e
r
s
o
n
,
 
o
r
 
a

p
l
a
c
e
.

P
e
r
f
o
r
m
a
n
c
e
 
G
o
a
l
s
:

t
h
e
 
s
t
u
d
e
n
t
 
s
h
o
u
l
d

d
e
m
o
n
s
t
r
a
t
e
 
t
h
e
 
&
A
l
i
t

t
o
:

*
-
-
F
o
r
m
u
l
a
t
e
 
a
 
g
e
n
e
r
a
l
i
z
e
 
i
o
n
 
w
i
t
h
 
a
 
c
o
n
-

t
r
o
l
l
i
n
g
 
f
o
c
u
s

*
-
-
S
e
l
e
c
t
 
s
u
p
p
o
r
t
 
r
e
l
e
v
a
n
t
 
t
o
 
a
 
f
o
c
u
s
 
o
n

t
h
e
 
t
o
p
i
c

*
-
-
L
i
s
t
 
a
 
n
u
m
b
e
r
 
o
f
 
i
l
l
u
s
t
r
a
t
i
o
n
s
 
t
h
a
t

c
o
u
l
d
 
b
e
 
u
s
e
d
 
t
o
 
d
e
v
e
l
o
p
 
t
h
e
 
g
e
n
e
r
a
l

s
t
a
t
e
m
e
n
t

a
 
-
-
 
S
e
l
e
c
t
 
a
t
 
l
e
a
s
t
 
t
h
r
e
e
 
i
l
l
u
s
t
r
a
t
i
o
n
s

t
o
 
s
u
p
p
o
r
t
 
t
h
e
 
g
e
n
e
r
a
l
i
z
a
t
i
o
n

-
 
-
D
e
v
e
l
o
p
 
e
a
c
h
 
i
l
l
u
s
t
r
a
t
i
o
n
w
i
t
h
 
v
i
v
i
d

d
e
s
c
r
i
p
t
i
v
e
 
o
r
 
n
a
r
r
a
t
i
v
e
 
d
e
t
a
i
l
s
,

f
a
c
t
u
a
l
 
i
n
 
n
a
t
u
r
e

-
 
-
U
s
e
 
l
e
n
g
t
h
 
o
f
i
l
l
u
s
t
r
a
t
i
o
n

a
s
 
a
 
g
u
i
d
e

f
o
r
 
p
a
r

a
p
h
 
d
i
v
i
s
i
o
n

-
 
-
U
s
e
 
a
 
v

e
t
y
 
o
f
 
s
e
n
t
e
n
c
e
 
l
e
n
g
t
h
s
 
a
n
d

s
e
n
t
e
n
c
e

g
i
n
n
i
n
g
s

-
 
-
U
s
e
 
t
r
a
n
s
i
 
i
o
n
a
l
w
o
r
d
s
 
a
n
d
 
d
e
v
i
c
e
s

t
h
a
t
 
i
n
d
i
c
a
t
e
 
t
h
e
 
o
r
g
a
n
i
z
a
t
i
o
n
a
l
 
p
l
a
n

*
-
-
L
i
m
i
t
 
t
h
e
 
s
u
b
j
e
c
t
 
t
o
 
a
m
a
n
a
g
e
a
b
l
e
 
u
n
i
t

*
-
-
D
e
t
e
r
m
i
n
e
 
t
h
e
 
p
u
r
p
o
s
e
,
 
a
u
d
i
e
n
c
e
,
 
a
n
d

c
o
n
t
e
x
t
 
f
o
r
 
t
h
e
 
p
a
r
t
i
c
u
l
a
r
 
d
e
s
c
r
i
p
-

t
i
o
n

*
-
-
A
c
c
u
r
a
t
e
l
y
 
r
e
c
o
r
d
 
s
i
g
n
i
f
i
c
a
n
t

c
o
n
-

c
r
e
t
e
 
d
e
t
a
i
l
s
 
o
f
 
s
h
a
p
e
,
 
c
o
l
o
r
,
 
s
i
z
e
,

t
e
x
t
u
r
e
,
 
a
n
d
 
s
o
 
f
o
r
t
h

-
 
-
A
r
r
a
n
g
e
 
d
e
t
a
i
l
s
 
i
n
 
a

s
u
i
t
a
b
l
e
 
p
a
t
t
e
r
n

(
d
O
m
i
n
a
n
t
 
i
m
p
r
e
s
s
i
o
n
,
 
s
p
a
t
i
a
l
,
 
o
r
d
e
r

o
f
 
i
m
p
o
r
t
a
n
c
e
)

-
 
-
A
V
o
i
d
 
s
u
b
j
e
c
t
i
v
e
 
i
n
t
e
r
p
r
e
t
a
t
i
o
n

o
f

d
e
t
a
i
l
s

-
 
-
U
s
e
 
c
l
e
a
r
,
 
c
o
n
c
i
s
e

s
e
n
t
e
n
c
e
s

-
-
W
h
e
r
e
 
n
e
c
e
s
s
a
r
y
,
 
u
s
e
 
t
r
a
n
s
i
t
i
o
n
a
l

w
o
r
d
s
 
t
o
 
i
n
d
i
c
a
t
e
 
p
o
s
i
t
i
o
n

R
e
s
o
u
r
c
e
s

N
o
t
e
\
t
o
 
t
e
a
c
h
e
r
:

L
i
s
t

r
e
f
e
 
e
n
c
e
s
 
t
o
 
s
p
e
c
i
f
i
c

i
t
i
n

a
c
t
i
v
 
t
i
e
s
 
i
n
 
t
h
e
 
r
e
s
o
u
r
c
e

b
u
l
l
s

f
o
r
 
t
h
i
s
 
g
r
a
d
e

l
e
v
e
l
.
\

C
o
m
m
e
n
t
i
\

R
e
l
a
t
e
'
t
o
,
I
n
t
e
r
p
r
e
t
i
n
g

A
c
t
i
v
i
t
y
 
2
 
o
r
 
5

C
o
m
m
e
n
t
s

R
e
l
a
t
e
 
t
o
 
C
o
m
p
o
s
i
n
g

A
c
t
i
v
i
t
y
 
9
 
a
n
d
 
L
a
n
g
u
a
g
e

A
c
t
i
v
i
t
i
e
s
 
1
,
 
2



G
R
A
D
E
 
8
:

C
O
M
P
O
S
I
N
G

I
n
s
t
r
u
c
t
i
o
n
a
l

O
b
j
e
c
t
i
v
e
s

B
a
s
i
c
 
E
x
p
e
r
i
e
n
c
e
s

E
X
P
R
E
S
S
I
N
G

O
P
I
N
I
O
N
S

4
.
 
T
o
 
e
x
p
r
e
s
s

f
e
e
l
i
n
g
s
 
a
b
o
u
t

a
n
 
e
n
d
i
n
g
 
t
o
 
a

w
o
r
k
 
a
n
d
 
t
o

s
u
p
p
o
r
t
 
t
h
i
s

r
e
a
c
t
i
o
n

5
.
 
T
o
 
s
u
p
p
o
r
t
 
a

p
o
s
i
t
i
o
n
 
a
r
-

r
i
v
e
d
 
a
t

t
h
r
o
u
g
h
 
p
e
r
-

s
o
n
a
l
 
o
b
s
e
r
-

v
a
t
i
o
n

G
i
v
e
 
a
n
 
o
r
a
l
 
o
r
 
w
r
i
t
t
e
n
 
r
e
-

a
c
t
i
o
n
 
t
o
 
t
h
e
 
s
u
i
t
a
b
i
l
i
t
y

o
f
 
a
n
 
e
n
d
i
n
g
 
f
o
r
 
a
 
s
h
o
r
t

s
t
o
r
y
,
 
n
o
v
e
l
,
 
f
i
l
m
,
 
p
l
a
y
,

o
r
 
t
e
l
e
v
i
s
i
o
n
 
p
r
o
g
r
a
m
.

P
e
r
-

s
u
a
d
e
 
a
n
 
a
u
d
i
e
n
c
e
 
t
o
 
a
c
c
e
p
t

y
o
u
r
 
p
o
s
i
t
i
o
n
.

I
d
e
n
t
i
f
y
 
a
 
p
r
o
b
l
e
m
 
i
n
 
s
c
h
o
o
l

o
r
 
l
o
c
a
l
 
c
o
m
m
u
n
i
t
y
.

D
e
v
e
l
o
p

a
 
b
r
i
e
f
 
w
r
i
t
t
e
n
,
 
o
r
a
l
,
 
o
r

f
i
l
m
e
d
 
a
r
g
u
m
e
n
t
 
p
e
r
s
u
a
d
i
n
g

t
h
e
 
a
u
d
i
e
n
c
e
 
t
o
 
a
c
c
e
p
t
 
y
o
u
r

s
o
l
u
t
i
o
n
 
t
o
 
t
h
e
 
p
r
o
b
l
e
m
.

P
e
r
f
o
r
m
a
n
c
e
 
G
o
a
l
s
:

t
h
e
 
s
t
u
d
e
n
t
 
s
h
o
u
l
d

d
e
m
o
n
s
t
r
a
t
e
 
t
h
e
 
a
b
i
l
i
t
y
 
t
o
:

R
e
s
o
u
r
c
e
s

*
-
-
S
t
a
t
e
 
a
n
 
o
p
i
n
i
o
n
 
a
n
d
 
p
r
o
v
i
d
e
 
s
u
p
p
o
r
-

t
i
v
e
 
d
e
t
a
i
l
s
 
a
n
d
 
i
d
e
a
s
 
t
h
a
t
 
s
u
b
s
t
a
n
-

t
i
a
t
e
 
t
h
e
 
r
e
a
c
t
i
o
n

*
-
-
A
r
r
a
n
g
e
 
s
u
p
p
o
r
t
 
i
n
 
a
n
 
e
f
f
e
c
t
i
v
e
 
a
n
d

l
o
g
i
c
a
l
 
s
e
q
u
e
n
c
e

*
-
-
C
h
o
o
s
e
 
c
o
n
n
o
t
a
t
i
v
e
 
l
a
n
g
u
a
g
e
 
a
p
p
r
o
p
r
i
-

a
t
e
 
t
o
 
t
h
e
 
s
t
a
t
e
d
 
r
e
a
c
t
i
o
n
,

*
-
-
U
s
e
 
d
i
c
t
i
o
n
 
a
p
p
r
o
p
r
i
a
t
e
 
t
o
 
t
h
e
 
a
u
d
i
-

e
n
c
e
,
 
s
i
t
u
a
t
i
o
n
,
 
a
n
d
 
p
u
r
p
o
s
e

-
-
O
b
s
e
r
v
e
 
t
h
e
 
c
o
n
v
e
n
t
i
o
n
s
 
o
f
 
s
p
e
l
l
i
n
g
,

p
u
n
c
t
u
a
t
i
o
n
,
 
a
n
d
 
c
a
p
i
t
a
l
i
z
a
t
i
o
n
 
i
n

w
r
i
t
i
n
g
 
t
h
e
 
f
i
n
a
l
 
c
o
p
y

-
 
-
U
s
e
 
s
p
e
a
k
i
n
g
 
s
k
i
l
l
s
 
s
u
c
h
 
a
s
 
v
a
r
i
a
t
i
o
n
s

i
n
 
p
i
t
c
h
,
 
s
t
r
e
s
s
,
 
l
o
u
d
n
e
s
s
,
 
s
p
e
e
d
 
o
f

d
e
l
i
v
e
r
y

-
 
-
A
v
o
i
d
 
r
e
a
d
i
n
g
 
t
h
e
 
r
e
p
o
r
t
 
b
y
 
s
p
e
a
k
i
n
g

f
r
o
m
 
n
o
t
e
s
 
i
n
s
t
e
a
d
 
o
f
 
a
 
m
a
n
u
s
c
r
i
p
t

*
-
L
i
s
t
 
p
e
r
s
o
n
a
l
 
o
b
s
e
r
v
a
t
i
o
n
s
 
a
b
o
u
t
 
t
h
e

p
a
r
t
i
c
u
l
a
r
 
p
r
o
b
l
e
m

-
-
F
o
r
m
u
l
a
t
e
 
q
u
e
s
t
i
o
n
s
 
a
p
p
r
o
p
r
i
a
t
e
 
f
o
f

i
n
t
e
r
v
i
e
w
i
n
g

-
-
C
o
n
d
u
c
t
 
a
 
p
r
a
c
t
i
c
e
 
i
n
t
e
r
v
i
e
w

*
-
-
B
a
l
a
n
c
e
 
n
e
g
a
t
i
v
e
 
c
r
i
t
i
c
i
s
m
 
w
i
t
h
 
p
o
s
i
-

t
i
v
e
,
 
c
o
n
s
t
r
u
c
t
i
v
e
 
s
u
g
g
e
s
t
i
o
n
s

-
-
U
s
e
 
r
e
p
e
t
i
t
i
o
n
 
o
f
 
k
e
y
 
w
o
r
d
s
 
f
o
r
 
t
r
a
n
s
i

t
i
o
n
 
a
n
d
 
e
m
p
h
a
s
i
s

*
-
-
D
o
c
u
m
e
n
t
 
a
n
d
 
p
u
n
c
t
u
a
t
e
 
q
u
o
t
e
d
 
m
a
t
e
r
i
a
l

a
c
c
o
r
d
i
n
g
 
t
o
 
c
o
n
v
e
n
t
i
o
n
s

-
 
-
A
c
k
n
o
w
l
e
d
g
e
 
s
o
u
r
c
e
s

C
h

N
o
t
e
 
t
o
 
t
e
a
c
h
e
r
:

L
i
s
t

r
e
f
e
r
e
n
c
e
s
 
t
o
 
s
p
e
c
i
f
i
c

a
c
t
i
v
i
t
i
e
s
 
i
n
 
t
h
e
 
r
e
s
o
u
r
c
e

b
u
l
l
e
t
i
n
 
f
o
r
 
t
h
i
s
 
g
r
a
d
e

l
e
v
e
l
.

C
o
m
m
e
n
t
s

R
e
l
a
t
e
 
t
o
 
I
n
t
e
r
p
r
e
t
i
n
g
'
.

A
c
t
i
v
i
t
y
,
 
4

C
o
m
m
e
n
t
s

R
e
 
a
t
e
 
t
o
 
I
n
t
e
r
p
r
e
t
i
n
g

A
c
t
i
v
i
t
y
 
4



G
R
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E
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:

C
O
M
P
O
S
I
N
G

I
n
s
t
r
u
c
t
i
o
n
a
l

O
b
'
e
c
t
i
v
e
s

C
O
M
P
O
S
I
N
G
 
P
R
O
S
E

A
N
D
 
E
R
A
M
A
T
I
C

N
A
R
R
A
T
I
V
E
S

B
a
s
i
c
 
E
x
p
e
r
i
e
n
c
e
s

P
e
r
f
o
r
m
a
n
c
e
 
G
o
a
l
s
:

t
h
e
 
s
t
u
d
e
n
t
 
s
h
o
u
l
d

d
e
m
o
n
s
t
r
a
t
e
 
t
h
e
 
a
b
i
l
i
t
y
 
t
o
:

R
e
s
o
u
r
c
e
s

6
.
 
T
o
 
d
e
v
e
l
o
p
 
o
n
e

a
s
p
e
c
t
 
o
f
 
a

p
e
r
s
o
n
a
l
 
e
x
-

p
e
r
i
e
n
c
e
 
i
n
t
o

a
n
 
e
x
p
a
n
d
e
d
.

n
a
r
r
a
t
i
v
e

7
.
 
T
o
 
c
o
m
p
o
s
e
 
a
n

o
r
i
g
i
n
a
l
 
m
y
t
h

A
f
t
e
r
 
d
e
v
e
l
o
p
i
n
g
 
a
 
f
i
r
s
t

d
r
a
f
t
 
o
f
 
a
 
p
e
r
s
o
n
a
l
 
n
a
r
r
a
-

t
i
v
e
,
 
s
e
l
e
c
t
 
o
n
e
 
p
a
r
t
 
o
f
 
i
t

t
o
 
e
x
p
a
n
d
.

T
h
e
 
s
e
l
e
c
t
i
o
n

o
f
 
t
h
e
 
e
l
e
m
e
n
t
 
o
r
 
e
v
e
n
t
 
t
o

b
e
 
d
e
v
e
l
o
p
e
d
 
m
a
y
 
b
e
 
b
a
s
e
d

i
n
 
p
a
r
t
 
o
n
 
s
u
g
g
e
s
t
i
o
n
s
 
m
a
d
e

b
y
 
e
i
t
h
e
r
 
t
h
e
 
t
e
a
c
h
e
r
 
o
r

c
l
a
s
s
m
a
t
e
s
.

R
e
w
r
i
t
e
 
t
h
e

n
a
r
r
a
t
i
v
e
 
a
n
d
 
t
e
l
l
 
m
o
r
e
 
a
-

b
o
u
t
 
t
h
i
s
 
s
i
n
g
l
e
 
a
s
p
e
c
t
 
o
f

t
h
e
 
e
x
p
e
r
i
e
n
c
e
.

W
i
t
h
 
a
 
m
y
t
h
 
e
x
p
l
a
i
n
i
n
g
 
a

n
a
t
u
r
a
l
 
p
h
e
n
o
m
e
n
o
n
 
o
r
 
i
l
l
u
s
-

t
r
a
t
i
n
g
 
a
 
u
n
i
v
e
r
s
a
l
 
h
u
m
a
n

a
t
t
r
i
b
u
t
e
 
(
s
u
c
h
 
a
s
 
g
e
n
e
r
o
s
-

i
t
y
,
 
g
r
e
e
d
,
 
v
a
n
i
t
y
,
 
i
n
t
e
g
-

r
i
t
y
)
 
a
s
 
i
t
 
m
i
g
h
t
 
s
a
t
i
s
f
y

t
h
e
 
c
u
r
i
o
s
i
t
y
 
o
f
 
a
 
p
a
r
t
i
-

c
u
l
a
r
 
c
u
l
t
u
r
e
.

*
-
-
S
e
l
e
c
t
 
t
h
e
 
"
h
i
g
h
 
p
o
i
n
t
"
 
o
r
 
c
l
i
m
a
x
 
o
f

a
n
 
e
x
R
p
r
i
e
n
c
e
 
a
s
 
t
h
e
 
n
a
r
r
a
t
i
v
e
 
f
o
c
u
s

*
-
-
L
i
m
i
t
 
I
 
t
o
p
i
c

*
-
-
I
n
c
o
r
p
o
r
a
t
e
 
s
u
g
g
e
s
t
i
o
n
s
 
i
n
t
o
 
a
n
 
e
x
-

p
a
n
s
i
o
n
 
o
f
 
a
n
 
i
n
c
i
d
e
n
t

-
 
-
U
s
e
 
f
o
r
m
s
 
o
f
 
d
i
c
t
i
o
n
 
a
n
d
 
u
s
a
g
e
 
a
p
p
r
o
-

p
r
i
a
t
e
 
f
o
r
 
t
h
e
 
c
h
o
s
e
n
 
l
e
v
e
l
 
o
f
 
f
o
r
-

m
a
l
i
t
y
 
r
e
l
a
t
e
d
 
t
o
 
o
n
e
'
s
 
i
n
t
e
n
d
e
d

a
u
d
i
e
n
c
e

*
-
-
D
e
s
c
r
i
b
e
 
p
e
o
p
l
e
 
w
i
t
h
 
s
u
p
e
r
-
h
u
m
a
n

t
r
a
i
t
s

*
-
-
D
e
v
i
s
e
 
a
 
c
o
n
f
l
i
c
t
 
b
e
t
w
e
e
n
 
h
u
m
a
n
 
a
n
d

s
u
p
e
r
-
h
u
m
a
n
 
f
o
r
c
e
s
 
o
n
 
w
h
i
c
h
 
p
l
o
t
 
c
a
n

b
e
 
b
a
s
e
d

-
 
-
C
r
e
a
t
e
 
e
v
e
n
t
s
 
i
n
 
t
h
e
 
n
a
r
r
a
t
i
v
e
 
w
h
i
c
h

c
o
n
t
r
i
b
u
t
e
 
t
o
 
t
h
e
 
s
o
l
u
t
i
o
n
 
o
f
 
t
h
e

c
e
n
t
r
a
l
 
c
o
n
f
l
i
c
t
 
o
r
 
p
r
o
b
l
e
m

-
 
-
I
m
p
l
y
 
v
a
l
u
e
s
 
i
d
e
n
t
i
f
i
a
b
l
e
 
w
i
t
h
 
a
 
p
a
r
-

t
i
c
u
l
a
r
 
c
u
l
t
u
r
e
 
b
y
 
t
h
e
 
s
o
l
u
t
i
o
n

-
-
F
o
l
l
o
w
 
t
h
e
 
f
o
r
m
 
o
f
 
a
 
c
l
a
s
s
i
c
a
l
 
m
y
t
h

O
b
s
e
r
v
e
 
t
h
e
 
c
o
n
v
e
n
t
i
o
n
s
 
o
f
 
s
p
e
l
l
i
n
g
,

p
u
n
c
t
u
a
t
i
o
n
,
 
a
n
d
 
c
a
p
i
t
a
l
i
z
a
t
i
o
n
 
i
n

w
r
i
t
i
n
g
 
t
h
e
 
f
i
n
a
l
 
c
o
p
y

N
o
t
e
 
t
o
 
t
e
a
c
h
e
r
:

L
i
s
t

t
'
e
f
e
r
e
n
c
e
s
 
t
o
 
s
p
e
c
i
f
i
c

a
c
t
i
v
i
t
i
e
s
 
i
n
 
t
h
e
 
r
e
s
o
u
r
c
e

b
u
l
l
e
t
i
n
 
f
o
r
 
t
h
i
s
 
g
r
a
d
e

l
e
v
e
l
.
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E
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C
O
M
P
O
S
I
N
G

I
n
s
t
r
u
c
t
i
o
n
a
l

O
b
j
e
c
t
i
v
e
s

8
.
 
T
o
 
c
o
n
v
e
r
t
 
a

p
o
r
t
i
o
n
 
o
f
 
a

p
r
o
s
e
 
n
a
r
r
a
t
i
v
e

t
o
 
d
i
a
l
o
g
u
e

f
o
r
m

9
.
 
T
o
 
c
r
e
a
t
e
 
d
o
m
-

i
n
a
n
t
 
i
m
p
r
e
s
-

.
-

s
i
o
n
 
i
n
 
a
 
d
e
-

r
s
c
r
i
p
t
i
o
n

B
a
s
i
c
 
E
x
p
e
r
i
e
n
c
e
s

I
n
d
i
v
i
d
u
a
l
l
y
 
o
r
 
i
n
 
a
 
g
r
o
u
p
,

s
e
l
e
c
t
 
a
n
 
i
n
c
i
d
e
n
t
 
f
r
o
m
 
a

s
h
o
r
t
 
s
t
o
r
y
.

I
m
i
t
a
t
e
 
t
h
e

e
p
i
s
o
d
e
 
b
y
 
a
c
t
i
n
g
 
i
t
 
o
u
t

i
m
p
r
o
v
i
s
a
t
i
o
n
a
l
l
y
.

m
i
t
e

d
o
w
n
 
t
h
e
 
i
m
p
r
o
v
i
s
e
d
 
d
i
a
-

l
o
g
u
e
 
a
n
d
 
i
n
c
l
u
d
e
 
s
t
a
g
e
 
d
i
-

r
e
c
t
i
o
n
s
 
t
o
 
i
n
d
i
c
a
t
e
 
c
h
a
r
-

a
c
t
e
r
s
'
 
a
c
t
i
o
n
s
.

C
o
m
p
a
r
e

t
h
e
 
e
f
f
e
c
t
i
v
e
n
e
s
s
 
o
f
 
t
h
e

d
r
a
m
a
t
i
z
a
t
i
o
n
 
w
i
t
h
 
t
h
e
 
p
r
o
n
e

f
i
c
t
i
o
n
 
v
e
r
s
i
o
n
.

O
b
s
e
r
v
e
 
a
 
p
e
r
s
o
n
,
 
o
b
j
e
c
t
,

s
c
e
n
e
,
 
o
r
 
p
a
i
n
t
i
n
g
 
a
n
d
 
s
t
a
t
e

y
o
u
r
 
d
o
m
i
n
a
n
t
 
i
m
p
r
e
s
s
i
o
n
 
o
f

i
t
.

L
i
s
t
 
d
e
s
c
r
i
p
t
i
v
e
 
s
e
n
-

s
o
r
y
 
d
e
t
a
i
l
s
 
w
h
i
c
h
 
c
o
n
t
r
i
b
-

u
t
e
 
t
o
 
t
h
i
s
 
i
m
p
r
e
s
s
i
o
n
.

S
e
-

l
e
c
t
 
t
h
o
s
e
 
e
l
e
m
e
n
t
s
 
f
r
o
m
 
t
h
e

l
i
s
t
 
w
h
i
c
h
 
c
o
n
v
e
y
 
m
o
s
t
 
v
i
-

v
i
d
l
y
 
t
h
e
 
s
i
n
g
l
e
 
i
m
p
r
e
s
s
i
o
n

a
n
d
 
w
r
i
t
e
 
a
 
d
e
s
c
r
i
p
t
i
o
n
 
o
f

t
h
e
 
o
b
j
e
c
t
 
f
o
c
u
s
i
n
g
 
o
n
 
t
h
e
-

c
r
e
a
t
i
o
n
 
o
f
 
a
 
d
o
m
i
n
a
n
t
 
i
m
-

p
r
e
s
s
i
o
n
.

P
e
r
f
o
r
m
a
n
c
e
 
G
o
a
l
s
:

t
h
e
 
s
t
u
d
e
n
t
 
s
h
o
u
l
d

d
e
m
o
n
s
t
r
a
t
e
 
t
h
e
 
a
b
i
l
i
t
y
 
t
o
:

*
-
-
I
n
d
i
c
a
t
e
 
c
h
a
r
a
c
t
e
r
s
'
 
a
c
t
i
o
n
s
 
a
n
d
 
m
a
n
-

n
e
r
 
o
f
 
s
p
e
e
c
h
 
i
n
 
s
t
a
g
e
 
d
i
r
e
c
t
i
o
n
s

*
-
-
D
e
v
i
s
e
 
o
r
 
i
m
i
t
a
t
e
 
a
 
c
o
n
s
i
s
t
e
n
t
 
w
a
y
 
o
f

s
i
g
n
a
l
l
i
n
g
 
w
h
o
 
i
s
 
s
p
e
a
k
i
n
g

-
 
-
D
e
v
e
l
o
p
 
a
 
c
o
n
f
l
i
c
t

a
n
a
l
o
g
o
u
s
 
t
o
 
t
h
e

o
r
i
g
i
n
a
l

-
=
I
m
i
t
a
t
e
 
t
h
e
 
c
n
a
r
a
c
t
e
r
s
'
 
d
i
c
t
i
o
n
 
a
n
d

s
y
n
t
a
x
 
a
s
 
i
t
 
a
p
p
e
a
r
s
 
i
n
 
t
h
e
 
o
r
i
g
i
n
a
l

p
r
o
s
e
 
n
a
r
r
a
t
i
v
e
 
w
h
e
n
e
v
e
r
 
p
o
s
s
i
b
l
e

-
 
-
U
s
e
 
p
r
e
s
e
n
t
 
t
e
n
s
e
 
v
e
r
b
s
 
c
o
n
s
i
s
t
e
n
t
l
y

t
h
r
o
u
g
h
o
u
t
 
t
h
e
 
s
t
a
g
e
 
d
i
r
e
c
t
i
o
n
s
 
w
h
e
n

d
e
s
c
r
i
b
i
n
g
 
c
h
a
r
a
c
t
e
r
s
'
 
a
c
t
i
o
n
s

*
-
-
S
e
l
e
c
t
 
d
e
t
a
i
l
s
 
w
h
i
c
h
 
c
r
e
a
t
e
 
a
 
d
o
m
i
n
a
n
t

i
m
p
r
e
s
s
i
o
n

-
 
-
U
s
e
 
c
o
n
n
o
t
a
t
i
v
e
 
w
o
r
d
s
 
t
o
 
e
m
p
h
a
s
i
z
e
 
t
h
e

i
m
p
r
e
s
s
i
o
n
 
b
e
i
n
g
 
c
r
e
a
t
e
d

*
-
-
D
e
s
c
r
i
b
e
 
a
n
 
i
m
p
r
e
s
s
i
o
n
 
b
y
 
a
t
 
l
e
a
s
t
 
t
w
o

d
i
f
f
e
r
e
n
t
 
t
y
p
e
s
 
o
f
 
s
e
n
s
o
r
y
 
d
e
t
a
i
l

*
-
-
A
r
r
a
n
g
e
 
d
e
t
a
i
l
s
 
a
c
c
o
r
d
i
n
g
 
t
o
 
a
n
 
o
r
d
e
r

o
f
 
e
m
p
h
a
s
i
s

-
 
-
A
c
h
i
e
v
e
 
c
o
h
e
r
e
n
c
e
 
b
y
 
a
l
l
 
o
f
 
t
h
e
 
f
o
l
-

l
o
w
i
n
g
 
m
e
a
n
s
:

r
e
p
e
t
i
t
i
o
n
,
 
t
r
a
n
s
i
t
i
o
n
-

a
l
 
d
e
v
i
c
e
s
,
 
e
x
c
l
u
s
i
o
n
 
o
f
 
i
r
r
e
l
e
v
a
n
t

.
d
e
t
a
i
l
s

R
e
s
o
u
r
c
e
s

N
o
t
e
 
t
o
 
t
e
a
c
h
e
r
:

L
i
s
t

r
e
f
e
r
e
n
c
e
s
 
t
o
 
s
p
e
c
i
f
i
c

a
c
t
i
v
i
t
i
e
s
 
i
n
 
t
h
e
 
r
e
s
o
u
r
c
e

b
u
l
l
e
t
i
n
 
f
o
r
 
t
h
i
s
 
g
r
a
d
e

l
e
v
e
l
.

C
o
m
m
e
n
t
s

R
e
l
a
t
e
 
t
o
 
I
n
t
e
r
p
r
e
t
i
n
g

A
c
t
i
v
i
t
y
 
5
 
a
n
d
 
L
a
n
g
u
a
g
e

A
c
t
i
v
i
t
i
e
s
 
4
,
5
,
6
,
 
a
n
d
 
7

C
o
m
m
e
n
t
s

a
t
e
 
t
o
 
C
o
m
p
o
s
i
n
g

A
c
t
i
v
i
t
y
 
3
 
a
n
d
 
L
a
n
g
u
a
g
e

A
c
t
i
v
i
t
i
e
s
 
1
 
a
n
d
 
2
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E
 
8
:

C
O
M
P
O
S
I
N
G

B
a
s
i
c
 
E
x
p
e
r
i
e
n
c
e
s

P
e
r
f
o
r
m
a
n
c
e
 
G
o
a
l
s
:

t
h
e
 
s
t
u
d
e
n
t
 
s
h
o
u
l
d

d
e
m
o
n
s
t
r
a
t
e
 
t
h
e
 
a
b
i
l
i
t
y
 
t
o
:

R
e
s
o
u
r
c
e
s

C
O
M
P
O
S
I
N
G

P
O
E
T
R
Y

1
0
.
 
T
o
 
w
r
i
t
e
 
a

s
h
o
r
t
 
n
a
r
r
a
-

t
i
v
e
 
p
o
e
m
 
o
r
 
a

l
o
n
g
 
f
r
a
g
m
e
n
t

o
f
 
a
 
n
a
r
r
a
t
i
v
e

p
o
e
m

A
f
t
e
r
 
r
e
a
d
i
n
g
 
a
 
n
u
m
b
e
r
 
o
f

n
a
r
r
a
t
i
v
e
 
p
o
e
m
s
,
 
i
n
d
i
v
i
d
u
-

a
l
l
y
 
o
r
 
i
n
 
g
r
o
u
p
s
,
 
d
o
 
o
n
e

o
f
 
t
h
e
 
f
o
l
l
o
w
i
n
g
:

(
a
)
 
U
s
e
 
a
 
b
a
l
l
a
d
 
a
s
 
a
 
m
o
d
e
l

a
n
d
 
a
d
d
 
a
 
r
e
f
r
a
i
n
 
o
r
 
c
h
a
n
g
e

w
o
r
d
s
,
 
p
h
r
a
s
e
s
,
 
a
n
d
 
l
i
n
e
s
.

(
b
)
 
G
i
v
e
n
 
t
h
e
 
f
i
r
s
t
 
t
w
o

l
i
n
e
s
 
o
f
 
a
 
b
a
l
l
a
d
 
s
t
a
n
z
a
,

a
d
d
 
t
h
e
 
f
i
n
a
l
 
t
w
o
 
l
i
n
e
s
.

(
c
)
 
W
o
r
k
 
i
n
 
s
m
a
l
l
 
g
r
o
u
p
s
 
o
r

a
s
 
a
 
c
l
a
s
s
 
t
o
 
c
o
m
p
o
s
e
 
a
 
p
o
e
m

b
a
s
e
d
 
o
n
 
a
 
"
s
t
r
i
p
p
e
d
"
 
n
a
r
r
a
-

t
i
v
e
 
o
r
 
o
n
 
a
n
 
o
r
i
g
i
n
a
l
 
i
d
e
a
.

(
d
)
 
U
s
i
n
g
 
a
 
f
a
m
i
l
i
a
r
 
t
u
n
e
 
a
s

t
h
e
 
r
h
y
t
h
m
i
c
 
p
a
t
t
e
r
n
,
 
w
r
i
t
e

a
n
 
o
r
i
g
i
n
a
l
 
b
a
l
l
a
d
 
a
s
 
a
n

a
c
c
o
m
p
a
n
y
i
n
g
 
l
y
r
i
c
.

O
P
T
I
O
N

P
r
e
s
e
n
t
 
o
r
i
g
i
n
a
l
 
p
o
e
t
r
y
 
i
n

v
a
r
i
o
u
s
 
f
o
r
m
s
 
(
l
i
v
e
 
o
r
 
t
a
p
e
d

r
e
a
d
i
n
g
s
,
 
s
l
i
d
e
-
t
a
p
e
,
 
i
m
p
r
o
-

v
i
s
a
t
i
o
n
)
.

*
-
-
I
n
c
l
u
d
e
 
m
a
j
o
r
 
e
l
e
m
e
n
t
s
 
o
f
 
n
a
r
r
a
t
i
o
n

(
s
e
t
t
i
n
g
,
 
c
h
a
r
a
c
t
e
r
,
 
a
n
d
 
p
l
o
t
)
 
i
n

p
o
e
t
i
c
 
n
a
r
r
a
t
i
v
e

*
-
-
O
r
g
a
n
i
z
e
 
e
v
e
n
t
s
 
o
f
 
a
 
n
a
r
r
a
t
i
v
e
 
i
n
t
o
 
a

s
e
q
u
e
n
c
e

-
 
-
C
o
m
p
r
e
s
s
 
n
a
r
r
a
t
i
v
e
 
m
a
t
e
r
i
a
l
 
i
n
 
a

s
u
i
t
-

a
b
l
y
 
"
p
o
e
t
i
c
"
 
w
a
y

-
 
-
A
d
h
e
r
e
 
t
o
 
a
 
p
a
t
t
e
r
n

o
f
 
r
e
p
e
t
i
t
i
o
n
 
i
n

s
o
u
n
d
s
,
 
l
i
n
e
s
,
 
a
n
d
 
s
t
a
n
z
a
s

-
-
U
s
e
 
p
o
e
t
i
c
 
c
o
n
v
e
n
t
i
o
n
s
 
s
u
c
h
 
a
s
 
c
a
p
i
-

t
a
l
i
z
a
t
i
o
n
 
o
f
 
l
i
n
e
s
,
 
s
p
a
c
i
n
g
 
t
o
 
i
n
d
i
-

c
a
t
e
 
s
t
a
n
z
a
i
c
 
b
r
e
a
k
s
 
i
n
 
t
h
o
u
g
h
t
,
 
p
u
n
c
-

t
u
a
t
i
o
n
 
t
o
 
i
n
d
i
c
a
t
e
 
c
l
u
e
s
 
t
o
 
m
e
a
n
i
n
g

N
o
t
e
 
t
o
 
t
e
a
c
h
e
r
:

L
i
s
t

r
e
f
e
r
e
n
c
e
s
 
t
o
 
s
p
e
c
i
f
i
c

a
c
t
i
v
i
t
i
e
s
 
i
n
 
t
h
e
 
r
e
s
o
u
r
c
e

b
u
l
l
e
t
i
n
 
f
o
r
 
t
h
i
s
 
g
r
a
d
e

l
e
v
e
l
.

C
o
m
m
e
n
t
s

R
e
l
a
t
e
 
t
o
 
I
n
t
e
r
p
r
e
t
i
n
g

A
c
t
i
v
i
t
y
 
8
 
a
n
d
 
L
a
n
g
u
a
g
e

A
c
t
i
v
i
t
y
 
2
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:

C
O
M
P
O
S
I
N
G

I
n
s
t
r
u
c
t
i
o
n
a
l

O
b
j
e
c
t
i
v
e
s

B
a
s
i
c
 
E
x
p
e
r
i
e
n
c
e
s

P
e
r
f
o
r
m
a
n
c
e
 
G
o
a
l
s
:

t
h
e
 
s
t
u
d
e
n
t
 
s
h
o
u
l
d

d
e
m
o
n
s
t
r
a
t
e
 
t
h
e
 
a
b
i
l
i
t
y
 
t
o
:

R
e
s
o
u
r
c
e
s

1
1
.
 
T
o
 
c
o
n
v
e
r
t
 
s
e
-

l
e
c
t
e
d
 
m
a
t
e
r
i
a
l

i
n
t
o
 
a
 
f
o
l
k

b
a
l
l
a
d

C
.

F
R
E
E
 
I
I
R
I
T
I
N
G

1
2
.
 
T
o
 
e
x
p
r
e
s
s

i
d
e
a
s
 
o
r
-
f
e
e
l
-

i
n
g
s
 
i
n
 
w
r
i
t
i
n
g

f
o
r
 
s
e
l
f
 
a
n
d

o
t
h
e
r
s

I
n
d
i
v
i
d
u
a
l
l
y
 
o
r
 
i
n
 
g
r
o
u
p
s
,

w
r
i
t
e
 
a
 
f
o
l
k
 
b
a
l
l
a
d
 
o
r
 
a

r
e
f
r
a
i
n
 
f
o
r
 
a
 
f
o
l
k
 
b
a
l
l
a
d

b
a
s
e
d
 
o
n
 
a
 
n
e
w
s
 
a
r
t
i
c
l
e

t
h
a
t
 
c
o
n
t
a
i
n
s
 
a
p
p
r
o
p
r
i
a
t
e

s
u
b
j
e
c
t
 
m
a
t
t
e
r
.

O
P
T
I
O
N

P
r
e
s
e
n
t
 
o
r
i
g
i
n
a
l
 
p
o
e
t
r
y
 
i
n

v
a
r
i
o
u
s
 
f
o
r
m
s
 
(
l
i
v
e
 
o
r
 
t
a
p
e
d

r
e
a
d
i
n
g
,
 
s
l
i
d
e
-
t
a
p
e
,
 
i
m
p
r
o
-

v
i
s
a
t
i
o
n
)
.

W
r
i
t
e
 
s
o
m
e
t
h
i
n
g
 
e
x
p
e
r
i
e
n
c
e
d
,

o
b
s
e
r
v
e
d
,
 
o
r
 
t
h
o
u
g
h
t
 
a
b
o
u
t

i
n
 
a
n
y
 
t
y
p
e
 
o
f
 
w
r
i
t
i
n
g
 
e
x
-

c
e
p
t
 
e
x
p
o
s
i
t
i
o
n
.

*
-
-
S
e
l
e
c
t
 
a
 
n
e
w
s
 
a
r
t
i
c
l
e
 
c
o
n
t
a
i
n
i
n
g
 
m
a
-

t
e
r
i
a
l
 
a
p
p
r
o
p
r
i
a
t
e
 
f
o
r
 
a
 
f
o
l
k
 
b
a
l
l
a
d

*
-
-
I
d
e
n
t
i
f
y
 
t
h
e
 
e
l
e
m
e
n
t
s
 
o
f
 
p
l
o
t
,
 
s
e
t
t
i
n
g

a
n
d
 
c
h
a
r
a
c
t
e
r
 
t
o
 
b
e
 
i
n
c
l
u
d
e
d

*
-
-
U
s
e
 
t
h
e
s
e
 
e
l
e
m
e
n
t
s
 
a
s
 
t
h
e
 
m
a
t
e
r
i
a
l
 
f
o
r

t
h
e
 
b
a
l
l
a
d

-
 
-
A
d
h
e
r
e
 
t
o
 
s
o
m
e
 
p
a
t
t
e
r
n
 
o
f
 
r
e
p
e
t
i
t
i
o
n

o
f
 
s
o
u
n
d
s
 
a
n
d
 
s
t
r
u
c
t
u
r
e
s
 
i
n
 
l
i
n
e
s
 
a
n
d

s
t
a
n
z
a
s

-
 
-
U
s
e
 
p
o
e
t
i
c
 
c
o
n
v
e
n
t
i
o
n
s
 
s
u
c
h
 
a
s
 
c
a
p
i
-

t
a
l
i
z
a
t
i
o
n
 
o
f
 
l
i
n
e
s
,
 
s
p
a
c
i
n
g
 
t
o
 
i
n
d
i
-

c
a
t
e
 
s
t
a
n
z
a
i
c
 
b
r
e
a
k
s
 
i
n
 
t
h
o
u
g
h
t
,
 
p
u
n
c
-

t
u
a
t
i
o
n
 
a
s
 
c
l
u
e
s
 
t
o
 
m
e
a
n
i
n
g

*
-
-
P
r
o
d
u
c
e
 
a
 
s
p
e
c
i
f
i
e
d
 
m
i
n
i
m
u
m
 
a
m
o
u
n
t

o
f
 
d
i
s
c
u
r
s
i
v
e
 
w
r
i
t
i
n
g

(
N
o
t
e
:

T
h
e
 
e
m
p
h
a
s
i
s
 
h
e
r
e
 
i
s
 
i
n
 
c
u
l
-

t
i
v
a
t
i
n
g
 
"
f
l
u
e
n
c
y
"
 
r
a
t
h
e
r
 
t
h
a
n

"
a
c
c
u
r
a
c
y
.
"
)

N
o
t
e
 
t
o
 
t
e
a
c
h
e
r
:

L
i
s
t

r
e
f
e
r
e
n
c
e
s
 
t
o
 
s
p
e
c
i
f
i
c

a
c
t
i
v
i
t
i
e
s
 
i
n
 
t
h
e
 
r
e
s
o
u
r
c
e

b
u
l
l
e
t
i
n
 
f
o
r
 
t
h
i
s
 
g
r
a
d
e

l
e
v
e
l
.

C
o
m
m
e
n
t
s

R
e
l
a
t
e
 
t
o
 
I
n
t
e
r
p
r
e
t
i
n
g

A
c
t
i
v
i
t
y
 
8
 
a
n
d
 
L
a
n
g
u
a
g
e

A
c
t
i
v
i
t
y
 
2

C
o
n
t
i
n
u
i
n
g
 
A
c
t
i
v
i
t
y
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I
N
T
E
R
P
R
E
T
I
N
G

I
n
s
t
r
u
c
t
i
o
n
a
l

O
b
j
e
c
t
i
v
e
s

I
N
T
E
R
P
R
E
T
I
N
G

E
X
P
O
S
I
T
I
O
N

1
.
 
T
o
 
o
b
s
e
r
v
e
 
a
n
d

c
i
t
e
 
e
x
a
m
p
l
e
s

o
f
 
t
h
e
 
u
s
e
s
 
o
f

i
n
f
o
r
m
a
t
i
v
e
 
d
a
-

t
a
 
i
n
 
d
e
v
e
l
o
p
-

i
n
g
 
"
f
e
a
t
u
r
e
"

a
r
t
i
c
l
e
s
 
i
n

n
e
w
s
p
a
p
e
r
s
 
a
n
d

p
e
r
i
o
d
i
c
a
l
s
,
 
o
r

d
o
c
u
m
e
n
t
a
r
i
e
s

a
n
d
 
"
s
p
e
c
i
a
l

f
e
a
t
u
r
e
 
t
e
l
e
-

v
i
s
i
o
n
 
s
h
o
w
s

(
r
e
l
a
t
e
d
-
t
o

e
c
o
l
o
g
y
,
 
a
n
i
-

m
a
l
s
,
 
o
r
 
h
o
b
-

b
i
e
s
,
 
f
o
r
 
i
n
-

s
t
a
n
c
e
)

B
a
s
i
c
 
E
x
p
e
r
i
e
n
c
e
s

P
e
r
f
o
r
m
a
n
c
e
 
G
o
a
l
s
:

t
h
e
 
s
t
u
d
e
n
t
 
s
h
o
u
l
d

d
e
m
o
n
s
t
r
a
t
e
 
t
h
e
 
a
b
i
l
i
t
y
 
t
o
:

R
e
s
o
u
r
c
e
s

R
e
a
d
 
a
 
v
a
r
i
e
t
y
 
o
f
 
f
e
a
t
u
r
e

a
r
t
i
c
l
e
s
 
i
n
 
n
e
w
s
p
a
p
e
r
s

a
n
d
/
o
r
 
p
e
r
i
o
d
i
c
a
l
s
;
 
o
r

v
i
e
w
 
a
 
t
e
l
e
v
i
s
i
o
n
 
p
r
o
g
r
a
m

w
h
i
c
h
 
e
x
p
l
a
i
n
s
 
t
h
e
 
h
a
b
i
t
s

o
f
 
a
n
i
m
a
l
s
,
 
t
h
e
 
w
a
y
 
t
o

p
r
e
p
a
r
e
 
f
o
o
d
,
 
t
h
e
 
r
u
l
e
s

o
f
 
a
 
g
a
m
e
,
 
o
r
 
a
 
s
i
m
i
-

l
a
r
 
t
y
p
e
 
o
f
 
"
s
p
e
c
i
a
l
"

o
r
 
c
o
n
t
i
n
u
i
n
g
 
"
h
o
w
-
t
o
"

s
e
r
i
e
s
.

D
e
t
e
r
m
i
n
e
 
t
h
e

k
i
n
d
s
 
o
f
 
d
a
t
a
 
u
s
e
d
 
t
o

d
e
v
e
l
o
p
 
t
h
e
 
m
a
i
n
 
i
d
e
a
s

p
r
e
s
e
n
t
e
d
 
a
n
d
 
t
h
e
 
m
a
n
n
e
r

i
n
 
w
h
i
c
h
 
t
h
e
 
d
a
t
a
 
i
s

o
r
g
a
n
i
z
e
d
.

*
-
-
R
e
a
d
 
t
h
e
 
f
i
r
s
t
 
s
e
n
t
e
n
c
e
 
t
o
 
i
d
e
n
t
i
f
y

t
h
e
 
t
o
p
i
c
 
a
n
d
 
t
o
 
d
e
s
c
r
i
b
e
 
t
h
e
 
w
r
i
t
e
r
'
s

m
e
t
h
o
d
 
o
f
 
i
n
t
r
o
d
u
c
i
n
g
 
t
h
e
 
m
a
t
e
r
i
a
l

(
q
u
e
s
t
i
o
n
,
 
q
u
o
t
a
t
i
o
n
,
 
a
n
e
c
d
o
t
e
,

"
l
e
a
d
"
)

-
-
C
o
m
p
a
r
e
 
t
h
e
 
i
n
t
r
o
d
u
c
t
o
r
y
 
s
e
n
t
e
n
c
e
 
w
i
t
h

t
h
e
 
h
e
a
d
l
i
n
e
 
o
r
 
t
i
t
l
e
 
t
o
 
d
e
t
e
r
m
i
n
e

w
h
i
c
h
 
g
i
v
e
s
 
m
o
r
e
 
i
n
f
o
r
m
a
t
i
o
n
 
a
b
o
u
t

t
h
e
 
t
o
p
i
c

*
-
-
L
i
s
t
 
t
h
e
 
m
a
i
n
 
i
d
e
a
s
 
(
o
r
 
s
u
m
m
a
r
i
z
e
 
t
h
e

a
r
t
i
c
l
e
 
i
n
 
a
 
b
r
i
e
f
 
p
a
r
a
g
r
a
p
h
 
i
n
c
l
u
d
-

i
n
g
 
o
n
l
y
 
t
h
e
 
m
a
i
n
 
i
d
e
a
s
)

*
-
-
D
e
t
e
r
m
i
n
e
 
t
h
e
 
k
i
n
d
s
 
o
f
 
s
u
p
p
o
r
t
i
n
g
 
d
a
t
a

t
h
e
 
w
r
i
t
e
r
 
h
a
s
 
u
s
e
d
 
t
o
 
c
l
a
r
i
f
y
 
t
h
e
 
t
o
-

p
i
c
 
a
n
d
 
t
o
 
i
n
t
e
r
e
s
t
 
t
h
e
 
a
u
d
i
e
n
c
e
 
(
v
e
r
-

b
a
l
/
v
i
s
u
a
l
 
i
l
l
u
s
t
r
a
t
i
o
n
s
,
 
a
n
e
c
d
o
t
e
s
,

f
a
c
t
u
a
l
 
d
e
t
a
i
l
s
)

-
-
p
e
s
c
r
i
b
e
 
t
h
e
 
o
r
g
a
n
i
z
a
t
i
o
n
 
o
f
 
m
a
i
n
 
i
-

d
e
a
s
 
a
n
d
 
s
u
p
p
o
r
t

-
-
U
n
d
e
r
l
i
n
e
 
w
o
r
d
s
 
w
i
t
h
 
c
o
n
n
o
t
a
t
i
v
e
 
v
a
l
u
e

t
h
a
t
 
s
h
o
w
 
t
h
e
 
w
r
i
t
e
r
'
s
 
a
t
t
i
t
u
d
e
 
t
o
w
a
r
d

h
i
s
 
m
a
t
e
r
i
a
l
 
(
h
i
s
 
"
s
l
a
n
t
"
)

N
o
t
e
 
t
o
 
t
e
a
c
h
e
r
:

L
i
s
t

r
e
f
e
r
e
n
c
e
s
 
t
o
 
s
p
e
c
i
f
i
c

a
c
t
i
v
i
t
i
e
s
 
i
n
 
t
h
e
 
r
e
s
o
u
r
c
e

b
u
l
l
e
t
i
n
 
f
o
r
 
t
h
i
s
 
g
r
a
d
e

l
e
v
e
l
.

C
o
m
m
e
n
t
s

R
e
l
a
t
e
 
t
o
 
C
o
m
p
o
s
i
n
g

A
c
t
i
v
i
t
y
 
1
 
a
n
d
 
-
l
a
n
g
u
a
g
e

A
c
t
i
v
i
t
y
 
1
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I
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R
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T
I
N
G

I
n
s
t
r
u
c
t
i
o
n
a
l

O
b
j
e
c
t
i
v
e
s

2
.
 
T
o
 
i
n
v
e
s
t
i
g
a
t
e

i
n
 
a
 
v
a
r
i
e
t
y

o
f
 
s
o
u
r
c
e
s
 
a

t
o
p
i
c
 
t
h
a
t
 
i
s

b
e
i
n
g
 
s
t
u
d
i
e
d

b
y
 
t
h
e
 
c
l
a
s
s
.

T
h
e
 
t
o
p
i
c

s
h
o
u
l
d
 
b
e
 
o
n
e

w
h
e
r
e
 
a
d
d
i
t
i
o
n
-

a
l
 
i
n
f
o
r
m
a
t
i
o
n

o
r
 
b
a
c
k
g
r
o
u
n
d

m
a
t
e
r
i
a
l
 
i
s

a
c
t
u
a
l
l
y
 
n
e
e
d
e

B
a
s
i
c
 
E
x
p
e
r
i
e
n
c
e
s

P
e
r
f
o
r
m
a
n
c
e
 
G
o
a
l
s
:

t
h
e
 
s
t
u
d
e
n
t
 
s
h
o
u
l
d

d
e
m
o
n
s
t
r
a
t
e
 
t
h
e
 
a
b
i
l
i
t
y
 
t
o
:

R
e
s
o
u
r
c
e
s

A
f
t
e
r
 
h
a
v
i
n
g
 
c
h
o
s
e
n
 
a

l
i
m
i
t
e
d
 
t
o
p
i
c
,
 
l
o
c
a
t
e

a
n
d
 
c
o
l
l
e
c
t
 
r
e
l
e
v
a
n
t
.

m
a
t
e
r
i
a
l
,
 
u
s
i
n
g
 
a
 
v
a
r
i
e
t
y

o
f
 
r
e
f
e
r
e
n
c
e
s
 
(
b
o
o
k
s
,

m
a
g
a
z
i
n
e
s
,
 
j
o
u
r
n
a
l
s
,

r
e
c
o
r
d
i
n
g
s
,
 
f
i
l
m
s
t
r
i
p
s
)
.

A
f
t
e
r
 
r
e
p
h
r
a
s
i
n
g

m
a
t
e
r
i
a
l
 
i
n
t
o
 
n
o
t
e
s
,

s
u
m
m
a
r
i
z
e
 
a
n
d
 
o
r
g
a
n
-

i
z
e
 
t
h
e
 
i
n
f
o
r
m
a
t
i
o
n
.

-
-
S
e
l
e
c
t
 
a
 
s
p
e
c
i
f
i
c
 
a
s
p
e
c
t
 
o
f
 
a
 
c
h
o
s
e
n

s
u
b
j
e
c
t

*
-
-
E
m
p
l
o
y
 
l
i
b
r
a
r
y
 
r
e
s
o
u
r
c
e
s
 
(
p
r
i
n
t
 
a
n
d

n
o
n
-
p
r
i
n
t
)

*
-
-
I
d
e
n
t
i
f
y
 
t
h
e
 
s
c
o
p
e
 
o
f
 
u
n
f
a
m
i
l
i
a
r
 
b
o
o
k
s

b
y
 
s
c
a
n
n
i
n
g
 
t
h
e
 
t
i
t
l
e
 
p
a
g
e
,
 
p
r
e
f
a
c
e
,

t
a
b
l
e
 
o
f
 
c
o
n
t
e
n
t
s
 
a
n
d
 
i
n
d
e
x

*
-
-
L
o
c
a
t
e
 
a
n
d
 
s
e
l
e
c
t
 
m
a
t
e
r
i
a
l
s
 
b
y

s
k
i
m
m
i
n
g
 
i
n
t
r
o
d
u
c
t
o
r
y
 
s
e
n
t
e
n
c
e
s
,
 
p
a
r
-

a
g
r
a
p
h
s
,
 
s
u
b
-
t
i
t
l
e
s
,
 
f
i
l
m
 
f
r
a
m
e
s
,

a
n
d
 
s
o
 
f
o
r
t
h

*
-
-
D
i
f
f
e
r
e
n
t
i
a
t
e
 
b
e
t
w
e
e
n
 
r
e
l
e
v
a
n
t
 
a
n
d

i
r
r
e
l
e
v
a
n
t
 
m
a
t
e
r
i
a
l

-
 
-
T
a
k
e
 
n
o
t
e
s
 
b
y
 
c
o
m
b
i
n
i
n
g
 
t
h
e
 
i
d
e
a
s
 
i
n

t
w
o
 
o
r
 
m
o
r
e
 
s
e
n
t
e
n
c
e
s
 
i
n
t
o
 
o
n
e
 
c
o
n
c
i
s

s
u
m
m
a
r
y
'

-
 
-
L
o
c
a
t
e
 
s
u
f
f
i
c
i
e
n
t
 
m
a
t
e
r
i
a
l
 
t
o
 
a
n
s
w
e
r

g
i
v
e
n
 
q
u
e
s
t
i
o
n
s
 
o
r
 
g
u
i
d
e
l
i
n
e
s

N
o
t
e
 
t
o
 
t
e
a
c
h
e
r
:

L
i
s
t

r
e
f
e
r
e
n
c
e
s
 
t
o
 
s
p
e
c
i
f
i
c

a
c
t
i
v
i
t
i
e
s
'
i
n
 
t
h
e
 
r
e
s
o
u
r
c
e

b
u
l
l
e
t
i
n
 
f
o
r
 
t
h
i
s
 
g
r
a
d
e

l
e
v
e
l
.

S
u
g
g
e
s
t
e
d
 
A
c
t
i
v
i
t
y

U
s
e
 
i
n
 
c
o
n
n
e
c
t
i
o
n
 
w
i
u
t
i

i
n
v
e
s
t
i
g
a
t
i
o
n
 
o
f
 
a
n
y

b
a
c
k
g
r
o
u
n
d
 
m
a
t
e
r
i
a
l
 
o
r

s
t
u
d
y
 
o
f
 
i
l
l
y
 
i
n
f
o
r
m
a
t
i
v
e

m
a
t
e
r
i
a
l
 
r
e
l
a
t
e
d
 
t
o

u
n
i
t
s
 
o
f
 
s
t
u
d
y
.

C
o
m
m
e
n
t
s

T
a
i
t
;
 
t
o
 
C
o
m
p
o
s
i
n
g

A
c
t
i
v
i
t
i
e
s
 
2
 
a
n
d
.
5

a
n
d
 
L
a
n
g
u
a
g
e

A
c
t
i
v
i
t
y
 
1



G
R
A
D
E
 
6
:

I
N
T
E
R
P
R
E
T
I
N
G

I
n
s
t
r
u
c
t
i
o
n
a
l

O
b
j
e
c
t
i
v
e
s

B
a
s
i
c
 
E
x
p
e
r
i
e
n
c
e
s

P
e
r
f
o
r
m
a
n
c
e
 
G
o
a
l
s
:

t
h
e
 
s
t
u
d
e
n
t
 
s
h
o
u
l
d

d
e
m
o
n
s
t
r
a
t
e
 
t
h
e
 
a
b
i
l
i
t
y
 
t
o
:

R
e
s
o
u
r
c
e
s

I
N
T
E
R
P
R
E
T
I
N
G
 
E
X
-

P
R
E
S
S
I
O
N
S
 
O
F

O
P
I
N
I
O
N

3
.
 
T
o
 
r
e
c
o
g
n
i
z
e

t
h
e
 
u
s
e
 
o
f
 
p
e
r
-

.

s
u
a
s
i
v
e
 
t
e
c
h
-

n
i
q
u
e
s
 
i
n
 
m
a
s
s

m
e
d
i
a
.

I
n
 
a
 
s
e
l
e
c

o
n
 
o
f
 
a
d
v
e
r
t
i
s
e
-

m
e
n
t
s
 
a
n

c
o
m
m
e
r
c
i
a
l
s
 
f
o
r

t
e
l
e
v
i
s
 
o
n
,
 
o
r
 
p
O
l
i
t
i
c
a
l

'
c
a
r
t
o
n
 
s
,
 
m
o
v
i
e
 
r
e
v
i
e
w
s
,
 
o
r

"
d
i
n
i
n

o
u
t
"
 
c
o
l
u
m
n
s
 
i
n

n
e
w
s
p
 
e
r
s
 
a
n
d
 
p
e
r
i
o
d
i
c
a
l
s
,

d
e
t
e
r
m

e
r
 
w
h
a
t
 
t
h
e
 
a
u
t
h
o
r

o
r
 
p

u
c
e
r
 
i
s
 
"
s
e
l
l
i
n
e
l
a
n
d

w
h
a
t
 
p
 
r
e
u
a
s
i
v
e
 
t
e
c
h
n
i
q
u
e
s

h
e
 
h
p
 
u
s
e
d
 
f
o
r
'
t
h
e
 
p
u
r
p
o
s
e
.

*
-
-
S
e
l
e
c
t
 
r
e
a
s
o
n
s
 
t
h
e
 
a
u
t
h
o
r
 
o
r
 
p
r
o
d
u
c
e
r

u
s
e
s
 
t
o
 
s
u
p
p
o
r
t
 
h
i
s
 
p
o
s
i
t
i
o
n

*
-
-
S
t
a
t
e
 
t
h
e
 
a
u
t
h
o
r
'
s
 
o
r
 
p
r
o
d
u
c
e
r
'
s

e
x
p
l
i
c
i
t
 
p
o
s
i
t
i
o
n

*
-
-
I
d
e
n
t
i
f
y
 
t
h
e
 
p
e
r
s
u
a
s
i
v
e
'
 
d
e
v
i
c
e
s
,

c
h
o
i
c
e
 
o
f
 
w
o
r
d
s
,
 
e
x
p
r
e
s
s
i
o
n
s
,
 
a
n
d
 
s
u
p
-

p
o
r
t
i
v
e
 
m
a
t
e
r
i
a
l
s
 
w
h
i
c
h
 
r
e
v
e
a
l
 
t
h
e

a
u
t
h
o
r
'
s
 
a
t
t
i
t
u
d
e

*
-
-
D
i
f
f
e
r
e
n
t
i
a
t
e
 
b
e
t
w
e
e
n
 
t
h
e
 
i
m
p
l
i
c
i
t
,

a
n
d
 
e
x
p
l
i
c
i
t
 
m
e
s
s
a
g
e
s
,
 
w
h
e
n
 
b
o
t
h
 
a
r
e

p
r
e
s
e
n
t

*
-
-
I
d
e
n
t
i
f
y
 
t
h
e
 
i
n
t
e
n
d
e
d
 
a
u
d
i
e
n
c
e

-
 
-
D
e
t
e
r
m
i
n
e
 
w
h
e
t
h
e
r
 
t
h
e
 
e
v
i
d
e
n
c
e

c
i
t
e
d

i
s
 
?
e
l
a
t
e
d
 
t
o
-
t
h
e
 
t
o
t
a
l
 
p
u
r
p
o
s
e

-
 
-
S
e
l
e
c
t
 
W
o
r
d
s
 
a
n
d
 
s
t
a
t
e
m
e
n
t
s

t
h
e
 
w
r
i
t
e
r

O
r
 
p
r
o
d
u
c
e
r
 
u
s
e
s
 
t
o
 
e
x
p
l
a
i
n
 
t
o
 
h
i
s

a
u
d
i
e
n
c
e
 
h
o
w
 
h
e
 
i
s
 
o
r
g
a
n
i
z
i
n
g
 
t
h
e

m
a
t
e
r
i
a
l

V
i
s
u
a
l
 
I
n
t
e
r
p
r
e
t
a
t
i
o
n

-
 
-
D
e

r
m
i
n
e
 
h
o
w
 
s
o
u
n
d
,
 
m
u
s
i
c
,
 
s
o
u
n
d
 
e
f
-

f
e
c
A
l
l
.1
 
a
n
d

d
i
a
l
o
g
u
e
 
d
r
a
w
 
a
t
t
e
n
t
i
o
n
 
t
o

t
h
e

o
d
u
c
e
r
'
s
 
w
o
s
s
a
g
e

-
 
-
A
n
a
l
y
z
e
 
h
d
w
 
p
e
c
u
l
i
a
r
 
c
a
m
e
r
a
e
f
f
e
c
t
s

(
c
l
o
s
e
-
u
p
o
'
f
o
c
u
i
,
 
u
n
u
s
u
a
l
 
a
n
g
l
e
s
,

m
o
v
e
m
e
n
t
)

c
o
n
v
e
y
 
t
h
e
 
p
r
o
d
u
c
e
r
'
s
 
p
u
r
-

p
o
s
e

N
o
t
e
 
t
o
 
t
e
a
c
h
e
r
:

L
i
s
t

r
e
f
e
r
e
n
c
e
s
 
t
o
 
s
p
e
c
i
f
i
c

a
c
t
i
v
i
t
i
e
s
 
i
n
 
t
h
e
 
r
e
s
o
u
r
c
e

.
b
u
l
l
e
t
i
n
 
f
o
r
 
t
h
i
s
 
g
r
a
d
e

l
e
v
e
l
.

C
o
m
m
e
n
t
s

R
e
l
a
t
e
 
t
o
 
C
o
m
p
o
s
i
n
g

A
c
t
i
v
i
t
i
e
s
 
4
 
a
n
d
 
5



-
-
T
R
i
t
r
u
c
t
i
o
n
a
l

O
b
j
e
c
t
i
v
e
s

4
.
 
T
o
 
a
n
a
l
y
z
e
'
t
h
e

a
r
g
u
m
e
n
t
s
 
o
r

d
e
t
a
i
l
s
 
t
w

c
r
i
t
i
c
s
 
w
i
t

d
i
f
f
e
r
e
n
t
 
v
 
e
w
s

o
f
 
t
h
e
 
s
t
i
r
*

m
a
t
e
r
i
a
l
 
u
s
e
 
t
o

s
u
p
p
o
r
t
 
t
h
e
i
r

o
p
i
n
i
o
n
s
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8
:
.
 
I
N
T
E
R
P
R
E
T
I
N
G

B
a
s
i
c
 
E
x
p
e
r
i
e
n
c
e
s

I
N
T
U
R
P
R
E
T
I
N
O

P
R
O
S
E
 
A
N
D
 
D
R
A
M
A
 
-

T
I
 
"
,
3
 
N
A
R
R
A
T
I
V
E
S

5
.
 
T
o
 
e
x
p
l
o
r
e
 
i
n

r
e
a
d
i
n
g
 
a
n
d

o
t
h
e
r
 
m
e
d
i
a

v
a
r
i
a
t
i
o
n
s
 
o
f

a
 
u
n
i
v
e
r
s
a
l

.

c
h
a
r
a
c
t
e
r
 
t
y
p
e

C
o

t
w
o
 
r
e
v
i
e
w
s

f
a
-

v
o
r
a
b
l
e

d
 
o

a
v
o
r
a
b
l
e
)

o
f
 
t
h
e
 
s
a
m
e

o
o
k
,
 
t
e
l
e
v
i
s
i
o
n

p
r
o
g
r
a
m
,
'
f
i
l
m
,
 
l
i
v
e
 
d
r
a
m
a
,

o
r
 
r
e
s
t
a
u
r
a
n
t
 
t
o
 
e
x
a
m
i
n
e
 
h
o
w

t
w
o
 
W
r
i
t
e
r
s
 
a
r
r
i
v
e
 
a
t
 
t
h
e
i
r

c
o
n
c
l
u
s
i
o
n
s
.

R
e
a
d
,
 
v
i
e
w
,
 
o
r
 
l
i
s
t
e
n
 
t
o

f
i
c
t
i
o
n
a
l
 
a
n
d
 
n
o
n
-
f
i
c
t
i
o
n
a
l

n
a
r
r
a
t
i
v
e
s
 
c
o
n
c
e
r
n
e
d
 
w
i
t
h

u
n
i
v
e
r
s
a
l
 
c
h
a
r
a
c
t
e
r
 
t
y
p
e
s
 
t
o

i
d
e
n
t
i
f
y
 
t
h
e
m
,
 
t
o
 
i
d
e
n
t
i
f
y

f
l
a
t
 
c
h
a
r
a
c
t
e
r
s
 
f
o
u
n
d
 
w
i
t
h
i
n

t
h
e
s
e
 
g
r
o
U
p
s
,
 
a
n
d
 
t
o
 
d
i
f
f
e
r
-

e
n
t
i
a
t
e
 
b
e
t
w
e
e
n
 
t
h
e
 
t
w
o
.

P
e
r
f
o
r
m
a
n
c
e
 
G
o
a
l
s
:

t
h
e
 
s
t
u
d
e
n
t
 
s
h
o
u
l
d

d
e
m
o
n
s
t
r
a
t
e
 
t
h
e
 
a
b
i
l
i
t
y
 
t
o
:

*
-
-
C
d
h
p
a
r
e
 
t
h
e
 
s
i
m
i
l
a
r
i
t
i
e
s
 
a
n
d

f
f
e
r
-

'
e
n
d
e
s
 
o
f
 
t
h
e
 
w
r
i
t
e
r
s
'
,
 
c
o
n
c
l
u
s
i
o
n
s

*
-
-
 
D
i
v
i
d
e
 
t
h
e
 
r
e
v
i
e
w
s
 
i
n
t
o
 
t
h
e
i
r
 
m
a
j
o
r

c
o
m
p
o
n
e
n
t
s
 
a
n
d
 
c
o
m
p
a
r
e
 
t
h
e
 
c
o
n
t
e
n
t
 
i
n

e
a
c
h
 
p
o
r
t
i
o
n

,
-

*
-
-
E
x
a
m
i
n
e
 
t
e
r
m
s
,
.
 
c
l
u
e
s
,
 
a
n
d
 
s
t
a
t
e
m
e
n
t
s

w
h
i
c
h
'
i
n
d
i
c
a
t
e
 
t
h
e
 
a
u
d
i
e
n
c
e
 
t
o
w
a
r
d

w
h
o
m
 
e
a
c
h
 
w
r
i
t
e
r
 
d
i
r
e
c
t
s
 
h
i
s
 
r
e
v
i
e
w

-
-
D
e
t
e
r
m
i
n
e
 
w
h
i
c
h
 
w
r
i
t
e
r
'
s
 
o
n
n
e
l
u
s
i
o
n

w
o
u
l
d
 
p
r
o
b
a
b
l
y
 
h
a
v
e
 
t
h
e
 
g
r
e
a
t
e
r
 
i
m
-

p
a
c
t
 
o
n
 
h
i
s
 
i
n
t
e
n
d
e
d
 
a
u
d
i
e
n
c
e

-
-
C
i
t
e
 
e
x
a
m
p
l
e
s
 
o
f
 
d
i
f
f
e
r
e
n
t
 
o
r
g
a
n
i
z
a
-

t
i
o
n
a
l
 
p
a
t
t
e
r
n
s
 
o
r
 
s
e
q
u
e
n
c
e
s
 
u
s
e
d
 
f
o
r

d
e
v
e
l
o
p
m
e
n
t
 
a
n
d
 
i
d
e
n
t
i
f
y
 
t
r
a
n
s
i
t
i
o
n
a
l

d
e
v
i
c
e
s
 
u
s
e
d
 
t
o
 
"
s
i
g
n
a
l
"
 
a
 
p
a
r
t
i
c
u
l
a
r

t
y
p
e
 
o
f
 
o
r
g
a
n
i
z
a
t
i
o
n

R
e
s
o
u
r
c
e
s

*
-
-
C
i
t
e
 
a
n
d
 
g
i
v
e
 
e
x
a
m
p
l
e
s
 
o
f
 
m
e
t
h
o
d
s
 
o
f

c
h
a
r
a
c
t
e
r
 
d
e
l
i
n
e
a
t
i
o
n
 
u
s
e
d
 
b
y
 
w
r
i
t
e
r
s

*
-
-
U
s
e
 
c
l
u
e
s
 
t
o
 
i
d
e
n
t
i
f
y
 
a
n
d
 
l
i
s
t
 
t
h
e

q
U
a
l
i
t
i
e
s
 
o
f
 
c
h
a
r
a
c
t
e
r
s
 
r
e
a
d
 
a
b
o
u
t
 
o
r

v
i
e
w
e
d

*
-
-
P
o
i
n
t
 
o
u
t
 
p
o
o
r
l
y
 
d
e
v
e
l
o
p
e
d
 
c
h
a
r
a
c
t
e
r
s

w
h
o
 
s
e
e
m
 
t
o
 
s
e
r
v
e
 
a
s
 
s
t
e
r
e
o
t
y
p
e
s

*
-
-
D
r
a
w
 
g
e
n
e
r
a
l
i
z
a
t
i
o
n
s
 
a
b
o
u
t
 
u
n
i
v
e
r
s
a
l

c
h
a
r
a
c
t
e
r
i
s
t
i
c
s
 
b
y
 
c
o
m
p
a
r
i
n
g
 
t
h
e
,
,
'

w
e
l
l
-
r
o
u
n
d
e
d
 
c
h
a
r
a
c
t
e
r
s
;

*
-
-
D
e
s
c
r
i
b
e
 
t
h
e
 
v
a
r
i
a
t
i
o
n
s
 
i
n
 
t
h
i
s

r
e
c
u
r
r
e
n
t
 
c
h
a
r
a
c
t
e
r
-
t
y
p
e

N
o
t
e
 
t
o
 
t
w
i
t
t
e
r
:

L
i
s
t
s

r
e
f
e
r
e
n
c
e
s
t
o
 
s
p
e
c
i
f
i
c

a
c
t
i
v
i
t
i
e
s
 
i
n
 
t
h
e
 
r
e
s
o
u
r
p
e

b
u
l
l
e
t
i
n
 
f
o
r
 
t
O
i
s
 
g
r
a
d
e

l
e
w
e
l
.

C
o
m
m
e
n
t
s

Z
Z
R
I
i
i
i
7
e
 
r
e
v
i
e
w
 
o
f
 
n
o
v
e
l
s
,

t
e
l
e
i
l
s
i
o
n
 
p
r
o
g
r
a
m
s
,
"

m
o
v
i
e
s

C
o
m
p
a
r
e
 
r
e
v
i
e
w
 
o
f
 
l
o
c
a
l

t
h
e
a
t
e
r
 
o
r
 
t
e
l
e
v
i
s
i
o
n

d
r
a
m
a

C
o
m
p
a
r
e
 
r
e
v
i
e
w
s
 
o
f
 
c
u
r
r
e
n
t

f
i
c
t
i
o
n
 
a
n
d
/
o
r
 
n
o
n
f
i
c
t
i
o
n

a
b
o
u
t
 
o
u
t
s
i
d
e
r
s

C
o
m
p
a
r
e
 
r
e
v
i
e
w
s
 
o
f
 
a
n
y

c
u
r
r
e
n
t
 
e
n
t
e
r
t
a
i
n
m
e
n
t

E
a
r
l
y
 
i
n
 
t
h
e
 
s
c
h
o
o
l
 
y
e
a
r

a
s
k
 
t
h
e
 
l
i
b
r
a
r
i
a
n
 
t
o

c
o
l
l
e
c
t
 
m
o
d
e
l
s
.

R
e
l
a
t
e
 
t
o
 
C
o
m
p
o
s
i
n
g

A
c
t
i
v
i
t
y
 
4

C
o
m
m
e
n
t
s

-
-
g
i
g
a
 
t
o
 
C
o
m
p
o
s
i
n
g

A
c
t
i
v
i
t
y
 
8



t
i
v
t
 
%
v
e
i
l

T
o
o
A
d
o
n
t
i
r
y
 
t
h
i
s

e
 
l
e
m
e
n
t
s
 
t
h
a
t

o
r
e
e
t
o
 
t
h
e
 
c
e
n
-

t
r
a
l
 
t
o
n
e
 
i
n

n
a
r
r
a
t
i
v
e
.

w
h
o
r
e
 
t
o
n
e
 
l
a

d
o
m
i
n
a
n
t

e
l
e
m
e
n
t

P
.
 
T
o
 
o
b
s
e
r
v
e
 
t
h
e

s
p
e
c
i
e
l
t
s
e
d

t
o
r
a
h
 
n
i
g
o
e
s
 
f
o
r

n
a
r
r
a
t
i
n
g
 
e
-

v
e
n
t
s
 
i
n
 
n
e
w
s

s
t
,
o
r
t
e
s

1
.
9
4
k
2
L
A
K
I
M
M
I
D
A
-
-
-

_
_
_
A
t
a
-
4
1
,
1
;
9
1
)
0
,
0

1
1
1
4
4
,
 
v
i
e
w
,
 
o
r
 
l
i
s
t
e
n
 
t
o

s
n
o
r
t
 
n
a
r
r
a
t
i
v
e
s
 
o
f
 
w
a
t
e
r
y
,

h
o
r
r
o
r
,
 
a
n
d
 
s
u
s
p
e
n
s
e
 
t
o

*
e
n
t
i
t
y
 
e
l
e
m
e
n
t
s
 
t
h
a
t
 
c
r
e
a
i
i

t
h
e
 
c
e
n
t
r
a
l
 
t
o
n
e
.

II

k
,
,
.
4
 
n
e
w
s
 
a
r
t
i
c
l
e
s
 
f
r
o
m
 
a

v
a
r
i
e
t
y
 
o
f
 
n
e
w
s
p
a
p
e
r
s
 
a
n
d

l
i
s
t
e
n
 
t
o
 
o
r
 
v
i
e
w
 
a
 
v
a
r
i
e
t
y

o
f
 
n
e
w
s
 
b
r
o
a
d
c
a
s
t
s
 
t
o
 
i
d
e
n
-

t
i
f
y
 
t
h
e
 
m
a
j
o
r
 
q
u
e
s
t
i
o
n
s

a
n
s
w
e
r
e
d
 
i
n
 
t
h
e
 
o
p
e
n
i
n
g
 
p
a
r
-

a
g
r
a
p
h
 
o
r
 
s
t
a
t
e
m
e
n
t
 
a
n
d
 
t
o

a
n
a
l
y
s
e
 
t
h
e
 
g
e
n
e
r
a
l
 
s
t
r
u
c
-

t
u
r
e
 
o
f
 
t
h
e
 
e
n
t
i
r
e
 
s
e
l
e
c
t
i
o
n

a
 
s
i

i
n
u
a
l
e
r
m
a
-

)
n
i
t
r
s
i
t
t
a
t
t
.
t
2
2
1
_
_
_
_
_

-
-
S
t
a
t
o
 
t
h
e
 
d
o
m
i
n
a
n
t
 
m
o
o
d
 
e
v
o
k
e
d
 
b
y
 
t
h
e

n
a
r
r
a
t
i
v
e

-
-
D
e
s
c
r
i
b
e
 
t
h
e
 
a
u
t
h
o
r
'
s
 
p
a
r
t
i
c
u
l
a
r

t
r
e
a
t
m
e
n
t
 
o
f
 
L
e
l
e
t
4
,
i
 
i
n
c
i
d
e
n
t
s
 
(
e
.
g
.
,

t
h
o
s
e
 
b
a
r
e
l
y
 
s
u
g
g
e
o
,
-
»
r
'
 
t
o
 
c
r
e
a
t
e
 
m
y
s
-

t
e
r
y
,
 
t
h
o
s
e
 
m
i
n
u
t
e
l
y
 
d
e
v
e
l
o
p
e
d
 
t
o
 
o
r
e
 
-

a
t
e
 
h
o
r
r
o
r
)

-
-
t
d
e
n
t
i
f
y
 
i
n
 
d
e
s
c
r
i
p
t
i
o
n
s
 
o
f
 
t
h
n
 
n
o
t
-

t
i
n
s
 
t
h
o
s
e
 
p
a
r
t
i
c
u
l
a
r
 
d
e
t
a
i
l
s
 
w
h
i
c
h

c
r
e
a
t
e
 
a
 
d
o
m
i
n
a
n
t
 
i
m
p
r
e
s
s
i
o
n

-
-
L
i
s
t
 
e
x
a
m
p
l
e
s
 
o
f
 
c
h
a
r
a
c
t
e
r
.
'
 
d
r
e
s
s
,

b
e
h
a
v
i
o
r
,
 
a
n
d
 
d
i
a
l
o
g
u
e
 
w
h
i
c
h
 
a
r
e
 
a
p
-

p
r
o
p
r
i
a
t
e
 
f
o
r
 
t
h
e
 
t
i
m
e
 
o
f
 
t
h
e

-
a
-

t
i
v
e

-
-
L
i
s
t
 
w
o
r
d
s
 
f
o
u
n
d
 
i
n
 
t
h
e
 
n
a
r
r
a
t
i
.

w
h
i
c
h
 
c
o
n
v
e
y
 
a
 
f
e
e
l
i
n
g
 
s
i
m
i
l
a
r
 
t
o
 
t
h
e

d
o
m
i
n
a
n
t
 
m
o
o
d

-
-
n
e
o
o
r
d
 
s
e
v
e
r
a
l
 
o
f
 
t
h
e
 
m
o
s
t
 
e
m
p
h
a
t
i
c

s
e
n
t
e
n
c
e
s
 
a
n
d
 
c
o
m
p
a
r
e
 
t
h
e
 
s
t
r
u
c
t
u
r
e

t
o
 
s
e
v
e
r
a
l
 
o
f
 
t
h
e
 
s
e
n
t
e
n
c
e
s
 
b
e
f
o
r
e

a
n
d
 
a
f
t
e
r
 
t
h
e
m
 
i
n
 
c
o
n
t
e
x
t

-
-
L
o
c
a
t
e
 
a
n
d
 
l
i
s
t
 
t
h
e
 
k
e
y
 
w
o
r
d
.
 
w
h
i
c
h

a
n
s
w
e
r
 
t
h
e
 
q
u
e
s
t
i
o
n
s
 
"
W
h
o
,
"
 
"
W
h
e
r
e
,
"

"
W
h
a
t
,
"
 
"
W
h
e
n
,
"
 
'
W
h
y
,
"
 
a
n
d
 
"
H
o
w
"

I
d
e
n
t
i
f
y
 
a
d
d
i
t
i
o
n
a
l
 
i
n
f
o
r
m
a
t
i
o
n
 
u
s
e
d

U
3
 
d
e
v
e
l
o
p
 
t
h
e
 
s
t
o
r
y
 
(
d
e
t
a
i
l
s
,
 
e
x
a
m
-

p
l
e
s
)

-
-
M
a
k
e
 
a
 
g
e
n
e
r
a
l
i
s
a
t
i
o
n
 
a
b
o
u
t
 
t
h
e
 
o
r
d
e
r

i
n
 
w
h
i
c
h
 
t
h
e
 
i
n
f
o
r
m
a
t
i
o
n
 
i
s
 
p
r
e
s
e
n
t
e
d

-
-
S
t
a
t
e
 
t
h
e
 
s
i
g
n
i
f
i
c
a
n
c
e
 
o
f
 
t
h
e
 
a
r
t
i
c
l
e

a
s
 
i
n
d
i
c
a
t
e
d
 
b
y
 
i
t
s
 
p
l
a
c
e
m
e
n
t
 
a
n
d

l
e
n
g
t
h

m
-
-
U
s
e
 
w
n
t
e
x
t
 
c
l
u
e
s
 
a
n
d
 
w
o
r
d
 
a
n
a
l
y
s
i
s

c
l
u
e
s
 
t
o
 
d
e
f
i
n
e
 
u
n
f
r
o
a
l
i
a
r
 
w
o
r
d
s

R
e
s
o
u
r
c
e
s

N
o
t
e
 
t
o
 
t
e
a
c
h
e
r
s

L
i
s
t

r
e
f
e
r
e
n
c
e
s
 
t
o
 
s
p
e
c
i
f
i
c

a
c
t
i
v
i
t
i
e
s
 
i
n
 
t
h
e
 
r
e
s
o
u
r
c
e

b
u
l
l
e
t
i
n
 
f
o
r
 
t
h
i
s
 
g
r
a
d
e

l
e
v
e
l
.

Q
em

pn
ya

m
a
s
t
s
 
t
o
 
C
o
m
p
o
s
i
n
g

A
c
t
i
v
i
t
i
e
s
 
3
 
a
n
d
/
o
r
 
9

C
o
m
m
e
n
t
s

T
a
T
i
s
t
 
w
i
t
h
 
C
o
m
p
o
s
i
n
g

A
c
t
i
v
i
t
y
 
1



I
n
s
t
r
u
c
t
i
o
n
a
l

O
b
l
e
c
t
i
v
e
s

I
N
T
N
R
P
R
E
T
I
N
:

P
O
E
T
R
Y

G
R
A
D
E
 
8
:

D
4
T
E
X
P
R
E
T
M
N
J

B
a
s
i
c
 
E
x
p
e
r
i
e
n
c
e
s

e
r
 
o
r
m
a
n
c
e
t a

S
t

e
 
s
 
u
 
e
n
 
s
o
u

d
e
m
o
n
s
t
r
a
t
e
 
t
h
e
 
a
b
i
l
i
t
y
 
t
o
:

R
e
s
o
u
r
c
e
s

8
.
 
T
o
 
i
n
d
u
c
e
 
t
h
e

c
h
a
r
a
c
t
e
r
i
s
t
i
c
s

o
f
 
n
a
r
r
a
t
i
v
e

p
o
e
t
r
y
 
t
h
r
o
u
g
h

w
i
d
e
 
r
e
a
d
i
n
g

o
f
 
n
a
r
r
a
t
i
v
e

v
e
r
s
e
,
 
a
n
d
 
t
o

c
o
m
p
a
r
e
 
t
h
e

t
r
e
a
t
m
e
n
t
 
o
f

p
o
e
t
i
c
 
n
a
r
r
a
-

t
i
v
e
 
w
i
t
h
 
t
h
a
t

o
f
 
p
r
o
s
e
 
n
a
r
-

r
a
A
v
e

9
.
 
T
o
 
p
r
e
p
a
r
e
 
a
n

o
r
a
l
 
i
n
t
e
r
-

p
r
e
t
a
t
i
o
n
 
o
f
 
a

n
a
r
r
a
t
i
v
e
 
p
o
e
m

I
n
d
i
v
i
d
u
a
l
l
y
 
o
r
 
i
n
 
g
r
o
u
p
s
,

r
e
a
d
 
o
r
 
l
i
s
t
e
n
 
t
o
 
a
 
v
a
r
i
e
t
y

o
f
 
n
a
r
r
a
t
i
v
e
 
p
o
e
t
r
y
 
i
n
 
o
r
d
e
r

t
o
 
i
d
e
n
t
i
f
y
 
t
h
e
 
e
l
e
m
e
n
t
s
 
o
f

n
a
r
r
a
t
i
o
n
 
c
o
m
m
o
n
 
t
o
 
b
o
t
h

p
o
e
t
i
c
 
a
n
d
 
p
r
o
s
e
 
n
a
r
r
a
t
i
v
e

I
n
d
i
v
i
d
u
a
l
l
y
 
o
r
 
i
n
 
g
r
o
u
p
s
,

r
e
a
d
 
a
 
v
a
r
i
e
t
y
 
o
f
 
n
a
r
r
a
t
i
v
e

p
o
e
m
s
 
i
n
 
o
r
d
e
r
 
t
o
 
s
e
l
e
c
t
 
a

p
o
e
m
 
a
p
p
r
o
p
r
i
a
t
e
 
f
o
r
 
a
 
c
h
o
r
-

a
l
 
r
e
a
d
i
n
g
,
 
a
 
d
r
a
m
a
t
i
z
a
t
i
o
n
,

o
r
 
a
 
s
l
i
d
e
-
t
a
p
e
 
p
r
e
s
e
n
t
a
t
i
o
n

-
-
S
t
a
t
e
 
t
h
e
 
s
i
m
i
l
a
r
i
t
i
e
s
 
a
n
d
 
d
i
f
f
e
r
e
n
c
e
s

i
n
 
n
a
r
r
a
t
i
v
e
 
e
l
e
m
e
n
t
s
 
o
f
 
p
o
e
t
r
y
 
a
n
d

p
r
o
s
e

-
-
L
i
s
t
 
a
n
d
 
g
i
v
e
 
e
x
a
m
p
l
e
s
 
o
f
 
n
a
r
r
a
t
i
v
e

e
l
e
m
e
n
t
s
 
i
n
,
 
a
 
f
a
m
i
l
i
a
r
 
p
r
o
s
e
 
n
a
r
r
a
t
i
v
e

-
-
T
r
a
c
e
 
t
h
e
 
p
l
o
t
 
o
f
 
a
 
n
a
r
r
a
t
i
v
e
 
p
o
e
m
 
b
y

r
e
c
o
n
s
t
r
u
c
t
i
n
g
 
t
h
e
 
C
h
r
o
n
o
l
o
g
i
c
a
l
 
s
e
-

4
u
e
n
c
e
 
o
f
 
e
v
e
n
t
s

*
-
-
G
i
v
e
 
i
l
l
u
s
t
r
a
t
i
o
n
s
 
o
f
 
t
h
e
 
u
s
e
 
o
f
 
c
o
m
-

p
r
e
s
s
i
o
n
 
o
f
 
e
l
e
m
e
n
t
s
 
f
r
o
m
 
p
o
e
m
s
 
y
o
u

h
a
g
s
 
r
e
a
d

*
-
-
S
e
l
e
c
t
 
a
n
 
a
p
p
r
o
p
r
i
a
t
e
 
n
a
r
r
a
t
i
v
e
 
p
o
e
m

O
r
a
l
 
R
e
a
d
i
n
g

*
-
-
U
s
e
 
e
f
f
e
c
t
i
v
e
 
s
p
e
a
k
i
n
g
 
s
k
i
l
l
s
:

v
o
l
u
m
e

r
a
t
e
,
 
e
n
u
n
c
i
a
t
i
o
n
,
 
i
n
t
o
n
a
t
i
o
n

*
-
-
R
e
a
d
 
m
e
a
n
i
n
g
f
u
l
 
s
y
n
t
a
c
t
i
c
a
l
 
u
n
i
t
s
 
r
a
-

t
h
e
r
 
t
h
a
n
 
l
i
n
e
s

D
r
a
m
a
t
i
z
a
t
i
o
n

*
-
-
A
s
s
u
m
e
 
t
h
e
 
r
o
l
e
 
b
e
i
n
g
 
p
o
r
t
r
a
y
e
d
 
b
y
 
u
s
-

i
n
g
 
e
f
f
e
c
t
i
v
e
 
d
r
a
m
a
t
i
c
 
d
e
v
i
c
e
s

*
-
-
C
o
n
v
e
y
 
p
l
o
t
 
s
e
q
u
e
n
c
e

S
l
i
d
e
-
T
a
p
e
 
P
r
e
s
e
n
t
a
t
i
o
n

*
-
-
S
e
e
 
O
r
a
l
 
g
o
a
l
s

*
-
-
S
e
e
 
D
r
a
m
a
t
i
z
a
t
i
o
n
 
g
o
a
l
s

*
-
-
I
f
 
p
r
e
f
e
r
r
e
d
,
 
s
e
l
e
c
t
 
m
u
s
i
c
 
a
p
p
r
o
p
r
i
a
t
e

t
o
 
m
e
a
n
i
n
g
 
a
n
d
 
m
o
o
d
 
o
f
 
p
o
e
m

N
o
t
e
 
t
o
 
t
e
a
c
h
e
r
:

L
i
s
t

r
e
f
e
r
e
n
c
e
s
 
t
o
 
s
p
e
c
i
f
i
c

a
c
t
i
v
i
t
i
e
s
 
i
n
 
t
h
e
 
r
e
s
o
u
r
c
e

b
u
l
l
e
t
i
n
 
f
o
r
 
t
h
i
s
 
g
r
a
d
e

l
e
v
e
l
.

C
o
m
m
e
n
t
s

R
e
l
a
t
e
 
t
o
 
C
o
m
p
o
s
i
n
g

A
c
t
i
v
i
t
i
e
s
 
1
0
 
a
n
d
 
1
1
 
a
n
d

L
a
n
g
u
a
g
e
 
A
c
t
i
v
i
t
y
 
2

O
o
m
m
e
n
t
s

R
e
l
a
t
e
 
t
o
 
L
a
n
g
u
a
g
e

A
c
t
i
v
i
t
y
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G
R
A
D
E
S
:

IN
T

E
R

PR
E

T
IN

G
I
n
s
t
r
u
c
t
i
o
n
a
l

O
o
j
e
c
t
i
v
e
s

F
R
E
E
 
R
E
A
D
I
N
G

1
0
.
 
T
o
 
d
e
v
o
t
e
 
s
o
m
e

t
i
m
e
,
 
a
t
 
h
o
m
e

a
n
d
 
i
n
 
s
c
h
o
o
l
,

t
o
 
i
n
d
i
v
i
d
u
a
l
l
y

c
h
o
s
e
n
 
r
e
a
d
i
n
g

w
i
t
h
 
t
h
e
 
u
l
t
i
-

m
a
t
e
 
p
u
r
p
o
s
e
 
o
f

c
u
l
t
i
v
a
t
i
n
g

r
e
a
d
i
n
g
 
a
s
 
a

p
e
r
s
o
n
a
l
 
h
a
b
i
t

B
a
s
i
c
 
E
x
p
e
r
i
e
n
c
e
s

P
e
r
f
o
r
m
a
n
c
e
 
G
o
a
l
s
:

t
h
e
 
s
t
u
d
e
n
t
 
s
h
o
u
l
d

_
d
e
m
o
n
s
t
r
a
t
e
 
t
h
e
 
a
b
i
l
i
t
y
 
t
o
:

R
e
s
o
u
r
c
e
s

R
e
a
d
 
p
e
r
s
o
n
a
l
l
y
 
s
e
l
e
c
t
e
d
 
m
a
-

t
e
r
i
a
l
 
f
o
r
 
p
l
e
a
s
u
r
e
 
o
r
 
i
n
-

f
o
r
m
a
t
i
o
n
 
o
r
 
a
n
y
 
o
t
h
e
r

p
o
s
e
.

p
u
r
-

*
-
-
S
e
l
e
c
t
 
r
e
a
d
i
n
g
 
m
a
t
e
r
i
a
l
 
t
h
a
t
 
a
p
p
e
a
l
s

t
o
 
o
w
n
 
i
n
t
e
r
e
s
t

*
-
-
S
h
a
r
e
 
p
e
r
s
o
n
a
l
 
r
e
s
p
o
n
s
e
s
 
w
i
t
h
 
o
t
h
e
r
s

C
o
n
t
i
n
u
i
n
g
 
A
c
t
i
v
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t
y



G
R
A
D
E
 
8
:

L
A
N
G
U
A
G
E

I
n
s
t
r
u
c
t
i
o
n
a
l

O
b
j
e
c
t
i
v
e
s

N
A
T
U
R
E
 
O
F
 
L
A
N
G
U
-

A
G
E
 
A
N
D
 
C
O
M
M
U
N
I
-

C
A
T
I
O
N

1
.
 
T
o
 
u
n
d
e
r
s
t
a
n
d

t
h
e
 
o
b
j
e
c
t
i
v
i
t
y

o
f
 
d
e
n
o
t
a
t
i
v
e

l
a
n
g
u
a
g
e

2
.
 
T
o
 
u
n
d
e
r
s
t
a
n
d

t
h
e
 
r
e
l
a
t
i
o
n
-

s
h
i
p
 
b
e
t
w
e
e
n

p
e
r
s
o
n
a
l
 
e
x
-

p
e
r
i
e
n
c
e
 
a
n
d

c
o
n
n
o
t
a
t
i
v
e

l
a
n
g
u
a
g
e

B
a
s
i
c
 
E
x
p
e
r
i
e
n
c
e
s

P
a
r
t
i
c
i
p
a
t
e
 
i
n
 
a
 
s
e
r
i
e
s
 
o
f

e
x
e
r
c
i
s
e
s
 
d
e
f
i
n
i
n
g
 
w
o
r
d
s

w
h
i
c
h
 
h
a
v
e
 
d
i
f
f
e
r
e
n
t
 
m
e
a
n
-

i
n
g
s
 
w
h
e
n
 
u
s
e
d
 
i
n
 
d
i
f
f
e
r
e
n
t

c
o
n
t
e
x
t
.

E
x
a
m
p
l
e
:
 
h
a
n
d

G
i
v
e
 
m
e
 
a
 
h
a
n
d
.

I
 
b
o
u
g
h
t
 
i
t
 
s
e
c
o
n
d
 
h
a
n
d
.

H
e
 
b
o
u
g
h
t
 
a
 
h
a
n
d
 
o
f

b
a
n
a
n
a
s
.

T
h
a
t
 
m
a
n
 
i
s
 
o
u
r
 
h
i
r
e
d

h
a
n
d
.

P
a
r
t
i
c
i
p
a
t
e
 
i
n
 
a
 
s
e
r
i
e
s
 
o
f

e
x
e
r
c
i
s
e
s
 
o
n
 
c
o
n
n
o
t
a
t
i
o
n
 
t
o

d
e
t
e
r
m
i
n
e
 
t
h
e
 
r
e
l
a
t
i
o
n
s
h
i
p

b
e
t
w
e
e
n
 
p
e
r
s
o
n
a
l
 
e
x
p
e
r
i
e
n
c
e

a
n
d
 
m
e
a
n
i
n
g
 
i
n
 
l
a
n
g
u
a
g
e
.

P
e
r
f
o
r
m
a
n
c
e
 
G
o
a
l
s
:

t
h
e
 
s
t
u
d
e
n
t
 
s
h
o
u
l
d

d
e
m
o
n
s
t
r
a
t
e
 
t
h
e
 
a
b
i
l
i
t
y
t
o
:

*
-
-
I
d
e
n
t
i
f
y
 
t
h
e
 
v
a
r
i
a
t
i
o
n
s
 
i
n
 
m
e
a
n
i
n
g

w
h
i
c
h
 
a
 
p
a
r
t
i
c
u
l
a
r
 
w
o
r
d
 
c
a
n
 
a
s
s
u
m
e
 
i
n

d
i
f
f
e
r
e
n
t
 
c
o
n
t
e
x
t
s
;
 
c
i
t
e
 
e
x
a
m
p
l
e
s

*
-
-
D
i
s
t
i
n
g
u
i
s
h
 
w
o
r
d
s
 
w
i
t
h
 
w
i
d
e
l
y
 
a
c
c
e
p
t
e
d

m
e
a
n
i
n
g
s
 
f
r
o
m
 
w
o
r
d
s
 
w
i
t
h
 
p
e
r
s
o
n
a
l

m
e
a
n
i
n
g
s

-
 
-
L
i
s
t
 
a
b
s
t
r
a
c
t
 
w
o
r
d
s
 
w
h
o
s
e
m
e
a
n
i
n
g
s

a
r
e
 
v
a
r
i
o
u
s
l
y
 
d
e
f
i
n
e
d
 
a
c
c
o
r
d
i
n
g
 
t
o

p
e
r
s
o
n
a
l
 
e
x
p
e
r
i
e
n
c
e
 
(
f
r
e
e
d
o
m
,
 
l
o
v
e
,

b
r
o
t
h
e
r
h
o
o
d
,
 
e
d
u
c
a
t
i
o
n
,
 
g
o
v
e
r
n
m
e
n
t
,

e
t
c
.
)

*
-
-
L
i
s
t
 
w
o
r
d
s
 
w
h
o
s
e
 
c
o
n
n
o
t
a
t
i
o
n
s
 
v
a
r
y

a
c
c
o
r
d
i
n
g
 
t
o
 
p
e
r
s
o
n
a
l
 
e
x
p
e
r
i
e
n
c
e

(
C
h
r
i
s
t
m
a
s
,
 
h
o
u
s
e
,
 
b
o
o
k
,
 
m
o
n
e
y
,
 
g
i
r
l
,

b
o
y
,
 
d
o
g
,
 
e
t
c
.
)

-
 
-
D
e
t
e
r
m
i
n
e
 
t
h
e
 
r
e
l
a
t
i
o
n
s
h
i
p

b
e
t
w
e
e
n
 
t
h
e

p
o
i
n
t
 
o
f
 
v
i
e
w
 
o
f
 
t
h
e
 
c
o
m
m
u
n
i
c
a
t
o
r

(
o
b
j
e
c
t
i
v
e
/
s
u
b
j
e
c
t
i
v
e
)
 
a
n
d
 
t
h
e
 
t
y
p
e

o
f
 
l
a
n
g
u
a
g
e

R
e
s
o
u
r
c
e
s

M
a
t
e
r
i
a
l
s

D
y
n
a
m
i
c
s
 
o
f
 
L
a
n
g
u
a
g
e
 
I

G
l
a
t
h
o
r
n
,
 
p
p
.
3
5
-
9

M
a
t
e
r
i
a
l
s

D
i
s
c
o
v
e
r
i
n
g
 
L
a
n
g
u
a
g
e
,

B
o
o
k
 
3
,
 
C
h
r
i
s
t
,
 
p
p
.
4
1
-
7

D
y
n
a
m
i
c
s
 
o
f
 
L
a
n
g
u
a
g
e
 
I

G
I
a
t
h
o
r
n
,
 
p
p
.
3
9
-
4
3

N
e
w
 
D
i
r
e
c
t
i
o
n
s
 
i
n
 
E
n
g
l
i
s
h
 
7

A
n
d
e
r
s
o
n
,
 
p
p
.
2
9
-
3
0
;
 
4
4
2
-
3

T
e
a
c
h
e
r
-
c
o
n
s
t
r
u
c
t
e
d
 
e
x
-

e
r
c
i
s
e
s
 
b
a
s
e
d
 
o
n
 
s
t
u
d
e
n
t

n
e
e
d
s
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L
A
N
G
U
A
G
E

I
n
s
t
r
u
c
t
i
o
n
a
l

'
O
b
j
e
c
t
i
v
e
s

B
a
s
i
c
 
E
x
p
e
r
i
e
n
c
e
s

P
e
r
f
o
r
m
a
n
c
e
 
G
o
a
l
s
:

t
h
e

t
u
d
e
n
t
 
s
h
o
u
l
d

d
e
m
o
n
s
t
r
a
t
e
 
t
h
e
 
a
b
i
l
i
t
y
 
t
u
:

S
T
R
U
C
T
U
R
E
 
O
F
 
T
H
E

L
A
N
G
U
A
G
E

3
.
 
T
o
 
u
n
d
e
r
s
t
a
n
d

t
h
e
 
s
t
r
u
c
t
u
r
e

o
f
 
p
h
r
a
s
e
s
 
a
n
d

c
l
a
u
s
e
s
 
a
n
d

t
h
e
i
r
 
f
u
n
c
t
i
o
n
s

a
s
 
a
n
a
l
o
g
o
u
s
 
t
o

t
h
e
 
f
u
n
c
t
i
o
n
s

o
f
 
f
o
r
m
 
c
l
a
s
s

w
o
r
d
s
 
(
s
u
b
s
t
i
-

t
u
t
i
o
n
s
 
a
n
d

e
x
p
a
n
s
i
o
n
s
)

C
.

P
r
a
c
t
i
c
e
 
l
o
c
a
t
i
n
g
 
p
h
r
a
s
e
s

a
n
d
 
c
l
a
u
s
e
s
 
i
n
 
s
e
n
t
e
n
c
e
s
 
i
n

o
r
d
e
r
 
t
o
 
o
b
s
e
r
v
e
 
t
h
e
i
r

s
t
r
u
c
t
u
r
e
s
 
a
n
d
 
f
u
n
c
t
i
o
n
s
.

O
R

R
e
v
i
e
w
 
t
h
e
 
f
u
n
c
t
i
o
n
s
 
o
f
 
t
h
e

f
o
r
m
 
c
l
a
s
s
 
w
o
r
d
s
 
a
n
d
 
p
r
a
c
-

t
i
c
e
 
s
u
b
s
t
i
t
u
t
i
n
g
 
p
h
r
a
s
e
s

a
n
d
 
c
l
a
u
s
e
s
 
f
o
r
 
t
h
e
 
f
o
r
m

c
l
a
s
s
 
w
o
r
d
s
 
i
n
 
s
e
n
t
e
n
c
e

p
a
t
t
e
r
n
s
.

R
e
s
o
u
r
c
e
s

*
-
-
E
x
p
l
a
i
n
 
t
h
e
 
s
t
r
u
c
t
u
r
e
 
o
f
 
p
r
e
p
o
s
i
t
i
o
n
a
l

p
h
r
a
s
e
s
 
a
n
d
 
c
i
t
e
 
e
x
a
m
p
l
e
s

-
-
D
e
s
c
r
i
b
e
 
t
h
e
 
a
n
a
l
o
g
o
u
s
 
r
e
l
a
t
i
o
n
s
h
i
p
 
o
f

p
h
r
a
s
e
s
 
a
n
d
 
c
l
a
u
s
e
s
 
t
o
 
f
o
r
m
 
c
l
a
s
s

w
o
r
d
s

-
-
S
u
b
s
t
i
t
u
t
e
 
p
r
e
p
o
s
i
t
i
o
n
a
l
 
p
h
r
a
s
e
s
 
f
o
r

t
h
e
 
f
o
u
r
 
f
o
r
m
 
c
l
a
s
s
 
w
o
r
d
s
 
i
n
 
t
h
e
 
b
a
s
i
c

s
e
n
t
e
n
c
e
 
p
a
t
t
e
r
n
s

(
N
o
t
e
:

I
t
 
i
s
 
n
o
t

n
e
c
e
s
s
a
r
y
 
t
o
 
"
n
a
m
e
"
 
t
h
e
 
t
y
p
e
 
o
f
 
p
h
r
a
s
e

o
r
 
c
l
a
u
s
e
.
)

M
a
t
e
r
i
a
l
s

O
u
r
 
L
a
n
g
u
a
g
e
 
T
o
d
a
y
 
7

C
o
n
l
i
n
-
H
e
r
m
a
n
,
 
V
e
r
b
a
l
s

(
1
5
4
)
;
 
D
i
f
f
e
r
e
n
t
i
a
t
i
o
n
 
o
f

P
h
r
a
s
e
s
 
a
n
d
 
C
l
a
u
s
e
s
 
(
8
2
)

O
u
r
 
L
a
n
g
u
a
g
e
 
T
o
d
a
y
 
8

C
o
n
l
i
n
-
H
e
r
m
a
n
,
 
V
e
r
b
a
l
s

(
9
5
)
;
 
D
e
p
e
n
d
e
n
t
 
C
l
a
u
s
e
s
 
(
8
9
)

M
o
d
e
r
n
 
G
r
a
m
m
a
r
 
a
n
d
 
C
o
m
p

s
i
t
i
o
n
 
1
,
 
C
o
n
l
i
n
-
H
e
r
m
a
n
,

A
n
a
l
o
g
o
u
s
 
r
e
l
a
t
i
o
n
s
h
i
p
 
o
f

p
h
r
a
s
e
s
 
a
n
d
 
c
l
a
u
s
e
s
 
t
o

f
o
r
m
 
c
l
a
s
s
 
w
o
r
d
s
 
(
1
6
2
-
7
)
;

P
r
e
p
o
s
i
t
i
o
n
a
l
 
p
h
r
a
s
e
s

(
6
4
,
 
1
3
6
-
9
)
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L
A
N
G
U
A
G
E

I
n
s
t
r
u
c
t
i
o
n
a
l

O
b
j
e
c
t
i
v
e
s

4
.
 
T
o
 
u
s
e
 
k
n
o
w
-

l
e
d
g
e
 
o
f
 
t
h
e

i
n
t
o
n
a
t
i
o
n
a
l

s
y
s
t
e
m
 
a
n
d

w
o
r
d
 
o
r
d
e
r
 
o
f

E
n
g
l
i
s
h
 
a
s
 
o
n
e

m
e
a
n
s
 
o
f
 
d
e
-

t
e
r
m
i
n
i
n
g
 
w
o
r
d

g
r
o
u
p
s
 
t
h
a
t

n
a
t
u
r
a
l
l
y
 
w
o
r
k

t
o
g
e
t
h
e
r
 
m
e
a
n
-

i
n
g
f
u
l
l
y

B
a
s
i
c
 
E
x
p
e
r
i
e
n
c
e
s

I
n
d
i
c
a
t
e
 
r
e
l
a
t
e
d
 
w
o
r
d
 
g
r
o
u
p
i
n
g
s

b
y
 
p
l
a
c
i
n
g
 
p
a
r
e
n
t
h
e
s
e
s
 
a
r
o
u
n
d

w
o
r
d
s
 
t
h
a
t
 
"
b
e
l
o
n
g
 
t
o
g
e
t
h
e
r
"
 
i
n

a
 
g
r
o
u
p
 
o
f
 
s
e
n
t
e
n
c
e
s
 
w
i
t
h
 
s
e
v
e
r
-

a
l
 
t
y
p
e
s
 
o
f
 
p
h
r
a
s
a
l
 
a
n
d
/
o
r

c
l
a
u
s
a
l
 
c
o
n
s
t
r
u
c
t
i
o
n
s
 
t
h
a
t
 
d
o

n
o
t
 
n
e
e
d
 
i
n
t
e
r
n
a
l
 
p
u
n
c
t
u
a
t
i
o
n
.

I
f
 
t
h
e
s
e
 
w
o
r
d
s
 
a
r
e
 
s
e
p
a
r
a
t
e
d
 
n
a
-

t
u
r
a
l
l
y
 
(
a
s
 
s
u
b
j
e
c
t
-
p
r
e
d
i
c
a
t
e

m
a
y
 
b
e
)
 
i
n
d
i
c
a
t
e
 
t
h
e
s
e
 
r
e
l
a
t
i
o
n
-

s
h
i
p
s
 
b
y
 
p
l
a
c
i
n
g
 
a
 
l
i
n
e
 
u
n
d
e
r

t
h
e
 
r
e
l
a
t
e
d
 
w
o
r
d
s
 
a
n
d
 
p
l
a
c
i
n
g
 
a
n

a
r
r
o
w
 
b
e
t
w
e
e
n
 
t
h
e
m
.

E
.
g
.
,
 
(
E
n
g
l
i
s
h
 
t
 
i
b
 
o
n
e
 
o
f
 
t
h
e

l
a
n
g
u
a
g
e
s
)
 
(
t
h
a
t
 
a
t
t
e
m
p
t
s
)
 
(
t
o

r
e
p
r
e
s
e
n
t
 
s
o
u
n
d
s
)
 
(
b
y
 
u
s
i
n
g

g
r
a
p
h
i
c
 
s
y
m
b
o
l
s
 
c
a
l
l
e
d
 
l
e
t
t
e
r
s
.
)

C
o
m
p
a
r
e
 
r
e
s
u
l
t
s
 
a
n
d
 
m
a
k
e
 
g
e
n
e
r
-

a
l
i
z
a
t
i
o
n
s
 
o
n
 
t
h
e
 
b
a
s
i
s
 
o
f
 
a
-

g
r
e
e
d
 
u
p
o
n
 
g
r
o
u
p
i
n
g
s
.

O
R

G
i
v
e
n
 
a
 
g
r
o
u
p
 
o
f
 
s
e
n
t
e
n
c
e
s
 
w
h
e
r
e

w
o
r
d
s
 
t
h
a
t
 
s
h
o
u
l
d
 
b
e
 
p
l
a
c
e
d
 
i
n

p
h
r
a
s
a
l
,
o
r
 
c
l
a
u
s
a
l
 
r
e
l
a
t
i
o
n
s
h
i
p
s

a
r
e
 
d
i
s
a
r
r
a
n
g
e
d
,
 
r
e
a
r
r
a
n
g
e
 
t
h
e
s
e

a
n
d
 
t
e
s
t
 
r
e
l
a
t
i
o
n
s
h
i
p
 
b
y
 
r
e
a
d
i
n
g

a
l
o
u
d
 
a
n
d
 
i
m
p
o
s
i
n
g
 
n
a
t
u
r
a
l
 
i
n
-

t
o
n
a
t
i
o
n
a
l
 
p
a
t
t
e
r
n
s
.

R
e
v
i
s
e
 
i
f

i
n
t
o
n
a
t
i
o
n
 
h
a
s
 
t
o
 
b
e
 
f
o
r
c
e
d
 
f
r
o
m

s
t
a
n
d
a
r
d
 
e
x
p
e
c
t
a
t
i
o
n
s
.

E
.
g
.
,
 
"
E
v
e
n
i
n
g
 
t
o
w
a
r
d
 
t
h
e

m
o
u
r
n
f
u
l
 
w
a
i
l
 
f
o
g
h
o
r
n
 
e
v
e
n
 
o
f

t
h
e
 
l
o
u
d
e
r
 
s
e
e
m
e
d
.
"

"
T
o
w
a
r
d

e
v
e
n
i
n
g
 
t
h
e
 
m
o
u
r
n
f
u
l
 
w
a
i
l
 
o
f
 
t
h
e

f
o
g
h
o
r
n
 
s
e
e
m
e
d
 
e
v
e
n
 
l
o
u
d
e
r
.
"

P
e
r
f
o
r
m
a
n
c
e

o
a
l
s
:

t
h
e
 
s
t
u
d
e
n
t

s
h
o
u
l
d
 
d
e
m
o
n
s
t
r
a
t
e
 
t
h
e
 
a
b
i
l
i
t
y
 
t
o
:

*
-
-
I
d
e
n
t
i
f
y
 
t
h
e
 
s
u
b
j
e
c
t
-
p
r
e
d
i
c
a
t
e
 
r
e
-

l
a
t
i
o
n
s
h
i
p

*
-
-
L
o
c
a
t
e
 
w
o
r
d
s
 
t
h
a
t
 
"
g
o
 
t
o
g
e
t
h
e
r
"

i
n
 
p
h
r
a
s
e
s
 
o
r
 
c
l
a
u
s
e
s
 
t
h
r
o
u
g
h
 
e
i
-

t
h
e
r
 
a
 
k
n
o
w
l
e
d
g
e
 
o
f
 
w
o
r
d
 
p
o
s
i
t
i
o
n
s

o
r
 
a
n
 
a
p
p
l
i
c
a
t
i
o
n
 
o
f
 
s
p
e
e
c
h
 
i
n
-

t
o
n
a
t
i
o
n
 
c
l
u
e
s

*
-
-
A
r
r
a
n
g
e
 
p
h
r
a
s
e
s
 
a
n
d
 
c
l
a
u
s
e
s
 
i
n
t
o

a
 
n
a
t
u
r
a
l
 
i
n
t
o
n
a
t
i
o
n
 
p
a
t
t
e
r
n

*
-
-
 
C
o
m
m
u
n
i
c
a
t
e
 
a
 
c
l
e
a
r
 
i
d
e
a
 
i
n
 
t
h
e

n
e
w
 
a
r
r
a
n
g
e
m
e
n
t

R
e
s
o
u
r
c
e
s

M
a
t
e
r
i
a
l
s

A
n

n
t
r
o
d
u
c
t
o
r
y
 
E
n
g
l
i
s
h
.

G
r
a
m
m
a
r
,
 
S
t
a
g
e
b
e
r
g
 
(
2
8
5
)

O
u
r
 
L
a
n
g
u
a
g
e
 
T
o
d
a
y
 
8
,

C
o
n
l
i
n
-
H
e
r
m
a
n

(
1
0
7
,
2
0
7
)

D
i
s
c
o
v
e
r
i
n
g
 
L
a
n
g
u
a
g
e

B
o
o
k
 
3
,
 
C
h
r
i
s
t
 
(
1
7
-
8
)

T
e
a
c
h
e
r
-
c
o
n
s
t
r
u
c
t
e
d
 
e
x
-

e
r
c
i
s
e
s
 
b
a
s
e
d
 
o
n
 
e
x
a
m
p
l
e
s

f
r
o
m
 
s
t
u
d
e
n
t
s
'
 
l
a
n
g
u
a
g
e

\L 0
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L
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G
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E

I
n
s
t
r
u
c
t
i
o
n
a
l

O
b
j
e
c
t
i
v
e
s

L
A
N
G
U
A
G
E
 
V
A
R
I
A
-

T
I
O
N
S
 
A
N
D
 
C
H
O
I
C
E
S

5
.
 
T
o
 
r
e
c
o
g
n
i
z
e

f
a
c
t
o
r
s
 
t
h
a
t

c
r
e
a
t
e
 
d
i
a
l
e
c
t

a
n
d
 
i
d
i
o
l
e
c
t

B
a
s
i
c
 
E
x
_
r
i
e
n
c
e
s

R
e
a
d
 
a
n
d
 
l
i
s
t
e
n
 
t
o
 
v
a
r
i
o
u
s
 
d
i
a
-

l
e
c
t
 
p
a
t
t
e
r
n
s
 
t
o
 
d
i
s
c
o
v
e
r
 
t
h
e

m
a
j
o
r
 
f
a
c
t
o
r
s
 
t
h
a
t
 
c
h
a
r
a
c
t
e
r
i
z
e

t
h
e
i
r
 
d
i
f
f
e
r
e
n
c
e
s
 
(
p
r
o
n
u
n
c
i
a
t
i
o
n

v
o
c
a
b
u
l
a
r
y
,
 
g
r
a
m
m
a
r
)
.

O
R

E
x
a
m
i
n
e
 
e
x
a
m
p
l
e
s
 
o
f
 
j
a
r
g
o
n
,
 
t
h
e

d
i
a
l
e
c
t
 
o
f
 
a
 
p
a
r
t
i
c
u
l
a
r
 
o
c
c
u
p
a
-

t
i
o
n
 
o
r
 
s
p
e
c
i
a
l
 
i
n
t
e
r
e
s
t
 
g
r
o
u
p
,

a
n
d
 
a
r
r
i
v
e
 
a
t
 
s
o
m
e
 
g
e
n
e
r
a
l
i
z
a
-

t
i
o
n
s
 
a
b
o
u
t
 
s
i
t
u
a
t
i
o
n
s
 
i
n
 
w
h
i
c
h

j
a
r
g
o
n
 
i
s
 
n
e
c
e
s
s
a
r
y
 
o
r
 
a
p
p
r
o
p
r
i
-

a
t
e
.

O
R

R
e
a
d
 
o
r
 
l
i
s
t
e
n
 
t
o
 
l
a
n
g
u
a
g
e
 
s
a
m
-

p
l
e
s
 
t
o
 
d
e
t
e
r
m
i
n
e
 
w
h
i
t
 
c
a
n
 
b
e

l
e
a
r
n
e
d
 
a
b
o
u
t
 
a
 
s
p
e
a
k
e
r
 
f
r
o
m
 
h
i
s

l
a
n
g
u
a
g
e
 
"
s
t
y
l
e
"
 
(
i
n
c
l
u
d
i
n
g
 
r
e
-

g
i
o
n
a
l
 
d
i
a
l
e
c
t
,
 
i
d
i
o
l
e
c
t
,
 
a
n
d

u
s
e
 
o
f
 
j
a
r
g
o
n
.

P
e
r
f
o
r
m
a
n
c
e
 
G
o
a
l
s
:

t
h
e
 
s
t
u
d
e
n
t

s
h
o
u
l
d
 
d
e
m
o
n
s
t
r
a
t
e
 
t
h
e
 
a
b
i
l
i
t
y
 
t
o
:

*
-
-
N
a
m
e
 
t
h
e
 
t
h
r
e
e
 
m
a
i
n
 
d
i
a
l
e
c
t
a
l

a
r
e
a
s
 
i
n
 
A
m
e
r
i
c
a

*
-
-
G
i
v
e
 
a
t
 
l
e
a
s
t
 
o
n
e
 
e
x
a
m
p
l
e
 
o
f
 
p
r
o
-

n
u
n
c
i
a
t
i
o
n
,
 
g
r
a
m
m
a
r
,
 
a
n
d
 
v
o
c
a
b
u
-

l
a
r
y
 
c
h
a
r
a
c
t
e
r
i
s
t
i
c
 
o
f
 
e
a
c
h
 
a
r
e
a

-
-
C
o
n
v
e
r
t
 
s
a
m
p
l
e
s
 
o
f
 
d
i
a
l
e
c
t
 
f
r
o
m

l
i
t
e
r
a
t
u
r
e
 
i
n
t
o
 
w
r
i
t
t
e
n
 
o
r
 
s
p
o
k
e
n

s
t
a
n
d
a
r
d
 
E
n
g
l
i
s
h

-
-
L
i
s
t
 
e
x
a
m
p
l
e
s
 
o
f
 
r
e
g
i
o
n
a
l
,
 
o
c
c
u
-

p
a
t
i
o
n
a
l
,
 
o
r
 
p
e
r
s
o
n
a
l
 
v
a
r
i
a
t
i
o
n
s

o
f
 
s
t
a
n
d
a
r
d
 
E
n
g
l
i
s
h

*
-
-
C
i
t
e
 
e
x
a
m
p
l
e
s
 
o
f
 
a
 
j
a
r
g
o
n
 
u
s
e
d
 
i
n

s
p
e
c
i
f
i
c
 
o
c
c
u
p
a
t
i
o
n
s
 
o
r
 
b
y
 
s
p
e
c
i
a
l

i
n
t
e
r
e
s
t
 
g
r
o
u
p
s

-
-
D
i
f
f
e
r
e
n
t
i
a
t
e
 
b
e
t
w
e
e
n
 
t
h
e
 
a
p
p
r
o
p
r
i
.

a
t
e
 
a
n
d
 
i
n
a
p
p
r
o
p
r
i
a
t
e
 
u
s
e
s
 
o
f

j
a
r
g
o
n

-
 
-
 
D
i
f
f
e
r
e
n
t
i
a
t
e
 
i
d
i
o
l
e
c
t
 
f
r
o
m

"
d
i
a
l
e
c
t

.

-
 
-
D
e
m
o
n
s
t
r
a
t
e
,
 
i
n
 
w
r
i
t
i
n
g
 
o
r
 
s
p
e
a
k
-

i
n
g
,
 
h
o
w
 
s
o
m
e
o
n
e
 
v
a
r
i
e
s
 
h
i
s
 
c
h
o
i
c
e

o
f
 
l
a
n
g
u
a
g
e
 
a
c
c
o
r
d
i
n
g
 
t
o
 
p
u
r
p
o
s
e
,

s
i
t
u
a
t
i
o
n
,
 
a
n
d
 
a
u
d
i
e
n
c
e

*
-
-
E
X
p
l
a
i
n
 
t
h
a
t
 
i
d
i
o
l
e
c
t
 
i
s
 
a
 
f
u
n
c
t
i
o
n

o
f
 
a
g
e
,
 
s
e
x
,
 
e
d
u
c
a
t
i
o
n
,
 
o
c
c
u
p
a
t
i
o
n
,

s
o
c
i
a
l
 
p
o
s
i
t
i
o
n
,
 
a
n
d
 
c
u
l
t
u
r
a
l

b
a
c
k
g
r
o
u
n
d

-
-
I
M
p
r
o
v
i
s
e
 
a
 
d
i
a
l
o
g
u
e
 
u
s
i
n
g
 
d
i
a
l
e
c
t

f
o
r
 
a
 
g
i
v
e
n
 
s
i
t
u
a
t
i
o
n
 
o
r
 
t
o
p
i
c

t
h
a
t
 
c
l
e
a
r
l
y
 
r
e
v
e
a
l
s
 
t
h
e
 
s
p
e
a
k
e
r
'
s

a
g
e
,
 
e
d
u
c
a
t
i
o
n
,
 
o
c
c
u
p
a
t
i
o
n
,
 
a
n
d

s
o
c
i
a
l
 
p
o
s
i
t
i
o
n

R
e
s
o
u
r
c
e
s

"
Y
o
u
 
a
n
d
 
Y
o
u
r
 
D
i
a
l
e
c
t
s
"

M
a
t
e
r
i
a
l
s

C
o
n
t
e
m
p
o
r
a
r
y
 
E
n
g
l
i
s
h
 
7
,

B
e
l
l
 
(
2
3
1
-
5
)

T
h
e
 
U
s
e
s
 
o
f
 
L
a
n
g
u
a
g
e

P
o
s
t
m
a
n
,
 
C
h
a
p
t
e
r
 
1
8

"
Y
o
u
r
 
D
i
a
l
e
c
t
 
i
s

S
h
o
w
i
n
g
"

O
u
r
 
L
a
n
g
u
a
g
e
 
T
o
d
a
y
 
7

C
o
n
l
i
n
-
H
e
r
m
a
n
 
(
1
0
3
-
4
)

D
i
s
c
o
v
e
r
i
n
g
 
L
a
n
g
u
a
g
e
,

B
o
o
k
 
2
,
 
C
a
r
l
i
n
-
C
h
r
i
s
t

(
3
5
)

T
e
a
c
h
e
r
-
c
o
n
s
t
r
u
c
t
e
d
 
e
x
-

e
r
c
i
s
e
s
 
b
a
s
e
d
 
o
n
 
s
t
u
-

d
e
n
t
s
'
 
l
a
n
g
u
a
g
e
 
u
s
a
g
e
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L
A
N
G
U
A
G
E

G
e
n
e
r
a
l
 
C
o
n
c
e
p
t
s

M
E
C
H
A
N
I
C
S
 
O
F
 
W
R
I
T
T
E
N

E
N
G
L
I
S
H

A
c
t
i
v
i
t
i
e
s
 
a
n
d
 
P
e
r
f
o
r
m
a
n
c
e
 
G
o
a
l
s

R
e
s
o
u
r
c
e
s

6
.
 
T
o
 
u
n
d
e
r
s
t
a
n
d
 
t
h
a
t
 
i
n
-

t
o
n
a
t
i
o
n
 
i
n
 
s
p
e
e
c
h
 
m
a
y

b
e
 
a
n
 
a
i
d
 
t
o
 
p
u
n
c
t
u
a
t
-

i
n
g
 
i
n
t
r
o
d
u
c
t
o
r
y
,
 
i
n
-

t
e
r
r
u
p
t
i
n
g
,
 
o
r
 
n
o
n
-

r
e
s
t
r
i
c
t
i
v
e
 
p
h
r
a
s
e
s

7
.
 
T
o
 
r
e
c
o
g
n
i
z
e
 
t
h
a
t
 
f
o
r

e
a
s
e
 
o
f
 
r
e
a
d
i
n
g
,
 
s
p
e
c
-

i
a
l
i
z
e
d
 
c
o
n
v
e
n
t
i
o
n
s
 
o
f

p
u
n
c
t
u
a
t
i
o
n
,
 
c
a
p
i
t
a
l
i
-

z
a
t
i
o
n
,
 
a
n
d
 
p
a
r
a
g
r
a
p
h
-

i
n
g
 
a
r
e
 
n
e
c
e
s
s
a
r
y
 
t
o

s
e
t
 
o
f
f
 
d
i
a
l
o
g
u
e

t
.

8
.
 
T
o
 
o
b
s
e
r
v
e
 
t
h
e
 
s
p
e
c
i
a
-

l
i
z
e
d
 
p
u
n
c
t
u
a
t
i
o
n
,
 
c
a
p
-

i
t
a
l
i
z
a
t
i
o
n
,
 
a
n
d
 
p
a
r
a
-

g
r
a
p
h
i
n
g
 
i
n
 
b
u
s
i
n
e
s
s

l
e
t
t
e
r
 
f
o
r
m
s

9
.
 
T
o
 
o
b
s
e
r
v
e
 
t
h
a
t
 
t
h
e

k
n
o
w
l
e
d
g
e
 
o
f
 
t
h
e
 
p
r
i
n
-

c
i
p
l
e
s
 
o
f
 
s
y
l
l
a
b
i
c
a
t
i
o
n

a
n
d
 
t
h
e
 
v
o
w
e
l
 
p
r
i
n
c
i
-

p
l
e
s
 
t
h
a
t
 
r
e
l
a
t
e
 
t
o

t
h
e
m
 
a
r
e
 
a
n
 
a
i
d
 
t
o

s
p
e
l
l
i
n
g

T
h
e
 
s
t
u
d
e
n
t
 
s
h
o
u
l
d
 
d
e
m
o
n
s
t
r
a
t
e
 
t
h
e
 
a
b
i
l
i
t
y
 
t
o
:

R
e
a
d
 
s
t
u
d
e
n
t
 
s
e
n
t
e
n
c
e
s
 
a
l
o
u
d
 
t
o
 
d
e
t
e
r
m
i
n
e
 
t
h
e
 
e
x
t
e
n
t
 
t
o

w
h
i
c
h
 
i
n
t
o
n
a
t
i
o
n
 
s
i
g
n
a
l
s
 
t
h
e
 
p
u
n
c
t
u
a
t
i
o
n
 
o
f
 
p
h
r
a
s
e
s
 
a
n
d

c
l
a
u
s
e
s
.

M
a
k
e
 
t
h
e
 
g
e
n
e
r
a
l
i
z
a
t
i
o
n
 
t
h
a
t
 
i
n
 
s
o
m
e
 
c
a
s
e
s

c
o
m
m
a
s
 
(
p
a
u
s
e
s
)
 
a
r
e
 
n
e
e
d
e
d
 
f
o
r
 
t
h
e
 
s
a
k
e
 
o
f
 
l
o
g
i
c
 
o
r

c
l
a
r
i
t
y
,
 
b
u
t
 
t
h
a
t
 
i
n
 
o
t
h
e
r
 
c
a
s
e
s
 
p
u
n
c
t
u
a
t
i
o
n
 
i
s
 
d
e
t
e
r
-

m
i
n
e
d
 
b
y
 
c
o
n
v
e
n
t
i
o
n
.

R
e
a
d
 
s
i
l
e
n
t
l
y
 
a
n
 
u
n
p
u
n
c
t
u
a
t
e
d
 
d
i
a
l
o
g
u
e
.

I
d
e
n
t
i
f
y
 
t
h
e

s
p
e
a
k
e
r
s
 
a
n
d
 
m
a
k
e
 
t
h
e
 
g
e
n
e
r
a
l
i
z
a
t
i
o
n
 
t
h
a
t
 
w
r
i
t
t
e
n
 
d
i
a
-

l
o
g
u
e
 
r
e
q
u
i
r
e
s
 
q
u
o
t
a
t
i
o
n
 
m
a
r
k
s
,
 
c
a
p
i
t
a
l
s
,
 
a
n
d
 
p
a
r
a
g
r
a
p
h
s

t
o
 
a
i
d
 
t
h
e
 
r
e
a
d
e
r
'
s
 
u
n
d
e
r
s
t
a
n
d
i
n
g
.

R
e
w
r
i
t
e
 
t
h
e
 
d
i
a
l
o
g
u
q

i
n
s
e
r
t
i
n
g
 
q
u
o
t
a
t
i
o
n
 
m
a
r
k
s
,
 
p
u
n
c
t
u
a
t
i
o
n
,
 
c
a
p
i
t
a
l
s
,
 
a
n
d

a
p
p
r
o
p
r
i
a
t
e
 
p
a
r
a
g
r
a
p
h
 
d
i
v
i
s
i
o
n
S
.

M
a
t
e
r
i
a
l
s

C
o
n
t
e
m
p
o
r
a
r
y
 
E
n
g
l
i
s
h
 
8
 
(
3
2
3
-
6
)

O
u
r
 
L
a
n
g
u
a
g
e
 
T
o
d
a
y
 
8
 
(
9
2
-
3
,

2
1
9
,
 
2
2
2
-
3
)

T
e
a
c
h
e
r
-
p
r
o
d
u
c
e
d
 
e
x
e
r
c
i
s
e
s

M
a
t
e
r
i
a
l
s

C
o
n
t
e
m
p
o
r
a
r
y
 
E
n
g
l
i
s
h
 
8

(
2
2
9
-
3
0
,
 
1
0
5
4
1

O
u
r
 
L
a
n
g
u
a
g
e
 
T
o
d
a
y
 
8

(
3
5
9
-
6
0
)

E
x
a
m
i
n
e
 
a
n
d
 
c
o
m
p
a
r
e
 
b
u
s
i
n
e
s
s
 
a
n
d
 
p
e
r
s
o
n
a
l
 
l
e
t
t
e
r
s
 
t
o
 
a
r
-
 
M
a
t
e
r
i
a
l
s

r
i
v
e
 
a
t
 
e
x
a
m
p
l
e
s
 
o
f
 
s
e
v
e
r
a
l
 
a
p
p
l
i
c
a
t
i
o
n
s
 
o
f
 
p
u
n
c
t
u
a
t
i
o
n
,

O
u
r
 
L
a
r
i
g
u
a
g
e
 
T
o
d
a
y
 
8

c
a
p
i
t
a
l
i
z
a
t
i
o
n
,
 
p
a
r
a
g
r
a
p
h
i
n
g
,
 
a
n
d
 
s
p
a
c
i
n
g
.

A
p
p
l
y
 
o
n
e

(
3
6
4
-
7

o
r
 
m
o
r
e
 
t
o
 
l
e
t
t
e
r
s
 
o
f
 
y
o
u
r
 
o
w
n
 
c
o
m
p
o
s
i
t
i
o
n
.

S
y
l
l
a
b
i
c
a
t
e
 
s
e
l
e
c
t
e
d
 
d
i
c
t
a
t
e
d
 
w
o
r
d
s
 
t
o
 
a
r
r
i
v
e
 
i
n
d
u
c
t
i
v
e
-

l
y
 
a
t
 
t
h
e
 
p
r
i
n
c
i
p
l
e
s
 
o
f
 
s
y
l
l
a
b
i
c
a
t
i
o
n
 
(
V
 
/
C
V
,
 
V
C
/
C
V
,

V
/
C
 
+
 
l
e
,
 
a
f
f
i
x
e
s
,
 
c
o
m
p
o
u
n
d
 
w
o
r
d
s
)
 
a
n
d
 
t
h
e
 
r
e
l
a
t
e
d
 
v
o
w
e
l

p
r
i
n
c
i
p
l
e
s
 
(
o
p
e
n
,
 
c
l
o
s
e
d
,
 
s
i
l
e
n
t
 
2
1
 
a
n
d
 
u
n
s
t
r
e
s
s
e
d
 
s
h
w
a

s
o
u
n
d
)
.

C
o
n
t
i
n
u
e
 
p
r
a
c
t
i
c
e
 
b
y
 
l
i
s
t
i
n
g
 
o
t
h
e
r
 
w
o
r
d
s
 
t
h
a
t

c
o
n
f
o
r
m
 
t
o
 
t
h
e
s
e
 
p
r
i
n
c
i
p
l
e
s
.

p
s
e
.
t
h
e
 
p
r
i
n
c
i
p
l
e
s
 
t
o

a
t
t
a
c
k
 
u
n
f
a
m
i
l
i
a
r
 
w
o
r
d
s
 
s
u
p
p
l
i
e
d
 
b
y
 
t
h
e
 
t
e
a
c
h
e
r
.

M
a
k
e

t
h
e
 
o
v
e
r
a
l
l
 
g
e
n
e
r
a
l
i
z
a
t
i
o
n
 
t
h
a
t
 
s
y
l
l
a
b
i
c
a
t
i
o
n
 
a
i
d
s
 
i
n

t
h
e
 
s
p
e
l
l
i
n
g
 
o
f
 
w
o
r
d
s
 
b
y
 
i
s
o
l
a
t
i
n
g
 
s
m
a
l
l
e
r
 
u
n
i
t
s
 
w
i
t
h
i
n

w
o
r
d
s
 
a
n
d
 
b
y
 
p
r
o
v
i
d
i
n
g
 
h
e
l
p
 
i
n
'
i
d
e
n
t
i
f
y
i
n
g
 
v
o
w
e
l
 
s
o
u
n
d
s
.

M
a
t
e
r
i
a
l
s

S
e
e
 
a
l
s
o
 
t
h
e
 
g
u
i
d
e
 
s
h
e
e
t
s
 
f
r
o
m

t
h
e
 
B
a
l
t
i
m
o
r
e
 
C
o
u
n
t
y
 
i
n
s
e
r
v
i
c
e

c
o
u
r
s
e
,
 
"
T
e
a
c
h
i
n
g
 
R
e
a
d
i
n
g
 
i
n

t
h
e
 
C
o
n
t
e
n
t
 
A
r
e
a
-
-
S
e
c
o
n
d
a
r
y

E
n
g
l
i
s
h
"
 
(
1
9
5
5
)
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C
O
M
P
O
S
I
N
G

I
n
s
t
r
u
c
t
i
o
n
a
l

O
b
j
e
c
t
i
v
e
s

B
a
s
i
c
 
E
x
p
e
r
i
e
n
c
e
s

G
R

A
D

E
 N

IN
E

P
e
r
f
o
r
m
a
n
c
e
 
G
o
a
l
s
:

t
h
e
 
s
t
u
d
e
n
t
 
s
h
o
u
l
d

d
e
m
o
n
s
t
r
a
t
e
 
t
h
e
 
a
b
i
l
i
t
y
 
t
o
:

R
e
s
o
u
r
c
e
s

C
O
M
P
O
S
I
N
G

E
X
P
O
S
I
T
I
O
N

1
.
 
T
o
 
p
r
e
s
e
n
t
 
a
n

o
r
a
l
 
o
r
 
w
r
i
t
t
e
n

r
e
p
o
r
t
 
w
h
i
c
h

c
l
a
s
s
i
f
i
e
s
 
i
n
-

f
o
r
m
a
t
i
o
n

g
a
t
h
e
r
e
d
 
f
r
o
m

s
o
m
e
 
t
y
p
e
 
o
f

r
e
s
e
a
r
c
h

W
o
r
k
i
n
g
 
i
n
d
i
v
i
d
u
a
l
l
y
 
o
r
 
i
n

p
a
i
r
s
,
 
c
o
n
d
u
c
t
 
a
 
s
u
r
v
e
y
,
 
i
n
-

t
e
r
v
i
e
w
 
a
n
 
a
u
t
h
o
r
i
t
y
,
 
O
N

e
x
a
m
i
n
e
 
l
i
b
r
a
r
y
 
r
e
s
o
u
r
c
e
s
 
t
o

g
a
t
h
e
r
 
i
n
f
o
r
m
a
t
i
o
n
 
r
e
l
a
t
e
d

t
o
 
a
 
q
u
e
s
t
i
o
n
 
a
b
o
u
t
 
a
 
p
a
r
-

t
i
c
u
l
a
r
 
u
n
i
t
 
t
o
p
i
c
 
s
u
c
h
 
a
s

t
h
e
 
f
o
l
l
o
w
i
n
g
:

W
h
a
t
 
a
r
e
 
"
c
o
m
i
n
g
 
o
f
 
a
g
e
"

r
i
t
e
s
 
i
n
 
o
t
h
e
r
 
c
u
l
t
u
r
e
s
?

W
h
a
t
 
a
r
e
 
t
h
e
 
a
d
v
a
n
t
a
g
e
s

a
n
d
 
d
i
s
a
d
v
a
n
t
a
g
e
s
 
o
f
 
b
e
-

i
n
g
 
a
 
"
p
u
b
l
i
c
 
f
i
g
u
r
e
"
?

D
o
 
a
d
u
l
t
s
 
h
a
v
e
 
t
h
e
 
s
a
m
e

t
a
s
t
e
s
 
i
n
 
t
e
l
e
v
i
s
i
o
n
 
c
o
m
-

e
l
y
 
t
h
a
t
 
n
i
n
t
h
 
g
r
a
d
e
r
s

h
a
v
e
?

P
r
e
s
e
n
t
 
t
h
e
 
r
e
s
u
l
t
s
 
o
f
 
t
h
e

r
e
s
e
a
r
c
h
 
i
n
 
a
n
 
o
r
g
a
n
i
z
e
d

o
r
a
l
 
o
r
 
w
r
i
t
t
e
n
 
r
e
p
o
r
t
.

*
-
-
 
F
o
r
m
u
l
a
t
e
 
a
n
 
i
n
t
r
o
d
u
c
t
o
r
y
 
s
e
n
t
e
n
c
e

w
h
i
c
h
:
m
a
k
e
s
 
a
 
g
e
n
e
r
a
l
i
z
a
t
i
o
n
 
r
e
l
a
t
e
d

t
o
 
t
h
e
 
q
u
e
s
t
i
o
n

*
 
-
-
 
S
u
p
p
o
r
t
 
t
h
e
 
g
e
n
e
r
a
l
i
z
a
t
i
o
n
 
w
i
t
h
 
s
p
e
c
-

i
f
i
c
 
f
i
n
d
i
n
g
s
 
f
r
o
m
 
t
h
e
 
r
e
s
e
a
r
c
h
,
 
s
u
c
h

a
s
 
p
a
r
a
p
h
r
a
s
e
d
 
a
n
s
w
e
r
s
 
o
r
 
d
i
r
e
c
t
 
q
u
o
-

t
a
t
i
o
n
s
 
f
r
o
m
 
t
h
e
 
i
n
t
e
r
v
i
e
w
,
 
s
t
a
t
i
s
t
i
-

c
a
l
 
d
a
t
a
 
f
r
o
m
 
t
h
e
 
s
u
r
v
e
y
,
 
d
e
t
a
i
l
s
 
o
r

i
l
l
u
s
t
r
a
t
i
o
n
s
 
f
r
o
m
 
t
h
e
 
l
i
b
r
a
r
y
 
r
e
-

s
o
u
r
c
e
s

-
 
-
D
e
d
u
c
e
 
f
r
o
m
 
t
h
e
 
g
e
n
e
r
a
l
i
z
a
t
i
o
n
 
t
h
e

m
o
s
t
 
a
p
p
r
o
p
r
i
a
t
e
 
o
r
g
a
n
i
z
a
t
i
o
n
 
f
o
r
 
t
h
e

s
u
p
p
o
r
t
,
 
s
u
c
h
 
a
s
 
a
 
s
e
r
i
e
s
 
o
f
 
e
x
t
e
n
d
e
d

i
l
l
u
s
t
r
a
t
i
o
n
s
 
o
r
 
a
 
p
a
t
t
e
r
n
 
o
f
 
c
l
a
s
s
i
-

f
i
c
a
t
i
o
n

-
 
-
C
o
m
p
o
s
e
 
a
 
c
o
n
c
l
u
s
i
o
n
 
t
h
a
t
 
d
e
v
e
l
o
p
s
,

b
u
t
 
d
o
e
s
 
n
o
t
 
r
e
s
t
a
t
e
,
 
t
h
e
 
g
e
n
e
r
a
l
i
z
a
-

t
i
o
n

-
 
-
U
s
e
 
t
r
a
n
s
i
t
i
o
n
s
 
t
o
 
i
n
d
i
c
a
t
e
 
a
 
c
h
a
n
g
e

f
r
o
m
 
o
h
e
 
m
a
j
o
r
 
s
u
p
p
o
r
t
 
t
o
 
a
n
o
t
h
e
r

-
 
-
A
c
k
n
o
w
l
e
d
g
e
 
s
o
u
r
c
e
s
 
i
n
 
a
 
s
i
m
p
l
e
 
f
o
r
m

-
 
-
P
u
n
c
t
u
a
t
e
 
d
i
r
e
c
t
 
q
u
o
t
a
t
i
o
n
s
 
p
r
o
p
e
r
l
y

-
 
-
M
a
i
n
t
a
i
n
 
c
o
n
s
i
s
t
e
n
c
y
 
i
n
 
p
o
i
n
t
 
o
f
 
v
i
e
w

%
as

N
o
t
e
 
t
o
 
t
e
a
c
h
e
r
:

L
i
s
t

r
e
f
e
r
e
n
c
e
s
 
t
o
 
s
p
e
c
i
f
i
c

a
c
t
i
v
i
t
i
e
s
 
i
n
 
t
h
e
 
r
e
s
o
u
r
c
e

b
u
l
l
e
t
i
n
 
f
o
r
 
t
h
i
s
 
g
r
a
d
e
 
l
e
v
e
l
.

C
o
m
m
e
n
t
s

R
e
l
a
t
e
 
t
o
 
I
n
t
e
r
p
r
e
t
i
n
g

A
c
t
i
v
i
t
i
e
s
 
1
 
a
n
d
 
2

-t
o
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C
O
M
P
O
S
I
N
G

I
n
s
t
r
u
c
t
i
o
n
a
l

O
b
j
e
c
t
i
v
e
s
"
'

2
.
 
T
o
 
w
r
i
t
e
 
a

s
h
o
r
t
 
e
s
s
a
y

a
n
a
l
y
z
i
n
g
 
t
h
e

p
a
r
t
i
c
u
l
a
r

q
u
a
l
i
t
y
 
o
f

s
i
m
i
l
a
r
 
t
e
l
e
-

v
i
s
i
o
n
 
p
r
o
g
r
a
m
s

E
X
P
R
E
S
S
I
N
G

O
P
I
N
I
O
N
S

3
.
 
T
o
 
e
x
p
r
e
s
s
 
a

p
o
s
i
t
i
v
e
 
o
r

n
e
g
a
t
i
v
e
 
r
e
-

a
c
t
i
o
n
 
t
o
 
t
h
e

p
o
r
t
r
a
y
a
l
 
o
f

t
w
o
 
c
h
a
r
a
c
t
e
r
s

w
h
o
 
a
p
p
e
a
r
 
i
n

d
i
f
f
e
r
e
n
t
 
w
o
r
k
s

B
a
s
i
c
 
E
x
p
e
r
i
e
n
c
e
s

A
s
 
p
r
e
p
a
r
a
t
i
o
n
 
f
o
r
 
a
n
 
e
s
s
a
y

a
n
a
l
y
z
i
n
g
 
"
W
h
a
t
 
M
a
k
e
s
 
a
 
G
o
o
d

T
e
l
e
v
i
s
i
o
n
 
S
h
o
w
/
S
e
r
i
e
s
,
"
,

s
e
l
e
c
t
 
t
w
o
 
o
r
 
t
h
r
e
e
p
,
:
g
e
i
l
l
a
m
s

o
f
 
a
 
s
i
m
i
l
a
r
 
t
y
p
e
 
w
h
i
c
h
 
y
o
u

e
n
j
o
y
,
 
s
u
c
h
 
a
s
 
s
p
o
r
t
s
,
 
s
u
s
-

p
e
n
s
e
,
 
s
i
t
u
a
t
i
o
n
 
c
o
m
e
d
y
,
 
e
-

c
o
l
o
g
y
,
 
o
r
 
i
n
t
e
r
v
i
e
w
s
.

C
o
m
-

p
i
l
e
 
a
 
l
i
s
t
 
o
f
 
c
h
a
r
a
c
t
e
r
i
s
-

t
i
c
s
 
t
h
e
y
 
s
h
a
r
e
.

W
r
i
t
e
 
a
n

e
s
s
a
y
 
i
n
 
w
h
i
c
h
 
y
o
u
 
c
o
m
p
a
r
e

t
h
e
 
"
u
n
i
q
u
e
"
 
a
s
p
e
c
t
s
 
o
f
 
e
a
c
h

p
r
o
g
r
a
m
 
a
s
 
t
o
 
t
h
e
i
r
 
a
p
p
e
a
l

t
o
 
c
e
r
t
a
i
n
 
a
u
d
i
e
n
c
e
s
.

C
o
m
p
a
r
e
,
 
i
n
 
o
r
a
l
 
o
r
 
w
r
i
t
t
e
n

f
o
r
m
,
 
t
w
o
 
s
i
m
i
l
a
r
 
c
h
a
r
a
c
t
e
r
s

f
r
o
m
 
t
w
o
 
d
i
f
f
e
r
e
n
t
 
n
o
v
e
l
s
,

f
i
l
m
s
,
 
t
e
l
e
v
i
s
i
o
n
 
p
r
o
d
u
c
-

t
i
o
n
s
.

O
n
 
t
h
e
 
b
a
s
i
s
 
o
f
 
c
h
a
r

a
c
t
e
r
 
t
r
a
i
t
s
,
 
s
t
a
t
e
 
y
o
u
r

g
e
n
e
r
a
l
i
z
a
t
i
o
n
 
a
s
 
t
o
 
w
h
i
c
h

o
f
 
t
h
e
 
p
o
r
t
r
a
y
a
l
s
 
i
s
 
b
e
t
t
e
r
.

P
e
r
f
o
r
m
a
n
c
e
 
G
o
a
l
s
:

t
h
e
 
s
t
u
d
e
n
t
 
s
h
o
u
l
d

d
e
m
o
n
s
t
r
a
t
e
 
t
h
e
 
a
b
i
l
i
t
y
 
t
o
:

*
-
-
S
e
l
e
c
t
 
t
w
o
 
o
r
 
t
h
r
e
e
 
p
r
o
g
r
a
m
s
 
o
f
 
a

s
i
m
i
l
a
r
l
t
y
p
e

-
-
L
i
s
t
 
a
n
,
*
 
c
h
a
r
a
c
t
e
r
i
s
t
i
c
s
 
t
h
e
 
p
r
o
g
r
a
m
s

h
a
v
e
 
i
n
 
c
o
m
m
o
n

-
 
-
S
e
l
e
c
t
 
o
n
e
 
o
r
 
t
w
o
 
a
s
p
e
c
t
s
 
o
f
 
e
a
c
h
 
p
r
o
-

g
r
a
m
 
t
h
a
t
 
g
i
v
e
 
i
t
 
a
 
s
t
a
m
p
 
o
f
 
i
n
d
i
v
i
d
-

u
a
l
i
t
y

-
 
-
S
e
l
e
c
t
 
a
 
m
e
t
h
o
d
 
o
f
 
o
r
g
a
n
i
z
a
t
i
o
n
 
t
o

p
r
e
s
e
n
t
,
 
d
e
t
a
i
l
s
 
o
f
 
c
o
m
p
a
r
i
s
o
n
 
a
n
d
 
c
o
n
-

t
r
a
s
t
 
(
d
i
v
i
d
e
d
 
s
t
r
u
c
t
u
r
e
 
o
r
 
i
n
t
e
r
l
o
c
k
-

i
n
g
 
s
t
r
u
c
t
u
r
e
)

*
-
-
W
r
i
t
e
 
a
n
 
i
n
t
r
o
d
u
c
t
o
r
y
 
s
e
n
t
e
n
c
e
 
i
n
c
l
u
d
-

i
n
g
 
t
h
e
 
g
e
n
e
r
a
l
 
t
y
p
e
 
o
f
 
p
r
o
g
r
a
m
 
a
n
d

t
h
e
 
l
i
m
i
t
i
n
g
 
g
e
n
e
r
a
l
i
z
a
t
i
o
n
 
i
n
 
t
h
e

f
o
r
m
 
o
f
 
a
n
 
o
v
e
r
v
i
e
w

*
-
-
S
u
p
p
o
r
t
 
t
h
e
 
g
e
n
e
r
a
l
i
z
a
t
i
o
n
 
w
i
t
h
 
v
e
r
i
-

f
i
a
b
l
e
 
e
v
i
d
e
n
c
e
 
f
r
o
m
 
t
h
e
 
p
r
o
g
r
a
m
s

*
-
-
M
a
k
e
 
a
 
g
e
n
e
r
a
l
i
z
a
t
i
o
n
 
s
t
a
t
i
n
g
 
a
 
p
r
e
f
-

e
r
e
n
c
e
 
f
o
r
 
t
h
e
 
w
a
y
 
o
n
e
 
o
f
 
t
h
e
 
c
h
a
r
a
c
-

t
e
r
s
'
i
s
 
b
e
i
n
g
 
p
o
r
t
r
a
y
e
d

*
-
-
M
a
k
e
 
a
 
p
o
i
n
t
-
t
o
-
p
o
i
n
t
 
c
o
m
p
a
r
i
s
o
n
 
l
i
s
t

i
n
 
a
 
p
r
e
l
i
m
i
n
a
r
y
 
a
t
t
e
m
p
t
 
t
o
 
s
u
p
p
o
r
t

t
h
e
 
g
e
n
e
r
a
l
i
z
a
t
i
o
n

*
-
-
O
r
g
a
n
 
i
z
e
!
t
h
e
 
w
o
r
k
,
 
u
s
i
n
g
 
o
n
e
 
o
f
 
t
h
e

m
e
t
h
o
d
s
 
o
f
 
c
o
m
p
a
r
i
s
o
n
 
(
w
h
o
l
e
-
t
o
-
w
h
o
l
e

o
r
 
p
o
i
n
t
-
t
o
-
p
o
i
n
t
)

-
-
I
n
c
l
u
d
e
 
t
r
a
n
s
i
t
i
o
n
a
l
 
d
e
v
i
c
e
s
 
a
p
p
r
o
-

p
r
i
a
t
e
 
t
o
 
c
o
m
p
a
r
i
s
o
n
 
a
n
d
 
c
o
n
t
r
a
s
t

R
e
s
o
u
r
c
e
s

V
1

N
o
t
e
 
t
o
 
t
e
a
c
h
e
r
:

L
i
s
t

r
e
f
e
r
e
n
c
e
s
 
t
o
 
s
p
e
c
i
f
i
c

a
c
t
i
v
i
t
i
e
s
 
i
n
 
t
h
e
 
r
e
s
o
u
r
c
e

b
u
l
l
e
t
i
n
 
f
o
r
 
t
h
i
s
 
g
r
a
d
e

l
e
v
e
l
.

C
o
m
m
e
n
t
s

R
e
l
a
t
e
 
t
o
 
I
n
t
e
r
p
r
e
t
i
n
g

A
c
t
i
v
i
t
y
 
5

C
h
o
o
s
e
 
e
i
t
h
e
r
 
C
o
m
p
o
s
i
n
g

A
c
t
i
v
i
t
y
 
3
 
o
r
 
5
;
 
d
o

n
o
t
 
d
o
 
b
o
t
h
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C
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I
n
s
t
r
u
c
t
i
o
n
a
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O
b
j
e
c
t
i
v
e
s

B
a
s
i
c
 
E
x
p
e
r
i
e
n
c
e
s

P
e
r
f
o
r
m
a
n
c
e
 
G
o
a
l
s
:

t
h
e
 
s
t
u
d
e
n
t
 
s
h
o
u
l
d

d
e
m
o
n
s
t
r
a
t
e
 
t
h
e
 
a
b
i
l
i
t
y
 
t
o
:

R
e
s
o
u
r
c
e
s

4
.
 
T
o
 
a
g
r
e
e
 
o
r

d
i
s
a
g
r
e
e
,
 
o
r
a
l
-

l
y
 
o
r
 
i
n
 
w
r
i
t
-

i
n
g
,
 
w
i
t
h
 
a

g
i
v
e
n
 
a
s
s
e
r
t
i
o
n

o
r
 
w
i
t
h
 
a

s
t
a
t
e
m
e
n
t
 
f
o
r
-

m
u
l
a
t
e
d
 
b
y
 
t
h
e

c
l
a
s
s
,
 
t
h
e

t
e
a
c
h
e
r
,
 
o
r
 
b
y

a
 
w
r
i
t
e
r
 
e
x
-

p
r
e
s
s
i
n
g
 
a
n
 
o
-

p
i
n
i
o
n
 
t
h
r
o
u
g
h

t
e
l
e
v
i
s
i
o
n
 
o
r

n
e
w
s
 
m
e
d
i
a

c
.

5
.
T
o
 
e
x
p
r
e
s
s
 
a

p
e
r
s
o
n
a
l
 
p
r
e
f
-

e
r
e
n
c
e
 
f
o
r
 
o
n
e

p
e
r
s
o
n
,
 
o
b
j
e
c
t
,

o
r
 
f
o
r
m
 
o
f
 
e
n
-

t
e
r
t
a
i
n
m
e
n
t

o
v
e
r
 
a
n
o
t
h
e
r

a
n
d
 
t
o
 
s
u
p
p
o
r
t

t
h
i
s
 
p
r
e
f
e
r
e
n
c
e

w
i
t
h
 
e
x
p
l
a
n
a
-

t
o
r
y
 
d
e
t
a
i
l

I
n
d
i
v
i
d
u
a
l
l
y
 
o
r
 
a
s
 
a
 
g
r

w
r
i
t
e
 
a
 
l
e
t
t
e
r
 
t
o
 
t
h
e
 
e
.

r
o
r
 
a
n
 
o
p
e
n
 
l
e
t
t
e
r
 
f
o
r
 
r
a

o
r
 
t
e
l
e
v
i
s
i
o
n
,
 
o
n
 
a
n
 
i
m
p
o
r

t
e
n
t
 
e
v
e
n
t
 
o
r
 
i
s
s
u
e
 
f
r
o
m

m
a
s
s
 
m
e
d
i
a
.

S
u
p
p
o
r
t
 
t
h
e
 
a
s
-

s
e
r
t
i
o
n
 
b
y
 
i
n
f
o
r
m
a
t
i
o
n
 
f
r
o
m

t
h
e
 
m
a
s
s
 
m
e
d
i
a
.

S
e
l
e
c
t
 
m
a
-

t
e
r
i
a
l
 
a
p
p
r
o
p
r
i
a
t
e
 
t
o
 
a
 
p
a
r
-

t
i
c
u
l
a
r
 
a
u
d
i
e
n
c
e
.

R
e
c
o
g
n
i
z
e

t
h
a
t
 
a
c
c
u
r
a
c
y
 
i
s
 
r
e
q
u
i
r
e
d
 
i
n

p
e
r
s
u
a
s
i
o
n
 
(
t
h
e
 
p
o
i
n
t
 
i
s
 
t
o

p
e
r
s
u
a
d
e
,
 
n
o
t
 
t
o
 
t
r
i
c
k
)
.

O
R

I
n
f
o
r
m
a
l
l
y
 
d
e
b
a
t
e
 
t
h
e
 
a
s
s
e
r
-

t
i
o
n
 
i
n
 
t
h
e
 
f
o
r
m
 
o
f
 
a
 
p
a
n
e
l

d
i
s
c
u
s
s
i
o
n
 
b
y
 
p
r
e
s
e
n
t
i
n
g
 
p
r
o

a
n
d
 
c
o
n
 
a
r
g
u
m
e
n
t
s
.

P
r
e
s
e
n
t
 
o
r
a
l
l
y
 
o
r
 
i
n
 
w
r
i
t
i
n
g

a
 
p
r
e
f
e
r
e
n
c
e
 
f
o
r
 
o
n
e
 
o
r
 
t
w
o

c
h
a
r
a
c
t
e
r
s
,
 
p
u
b
l
i
c
 
f
i
g
u
r
e
s
,

t
e
l
e
v
i
s
i
o
n
 
p
r
o
g
r
a
m
s
,
 
o
r
 
t
w
o

o
t
h
e
r
 
c
o
m
p
a
r
a
b
l
e
 
p
e
r
s
o
n
s
 
o
r

f
o
r
m
s
 
o
f
 
e
n
t
e
r
t
a
i
n
m
e
n
t
.

C
o
m
p
a
r
e
 
a
n
d
 
c
o
n
t
r
a
s
t
,
 
t
h
e

c
h
a
r
a
c
t
e
r
i
s
t
i
c
s
 
y
o
u
 
p
r
e
f
e
r

t
o
 
t
h
o
s
e
 
y
o
u
 
d
o
 
n
o
t
.

S
u
p
-

p
o
r
t
 
y
o
u
r
 
o
p
i
n
i
o
n
 
w
i
t
h
 
i
l
-

l
u
s
t
r
a
t
i
o
n
s
 
a
n
d
 
e
x
p
l
a
n
a
t
i
o
n
s
,

-
-
F
o
r
m
u
l
a
t
e
 
a
 
s
t
a
t
e
m
e
n
t
 
o
f
 
o
p
i
n
i
o
n
 
w
h
i
c
h

r
e
q
u
i
r
e
s
 
s
u
p
p
o
r
t

*
-
-
L
i
s
t
 
a
n
y
 
f
a
c
t
s
 
a
n
d
/
o
r
 
f
e
e
l
i
n
g
s
 
t
o
 
s
u
p
-

p
o
r
t
 
a
s
s
e
r
t
i
o
n

*
-
-
C
h
o
o
s
e
 
t
h
e
 
m
o
s
t
 
a
c
c
u
r
a
t
e
 
a
n
d
 
p
e
r
s
u
a
-

s
i
v
e
 
p
o
i
n
t
s
 
a
n
d
 
a
r
r
a
n
g
e
 
t
h
e
m
 
i
n
 
a

l
o
g
i
c
a
l
 
o
r
d
e
r

*
W
r
i
t
e
 
a
n
 
o
p
i
n
i
o
n
 
l
i
m
i
t
e
d
 
e
n
o
u
g
h
 
t
o
 
b
e

,
d
e
v
e
l
o
p
e
d
 
i
n
 
t
h
e
'
t
i
m
e
 
o
r
 
s
p
a
c
e
 
a
l
l
o
t
-

t
e
d

*
-
-
R
e
c
o
g
n
i
z
e
 
t
h
a
t
 
p
e
r
t
i
n
e
n
t
 
m
a
t
e
r
i
a
l
 
c
a
n

b
e
 
f
o
u
n
d
 
i
n
 
n
o
n
-
p
r
i
n
t
 
m
e
d
i
a

*
-
-
F
o
l
l
o
w
 
m
i
n
i
m
a
l
 
c
o
n
v
e
n
t
i
o
n
s
 
o
f
 
a
 
f
o
r
m

f
o
r
 
a
 
b
u
s
i
n
e
s
s
 
l
e
t
t
e
r

*
-
-
W
r
i
t
e
 
a
n
 
i
n
t
r
o
d
u
c
t
o
r
y
 
s
e
n
t
e
n
c
e
 
w
h
i
c
h

i
n
c
l
u
d
e
s
 
t
h
e
 
t
w
o
 
c
h
a
r
a
c
t
e
r
s
,
 
o
b
j
e
c
t
s
,

o
r
 
f
o
r
m
s
 
b
e
i
n
g
 
c
o
m
p
a
r
e
d
 
a
n
d
 
a

s
t
a
t
e
-

m
e
n
t
 
o
f
 
p
r
e
f
e
r
e
n
c
e

*
-
-
L
i
s
t
 
t
h
e
 
d
i
f
f
e
r
e
n
c
e
s
 
a
n
d
 
r
e
c
o
r
d
 
e
x
-

p
l
a
n
a
t
i
o
n
s
 
o
r
 
i
l
l
u
s
t
r
a
t
i
o
n
s
 
o
f
 
e
a
c
h
 
i
n

a
 
r
o
u
g
h
 
d
r
a
f
t

*
-
-
I
n
 
a
 
f
i
n
a
l
 
c
o
p
y
 
u
s
e
 
o
n
e
 
o
f
 
t
w
o
 
p
a
t
-

t
e
r
n
s
 
o
f
 
d
e
v
e
l
o
p
m
e
n
t
:

a
 
f
u
l
l
 
t
r
e
a
t
-

m
e
n
t
 
o
f
 
o
n
e
 
e
l
e
m
e
n
t
 
a
n
d
 
a
 
f
u
l
l
 
t
r
e
a
t
-

m
e
n
t
 
o
f
 
t
h
e
 
c
o
n
t
r
a
s
t
i
n
g
 
e
l
e
m
e
n
t
 
o
r
 
a

p
o
i
n
t
-
b
y
-
p
o
i
n
t
 
c
o
n
t
r
a
s
t

-
 
-
U
s
e
t
r
a
n
s
i
t
i
o
n
s
 
w
h
i
c
h
 
i
n
d
i
c
a
t
e

c
o
n
t
r
a
s
t

-
 
-
W
r
i
t
e
 
a
 
c
o
n
c
l
u
d
i
n
g

s
t
a
t
e
m
e
n
t
 
w
h
i
c
h
 
e
m
-

p
h
a
s
i
z
e
s
 
t
h
e
 
c
h
o
i
c
e
 
o
f
 
o
n
e
 
c
h
a
r
a
c
t
e
r

(
o
b
j
e
c
t
,
 
f
o
r
m
)
 
o
v
e
r
 
a
n
o
t
h
e
r

N
o
t
e
 
t
o
 
t
e
a
c
h
e
r
:

L
i
s
t

r
e
f
e
r
e
n
c
e
s
 
t
o
 
s
p
e
c
i
f
i
c

a
c
t
i
v
i
t
i
e
s
 
i
n
 
t
h
e
 
r
e
s
o
u
r
c
e

b
u
l
l
e
t
i
n
 
f
o
r
 
t
h
i
s
 
g
r
a
d
e

l
e
v
e
l
.

C
o
m
m
e
n
t
s

C
h
o
o
s
e
 
e
i
t
h
e
r
 
C
o
m
p
o
s
i
n
g

A
c
t
i
v
i
t
y
 
3
 
o
r
 
5
;
 
d
o

n
o
t
 
d
o
 
b
o
t
h



I
n
s
t
r
u
c
t
i
o
n
a
l

O
b
j
e
c
t
i
v
e
s

C
O
M
P
O
S
I
N
G
 
P
R
O
S
E

A
N
D
 
D
R
A
M
A
T
I
C

N
A
R
R
A
T
I
V
E
S

G
R
A
D
E
 
9
:

C
O
M
P
O
S
I
N
G

B
a
s
i
c
 
E
x
p
e
r
i
e
n
c
e
s

P
e
r
f
o
r
m
a
n
c
e
 
G
o
a
l
s
:

t
h
e
 
s
t
u
d
e
n
t
 
s
h
o
u
l
d

d
e
m
o
n
s
t
r
a
t
e
 
t
h
e
 
a
b
i
l
i
t
y
 
t
o
:

R
e
s
o
u
r
c
e
s

6
.
 
T
o
 
c
l
a
r
i
f
y
 
t
h
e

m
e
a
n
i
n
g
 
o
f
 
a

p
a
r
t
i
c
u
l
a
r
 
p
e
r
-

s
o
n
a
l
 
e
x
p
e
r
i
-

e
n
c
e
 
w
i
t
h
 
a

s
i
m
i
l
a
r
 
e
x
p
e
r
i
-

e
n
c
e
 
o
f
 
a
n
o
t
h
e
r

p
e
r
s
o
n

7
.
 
T
O
 
c
r
e
a
t
e
 
a
n

o
r
i
g
i
n
a
l
 
s
i
t
u
-

a
t
i
c
e
l
 
a
n
d
 
d
i
a
-

l
o
g
u
e
 
c
o
n
s
i
s
-

t
e
n
t
 
w
i
t
h
 
a
n

e
s
t
a
b
l
i
s
h
e
d

c
h
a
r
a
c
t
e
r
i
z
e
-

g
 
t
i
c
m
 
i
n
 
a

s
t
o
r
y
,
 
n
o
v
e
l
,

o
r
 
b
i
o
g
r
a
p
h
y

S
e
l
e
c
t
 
a
 
p
a
r
t
i
c
u
l
a
r

c
i
d
e
n
t
 
o
r
 
e
x
p
e
r
i
e
n
c
e
 
(
a

n
e
w
s
 
r
e
p
o
r
t
,
 
a
 
t
e
l
e
v
i
s
i
o
n

p
r
o
g
r
a
m
,
 
a
 
m
o
v
i
e
,
 
a

s
c
h
o
o
l
 
o
r
 
c
o
m
m
u
n
i
t
y

e
v
e
n
t
)
.

B
e
g
i
n
 
b
y
 
d
i
s
-

c
u
s
s
i
n
g
 
s
i
m
i
l
a
r
 
a
n
d
 
c
o
n
-

t
r
a
s
t
i
v
e
 
f
e
e
l
i
n
g
s
 
a
n
d

p
e
r
c
e
p
t
i
o
n
s
 
o
f
 
t
h
i
s

e
x
p
e
r
i
e
n
c
e
.

W
h
e
n
 
w
r
i
t
-

i
n
g
 
t
h
e
 
c
o
m
p
a
r
i
s
o
n
,

u
t
i
l
i
z
e
 
t
h
e
 
d
i
f
f
e
r
e
n
c
e

i
n
 
r
e
a
c
t
i
o
n
s
 
t
o
 
e
m
-

p
h
a
s
i
z
e
 
t
h
e
 
m
e
a
n
i
n
g
 
t
h
e

e
x
p
e
r
i
e
n
c
e
 
h
e
l
d
 
f
o
r
 
y
o
u
.

C
o
m
p
a
r
e
 
a
n
d
 
c
o
n
t
r
a
s
t
'

y
o
u
r
 
r
e
a
c
t
i
o
n
s
 
w
i
t
h

'

t
h
o
s
e
 
o
f
 
a
n
o
t
h
e
r
 
p
e
r
S
o
n
.

S
e
l
e
c
t
 
a
n
 
i
n
t
e
r
e
s
t
i
n
g

c
h
a
r
a
c
t
e
r
 
f
r
o
m
 
a
 
s
t
o
r
y
,

n
o
v
e
l
,
 
o
r
 
b
i
o
g
r
a
p
h
y
 
a
n
d

i
n
v
e
n
t
 
a
 
s
i
t
u
a
t
i
o
n
 
i
n
-

v
o
l
v
i
n
g
 
a
 
m
o
r
a
l
 
d
i
l
e
m
m
a

o
r
 
d
e
c
i
s
i
o
n
 
t
h
a
t
 
i
s

d
i
f
f
e
r
e
n
t
 
f
r
o
m
 
a
n
y

p
r
o
b
l
e
m
 
h
e
 
f
a
c
e
s
 
i
n

t
h
e
 
w
o
r
k
.

D
e
v
i
s
e

d
i
a
l
o
g
u
e
 
t
h
a
t
 
:
c
h
o
w
s
 
h
i
s

r
e
a
c
t
i
o
n
s
 
a
n
d
 
f
e
e
l
i
n
g
s
.

*
-
-
S
t
a
t
e
 
a
 
g
e
n
e
r
a
l
i
z
a
t
i
o
n
 
a
b
o
u
t
 
y
o
u
r

p
e
r
s
o
n
a
l
 
r
e
a
c
t
i
o
n
 
t
o
 
a
n
 
e
x
p
e
r
i
e
n
c
e

-
-
S
e
l
e
c
t
 
t
h
e
 
m
o
a
t
 
m
e
a
n
i
n
g
f
u
l
 
f
o
c
a
l

I
p
o
i
n
t
 
o
f
 
t
h
e
 
t
o
t
a
l
 
e
x
p
e
r
i
e
n
c
e

*
-
-
S
t
a
t
e
 
f
e
e
l
i
n
g
s
 
a
b
o
u
t
 
t
h
i
s
 
e
x
-

p
e
r
i
e
n
c
e
 
t
h
a
t
 
a
r
e
 
e
i
t
h
e
r
 
s
i
m
i
l
a
r

o
r
 
i
d
e
n
t
i
c
a
l
 
t
o
 
f
e
e
l
i
n
g
s
 
s
o
m
e
o
n
e

e
l
s
e
 
h
a
d
 
a
b
o
u
t
 
t
h
e
 
s
a
m
e
 
e
x
-

p
e
r
i
e
n
c
e

*
-
-
S
t
a
t
e
 
f
e
e
l
i
n
g
s
 
a
b
o
u
t
 
t
h
i
s
 
e
x
-

p
e
r
i
e
n
c
e
 
t
h
a
t
 
d
i
f
f
e
r
 
f
r
o
m
 
t
h
e

f
e
e
l
i
n
g
s
 
s
o
m
e
c
a
g
f
i
e
 
h
a
d
 
a
b
o
u
t

t
h
e
 
s
a
m
e
 
e
x
p
e
r
i
e
n
c
e

-
-
S
u
b
s
t
a
n
t
i
a
t
e
 
p
e
r
s
o
n
a
l
 
r
e
a
c
t
i
o
n
s

b
y
 
s
t
a
t
i
n
g
 
r
e
a
s
o
n
s
 
w
h
y
 
f
e
e
l
i
n
g
s

e
x
i
s
t

-
-
S
u
m
m
a
r
i
z
e
 
t
h
e
 
c
o
m
m
o
n
 
e
x
p
e
r
i
e
n
c
e

*
-
-
C
r
e
a
t
e
 
m
o
t
i
v
e
s
 
a
n
d
 
a
c
t
i
o
n
s
 
c
o
n
-

s
i
s
t
e
n
t
 
w
i
t
h
 
t
h
e
 
c
h
a
r
a
c
t
e
r
i
z
a
t
i
o
n

a
s
 
e
s
t
a
b
l
i
s
h
e
d
 
i
n
 
t
h
e
 
o
r
i
g
i
n
a
l
'

.

w
o
r
k

-
-
D
e
v
e
l
o
p
 
a
 
s
i
t
u
a
t
i
o
n
 
t
h
a
t
 
i
l
-

.

l
u
s
t
r
a
t
e
s
 
t
h
e
 
k
i
n
d
 
e
f
 
c
o
n
f
l
i
c
t

c
e
n
t
r
a
l
 
t
o
 
t
h
e
 
c
h
a
r
a
c
t
e
r
'
s

d
i
l
e
m
m
a
 
i
n
 
t
h
e
 
o
r
i
g
i
n
a
l
 
p
l
o
t

-
-
E
s
t
a
b
l
i
s
h
 
a
 
c
l
e
a
r
l
y
 
d
e
f
i
n
a
b
l
e

c
l
i
m
a
x

-
-
D
e
v
i
s
e
 
a
n
 
e
f
f
e
c
t
i
v
e
 
r
e
s
o
l
u
t
i
o
n

t
o
 
t
h
e
 
c
o
n
f
l
i
c
t

-
-
I
n
v
e
n
t
 
d
i
a
l
o
g
u
e
 
t
h
a
t
 
r
e
v
e
a
l
s

c
h
a
r
a
c
t
e
r

*
-
-
I
m
i
t
a
t
e
 
t
h
e
 
s
p
e
e
c
h
 
p
a
t
t
e
r
n
s
 
o
f

t
h
e
 
c
h
a
r
a
c
t
e
r
(
s
)
 
a
s
 
h
e
 
(
t
h
e
y
)

a
p
p
e
a
r
s
 
i
n
t
h
e
 
o
r
i
g
i
n
a
l

N
o
t
e
 
t
o
 
t
e
a
c
h
e
r
:

L
i
s
t

r
e
f
e
r
e
n
c
e
s
 
t
o
 
s
p
e
c
i
f
i
c

a
c
t
i
v
i
t
i
e
s
 
i
n
 
t
h
e
 
r
e
s
o
u
r
c
e

b
u
l
l
e
t
i
n
 
f
o
r
 
t
h
i
s
 
g
r
a
d
e

l
e
v
e
l
.

C
o
m
m
e
n
t
s

7
0
3
1
i
 
t
o
 
I
n
t
e
r
p
r
e
t
i
n
g

A
c
t
i
v
i
t
y
 
1



G
R
A
D
E
 
9
:
 
C
O
M
P
O
S
I
N
G

I
n
s
t
r
u
c
t
i
o
n
a
l

O
b
)
e
c
t
i
v
e
s

8
.
 
T
o
 
w
r
i
t
e
 
a
 
d
e
-

s
c
r
i
p
t
i
o
n
 
o
f
 
a

n
a
t
u
r
a
l
 
s
c
e
n
e

o
r
 
a
n
 
i
n
d
o
o
r

s
e
t
t
i
n
g
,
 
a
d
o
p
t
-

i
n
g
 
t
h
e
 
p
o
i
n
t

o
f
 
v
i
e
w
 
o
f
 
a
n

o
b
s
e
r
v
e
r
 
w
h
o
 
i
s

m
o
v
i
n
g
 
p
a
s
t
 
o
r

t
h
r
o
u
g
h
 
t
h
e

p
l
a
c
e
 
h
e
 
d
e
-

s
c
r
i
b
e
s

B
a
s
i
c
 
E
x
p
e
r
i
e
n
c
e
s

W
r
i
t
e
 
a
 
d
e
s
c
r
i
p
t
i
v
e
 
c
o
m
p
o
s
i
-

t
i
o
n
 
o
f
 
a
t
 
l
e
a
s
t
 
o
n
e
"
p
a
r
a
-

g
r
a
p
h
 
o
f
 
a
 
s
c
e
n
e
 
o
r
 
p
l
a
c
e

y
o
u
 
h
a
v
e
 
a
c
t
u
a
l
l
y
 
v
i
e
w
e
d
 
o
r

o
n
e
 
y
o
u
 
i
m
a
g
i
n
e
 
a
 
c
h
a
r
a
c
t
e
r

f
r
o
m
 
l
i
t
e
r
a
t
u
r
e
 
m
i
g
h
t
 
h
a
v
e

s
e
e
n
.

C
o
n
s
i
d
e
r
 
s
u
c
h
 
t
o
p
i
c
s

f
r
o
m
 
p
e
r
s
o
n
a
l
 
e
x
p
e
r
i
e
n
c
e
 
a
s
:

r
i
d
i
n
g
 
o
n
 
a
 
r
o
l
l
e
r
 
c
o
a
s
t
e
r
,

d
e
s
c
e
n
d
i
n
g
 
i
n
t
o
 
a
 
s
c
e
n
i
c

v
a
l
l
e
y
,
 
a
p
p
r
o
a
c
h
i
n
g
 
a
 
h
i
l
l

t
o
p
;
 
o
r
 
s
u
c
h
 
t
o
p
i
c
s
 
f
r
o
m
 
l
i
t

e
r
a
t
u
r
e
 
a
s
:

T
h
e
s
e
u
s
'
 
j
o
u
r
n
e
y

i
n
t
o
 
t
h
e
 
l
a
b
y
r
i
n
t
h
,
 
C
l
a
r
e
n
c
e

D
a
y
,
 
S
r
.
,
 
w
a
l
k
i
n
g
 
t
h
r
o
u
g
h
 
h
i
1

h
o
m
e
,
 
J
o
d
y
 
B
a
x
t
e
r
 
(
T
h
e
 
Y
e
a
r
-

A
n
g
)
 
w
a
l
k
i
n
g
 
t
h
r
o
u
g
h
 
t
h
e

i
(
T
i
o
l
a
s
.

L
i
s
t
 
t
h
e
 
d
e
t
a
i
l
s
 
i
n

t
h
e
 
o
r
d
e
r
 
i
n
 
w
h
i
c
h
 
t
h
e
 
v
i
e
w
-

e
r
 
i
s
 
f
i
r
s
t
 
a
w
a
r
e
 
o
f
 
t
h
e
m
 
a
s

h
e
 
a
p
p
r
o
a
c
h
e
s
 
a
n
d
 
p
a
s
s
e
s
 
b
e
-

y
o
n
d
 
t
h
e
m
.

C
o
n
c
l
u
d
e
 
w
i
t
h
 
a

s
t
a
t
e
m
e
n
t
 
w
h
i
c
h
 
s
u
m
m
a
r
i
z
e
s

t
h
e
 
s
t
r
o
n
g
e
s
t
 
i
m
p
r
e
s
s
i
o
n
 
o
f

t
h
e
 
t
o
t
a
l
 
s
c
e
n
e
.

P
e
r
f
o
r
m
a
n
c
e
 
G
o
a
l
s
:

t
h
e
 
s
t
u
 
e
n
t
 
s
h
o
u
l
d

d
e
m
o
n
s
t
r
a
t
e
 
t
h
e
 
a
b
i
l
i
t
y
 
t
o
:

*
-
-
W
r
i
t
e
 
a
n
 
i
n
t
r
o
d
u
c
t
o
r
y
 
s
t
a
t
e
m
e
n
t
 
t
h
a
t

i
n
d
i
c
a
t
e
s
 
t
h
e
 
s
e
t
t
i
n
g
 
a
n
d
 
t
h
e
 
w
r
i
t
e
r
'
s

r
e
l
a
t
i
o
n
s
h
i
p
,
 
t
o
 
i
t

*
-
-
A
r
r
a
n
g
e
 
t
h
e
 
d
e
t
a
i
l
s
 
i
n
 
t
h
e
 
o
r
d
e
r
 
i
n

w
h
i
c
h
 
t
h
e
 
m
o
v
i
n
g
 
o
b
s
e
r
v
e
r
 
v
i
e
w
s
 
t
h
e
m

-
-
S
u
b
o
r
d
i
n
a
t
e
 
t
h
e
 
v
i
e
w
e
r
'
s
 
m
o
v
e
m
e
n
t
s
 
t
o

t
h
e
 
a
c
t
u
a
l
 
d
e
s
c
r
i
p
t
i
o
n

*
-
-
P
r
e
s
e
n
t
 
e
a
c
h
 
d
e
t
a
i
l
 
i
n
 
a
 
w
a
y
 
t
h
a
t
 
m
a
k
e

i
t
s
 
l
o
c
a
t
i
o
n
 
c
l
e
a
r

-
-
I
n
c
l
u
d
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t
h
o
s
e
 
d
e
t
a
i
l
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w
h
i
c
h
 
c
r
e
a
t
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t
h
e
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t
r
o
n
g
e
s
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i
m
p
r
e
s
s
i
o
n

-
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c
o
m
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r
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n
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c
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n
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o
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u
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h
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-
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r
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o
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h
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i
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T
o
 
c
o
n
v
e
r
t

s
e
n
s
o
r
y
 
i
m
p
r
e
s
-

s
i
o
n
s
 
f
i
r
s
t
 
i
n
-

t
o
 
a
 
d
e
s
c
r
i
p
-

t
i
v
e
 
p
a
r
a
g
r
a
p
h

a
n
d
 
t
h
e
n
 
i
n
t
o

a
 
s
h
o
r
t
 
p
o
e
m

1
0
.
 
T
o
 
c
r
e
a
t
e
 
m
e
n
-

g
o
r
y
 
i
m
a
g
e
s

t
h
r
o
u
g
h
 
a
 
n
o
n
-

p
r
i
n
t
 
p
r
e
s
e
n
t
a
-

t
i
o
n
 
t
o
 
a
c
c
o
m
-

p
a
n
y
 
a
n
 
o
r
a
l

r
e
a
d
i
n
g
 
o
f
 
a

p
o
e
m

m
i
x
 
w
i
t
t
l
i
m
n

1
1
.
 
T
o
 
e
x
p
r
e
s
s
 
i
-

d
e
a
s
 
o
r
 
f
e
e
l
-

i
n
g
s
 
i
n
 
w
r
i
t
-

i
n
g
 
f
o
r
 
s
e
l
f

a
n
d
 
o
t
h
e
r
s

A
f
t
e
r
 
v
i
e
w
i
n
g
 
p
h
o
t
o
g
r
a
p
h
s
,

p
a
i
n
t
i
n
g
s
,
 
o
r
 
s
l
i
d
e
s
,
 
d
e
-

s
c
r
i
b
e
 
t
h
e
 
s
c
e
n
e
 
i
n
 
a
 
p
r
o
s
e

p
a
r
a
g
r
a
p
h
,
 
u
s
i
n
g
 
a
p
p
r
o
p
r
i
a
t
e

f
i
g
u
r
e
s
 
o
f
 
s
p
e
e
c
h
 
w
h
e
r
e
 
p
o
s
-

s
i
b
l
e
;
 
t
h
e
n
 
r
e
w
r
i
t
e
 
i
n
 
a

s
h
o
r
t
 
p
o
e
t
i
c
 
f
o
r
m
,
 
s
u
c
h
 
a
s

h
a
i
k
u
,
 
a
 
s
h
a
p
e
 
p
o
e
m
,
 
a
 
p
o
e
t
-

i
c
 
c
a
t
a
l
o
g
,
 
o
r
 
f
r
e
e
 
v
e
r
s
e
.

A
f
t
e
r
 
s
e
l
e
c
t
i
n
g
 
o
r
 
w
r
i
t
i
n
g
'
a

s
h
o
r
t
 
l
y
r
i
c
 
p
o
e
m
,
 
L
i
s
t
 
t
h
e

s
e
n
s
o
r
y
 
J
a
m
e
s
;
 
t
h
e
f
t
 
u
s
e
 
a

c
o
m
b
i
n
a
t
i
o
n
 
o
f
 
n
o
n
-
p
r
i
n
t

s
e
n
s
o
r
y
 
s
t
i
m
u
l
i
,
 
s
u
c
h
 
a
s

r
e
c
o
r
d
s
,
 
f
i
l
m
s
,
 
s
l
i
d
e
s
,
 
i
n
-

c
a
s
e
,
 
a
n
d
/
o
r
 
o
b
j
e
c
t
s
 
t
o
 
r
e
-

c
r
e
a
t
e
 
t
h
e
 
s
e
n
s
o
r
y
 
i
m
a
g
e
s

p
r
e
s
e
n
t
e
d
 
i
n
 
t
h
e
 
p
o
e
m
.

A
c
-

c
o
m
p
a
n
 
t
h
i
s
 
p
r
e
s
e
n
t
a
t
i
o
n

w
i
t
h
 
a
n
 
o
r
a
l
 
r
e
a
d
i
n
g
 
o
f
 
a

p
o
e
m
.

W
r
i
t
e
 
a
b
o
u
t
 
s
o
m
e
t
h
i
n
g
 
e
x
-

p
e
r
i
e
n
c
e
d
,
 
o
b
s
e
r
v
e
d
,
 
o
r

t
h
o
u
g
h
t
 
a
b
o
u
t
 
i
n
 
a
n
y
 
t
y
p
e
 
o
f

w
r
i
t
i
n
g
 
e
x
c
e
p
t
 
e
x
p
o
s
i
t
i
o
n
.

c
-
-
L
i
s
t
 
s
e
n
s
o
r
y
 
i
m
p
r
e
s
s
i
o
n
 
r
e
c
e
i
v
e
d
 
f
r
o
m

v
i
s
u
a
l
 
s
t
i
m
u
l
i

*
O
r
g
a
n
i
s
e
 
s
e
n
s
o
r
y
 
i
m
p
r
e
s
s
i
o
n
s
 
i
n
t
o
 
a

d
a
r
e
f
u
l
l
y
 
c
o
n
s
t
r
u
c
t
e
d
 
d
e
s
c
r
i
p
t
i
v
e
 
p
a
r
-

a
g
r
e
p
h
 
c
e
n
t
e
r
e
d
 
a
r
o
u
n
d
 
a
 
u
n
i
f
y
i
n
g
 
i
d
e
a

-
-
C
o
m
p
r
e
s
s
 
t
h
e
 
m
a
t
e
r
i
a
l
 
o
f
 
a
 
p
r
o
s
e
 
p
a
r
a
-

g
r
a
p
h
 
i
n
t
o
 
a
 
s
h
o
r
t
 
p
o
e
t
i
c
 
p
a
t
t
e
r
n
,
 
u
s
-

i
n
g
 
t
h
e
 
c
o
n
v
e
n
t
i
o
n
s
 
o
f
 
p
o
e
t
r
y
:

c
a
p
i
-

t
a
l
i
s
a
t
i
o
n
 
o
f
 
l
i
n
e
s
,
 
s
p
a
c
i
n
g
 
t
o
 
i
n
d
i
-

c
a
t
e
 
s
t
a
n
s
a
i
c
 
b
r
e
a
k
s
 
i
n
 
t
h
o
u
g
h
t
,
 
p
u
n
c
-

t
u
a
t
i
o
n
 
a
s
 
c
l
u
e
s
f
t
o
 
m
e
a
n
i
n
g

c
-
-
I
l
l
u
s
t
r
a
t
e
 
a
b
s
t
r
a
c
t
 
i
d
e
a
s
 
i
n
 
c
o
n
c
r
e
t
e

f
o
r
m
 
b
y
 
s
e
l
e
c
t
i
n
g
 
a
n
d
 
p
r
e
s
e
n
t
i
n
g
 
a
p
-

p
r
o
p
r
i
a
t
e
 
n
o
n
-
p
r
i
n
t
 
m
a
t
e
r
i
a
l
 
t
o
 
r
e
-

c
r
e
a
t
e
 
t
h
e
 
i
m
a
g
e
r
y
 
s
u
g
g
e
s
t
e
d
 
b
y
 
a
 
p
a
r
-

t
i
c
u
l
a
r
 
l
y
r
i
c
 
p
o
e
m

c
-
-
U
s
e
 
p
a
u
s
e
,
 
s
t
r
e
s
s
,
 
p
i
t
c
h
,
 
r
a
t
e
 
o
f
 
d
e
-

l
i
v
e
r
y
 
a
p
p
r
o
%
:
:
t
e
 
t
o
 
t
h
e
 
i
n
t
e
n
t
 
a
n
d

t
o
n
e
 
o
f
 
t
h
e

c
 
-
-
 
p
r
o
d
u
c
e
 
a
 
s
p
e
c
i
f
i
e
d
 
m
i
n
i
m
u
m
 
a
m
o
u
n
t

o
f
 
d
i
s
c
u
r
s
i
v
e
 
w
r
i
t
i
n
g

(
N
o
t
e
,

T
h
e
 
e
m
p
h
a
s
i
s
 
h
e
r
e
 
i
s
 
i
n
 
c
u
l
-

t
i
v
a
t
i
n
g
 
"
f
l
u
e
n
c
y
"
 
r
a
t
h
e
r
 
t
h
a
n

"
a
c
c
u
r
a
c
y
.
"
)

N
o
t
e
 
t
o
 
t
e
a
c
h
e
r
s

L
i
s
t

r
e
f
e
r
e
n
c
e
s
 
t
o
 
s
p
e
c
i
f
i
c

a
c
t
i
v
i
t
i
e
s
 
i
n
 
t
h
e
 
r
e
s
o
u
r
c
e

b
u
l
l
e
t
i
n
 
f
o
r
 
t
h
i
s
 
g
r
a
d
e
#

l
e
v
e
l
.

C
o
n
s
e
n
t
s

T
O

R
;
t
o
 
i
n
t
e
r
p
r
e
t
i
n
g

A
c
t
i
v
i
t
y
 
8
 
a
n
d
 
L
a
n
g
u
a
g
e

A
c
t
i
v
i
t
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n
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c
t
i
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i
t
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o
r
 
t
h
e

n
a
r
r
a
t
i
v
e
 
I
l
l
u
s
t
r
a
t
i
o
n

.
4
u
m
n
a
r
i
e
s
o
 
t
h
e
 
s
t
o
r
y
 
t
e
l
t
i
o
l
t
 
I
l
l
u
s
t
r
a
t
e

a
 
w
a
i
n
 
W
o
o

,
O
t
o
r
m
l
n
o
 
w
h
a
t
 
t
h
e
 
n
a
r
r
a
t
i
v
e
 
i
l
l
u
s
.

k
r
a
t
t
o
n
 
o
o
n
t
r
i
b
u
t
o
 
t
o
 
o
i
a
r
i
r
y
i
n
d

m
a
i
n
 
i
o
l
e
a
a
(
s
)

.tr
4
t
i
l
t
p
w
 
i
s
 
i
n
o
l
u
d
o
d
,
 
i
d
a
n
t
i
f
y
 
t
h
e

d
i
r
r
e
r
e
n
o
e
 
I
n
 
4
1
0
4
t
o
n
 
s
n
4
 
W
A
*
*
 
h
o
.

W
e
i
l
l
 
t
h
e
 
s
o
n
n
o
n
t
a
r
y

%
h
.
 
i
a
l
o
g
u
o

-
 
C
h
o
o
s
e
 
f
o
r
 
i
n
v
e
s
t
i
g
a
t
i
o
n
,
 
a
n

i
n
d
i
v
i
d
u
a
l

o
r
 
u
r
r
e
n
t
 
i
n
t
e
r
e
s
t

.
T
a
k
e
n
o
t
e
s
,
 
a
n
 
t
h
e
 
s
e
l
e
c
t
i
o
n
s
 
r
e
a
d
 
o
r

v
i
e
w
e
d

q
o
m
p
a
r
o
 
i
n
r
o
r
m
a
t
i
o
n
 
g
a
t
h
e
r
e
d
 
C
r
u
m
 
m
e
d
i
a

%
0
 
l
o
o
a
t
e
 
o
t
t
o
m
a
n
 
t
a
t
a
m
e
n
t
 
o
r
 
r
o
o
k

a
n
d
/
o
r
 
o
o
i
n
t
o
n

I
d
e
n
t
i
t
y
 
s
t
r
i
k
i
n
g
 
t
i
i
r
f
o
r
e
n
o
s
a
 
o
f
 
r
o
o
t

a
n
t
i
/
o
r
 
o
p
i
n
i
o
n

i
e
n
e
r
a
i
k
e
e
 
a
n
 
i
m
p
r
e
s
s
i
o
n
 
b
a
s
e
d
 
o
n
 
a
n
n
.

e
o
n
 
'
l
u
n
e
t
t
e
 
d
i
s
c
o
v
e
r
e
d

1
1
,
a
t
o
 
t
h
e
 
g
m
e
r
a
l
l
e
a
t
i
o
n
 
i
n
 
a
 
s
e
n
t
a
n
l
o

-
L
i
s
t
 
e
x
a
m
p
l
e
s
,
 
i
l
l
u
s
t
r
a
t
i
o
n
,
 
e
t
m
.
,

W
h
l
o
b
 
a
p
p
e
a
r
 
t
o
 
s
u
p
p
o
r
t
 
t
h
 
g
e
n
e
r
a
l
i
s
a

(
i
n
n

D
r
a
w
 
s
o
n
t
a
t
i
a
l
a
n
i
 
a
b
o
u
t
 
t
h
e
 
i
m
p
o
r
t
a
n
y
o

o
f
 
t
h
e
 
p
r
o
a
s
p
s
 
o
r
 
c
o
l
o
r
a
t
i
o
n
 
i
n
 
s
u
p
p
o
r
t

I
n
d
 
a
 
g
e
n
e
r
a
l
i
s
a
t
i
o
n

11
,,t

4r
'0

4

S
o
t
o
,
 
t
o
 
t
o
l
o
h
o
r
t

L
i
s
t

r
r
r
t
i
A
s
 
t
o
 
o
p
s
o
i
r
i
o

f
l
o
t
i
v
i
t
%
 
l
h
 
t
h
 
r
s
o
u
r
o

b
u
i
t
s
t
i
h
 
r
o
r
 
t
h
i
s
 
g
r
i
l
l
,

C
o
b

R
i
I
i
k
t
a
 
t
o
 
J
o
m
p
o
s
i
n
g

A
t
i
v
i
t
y
 
1



,
0
4
0
1
c
.
 
"
E
t

I
N
T
E
R
P
N
S
T
I
N
d

4'
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i7
W

;:'
1,

"
M

I;
-
;
r
u
-
1
1
7
-
7
1
r
i
o
-
U
l
t
f

r
a
L
o
r
i
o
n
t
e
n

d
e
m
o
n
s
t
r
a
t
e
 
t
h
e
 
a
b
i
l
i
t
x
t
o
t

w
W
W
1
1
0
0
O
W
.
.
4
4
1
0
.
1
.
1
.
W
O
W
O
M
M
O
O
O
M

I
N
T
I
O
r
h
/
"
.
7
1
%
1

P
H
E
4
0
1
0
U
,
 
O
F

1
,
0
4
1
 
a
 
r
e
v
i
e
w
 
o
f
 
a
 
j
u
n
i
o
r

n
o
v
e
l
,
 
f
i
l
m
,
 
o
r
 
a
 
t
e
l
e
v
i
-

s
i
o
n
 
p
r
o
g
r
a
m
 
t
o
 
d
e
t
e
r
m
i
n
e

t
h
e
 
w
r
i
t
e
r
'
s
 
g
e
n
e
r
a
l
 
o
p
i
n
-

i
o
n
 
o
f
 
t
h
e
 
m
a
t
e
r
i
a
l
 
c
o
m
-

,
e
n
t
o
4
 
u
p
o
n
.

E
x
a
m
i
n
e
 
t
h
e

q
u
a
l
i
t
y
 
o
f
 
e
v
i
d
e
n
c
e
 
(
l
i
t
r
o
a

b
y
 
t
h
e
 
w
r
i
t
e
r
,
 
t
h
e
 
r
e
l
a
-

t
i
o
n
s
h
i
p
 
o
r
 
e
a
c
h
 
p
i
e
c
e
 
o
f

e
v
i
d
e
n
c
e
 
t
o
 
t
h
l
 
w
r
i
t
e
r
'
s

r
,
o
t
w
I
t
i
n
i
o
n
(
m
)
,
 
a
n
d
 
t
h
e
 
i
n
-

o
r
p
o
r
a
t
i
o
n
 
o
f
 
i
d
e
a
s
 
w
i
t
h
-

i
n
 
t
h
e
 
w
r
i
t
e
r
 
w
i
t
h
 
t
h
o
s
e

f
r
o
m
 
o
u
t
n
i
d
e
 
s
o
u
r
c
e
s
 
s
u
c
h

a
n
 
b
o
o
k
s
 
a
n
t
 
a
r
t
i
c
l
e
s
.

A
n
-

a
l
y
z
e
 
t
h
e
 
v
a
l
u
e
 
o
f
 
t
h
e
 
r
e
-

v
i
e
w
 
f
o
r
 
t
h
e
 
r
e
a
d
e
r
.

I
n

w
h
a
t
 
w
a
y
 
d
o
e
s
 
i
t
 
c
h
a
n
g
e
 
o
r

a
i
d
 
t
o
 
h
i
s
 
i
d
e
a
s
,
 
o
p
i
n
i
o
n
s
,

o
r
 
i
n
t
e
n
t
i
o
n
 
t
o
 
r
e
a
d
 
t
h
e

b
o
o
k
 
o
r
 
v
i
e
w
 
t
h
e
 
f
i
l
m
?

4
1
-
.
 
:
L
a
t
e
 
t
h
e
 
c
a
n
c
l
u
s
i
o
n
(
s
)
 
t
h
e
 
w
r
i
t
e
r

d
r
a
w
s

-
-
L
i
s
t
 
t
h
e
 
e
v
i
d
e
n
c
e
 
g
i
v
e
n
 
t
o
 
s
u
p
p
o
r
t

t
h
e
 
c
o
n
c
l
u
s
i
o
n

*
 
-
-
 
D
i
f
f
e
r
e
n
t
i
a
t
e
 
b
e
t
w
e
e
n
 
v
e
r
i
f
i
a
b
l
e
 
e
v
i
-

d
e
n
c
e
 
a
n
d
 
o
p
i
n
i
o
n

a
I
d
e
n
t
i
f
y
 
l
a
n
g
u
a
g
e
 
a
n
d
 
s
p
e
c
i
f
i
c
 
c
o
n
t
e
n
t

w
h
i
c
h
 
d
e
s
i
g
n
a
t
e
 
t
h
e
 
a
l
i
d
i
e
n
c
e
 
t
o
w
a
r
d

w
h
o
m
 
t
h
e
 
r
e
v
i
e
w
 
i
s
 
d
i
r
e
c
t
e
d

-
-
I
n
d
i
c
a
t
e
 
w
h
i
c
h
 
i
d
e
a
s
 
a
r
e
 
r
e
p
e
a
t
e
d
 
f
o
r

e
m
p
h
a
s
i
s
 
a
n
d
 
c
l
a
r
i
t
y

-
-
Z
;
e
l
e
c
t
 
w
o
r
d
s
 
a
n
d
 
s
t
a
t
e
m
e
n
t
s
 
w
h
i
c
h
 
s
i
g
-

n
a
l
 
t
o
 
t
h
e
 
r
e
e
.
l
o
r
 
h
o
w
 
t
h
e
 
m
a
t
e
r
i
a
l
 
i
s

o
r
g
a
n
i
s
e
d

e
-
-
;
o
m
p
a
r
e
 
t
h
e
 
w
r
i
t
e
r
'
s
 
c
o
n
c
l
u
s
i
o
n
(
s
)
 
t
o

t
h
e
 
e
x
p
e
c
.
e
d
 
r
e
a
c
t
i
o
n
 
o
f
 
t
h
e
 
r
e
a
l
e
r

h
e
s
o
u
r
I
n
i

N
o
t
e
 
t
o
 
t
e
a
c
h
e
r
s

L
i
s
t

r
e
f
e
r
e
n
c
e
s
 
t
o
 
s
p
e
c
i
f
i
c

a
c
t
i
v
i
t
i
e
s
 
i
n
 
t
h
e
 
r
e
s
o
u
r
c
e

b
u
l
l
e
t
i
n
 
f
o
r
 
t
h
i
s
 
g
r
a
d
e

l
e
v
e
l
.

M
a
t
e
r
i
a
l
s

P
e
r
i
o
d
i
c
a
l
s
,
 
N
e
w
s
-

p
a
p
e
r
s
,
 
S
t
u
d
e
n
t

P
u
b
l
i
c
a
t
i
o
n
s

C
o
m
m
e
n
t
s

p
r
e
p
a
r
a
t
i
o
n

,
f
o
r
 
v
i
e
w
i
n
g
 
t
e
l
e
-

v
i
s
i
o
n
 
p
r
o
g
r
a
m
s
 
a
n
d

p
l
a
y
s
 
o
r
 
b
e
f
o
r
e

s
e
l
e
c
t
i
n
g
 
n
o
v
e
l
s

o
n
 
a
 
p
a
r
t
i
c
u
l
a
r

t
h
e
m
e

R
e
l
a
t
e
 
t
o
 
C
o
m
p
o
s
i
n
g

A
c
t
i
v
i
t
y
 
2

T
h
e
 
l
i
b
r
a
r
i
a
n
 
c
a
n

p
r
o
v
i
d
e
 
c
r
i
t
i
q
u
e
s

a
n
d
 
r
e
v
i
e
w
s



W
e,

G
R
A
D
E
 
5
4

I
N
T
E
R
P
R
E
T
I
N
G

s
 
r
u
c

o
n
a

e
c
t
i
v
e
s

B
a
s
i
c
 
E
x
p
e
r
i
e
n
c
e
s

4
.
 
T
o
'
i
d
e
n
t
i
f
y

t
h
e
 
b
i
a
s
 
o
f
 
a
n

a
r
t
i
c
l
e
 
a
n
d
 
t
o

e
x
p
l
a
i
n
 
t
h
e

m
e
t
h
o
d
s
 
a
n
d

p
u
r
p
o
s
e
s
 
o
f

"
s
l
a
n
t
i
n
g
"

t
h
a
t
 
a
r
e
 
u
s
e
d

I
N
T
E
R
P
R
E
T
I
N
G
 
P
R
O
S
E

A
N
D
 
D
R
A
M
A
T
I
C

N
A
R
R
A
T
I
V
E
S

5
.
 
T
o
 
u
n
d
e
r
s
t
a
n
d

t
h
a
t
 
i
n
 
b
o
t
h

f
i
c
t
i
o
n
 
a
n
d

n
o
n
f
i
c
t
i
o
n
,

a
u
t
h
o
r
s
 
c
a
r
e
-

f
u
l
l
y
 
s
e
l
e
c
t

d
e
t
a
i
l
s
 
t
o

c
r
e
a
t
e
 
t
h
e

d
e
s
i
r
e
d
 
i
m
a
g
e

o
f
 
a
 
c
h
a
r
a
c
t
e
r

A
f
t
e
r
 
h
a
v
i
n
g
 
e
x
a
m
i
n
e
d
 
a
t

l
e
a
s
t
 
t
w
o
 
a
r
t
i
c
l
e
s
 
o
r

v
i
s
u
a
l
 
t
r
e
a
t
m
e
n
t
s
 
o
f
 
t
h
e

s
a
m
e
 
s
u
b
j
e
c
t
 
(
o
n
e
 
p
r
i
m
a
r
i
l
y

o
b
j
e
c
t
i
v
e
 
a
n
d
 
o
n
e
 
p
r
i
m
a
r
i
l
y

s
l
a
n
t
e
d
)
,
 
d
e
t
e
r
m
i
n
e
 
t
h
e

p
e
r
s
u
a
s
i
v
e
 
i
n
t
e
n
t
 
o
f
 
t
h
e

s
l
a
n
t
e
d
 
a
r
t
i
c
l
e
 
o
r
 
t
r
e
a
t
-

m
e
n
t
.

F
i
n
d
 
a
n
o
t
h
e
r

a
r
t
i
c
l
e
 
w
h
i
c
h
 
i
s
 
s
l
a
n
t
e
d

a
n
d
 
e
x
p
l
a
i
n
 
t
h
e
 
p
e
r
s
u
a
s
i
v
e

i
n
t
e
n
t
 
o
f
 
t
h
e
 
a
r
t
i
c
l
e
.

R
e
a
d
 
b
i
o
g
r
a
p
h
i
c
a
l
 
o
r
 
a
u
t
o
-

b
i
o
g
r
a
p
h
i
c
a
l
 
s
k
e
t
c
h
e
s
 
a
n
d

f
i
c
t
i
o
n
a
l
 
n
a
r
r
a
t
i
v
e
s
 
t
o

d
e
t
e
r
m
i
n
e
 
h
o
w
 
t
h
e
 
a
u
t
h
o
r

t
r
a
n
s
m
i
t
s
 
a
 
s
e
n
s
e
 
o
f
 
w
h
a
t

t
h
e
 
c
h
a
r
a
c
t
e
r
 
i
s
 
l
i
k
e
 
t
o

t
h
e
 
r
e
a
d
e
r
.

e
r
 
o
r
m
a
n
c
e
 
o
a
 
s
:

t
h
e
 
s
t
u
d
e
n
t
 
s
h
o
u
]
d

d
e
m
o
n
s
t
r
a
t
e
 
t
h
e
 
a
b
i
l
i
t
y
 
t
o

*
-
-
D
e
s
c
r
i
b
e
 
t
h
e
 
i
m
p
r
e
s
s
i
o
n
 
c
r
e
a
t
e
d
 
b
y

t
h
e
 
w
r
i
t
e
r

*
-
-
L
i
s
t
 
d
e
t
a
i
l
s
 
u
s
e
d
 
t
o
 
c
r
e
a
t
e
 
a
n
d

r
e
i
n
f
o
r
c
e
 
t
h
e
 
i
m
p
r
e
s
s
i
o
n

*
-
-
I
d
e
n
t
i
f
y
 
o
b
v
i
o
u
s
 
u
s
e
s
 
o
f
 
s
e
l
e
c
t
i
v
i
t
y

a
n
d
 
m
a
n
i
p
u
l
a
t
i
o
n
 
o
f
 
d
e
t
a
i
l
s
 
c
h
o
s
e
n

(
e
x
a
g
g
e
r
a
t
i
o
n
,
 
j
u
x
t
a
p
o
s
i
t
i
o
n
,
 
c
a
r
d
-

s
t
a
c
k
i
n
g
)

-
 
-
I
d
e
n
t
i
f
y
 
a
n
y
 
o
v
e
r
-
u
s
e

o
f
 
o
t
h
e
r

p
r
o
p
a
g
a
n
d
a
 
d
e
v
i
c
e
s

-
-
C
i
t
e
 
t
h
e
 
p
u
r
p
o
s
e
 
o
f
 
t
h
e
 
w
r
i
t
e
r

-
-
N
a
m
e
 
a
n
y
 
o
b
v
i
o
u
s
 
c
a
u
s
e
 
f
o
r
 
b
i
a
s
 
o
n

t
h
e
 
p
a
r
t
 
o
f
 
t
h
e
 
w
r
i
t
e
r

-
-
D
i
f
f
e
r
e
n
t
i
a
t
e
 
b
e
t
w
e
e
n
 
s
t
a
t
e
m
e
n
t
s
 
o
f

f
a
c
t
 
a
n
d
 
e
x
p
r
e
s
s
i
o
n
s
 
o
f
 
o
p
i
n
i
o
n

-
 
-
I
d
e
n
t
i
f
y
 
t
h
e
 
s
t
r
u
c
t
u
r
a
l
 
p
a
t
t
e
r
n
:

a
n
a
l
o
g
y
 
b
a
s
e
d
 
o
n
 
l
i
k
e
n
e
s
s
e
s
;
 
i
n
-

d
u
c
t
i
o
n
 
w
h
i
c
h
 
b
e
g
i
n
s
 
w
i
t
h
 
s
p
e
c
i
f
i
c
s

a
n
d
 
e
n
d
s
 
w
i
t
h
 
a
 
g
e
n
e
r
a
l
i
z
a
t
i
o
n
;

c
a
u
s
e
 
a
n
d
 
e
f
f
e
c
t
;
 
o
t
h
e
r
s

-
-
S
p
e
c
i
f
y
 
t
h
e
 
m
e
t
h
o
d
s
 
u
s
e
d
 
b
y
 
t
h
e

a
u
t
h
o
r
 
t
o
 
d
e
v
e
l
o
p
 
c
h
a
r
a
c
t
e
r
i
z
a
t
i
o
n

(
d
e
s
c
r
i
p
t
i
o
n
s
 
o
f
 
p
h
y
s
i
c
a
l
 
a
p
p
e
a
r
a
n
c
e
,

f
e
e
l
i
n
g
s
,
 
s
p
e
e
c
h
,
 
t
h
o
u
g
h
t
,
 
a
c
t
i
o
n
s
,

s
t
a
t
e
m
e
n
t
s
,
 
r
e
a
c
t
i
o
n
s
 
o
f
 
o
t
h
e
r

c
h
a
r
a
c
t
e
r
s
)

-
-
D
i
s
c
u
s
s
 
p
o
s
s
i
b
l
e
 
p
u
r
p
o
s
e
s
 
o
f
 
t
h
e

a
u
t
h
o
r
 
f
o
r
 
i
n
c
l
u
d
i
n
g
 
s
e
l
e
c
t
e
d

d
e
t
a
i
l
s

-
-
E
x
p
r
e
s
s
 
o
p
i
n
i
o
n
s
 
a
b
o
u
t
 
p
o
s
s
i
b
l
e

o
m
i
t
t
e
d
 
d
e
t
a
i
l
s

*
-
-
S
t
a
t
e
 
a
 
g
e
n
e
r
a
l
i
z
e
d
 
i
m
p
r
e
s
s
i
o
n
 
o
f

t
h
e
 
c
h
a
r
a
c
t
e
r

*
-
-
I
d
e
n
t
i
f
y
 
c
h
a
r
a
c
t
e
r
i
s
t
i
c
s
 
e
m
p
h
a
s
i
z
e
d

b
y
 
t
h
e
 
w
r
i
t
e
r
 
t
o
 
g
i
v
e
 
a
n
 
o
v
e
r
a
l
l

i
m
p
r
e
s
s
i
o
n

R
e
t
o
u
r
c
e
s

N
o
t
e
 
t
o
 
t
e
a
c
h
e
r
:

L
i
s
t

r
e
f
e
r
e
n
c
e
s
 
t
o
 
s
p
e
c
i
f
i
c

a
c
t
i
v
i
t
i
e
s
 
i
n
 
t
h
e
 
r
e
s
o
u
r
c
e

b
u
l
l
e
t
i
n
 
f
o
r
 
t
h
i
s
 
g
r
a
d
e

l
e
v
e
l
.

C
o
m
m
e
n
t
s

-
7
7
7
g
r
u
s
e
d
 
w
h
e
n
 
e
x
a
m
i
n
i
n
g

a
r
t
i
c
l
e
s
 
w
r
i
t
t
e
n
 
b
y

p
u
b
l
i
c
 
f
i
g
u
r
e
s

A
r
t
i
c
l
e
s
 
d
e
a
l
i
n
g
 
w
i
t
h

i
s
s
u
e
s
 
c
o
n
c
e
r
n
e
d
 
w
i
t
h

a
d
o
l
e
s
c
e
n
t
s
 
o
r
 
t
h
e

g
e
n
e
r
a
t
i
o
n
 
g
a
p
'

C
o
m
m
e
n
t
s

R
e
l
a
t
e
 
t
o
C
o
m
p
o
s
i
n
g

A
c
t
i
v
i
t
y
 
3

r
n
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I
N
T
E
R
P
R
E
T
I
N
G

I
n
s
t
r
u
c
t
i
o
n
a
l

O
b
j
e
c
t
i
v
e
s

B
a
s
i
c
 
E
x
p
e
r
i
e
n
c
e
s

5
.
 
T
o
 
o
b
s
e
r
v
e

w
a
y
s
 
i
n
 
w
h
i
c
h

u
n
i
v
e
r
s
a
l
 
o
r

r
e
c
u
r
r
e
n
t

t
h
e
m
e
s
 
a
r
e

t
r
e
a
t
e
d
 
i
n

v
a
r
i
o
u
s
 
g
e
n
r
e
s

7
.
 
T
o
 
o
b
s
e
r
v
e
 
w
a
y
s

b
y
 
w
h
i
c
h
 
n
a
r
-

r
a
t
i
v
e
 
m
a
t
e
r
i
a
l

i
s
 
a
d
a
p
t
e
d
 
f
r
o
m

o
n
e
 
m
e
d
i
u
m
 
t
o

a
n
o
t
h
e
r

R
e
a
d
,
 
v
i
e
w
,
 
o
r
 
l
i
s
t
e
n
 
t
o
 
a

w
i
d
e
 
v
a
r
i
e
t
y
 
o
f
 
n
a
r
r
a
t
i
v
e
s

t
o
 
d
e
t
e
r
m
i
n
e
 
h
o
w
 
v
a
r
i
o
u
s

a
u
t
h
o
r
s
 
t
r
e
a
t
 
t
h
e
 
s
a
m
e

t
h
e
m
e
 
i
n
 
d
i
f
f
e
r
e
n
t
 
f
o
r
m
s
.

C
o
n
s
i
d
e
r
 
t
h
e
 
f
o
l
l
o
w
i
n
g
 
p
r
o
-

t
o
t
y
p
e
 
q
u
e
s
t
i
o
n
s
 
t
o
 
d
i
s
-

c
o
v
e
r
 
t
h
e
 
t
h
e
m
e
:

W
h
a
t
 
i
s

t
h
e
 
s
e
t
t
i
n
g
,
 
i
n
 
t
i
m
e
 
a
n
d

p
l
a
c
e
,
 
o
f
 
t
h
e
 
s
t
o
r
y
?

W
h
a
t

p
r
o
b
l
e
m
 
d
o
e
s
 
t
h
e
 
c
h
a
r
a
c
t
e
r

f
a
c
e
?

H
o
w
 
i
s
 
t
h
e
 
p
r
o
b
l
e
m

w
o
r
k
e
d
 
o
u
t
 
i
n
 
t
h
e
 
a
c
t
i
o
n
s

o
f
 
t
h
e
 
p
l
o
t
?

W
h
a
t
 
i
s
 
t
h
e

f
i
n
a
l
 
r
e
s
o
l
u
t
i
o
n
 
o
f
 
t
h
e
 
c
o
n

f
l
i
c
t
 
f
o
r
 
t
h
e
 
c
e
n
t
r
a
l
 
c
h
a
r
-

a
c
t
e
r
?

W
i
t
h
 
w
h
a
t
 
g
e
n
e
r
a
l

:
r
e
c
A
g
 
h
u
m
a
n
 
e
x
p
e
r
i
e
n
c
e

d
o
e
s
 
t
h
e
 
s
t
o
r
y
 
d
e
a
l
?
 
W
h
a
t

p
a
r
t
i
c
u
l
a
r
 
a
s
p
e
c
t
 
o
f
 
t
h
e

g
e
n
e
r
a
l
 
e
x
p
e
r
i
e
n
c
e
 
s
e
e
m
s

m
o
s
t
 
s
i
g
n
i
f
i
c
a
n
t
?

A
f
t
e
r
 
r
e
a
d
i
n
g
 
o
r
 
v
i
e
w
i
n
g

t
w
o
 
v
e
r
s
i
o
n
s
 
o
f
 
a
 
s
i
n
g
l
e

n
a
r
r
a
t
i
v
e
 
i
n
 
t
w
o
 
d
i
f
f
e
r
e
n
t

m
e
d
i
a
,
 
d
i
s
c
u
s
s
 
t
h
e
 
c
h
a
n
g
e
s

m
a
d
e
 
i
n
 
a
d
a
p
t
i
n
g
 
f
r
o
m
 
o
r
e

f
o
r
m
 
t
o
 
t
h
e
 
o
t
h
e
r
.

P
e
r
f
o
r
m
a
n
c
e
 
G
o
a
l
s
:

t
h
e
 
s
t
u
d
e
n
t
 
s
h
o
u
l
d

d
e
m
o
n
s
t
r
a
t
e
 
t
h
e
 
a
b
i
l
i
t
y
 
t
o
:

R
e
s
o
u
r
c
e
s

*
-
-
A
n
s
w
e
r
 
t
h
e
 
p
r
o
t
o
t
y
p
e
 
q
u
e
s
t
i
o
n
s
 
t
o
 
d
i
s
-

c
o
v
e
r
 
t
h
e
 
g
e
n
e
r
a
l
 
t
h
e
m
e
 
o
f
 
a
 
w
o
r
k

*
-
-
S
t
a
t
e
 
t
h
e
 
g
e
n
e
r
a
l
 
t
h
e
m
e
 
o
r
 
t
h
e
m
e
s
 
i
n
 
a

s
e
n
t
e
n
c
e

*
-
-
S
t
a
t
e
 
h
o
w
 
t
h
e
 
p
l
o
t
,
 
c
h
a
r
a
c
t
e
r
i
z
a
t
i
o
n
,

t
o
n
e
,
 
s
e
t
t
i
n
g
,
 
a
n
d
/
o
r
 
p
o
i
n
t
 
o
f
 
v
i
e
w

c
o
n
t
r
i
b
u
t
e
 
t
o
 
t
h
e
 
d
e
v
e
l
o
p
m
e
n
t
 
o
f

t
h
e
m
e
s

*
-
-
E
n
u
m
e
r
a
t
e
 
t
h
e
 
s
i
i
f
f
e
r
e
n
c
e
s
 
a
n
d
 
s
i
m
i
l
a
r

i
t
i
e
s
 
o
f
 
c
h
a
r
i
c
t
e
r
i
z
a
t
i
o
n
,
 
p
l
o
t
,

s
e
t
t
i
n
g
,
 
d
i
a
l
o
g
u
e
 
i
n
 
t
h
e
 
t
w
o
 
v
e
r
s
i
o
n
s

*
-
-
E
X
p
l
a
i
n
 
w
h
y
 
c
e
r
t
a
i
n
 
e
l
e
m
e
n
t
s
 
m
i
g
h
t

h
a
v
e
 
b
e
e
n
 
i
n
c
l
u
d
e
d
,
 
d
e
l
e
t
e
d
,
 
o
r
 
a
l
-

t
e
r
e
d
 
i
n
 
t
h
e
 
s
e
c
o
n
d
 
v
e
r
s
i
o
n

N
o
t
e
 
t
o
 
t
e
a
c
h
e
r
:

L
i
s
t

r
e
f
e
r
e
n
c
e
s
 
t
o
 
s
p
e
c
i
f
i
c

a
c
t
i
v
i
t
i
e
s
 
i
n
 
t
h
e
 
r
e
s
o
u
r
c
e

b
u
l
l
e
t
i
n
 
f
o
r
 
t
h
i
s
 
g
r
a
d
e

l
e
v
e
l
.
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I
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R
P
R
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T
I
N
G

I
n
s
t
r
u
c
t
i
o
n
a
l

O
b
j
e
c
t
i
v
e
s

B
a
s
i
c
 
E
x
p
e
r
i
e
n
c
e
s

P
e
r
f
o
r
m
a
n
c
e
 
G
o
a
l
s
:

t
h
e
 
s
t
u
d
e
n
t
 
s
h
o
u
l
d

d
e
m
o
n
s
t
r
a
t
e
 
t
h
e
 
a
b
i
l
i
t
y
 
t
o
:

R
e
s
o
u
r
c
e
s

I
N
T
E
R
P
R
E
T
I
N
G

P
O
E
T
R
Y

8
.
 
T
o
 
d
e
t
e
r
m
i
n
e

h
o
w
 
t
h
e
 
p
o
e
t

e
l
i
c
i
t
s
 
s
e
n
-

s
o
r
y
 
r
e
s
p
o
n
s
e
s

t
h
r
o
u
g
h
 
t
h
e

u
s
e
 
o
f
 
i
m
a
g
e
r
y

a
n
d
 
o
t
h
e
r

d
e
v
i
c
e
s

9
.
 
T
o
 
d
i
s
c
o
v
e
r

t
h
e
 
f
u
n
c
t
i
o
n

o
f
 
c
o
n
n
o
t
a
t
i
o
n

i
n
 
t
r
a
n
s
-

m
i
t
t
i
n
g
 
t
h
e

"
m
e
a
n
i
n
g
s
"
 
o
r

f
e
e
l
i
n
g
s
 
o
f
 
a

p
o
e
m

F
R
E
E
 
R
E
A
D
I
N
G

1
0
.
 
T
o
 
d
e
v
o
t
e
 
s
o
m
e

t
i
m
e
,
 
a
t
 
h
o
m
e

a
n
d
 
i
n

s
c
h
o
o
l
,
 
t
o

i
n
d
i
v
i
d
u
a
l
l
y

c
h
o
s
e
n
 
r
e
a
d
i
n
g

w
i
t
h
 
t
h
e
 
u
l
t
i
-

m
a
t
e
 
p
u
r
p
o
s
e

o
f
 
c
u
l
t
i
v
a
t
i
n
g

r
e
a
d
i
n
g
 
a
s
 
a

p
e
r
s
o
n
a
l
 
h
a
b
i
t

R
e
a
d
 
a
 
v
a
r
i
e
t
y
 
o
f
 
l
y
r
i
c

p
o
e
m
s
 
t
o
 
l
o
c
a
t
e
 
s
e
n
s
o
r
y

i
m
a
g
e
s
 
a
n
d
 
t
o
 
d
e
t
e
r
m
i
n
e

h
o
w
 
t
h
e
 
p
o
e
t
 
c
r
e
a
t
e
s

t
h
e
s
e
 
i
m
a
g
e
s
.

R
e
a
d
 
a
 
v
a
r
i
e
t
y
 
o
f
 
l
y
r
i
c

p
o
e
m
s
 
a
n
d
 
s
h
a
r
e
-
-
b
a
s
e
d
 
o
n

c
o
n
n
o
t
a
t
i
v
e
 
a
s
s
o
c
i
a
t
i
o
n
s
-
 
-

i
n
d
i
v
i
d
u
a
l
 
i
n
t
e
r
p
r
e
t
a
t
i
o
n
s

(
e
i
t
h
e
r
 
i
n
 
s
m
a
l
l
 
g
r
o
u
p
s

o
r
 
i
n
 
c
l
a
s
s
)
.

R
e
a
d
 
p
e
r
s
o
n
a
l
l
y
 
s
e
l
e
c
t
e
d

m
a
t
e
r
i
a
l
 
f
o
r
 
p
l
e
a
s
u
r
e
 
o
r

i
n
f
o
r
m
a
t
i
o
n
 
o
r
 
a
n
y
 
o
t
h
e
r

p
u
r
p
o
s
e
.

*
-
-
S
e
l
e
c
t
 
t
h
e
 
s
t
a
t
e
m
e
n
t
s
 
o
r
 
w
o
r
d
s
 
t
h
a
t

c
r
e
a
t
e
 
s
e
n
s
o
r
y
 
i
m
a
g
e
s

*
-
-
E
n
u
m
e
r
a
t
e
 
t
h
e
 
s
e
n
s
e
s
 
a
p
p
e
a
l
e
d
 
t
o
 
b
y

t
h
e
 
i
m
a
g
e
r
y

-
-
S
t
a
t
e
 
t
h
e
 
m
e
t
h
o
d
s
 
u
s
e
d
 
b
y
 
t
h
e
 
p
o
e
t
 
t
o

c
r
e
a
t
e
 
s
e
n
s
o
r
y
 
i
m
a
g
e
s
:

d
i
r
e
c
t
 
s
t
a
t
e
-

m
e
n
t
s
,
 
c
o
n
n
o
t
a
t
i
v
e
 
w
o
r
d
s
,
 
c
o
m
p
a
r
i
s
o
n
s

(
f
i
g
u
r
e
s
 
o
f
 
s
p
e
e
c
h
)
,
 
r
h
y
t
h
m
,
 
a
n
d

o
t
h
e
r
 
s
o
u
n
d
 
d
e
v
i
c
e
s

*
-
-
I
d
e
n
t
i
f
y
 
t
h
e
 
p
o
s
s
i
b
l
e
 
c
o
n
n
o
t
a
t
i
o
n
s
 
o
f

w
o
r
d
s
 
t
h
a
t
 
c
o
n
v
e
y
 
a
 
c
e
r
t
a
i
n
 
m
o
o
d
 
o
r

i
d
e
a
 
o
f
 
a
 
p
o
e
m

-
-
I
s
o
l
a
t
e
 
s
p
e
c
i
f
i
c
 
s
y
m
b
o
l
s

*
-
-
P
a
r
a
p
h
r
a
s
e
 
a
t
 
l
e
a
s
t
 
t
w
o
 
l
e
v
e
l
s
 
o
f

m
e
a
n
i
n
g
 
i
n
 
a
 
p
o
e
m

*
-
-
 
E
x
p
l
a
i
n
 
r
e
a
s
o
n
s
 
f
o
r
 
a
r
r
i
v
i
n
g
 
a
t
 
a

p
a
r
t
i
c
u
l
a
r
 
i
n
t
e
r
p
r
e
t
a
t
i
o
n

*
-
-
 
S
e
l
e
c
t
 
r
e
a
d
i
n
g
 
m
a
t
e
r
i
a
l
s
 
t
h
a
t
 
a
p
p
e
a
l
s

t
o
 
o
w
n
 
i
n
t
e
r
e
s
t

*
-
-
S
h
a
r
e
 
p
e
r
s
o
n
a
l
 
r
e
s
p
o
n
s
e
s
 
w
i
t
h
 
o
t
h
e
r
s

N
o
t
e
 
t
o
 
t
e
a
c
h
e
r
:

L
i
s
t

r
e
f
e
r
e
n
c
e
s
 
t
o
 
s
p
e
c
i
f
i
c

a
c
t
i
v
i
t
i
e
s
 
i
n
 
t
h
e
 
r
e
s
o
u
r
c
e

b
u
l
l
e
t
i
n
 
f
o
r
 
t
h
i
s
 
g
r
a
d
e

l
e
v
e
l
.

C
o
m
m
e
n
t
s

R
e
l
a
t
e
 
t
o
 
C
o
m
p
o
s
i
n
g

A
c
t
i
v
i
t
y
 
9

C
o
n
t
i
n
u
i
n
g
 
A
c
t
i
v
i
t
y
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L
A
N
G
U
A
G
E

I
n
s
t
r
u
c
t
i
o
n
a
l

O
b
j
e
c
t
i
v
e
s

T
H
E
 
N
A
T
U
R
E
 
O
F

L
A
N
G
U
A
G
E
 
A
N
D

C
O
M
M
U
N
I
C
A
T
I
O
N

1
.
 
T
o
 
r
e
c
o
g
n
i
z
e

t
h
e
 
v
a
r
i
o
u
s

t
y
p
e
s
 
o
f
 
f
i
g
u
r
-

a
t
i
v
e
 
l
a
n
g
u
a
g
e

i
n
 
d
i
s
c
o
u
r
s
e

a
n
d
 
e
x
p
l
a
i
n
 
t
h
e

u
s
e
 
o
f
 
f
i
g
u
r
a
-

t
i
v
e
 
l
a
n
g
u
a
g
e

i
n
 
r
e
l
a
t
i
n
g
 
a
n

e
x
p
e
r
i
e
n
c
e
 
o
r

i
d
e
a
 
m
o
r
e
 
v
i
v
-

i
d
l
y

2
.
 
T
o
 
u
n
d
e
r
s
t
a
n
d

t
h
a
t
 
a
l
l
 
f
i
g
-

u
r
a
t
i
v
e
 
l
a
n
-

g
u
a
g
e
 
i
s
 
b
a
s
e
d

a
n
 
c
o
m
p
a
r
i
s
o
n
s

o
f
 
e
s
s
e
n
t
i
a
l
l
y

d
i
s
s
i
m
i
l
a
r

i
t
e
m
s

B
a
s
i
c
 
E
x
p
e
r
i
e
n
c
e
s

A
n
a
l
y
z
e
 
e
x
a
m
p
l
e
s
 
o
f
 
f
i
g
u
r
a
t
i
v
e

l
a
n
g
u
a
g
e
 
i
n
 
w
r
i
t
t
e
n
 
o
r
 
s
p
o
k
e
n

d
i
s
c
o
u
r
s
e
 
t
o
 
d
e
t
e
r
m
i
n
e
 
t
h
e
 
n
a
-

t
u
r
e
,
 
p
u
r
p
o
s
e
s
,
 
a
n
d
 
t
y
p
e
s
 
o
f

f
i
g
u
r
a
t
i
v
e
 
l
a
n
g
u
a
g
e
.

I
d
e
n
t
i
f
y
 
i
n
 
a
 
l
i
s
t
 
o
f
 
"
f
i
g
u
r
e
s

o
f
 
s
p
e
e
c
h
"
 
(
i
n
 
c
o
n
t
e
x
t
)
 
s
u
p
p
l
i
e
d

b
y
 
t
h
e
 
t
e
a
c
h
e
r
 
(
1
)
 
t
h
e
 
i
t
e
m
s
 
b
e
-

i
n
g
 
c
o
m
p
a
r
e
d
 
e
i
t
h
e
r
 
d
i
r
e
c
t
l
y
 
o
r

b
y
 
i
n
f
e
r
e
n
c
e
;
 
(
2
)
 
t
h
e
 
s
i
n
g
l
e
 
e
l
e
-

m
e
n
t
 
o
f
 
s
i
m
i
l
a
r
i
t
y
 
t
h
a
t
 
m
a
k
e
s

t
h
e
m
 
c
o
m
p
a
r
a
b
l
e
;
 
a
n
d
 
(
3
)
 
t
h
e

a
c
t
u
a
l
 
d
i
f
f
e
r
e
n
c
e
s
 
"
i
n
 
r
e
a
l
 
l
i
f
e
'

b
e
t
w
e
e
n
 
t
h
e
 
t
w
o
 
i
t
e
m
s
.

P
e
r
f
o
r
m
a
n
c
e
 
G
o
a
l
s
:

t
h
e
 
s
t
u
d
e
n
t

s
h
o
u
l
d
 
d
e
m
o
n
s
t
r
a
t
e
 
t
h
e
 
a
b
i
l
i
t
y
 
t
o
:

*
-
-
D
i
s
t
i
n
g
u
i
s
h
 
t
h
e
 
b
a
s
i
c
 
t
y
p
e
s
 
o
f

f
i
g
u
r
a
t
i
v
e
 
l
a
n
g
u
a
g
e
 
(
s
i
m
i
l
e
,
 
m
e
t
a
-

p
h
o
r
,
 
p
e
r
s
o
n
i
f
i
c
a
t
i
o
n
)

-
-
U
n
d
e
r
l
i
n
e
 
f
i
g
u
r
a
t
i
v
e
 
l
a
n
g
u
a
g
e

t
h
a
t
 
a
i
d
s
 
u
n
d
e
r
s
t
a
n
d
i
n
g
 
o
f
 
a
 
c
o
m
-

p
l
e
x
 
i
d
e
a
 
a
n
d
/
o
r
 
a
d
d
s
 
a
r
t
i
s
t
i
c

f
l
a
v
o
r

*
-
-
N
a
m
e
 
t
h
e
 
t
w
o
 
i
t
e
m
s
 
b
e
i
n
g
 
c
o
m
p
a
r
e
d

a
n
d
 
i
d
e
n
t
i
f
y
 
t
h
e
 
c
o
m
m
o
n
 
e
l
e
m
e
n
t

t
h
a
t
 
f
o
r
m
s
 
t
h
e
 
b
a
s
i
s
 
o
f
 
t
h
e
 
c
o
m
-

p
a
r
i
s
o
n

*
-
-
L
i
s
t
 
s
o
m
e
 
q
u
a
l
i
t
i
e
s
 
o
f
 
t
h
e
 
o
b
j
e
c
t
s

t
h
a
t
 
a
r
e
 
d
i
s
s
i
m
i
l
a
r

-
-
E
x
p
l
a
i
n
 
h
o
w
 
t
h
e
 
u
n
d
e
r
l
y
i
n
g
 
d
i
s
-

s
i
m
i
l
a
r
i
t
y
 
c
r
e
a
t
e
s
 
t
h
e
 
d
r
a
m
a
t
i
c
 
o
r

"
o
r
i
g
i
n
a
l
"
 
e
f
f
e
c
t
 
o
f
 
t
h
e
 
f
i
g
u
r
e

o
f
 
s
p
e
e
c
h

R
e
s
o
u
r
c
e
s

M
a
t
e
r
i
a
l
s

N
e
w
 
D
i
r
e
c
t
i
o
n
s
 
i
n
 
E
n
g
l
i
s
h
 
7

A
n
d
e
r
s
o
n
 
(
l
2
7
-
1
5
3
)

T
h
e
 
D
y
n
a
m
i
c
s
 
o
f
 
L
a
n
g
u
a
g
e
 
1

G
l
a
t
t
h
o
r
n
 
(
2
6
5
-
2
7
2
)

C
o
m
m
e
n
t
s

R
e
l
a
t
e
 
t
o
 
C
o
m
p
o
s
i
n
g

A
c
t
i
v
i
t
i
e
s
 
8
 
a
n
d
 
9

C
o
m
m
e
n
t
s

U
s
e
 
t
h
e
 
s
a
m
e
 
m
a
t
e
r
i
a
l
s
 
a
s

l
i
s
t
e
d
 
f
o
r
 
L
a
n
g
u
a
g
e

A
c
t
i
v
i
t
y
 
1
,
 
a
s
 
w
e
l
l
 
a
s

t
e
a
c
h
e
r
 
-
 
c
o
n
s
t
r
u
c
t
e
d
 
e
x
-

e
r
c
i
s
e
s
 
b
a
s
e
d
 
a
n
 
s
t
u
d
e
n
t

n
e
e
d
s
.
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L
A
N
G
U
A
G
E

I
n
s
t
r
u
c
t
i
o
n
a
l

O
b
j
e
c
t
i
v
e
s

S
T
R
U
C
T
U
R
E
 
O
F
 
T
H
E

L
A
N
G
U
A
G
E

B
a
s
i
c
 
E
x
p
e
r
i
e
n
c
e
s

P
e
r
f
o
r
m
a
n
c
e
 
G
o
a
l
s
:
 
t
h
e
 
s
t
u
d
e
n
t

s
h
o
u
l
d
 
d
e
m
o
n
s
t
r
a
t
e
 
t
h
e
 
a
b
i
l
i
t
y
 
t
o
:

R
e
s
o
u
r
c
e
s

3
.
 
T
o
 
r
e
a
l
i
z
e
 
t
h
e

i
n
f
i
n
i
t
e
 
n
u
m
b
e
r

a
n
d
 
v
a
r
i
e
d
 
n
a
-

t
u
r
e
 
o
f
 
s
e
n
-

t
e
n
c
e
s
 
t
h
a
t
 
c
a
n

b
e
 
g
e
n
e
r
a
t
e
d

f
r
o
m
 
b
a
s
i
c
 
s
e
n
-

t
e
n
c
e
 
p
a
t
t
e
r
n
s

O

C
o
m
p
l
e
t
e
 
a
 
s
e
r
i
e
s
 
o
f
 
s
e
n
t
e
n
c
e

m
a
n
i
p
u
l
a
t
i
o
n
 
e
x
e
r
c
i
s
e
s
 
L
a
s
e
d
 
o
f

r
e
v
i
s
i
o
n
 
o
f
 
y
o
u
r
 
o
w
n
'
 
w
r
i
t
i
n
g
.

U
s
e
 
t
e
x
t
b
o
o
k
 
o
r
 
t
e
a
c
h
e
r
-
s
u
p
p
l
i
e
d

e
x
e
r
c
i
s
e
s
 
t
o
 
p
r
a
c
t
i
c
e
 
s
p
e
c
i
f
i
c

m
a
n
i
p
u
l
a
t
i
v
e
 
d
e
v
i
c
e
s
 
o
r
 
t
e
c
h
-

n
i
q
u
e
s
.

*
-
-
I
d
e
n
t
i
f
y
 
t
h
e
 
b
a
s
i
c
 
s
e
n
t
e
n
c
e
 
p
a
t
-

t
e
r
n
(
s
)
 
i
n
 
s
e
n
t
e
n
c
e
s
 
s
u
p
p
l
i
e
d
 
b
y

t
h
e
 
t
e
a
c
h
e
r

-
-
R
e
-
p
o
s
i
t
i
o
n
 
a
n
y
 
m
o
v
e
a
b
l
e
 
e
l
e
m
e
n
t
s

i
n
 
s
e
n
t
e
n
c
e
s
 
s
e
l
e
c
t
e
d
 
b
y
 
t
h
e

t
e
a
c
h
e
r

*
-
-
E
x
p
a
n
d
 
s
e
n
t
e
n
c
e
 
p
a
t
t
e
r
n
s
 
t
h
r
o
u
g
h

t
h
e
 
u
s
e
 
o
f
 
s
i
n
g
l
e
 
'
f
i
o
r
d
,
 
p
h
r
a
s
e
,

.

a
n
d
 
c
l
a
u
s
e
 
m
o
d
i
f
i
e
r
s

*
-
-
T
r
a
n
s
f
o
r
m
 
s
e
n
t
e
n
c
e
s
 
i
n
t
o
 
q
u
e
s
t
i
o
n
s

r
e
q
u
e
s
t
s
,
 
i
n
v
e
r
t
e
d
 
s
t
a
t
e
m
e
n
t
s
,
 
a
n
d

t
h
e
 
p
a
s
s
k
v
e
 
v
o
i
c
e

-
-
C
l
a
s
s
i
f
y
 
t
h
e
 
e
x
p
a
n
d
e
d
 
s
e
n
t
e
n
c
e

(
s
i
m
p
l
e
,
 
c
o
m
p
o
u
n
d
,
 
c
o
m
p
l
e
x
)

M
a
t
e
r
i
a
l
s

O
u
r
 
L
a
n
g
u
a
g
e
 
T
o
d
a
y
 
8

T
h
e
 
E
x
p
a
n
d
e
d
 
S
e
n
t
e
n
c
e
:

C
o
o
r
d
i
n
a
t
i
o
n
 
(
8
6
-
8
)
;

S
u
b
o
r
d
i
n
a
t
i
o
n
 
(
8
9
-
9
2
)

T
r
a
n
s
f
o
r
m
a
t
i
o
n
s
:

Q
u
e
s
t
i
o
n
 
(
6
8
)
;
 
I
n
v
e
r
s
i
o
n

(
6
9
-
7
0
)
;
 
R
e
q
u
e
s
t
s
 
(
7
2
)

M
o
d
e
r
n
 
G
r
a
m
m
a
r
 
a
n
d

C
o
m
p
o
s
i
t
i
o
n
 
1

T
h
e
 
E
x
p
a
n
d
e
d
 
S
e
n
t
e
n
c
e
:

C
o
o
r
d
i
n
a
t
i
o
n
 
(
1
3
9
-
4
2
,

1
5
8
-
7
0
)

T
r
a
n
s
f
o
r
m
a
t
i
o
n
s
:

I
n
v
e
r
s
i
o
n
 
(
4
6
-
7
)
;
 
Q
u
e
s
t
i
o
n

(
4
7
-
8
)
;
 
P
a
s
s
i
v
e
 
(
1
0
1
-
2
)

T
h
e
 
D
y
n
a
m
i
c
s
 
o
f
 
L
a
n
g
u
a
i
N

T
h
e
 
E
x
p
a
n
d
e
d
 
S
e
n
t
e
n
c
e
:

(
1
9
3
-
2
0
5
,
 
2
0
7
-
2
1
,
 
2
3
5
-
4
5
)

C
o
m
p
o
s
i
t
i
o
n
s
 
M
o
d
e
l
s
 
a
n
d

E
x
e
r
c
i
s
e
s
 
9

D
i
m
e
n
s
i
o
n
s

"
U
s
a
g
e
"
 
(
9
5
-
1
0
4
)
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L
A
N
G
U
A
G
E

I
n
s
t
r
u
c
t
i
o
n
a
l

O
b
j
e
c
t
i
v
e
s

B
a
s
i
c
 
E
x
p
e
r
i
e
n
c
e
s

P
e
r
f
o
r
m
a
n
c
e
 
G
o
a
l
s
:

t
h
e
 
s
t
u
d
e
n
t

s
h
o
u
l
d
 
d
e
m
o
n
s
t
r
a
t
e
 
'
a
l
e
 
a
b
i
l
i
t
y
 
t
o
t

R
e
s
o
u
r
c
e
s

L
.
 
T
o
 
l
e
a
r
n
 
a
N
-
-
-
1
-
-
-

g
r
a
p
h
i
c
 
s
y
s
t
e
m

f
o
r
 
i
n
d
i
c
a
t
i
n
g

t
h
e
 
v
a
r
i
o
u
s
 
i
n
-

t
o
n
a
t
i
o
n
 
p
a
t
-

t
e
r
n
s
 
f
o
r
 
E
n
g
-

l
i
s
h
 
s
e
n
t
e
n
c
e
s

o
f
 
d
i
f
f
e
r
e
n
t

t
y
p
e
s
 
a
n
d
 
t
o

p
r
a
c
t
i
c
e
 
t
h
i
s

s
y
s
t
e
m
 
(
o
r
 
s
y
s
-

t
e
m
s
)
 
b
y
 
s
u
p
e
r
-

i
m
p
o
s
i
n
g
 
t
h
e
m

o
n
 
w
r
i
t
t
e
n
 
s
e
n
-

t
e
n
c
e
s
 
t
h
a
t
 
m
a
y

b
e
 
s
u
b
j
e
c
t
 
t
o

v
a
r
y
i
n
g
 
o
r
a
l

i
n
t
e
r
p
r
e
t
a
t
i
o
n
s

a
n
d
 
i
n
t
o
n
a
t
i
o
n

p
a
t
t
e
r
n
s

P
r
a
c
t
i
c
e
 
r
e
a
d
i
n
g
 
a
l
o
u
d
 
s
e
n
t
e
n
c
e
s

r
e
w
r
i
t
t
e
n
 
i
n
 
a
 
n
u
m
b
e
r
 
o
f
 
d
i
f
f
e
r
-

e
n
t
 
w
a
y
s
,
 
a
n
d
 
p
l
a
c
e
 
o
v
e
r
 
t
h
e
 
d
i
f

f
e
r
e
n
t
 
w
r
i
t
t
e
n
 
s
e
n
t
e
n
c
e
s
 
a
n
 
a
p
-

p
r
o
p
r
i
a
t
e
 
d
i
a
g
r
a
m
m
a
t
i
c
 
r
e
n
d
e
r
i
n
g

o
f
 
t
h
e
 
p
i
t
c
h
,
 
s
t
r
e
s
s
,
 
a
n
d
 
j
u
n
c
-

t
u
r
e
 
t
h
a
t
 
m
i
g
h
t
 
b
e
 
u
s
e
d
 
i
n
 
o
r
a
l

i
n
t
e
r
p
r
e
t
a
t
i
o
n
s
 
o
f
 
t
h
o
s
e
 
s
e
n
-

t
e
n
c
e
s
.

U
s
e
 
i
n
t
o
n
a
t
i
o
n
 
c
l
u
e
s
 
t
o

t
h
e
 
r
e
-
a
r
r
a
n
g
e
m
e
n
t
 
o
f
 
s
e
n
t
e
n
c
e

w
o
r
d
 
g
r
o
u
p
s
 
f
o
r
 
c
l
a
r
i
t
y
 
a
n
d
/
o
r

e
m
p
h
a
s
i
s
 
o
f
 
r
e
v
i
s
i
o
n
 
o
f
 
y
o
u
r

o
w
n
 
w
r
i
t
i
n
g
.

*
-
-
S
e
l
e
c
t
 
a
p
p
r
o
p
r
i
a
t
e
 
s
y
m
b
o
l
s
 
t
o
 
i
n
-

d
i
c
a
t
e
 
p
i
t
c
h
,
 
s
t
r
e
s
s
,
 
a
n
d
 
j
u
n
c
t
u
r
e

i
n
 
s
e
n
t
e
n
c
e
s

-
-
R
e
v
i
s
e
 
o
n
e
'
s
 
o
w
n
 
w
r
i
t
i
n
g
 
u
s
i
n
g

i
n
t
o
n
a
t
i
o
n
 
c
l
u
e
s
 
t
o
 
a
c
h
i
e
v
e
 
c
l
a
r
-

i
t
y
 
a
n
d
/
o
r
 
e
m
p
h
a
s
i
s

M
a
t
e
r
i
a
l
s

f
e
r
n
 
G
r
a
m
m
a
r
 
a
n
d

C
o
m
p
o
s
i
t
i
o
n
 
1
,
 
C
o
n
l
i
n
-

H
e
r
m
a
n
 
(
1
7
5
-
1
8
6
)
 
a
n
d

o
t
h
e
r
 
c
l
a
s
s
r
o
o
m
 
r
e
f
e
r
-

e
n
c
e
s

T
e
a
c
h
e
r
-
c
o
n
s
t
r
u
c
t
e
d

e
x
e
r
c
i
s
e
s
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L
A
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E

I
n
s
t
r
u
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t
i
o
n
a
l

O
b
j
e
c
t
i
v
e
s

B
a
s
i
c
 
E
x
p
e
r
i
e
n
c
e
s

L
A
N
G
U
A
G
E
 
V
A
R
I
A
-

T
I
O
N
S
 
A
N
D
 
C
H
O
I
C
E
S

5
.
 
T
o
 
r
e
c
o
g
n
i
z
e

t
h
e
.
 
d
i
f
f
e
r
e
n
c
e

b
e
t
w
e
e
n
 
s
t
a
n
-

d
a
r
d
 
a
n
d
 
n
o
n
-

s
t
a
n
d
a
r
d
 
f
o
r
m
s

o
f
 
E
n
g
l
i
s
h
 
a
n
d

t
h
e
 
s
i
t
u
a
t
i
o
n
s

i
n
 
w
h
i
c
h
 
t
h
e
s
e

f
o
r
m
s
 
h
a
v
e
 
p
e
r
-

s
o
n
a
l
 
a
n
d

s
o
c
i
a
l
 
r
e
l
e
-

v
a
n
c
e

O
a,

P
r
a
c
t
i
c
e
 
c
h
o
o
s
i
n
g
 
f
r
o
m
 
m
a
n
y
 
o
p
-

t
i
o
n
s
 
a
c
c
e
p
t
a
b
l
e
 
s
t
a
n
d
a
r
d
 
g
r
a
m
-

m
a
t
i
c
a
l
 
E
n
g
l
i
s
h
 
c
o
n
s
t
r
u
c
t
i
o
n
s
.

O
R

S
u
r
v
e
y
 
a
n
d
 
g
i
v
e
 
e
x
a
m
p
l
e
s
 
o
f
 
t
h
e

s
o
c
i
a
l
 
s
i
t
u
a
t
i
o
n
s
 
i
n
 
w
h
i
c
h

s
t
a
n
d
a
r
d
 
a
n
d
 
n
o
n
-
s
t
a
n
d
a
r
d
 
f
o
r
m
s

o
f
 
E
n
g
l
i
s
h
 
a
r
e
 
u
s
e
d
.

P
e
r
f
o
r
m
a
n
c
e
 
G
o
a
l
s
:

t
h
e
 
s
t
u
d
e
n
t

,
s
h
o
u
l
d
 
d
e
m
o
n
s
t
r
a
t
e
 
t
h
e
 
a
b
i
l
i
t
y
 
t
o
:

R
e
s
o
u
r
c
e
s

0
-
-
 
S
u
c
c
e
s
s
f
u
l
l
y
 
c
o
m
p
l
e
t
e
 
e
x
e
r
c
i
s
e
s

o
n
 
s
t
a
n
d
a
r
d
 
u
s
a
g
e
 
i
n
v
o
l
v
i
n
g

v
e
r
b
s
,

p
r
o
n
o
u
n
s
,
 
a
n
d
 
m
o
d
i
f
i
e
r
s
,
 
s
u
c
h
 
a
s
:

V
E
R
B
S
:

t
e
n
s
e
 
s
h
i
f
t
,
 
i
r
r
e
g
u
l
a
r

f
o
r
m
s

P
R
O
N
O
U
N
S
:

a
g
r
e
e
m
e
n
t
,
 
c
a
s
e

M
O
D
I
F
I
E
R
S
:

c
o
m
p
a
r
i
s
o
n
,
 
d
o
u
b
l
e

n
e
g
a
t
i
v
e
s
,
 
m
i
s
p
l
a
c
e
d
 
m
o
d
i
f
i
e
r
s

C
A
U
T
I
O
N
:
,
 
U
s
a
g
e
 
d
r
i
l
l
s
 
s
h
o
u
l
d
 
b
e

o
r
a
l
 
w
h
e
n
 
a
p
p
r
o
p
r
i
a
t
e
 
a
n
d
 
o
f
f
e
r
e
d

o
n
l
y
 
t
o
 
t
h
o
s
e
 
s
t
u
d
e
n
t
s
 
w
h
o
s
e
 
n
e
e
d

h
a
s
 
b
e
e
n
 
d
e
m
o
n
s
t
r
a
t
e
d
 
t
h
r
o
u
g
h
 
o
r
a
l

a
n
d
 
w
r
i
t
t
e
n
 
d
i
a
g
n
o
s
i
s

-
-
I
d
e
n
t
i
f
y
 
a
n
d
 
c
o
r
r
e
c
t
 
n
o
n
-
s
t
a
n
d
a
r
d

u
s
a
g
e
 
i
n
 
h
i
s
 
o
w
n
 
l
a
h
g
u
a
g
e
 
c
h
o
i
c
e
s

-
-
I
d
e
n
t
i
f
y
 
t
h
e
 
s
o
c
i
a
l
 
s
i
t
u
a
t
i
o
n
s
 
i
n

w
h
i
c
h
 
s
t
a
n
d
a
r
d
 
a
n
d
 
n
o
n
-
s
t
a
n
d
a
r
d

f
o
r
m
s
 
o
f
 
E
n
g
l
i
s
h
 
a
r
e
 
c
o
m
m
o
n
l
y
 
u
s
e
d

*
-
-
C
o
m
p
l
e
t
e
 
o
r
a
l
 
a
n
d
 
w
r
i
t
t
e
n
 
t
e
a
c
h
e
r
-

d
e
v
i
s
e
d
 
a
s
s
i
g
n
m
e
n
t
s
 
t
h
a
t
 
i
l
l
u
s
-

t
r
a
t
e
 
t
h
e
 
a
p
p
r
o
p
r
i
a
t
e
 
u
s
e
 
o
f
 
f
o
r
-

m
a
l
 
a
n
d
 
i
n
f
o
r
m
a
l
 
l
a
n
g
u
a
g
e

"
L
a
n
g
u
a
g
i
'
C
h
o
i
c
e
s
 
i
n

E
v
e
r
y
d
a
y
 
L
i
f
e
"

M
a
t
e
r
i
a
l
s

M
o
d
e
r
n
 
G
r
a
m
m
a
r
 
a
n
d

C
o
m
p
o
s
i
t
i
o
n
 
1

U
s
a
g
e
:

V
e
r
b
s
 
(
7
4
-
9
6
,

1
0
0
-
1
)
;
 
P
r
o
n
o
u
n
s
 
(
1
4
4
.
-

1
4
8
)
;
 
M
o
d
i
f
i
e
r
s
 
(
1
0
8
-

1
1
0
,
 
1
2
3
-
4
,
 
1
3
0
)

D
y
n
a
m
i
c
s
 
o
f
 
L
a
n
g
u
a
g
e
 
1

U
s
a
g
e
:

V
e
r
b
s
 
(
1
5
1
 
-
3
,

1
7
2
-
5
)
;
 
P
r
o
n
o
u
n
s
 
(
1
5
1
1
-

1
5
6
,
 
1
7
9
-
8
0
)
;
 
H
a
n
d
b
o
o
k

(
3
2
2
-
5
)

T
h
e
 
U
s
e
s
 
o
f
 
L
a
n
g
u
a
g
e

S
o
c
i
a
l
 
s
i
t
u
a
t
i
o
n
s
 
i
n

w
h
i
c
h
 
s
t
a
n
d
a
r
d
 
a
n
d
 
n
o
n
-

s
t
a
n
d
a
r
d
 
f
o
r
m
s
 
a
r
e
 
u
s
e
d

(
4
7
-
6
1
)

C
o
m
m
e
n
t
s

I
n
d
i
v
i
d
u
a
l
i
z
e
 
i
n
s
t
r
u
c
-

t
i
o
n
 
a
c
c
o
r
d
i
n
g
 
t
o
 
s
t
u
d
e
n
t

u
s
a
g
e
 
n
e
e
d
s
 
a
s
 
d
e
t
e
r
m
i
n
e
d

b
y
 
a
 
d
i
a
g
n
o
s
t
i
c
 
t
e
s
t



L
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R
A
D
E
 
9
:
 
L
A
N
G
U
A
G
E

G
e
n
e
r
a
l
 
C
o
n
c
e
p
t
s

*
A
c
t
i
v
i
t
i
e
s
 
a
n
d
 
P
e
r
f
o
r
m
a
n
c
e
 
G
o
a
l
s

R
e
s
o
u
r
c
e
s

M
E
C
H
A
N
I
C
S
 
O
F
 
W
R
I
T
T
E
N
 
E
N
G
L
I
S
H

6
.
 
T
h
r
o
u
g
h
 
t
h
e
 
u
s
e
 
o
f
 
p
h
o
n
e
-

m
i
c
 
t
r
a
n
s
c
r
i
p
t
i
o
n
,
 
t
o
 
u
n
-

d
e
r
s
t
a
n
d
 
m
o
r
e
 
f
u
l
l
y
 
t
h
e

m
a
n
y
 
p
o
s
s
i
b
l
e
 
l
e
t
t
e
r
 
c
o
m
-

b
i
n
a
t
i
o
n
s
 
w
h
i
c
h
 
r
e
p
r
e
s
e
n
t

E
n
g
l
i
s
h
 
s
o
u
n
d
s

7
.
 
T
o
 
r
e
c
o
g
n
i
z
e
 
t
h
a
t
 
t
h
e

c
a
p
i
t
a
l
i
z
a
t
i
o
n
 
a
n
d
 
p
u
n
c
-

t
u
a
t
i
o
n
 
o
f
 
w
r
i
t
t
e
n
 
t
i
t
l
e
s

i
s
 
a
 
m
a
t
t
e
r
 
o
f
 
c
o
n
v
e
n
t
i
o
n

.
T
o
 
r
e
c
o
g
n
i
z
e
 
t
h
a
t
 
n
a
t
u
r
a
l

i
n
t
o
n
a
t
i
o
n
 
i
s
 
o
f
 
s
o
m
e
 
a
i
d

i
n
 
p
u
n
c
t
u
a
t
i
n
g
 
c
o
m
p
o
u
n
d

a
n
d
/
o
r
 
c
o
m
p
l
e
x
 
s
e
n
t
e
n
c
e
s

b
u
t
 
t
h
a
t
 
m
u
c
h
 
o
f
 
t
h
e

p
u
n
c
t
u
a
t
i
o
n
 
i
s
 
d
e
t
e
r
m
i
n
e
d

b
y
 
c
o
n
v
e
n
t
i
o
n
 
r
e
l
a
t
e
d
 
t
o

e
a
s
e
 
o
f
 
r
e
a
d
i
n
g

M
e
 
s
t
u
d
e
n
t
 
s
h
o
u
l
d
 
d
e
m
o
n
s
t
r
a
t
e
 
t
h
e
 
a
b
i
l
i
t
y
 
t
o
:

-
 
-
T
r
a
n
s
c
r
i
b
e
 
p
h
o
n
e
m
i
c
a
l
l
y
 
s
a
m
p
l
e
 
w
o
r
d
s
 
p
r
e
p
a
r
e
d
 
b
y
 
t
h
e

t
e
a
c
h
e
r
.

L
i
s
t
 
t
h
e
 
l
e
t
t
e
r
 
c
o
m
b
i
n
a
t
i
o
n
 
u
s
e
d
 
t
o
 
r
e
p
r
e
-

r
e
s
e
n
t
 
t
h
e
 
s
a
m
e
 
p
h
o
n
e
m
e
.

T
r
a
n
s
c
r
i
b
e
 
w
r
i
t
t
e
n
 
E
n
g
l
i
s
h

d
i
a
l
e
c
t
a
l
 
p
a
t
t
e
r
n
s
 
i
n
t
o
 
p
h
o
n
e
m
e
s
 
a
n
d
 
t
h
e
n
 
i
n
t
o
 
s
t
a
n
-

d
a
r
d
 
E
n
g
l
i
s
h
 
s
p
e
l
l
i
n
g
.

M
a
k
e
 
t
h
e
 
g
e
n
e
r
a
l
i
z
a
t
i
o
n
 
t
h
a
t

m
a
n
y
 
d
i
f
f
i
c
u
l
t
i
e
s
 
i
n
 
E
n
g
l
i
s
h
 
s
p
e
l
l
i
n
g
 
r
e
s
u
l
t
 
f
r
o
m
 
t
h
e

n
u
m
b
e
r
 
o
f
 
v
a
r
i
a
t
i
o
n
s
 
i
n
 
l
e
t
t
e
r
-
s
o
u
n
d
 
r
e
l
a
t
i
o
n
s
h
i
p
s
.

-
 
-
E
x
a
m
i
n
e
 
u
n
c
a
p
i
t
a
l
i
z
e
d
 
a
n
d
 
u
n
p
u
n
c
t
u
a
t
e
d
 
e
x
a
m
p
l
e
s
 
o
f

s
h
o
r
t
 
s
t
o
r
y
 
t
i
t
l
e
s
,
 
p
o
e
m
 
t
i
t
l
e
s
,
 
t
i
t
l
e
s
 
o
f
 
a
r
t
i
c
l
e
s
,

t
i
t
l
e
s
 
o
f
 
l
o
n
g
e
r
 
w
o
r
k
s
,
 
m
o
v
i
e
 
t
i
t
l
e
s
,
 
a
n
d
 
p
l
a
y
 
t
i
t
l
e
s
.

M
a
k
e
 
t
h
e
 
g
e
n
e
r
a
l
i
z
a
t
i
o
n
 
t
h
a
t
 
s
o
m
e
 
p
u
n
c
t
u
a
t
i
o
n
 
a
n
d

c
a
p
i
t
a
l
i
z
a
t
i
o
n
 
i
s
 
n
e
e
d
e
d
 
f
o
r
 
t
h
e
 
s
a
k
e
 
o
f
 
c
l
a
r
i
t
y
.

E
x
-

a
m
i
n
e
 
p
u
n
c
t
u
a
t
e
d
 
a
n
d
 
c
a
p
i
t
a
l
i
z
e
d
 
t
x
a
m
p
l
e
s
 
o
f
 
t
h
e
 
s
a
m
e

t
i
t
l
e
s
.

M
a
k
e
 
t
h
e
 
g
e
n
e
r
a
l
i
z
a
t
i
o
n
 
t
h
a
t
 
c
a
p
i
t
a
l
i
z
a
t
i
o
n

a
n
d
 
p
u
n
c
t
u
a
t
i
o
n
 
o
f
 
t
i
t
l
e
s
 
d
e
p
e
n
d
 
o
n
 
c
o
n
v
e
n
t
i
o
n
s
 
w
h
i
c
h

a
r
e
 
t
o
 
t
h
e
 
s
a
m
e
 
d
e
g
r
e
e
 
l
o
g
i
c
a
l
.

L
i
s
t
,
 
w
i
t
h
 
c
o
r
r
e
c
t

c
a
p
i
t
a
l
i
z
a
t
i
o
n
 
a
n
d
 
p
u
n
c
t
u
a
t
i
o
n
,
 
t
i
t
l
e
s
 
o
f
 
w
o
r
k
s
 
y
o
u

k
n
o
w
.

-
-
M
a
k
e
 
a
n
 
i
n
f
o
r
m
a
l
 
s
u
r
v
e
y
 
o
f
 
t
h
e
 
u
s
e
 
o
f
 
c
a
p
i
t
a
l
i
z
a
t
i
o
n

a
n
d
 
p
u
n
c
t
u
a
t
i
o
n
 
o
f
 
t
i
t
l
e
s
 
i
n
 
a
 
n
e
w
u
p
a
p
e
r
 
o
r
 
m
a
g
a
z
i
n
e

o
f
 
y
o
u
r
 
c
h
o
i
c
e
.

M
a
t
e
r
i
a
l
s

A
n
 
I
n
t
r
o
d
u
c
t
o
r
y
 
E
n
g
l
i
s
h

G
r
a
m
m
a
r
,
 
S
t
a
g
e
b
e
r
g
 
(
1
0
-
2
7
)

M
o
d
e
r
n
 
G
r
a
m
m
a
r
 
a
n
d
 
C
o
m
p
o
s
i
t
i
o
n

C
o
n
l
i
n
-
H
e
r
m
a
n
 
(
2
1
9
-
2
2
6
)

M
a
t
e
r
i
a
l
s

L
i
t
e
r
a
t
u
r
e
 
t
e
x
t
s

N
e
w
s
p
a
p
e
r
s

M
a
g
a
z
i
n
e
s

C
r
i
t
i
c
a
l
 
a
r
t
i
c
l
e
s

-
-
I
d
e
n
t
i
f
y
 
i
n
 
w
r
i
t
t
e
n
 
p
a
s
s
a
g
e
s
 
s
u
p
p
l
i
e
d
 
b
y
 
t
h
e
 
t
e
a
c
h
e
r

M
a
t
e
r
i
a
l
s

d
e
p
e
n
d
e
n
t
 
o
r
 
i
n
d
e
p
e
n
d
e
n
t
 
w
o
r
d
 
g
r
o
u
p
i
n
g
s
 
w
h
i
c
h
 
a
r
e
 
s
e
t

M
o
d
e
r
n
 
G
r
a
m
m
a
r
 
a
n
d
 
C
o
m
p
o
s
i
t
i
o
n

o
f
f
 
b
y
 
c
o
m
m
a
s
 
o
r
 
s
e
m
i
c
o
l
o
n
s
.

R
e
a
d
 
s
e
n
t
e
n
c
e
s
 
a
l
o
u
d
 
t
o

C
o
n
l
i
n
-
H
e
r
m
a
n
,
 
C
h
a
p
t
e
r
 
8

d
e
t
e
r
m
i
n
e
 
t
h
e
 
e
x
t
e
n
t
 
t
o
 
w
h
i
c
h
 
i
n
t
o
n
a
t
i
o
n
 
i
s
 
a
n
 
a
i
d
 
t
o

t
h
e
 
p
u
n
c
t
u
a
t
i
o
n
 
o
f
 
t
h
e
s
e
 
e
l
e
m
e
n
t
s
.

M
a
k
e
 
t
h
e
 
g
e
n
e
r
a
l
-

i
z
a
t
i
o
n
 
t
h
a
t
 
i
n
 
s
o
m
e
 
c
a
s
e
s
 
c
o
m
m
a
s
 
o
r
 
s
e
m
i
c
o
l
o
n
s

(
p
a
u
s
e
s
)
 
a
r
e
 
n
e
e
d
e
d
 
f
o
r
 
t
h
e
 
s
a
k
e
 
o
f
 
l
o
g
i
c
 
o
r
 
c
l
a
r
i
t
y
,

b
u
t
 
t
h
a
t
 
i
n
 
o
t
h
e
r
 
c
a
s
e
s
 
p
u
n
c
t
u
a
t
i
o
n
 
i
s
 
d
e
t
e
r
m
i
n
e
d
 
b
y

c
o
n
v
e
n
t
i
o
n
.

W
r
i
t
e
 
o
r
i
g
i
n
a
l
,
 
c
o
r
r
e
c
t
l
y
 
p
u
n
c
t
u
a
t
e
d

c
o
m
p
o
u
n
d
 
a
n
d
/
o
r
 
c
o
m
p
l
e
x
 
s
e
n
t
e
n
c
e
s
.
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:

C
O
M
P
O
S
I
N
G

I
n
s
t
r
u
c
t
i
o
n
a
l

O
b
4
e
c
t
i
v
e
s

C
O
M
P
O
S
I
N
G

E
X
P
O
S
I
T
I
O
N

B
a
s
i
c
 
E
x
p
e
r
i
e
n
c
e
s

P
i
r
f
o
r
m
a
n
c
e
 
G
o
a
l
s
:

t
h
e
 
s
t
u
d
e
n
t
 
s
h
o
u
l
d

d
e
m
o
n
s
t
r
a
t
e
 
t
h
e
 
a
b
i
l
i
t
y
 
t
o
:

R
e
s
o
u
r
c
e
s

1
.
 
T
o
 
s
h
o
w
 
t
h
e

r
e
l
a
t
i
o
n
s
h
i
p

b
e
t
w
e
e
n
 
o
n
e

e
l
e
m
e
n
t
 
o
f
 
a

f
i
c
t
i
o
n
a
l
 
o
r

d
r
a
m
a
t
i
c
 
n
a
r
r
a
-

t
i
v
e
 
a
n
d
 
t
h
e

w
o
r
k
 
a
s
 
a
 
w
h
o
l
e

i
n
 
a
n
 
o
r
a
l
 
o
r

w
r
i
t
t
e
n
 
a
n
a
l
y
-

s
i
s
 
a
r
r
a
n
g
e
d

e
i
t
h
e
r
 
i
n
d
u
c
-

t
i
v
e
l
y
 
o
r
 
d
e
-

d
u
c
t
i
v
e
l
y

F
o
l
l
o
w
i
n
g
 
t
h
e
 
c
u
l
m
i
n
a
t
i
n
g

d
i
s
c
u
s
s
i
o
n
 
o
f
 
a
 
s
t
o
r
y
,
 
n
o
v
-

e
l
,
 
p
l
a
y
,
 
o
r
 
t
e
l
e
v
i
s
i
o
n
 
d
r
a
-

m
a
,
 
s
e
l
e
c
t
 
o
n
e
 
e
l
e
m
e
n
t
 
o
f

t
h
e
 
n
a
r
r
a
t
i
v
e
 
(
p
l
o
t
,
 
s
e
t
-

t
i
n
g
,
 
c
h
a
r
a
c
t
e
r
,
 
t
o
n
e
,
 
t
h
e
m
e

i
m
a
g
e
r
y
,
 
d
i
c
t
i
o
n
,
 
s
y
m
b
o
l
i
s
m
,

c
o
s
t
u
m
i
n
g
,
 
m
u
s
i
c
)
.

D
e
v
e
l
o
p

a
n
 
a
n
a
l
y
s
i
s
 
o
f
 
t
h
e
 
e
l
e
m
e
n
t

y
o
u
 
h
a
v
e
 
s
e
l
e
c
t
e
d
 
(
h
o
w
 
d
i
a
-

l
o
g
u
e
 
m
a
k
e
s
 
c
h
a
r
a
c
t
e
r
s
 
r
e
a
l
-

i
s
t
i
c
,
 
h
o
w
 
c
o
s
t
u
m
i
n
g
 
m
a
k
e
s

c
h
a
r
a
c
t
e
r
s
 
o
r
 
s
e
t
t
i
n
g
 
v
i
v
i
d
,

h
o
w
 
m
u
s
i
c
 
c
o
n
t
r
i
b
u
t
e
s
 
t
o

t
o
n
e
 
o
r
 
a
d
v
a
n
c
e
s
 
p
l
o
t
,
 
h
o
w

s
e
t
t
i
n
g
 
e
s
t
a
b
l
i
s
h
e
s
 
m
o
o
d
)
.

A
f
t
e
r
 
s
e
l
e
c
t
i
n
g
 
c
o
n
c
r
e
t
e

e
x
a
m
p
l
e
s
 
f
r
o
m
 
t
h
e
 
t
e
x
t
,
 
d
e
-

v
e
l
o
p
 
t
h
e
m
 
i
n
 
a
 
r
o
u
g
h
 
d
r
a
f
t
,

a
n
d
 
i
n
 
a
 
r
e
v
i
s
i
o
n
,
 
c
h
e
c
k

a
c
c
u
r
a
c
y
 
o
f
 
q
u
o
t
a
t
i
o
n
s
,
 
b
r
e
v

i
t
y
 
a
n
d
 
c
l
a
r
i
t
y
 
o
f
 
i
l
l
u
s
t
r
a
-

t
i
o
n
s
,
 
a
n
d
 
c
o
m
p
l
e
t
e
n
e
s
s
 
o
f

e
x
p
l
a
n
a
t
i
o
n
s
.

U
s
e
 
e
i
t
h
e
r
 
a
n

i
n
d
u
c
t
i
v
e
 
o
r
 
d
e
d
u
c
t
i
v
e
 
s
e
-

q
u
e
n
c
e
 
(
b
e
g
i
n
n
i
n
g
 
w
i
t
h
 
d
e
-

t
a
i
l
s
,
 
a
n
d
 
e
n
d
i
n
g
 
w
i
t
h
 
a
 
g
e
n
-

e
r
a
l
i
z
a
t
i
o
n
 
o
r
 
b
e
g
i
n
n
i
n
g

w
i
t
h
 
a
 
g
e
n
e
r
a
l
i
z
a
t
i
o
n
 
a
n
d

p
l
a
c
i
n
g
 
d
e
t
a
i
l
s
 
i
n
 
a
s
c
e
n
d
i
n
g

o
r
 
d
e
s
c
e
n
d
i
n
g
 
o
r
d
e
r
 
o
f
 
i
m
-

p
o
r
t
a
n
c
e
)
.

*
-
-
I
d
e
n
t
i
f
y
 
i
n
 
a
 
s
i
m
p
l
e
 
w
o
r
k
 
o
f
 
f
i
c
t
i
o
n

o
r
 
d
r
a
m
a
 
(
e
i
t
h
e
r
 
r
e
a
d
 
o
r
 
v
i
e
w
e
d
)
 
a

s
i
n
g
l
e
 
e
l
e
m
e
n
t
 
w
h
i
c
h
 
c
o
n
t
r
i
b
u
t
e
s
 
t
o

t
h
e
 
e
f
f
e
c
t
 
o
f
 
t
h
e
 
w
o
r
k

*
-
-
S
t
a
t
e
 
i
n
 
a
n
 
i
n
t
r
o
d
u
c
t
o
r
y
 
s
e
n
t
e
n
c
e
 
t
h
e

r
e
l
a
t
i
o
n
s
h
i
p
 
b
e
t
w
e
e
n
 
t
h
e
 
c
h
o
s
e
n
 
e
l
e
-

m
e
n
t
 
a
n
d
 
t
h
e
 
w
o
r
k

*
-
-
S
e
l
e
c
t
 
s
e
v
e
r
a
l
 
e
x
a
m
p
l
e
s
 
f
r
o
m
 
t
h
e
 
t
e
x
t

w
h
i
c
h
 
i
l
l
u
s
t
r
a
t
e
 
h
o
w
 
t
h
e
 
c
h
o
s
e
n
 
e
l
e
-

m
e
n
t
 
c
o
n
t
r
i
b
u
t
e
s
 
t
o
 
t
h
e
 
w
o
r
k

-
-
V
e
r
i
f
y
 
a
c
c
u
r
a
c
y
 
o
f
 
q
u
o
t
a
t
i
o
n
s

-
 
-
R
e
v
i
s
e
 
i
l
l
u
s
t
r
a
t
i
o
n
s
 
f
o
r
 
b
r
e
v
i
t
y
 
a
n
d

c
l
a
r
i
t
y

-
 
-
I
n
c
l
u
d
e
 
e
x
p
l
a
n
a
t
i
o
n
s
 
w
h
i
c
h
 
a
r
c

c
o
m
p
l
e
t
e

*
-
-
 
A
r
r
a
n
g
e
 
t
h
e
 
g
e
n
e
r
a
l
i
z
a
t
i
o
n
 
a
n
d
 
s
u
p
p
o
r
t

i
n
 
e
i
t
h
e
r
 
a
n
 
i
n
d
u
c
t
i
v
e
 
o
r
 
d
e
d
u
c
t
i
v
e

p
a
t
t
e
r
n

-
 
-
L
i
n
k
 
s
u
p
p
o
r
t
 
w
i
t
h
 
a
p
p
r
o
p
r
i
a
t
e
 
t
r
a
n
s
-

i
t
i
o
n
s

-
 
-
F
o
l
l
o
w
 
c
o
n
v
e
n
t
i
o
n
s
 
f
o
r
 
p
u
n
c
t
u
a
t
i
n
g

d
i
r
e
c
t
 
q
u
o
t
a
t
i
o
n
s

"
T
h
e
m
e
s
 
a
n
d
 
V
a
r
i
a
t
i
o
n
s
"

S
.
E
.
A
.
 
A
 
(
2
5
7
)

"
P
o
i
n
t
s
 
o
f
 
V
i
e
w
"

L
.
R
.
A
.
 
B
1
-
5
 
(
9
0
)
;

D
.
A
.
 
Q
 
(
1
0
6
-
7
)

A
d
a
p
t
a
t
i
o
n
 
o
f

"
T
h
e
m
e
s
 
a
n
d
 
V
a
r
i
a
t
i
o
n
s
"

D
.
A
.
 
D
 
(
2
2
9
)

"
F
a
n
t
a
s
y
"

D
.
A
.
 
I
 
(
1
3
8
)

C
o
m
m
e
n
t
s

U
s
e
 
a
s
 
a
l
t
e
r
n
a
t
e
 
f
o
r

C
o
m
p
o
s
i
n
g
 
A
c
t
i
v
i
t
y
 
!
4
,

s
t
r
e
s
s
i
n
g
 
p
e
r
s
o
n
a
l
 
r
e
-

a
c
t
i
o
n
s
 
i
n
 
#
4
 
b
u
t
 
o
b
-

j
e
c
t
i
v
e
 
e
x
p
l
a
n
a
t
i
o
n
 
i
n

t
h
i
s
 
a
c
t
i
v
i
t
y
.

r
n



G
R
A
D
E
 
1
0
:

C
O
M
P
O
S
I
N
G

I
n
s
t
r
u
c
t
i
o
n
a
l

C
b
t
e
c
t
i
v
e
s

2
.
 
T
o
 
o
r
g
a
n
i
z
e

a
n
d
 
a
s
s
e
m
b
l
e

i
h
f
o
r
m
a
t
i
m
 
i
n

A
 
w
r
;
t
t
e
n

fo
r.

. 3

1
.
 
T
o
 
a
n
a
l
y
z
e
 
t
h
e

p
o
s
s
i
b
l
e
 
o
r
-

g
a
n
i
z
a
t
i
o
n
a
l

p
a
t
t
e
r
n
s
 
t
h
a
t

a
 
r
e
s
p
o
n
s
e
 
t
o

a
n
 
"
e
s
s
a
y
 
q
u
e
S
-

L
i
o
n
"
 
m
i
g
h
t

t
a
k
e
,
 
a
n
d
 
t
o

.
e
l
e
c
t
 
o
n
e
 
p
a
t
-

t
e
r
n
 
t
o
 
d
e
v
e
l
o
p

i
n
 
r
e
s
p
o
n
s
e
 
t
o

t
h
e
 
q
u
e
s
t
i
o
n

B
a
s
i
c
 
E
x
p
e
r
i
e
n
c
e
s

A
f
t
e
r
 
s
e
l
e
c
t
i
n
g
 
a
n
y
 
t
o
p
i
c

o
f
 
p
e
r
s
o
n
a
l
 
i
n
t
e
r
e
s
t
 
o
r
 
o
f

I
n
t
e
r
e
s
t
 
t
o
 
a
 
s
p
e
c
i
f
i
e
d
 
a
u
d
-

i
e
n
c
e
,
 
g
a
t
h
e
r
 
i
n
f
o
r
m
a
t
i
o
n

f
r
o
m
 
a
 
v
a
r
i
e
t
y
 
o
f
 
s
o
u
r
c
e
s

(
p
e
r
s
o
n
a
l
 
o
b
s
e

a
t
i
o
n
,
 
l
o
c
a
l

2
1
v
w
s
p
a
p
e
r
s
,
 
i
n

r
v
i
e
w
s
,
 
l
i
b
-

r
a
r
y
 
r
e
s
o
u
r
c
e
s
,

l
e
t
s
 
o
r

t
h
e
r
 
m
a
t
e
r
i
a
l
s
 
d
i
s
t
r
i
b
u
t
e
d

b
y
 
b
u
s
i
n
e
s
s
e
s
 
o
r
 
i
n
d
u
s
t
r
i
e
s
,

m
a
4
a
z
i
n
e
s
,
 
J
o
u
r
n
a
l
s
,
 
t
e
l
e

v
i
s
i
o
n
,
 
a
n
d
 
s
o
 
f
o
r
t
h
)

.
T
h
e
n

w
r
i
t
e
 
a
 
r
e
p
o
r
t
 
d
e
v
e
l
o
p
i
i
4
;

a
 
g
e
n
e
r
a
l
i
z
a
t
i
o
n
 
t
o
 
b
e
 
p
r
e
-

s
e
n
t
e
d
 
t
o
 
t
h
e
 
s
p
e
c
i
f
i
e
d

a
u
d
i
e
n
c
e
.

A
f
t
e
r
 
r
e
v
i
e
w
i
n
g
 
o
r
g
a
n
i
z
a
-

t
i
o
n
a
l
 
p
a
t
t
e
r
n
s
 
i
m
p
l
i
e
d
 
i
n

a
 
n
u
m
b
e
r
 
o
f
 
e
s
s
a
y
 
q
u
e
s
t
i
o
n
s

a
b
o
u
t
 
l
i
t
e
r
a
t
u
r
e
,
 
s
e
l
e
c
t
 
o
n
e

q
u
e
s
t
i
o
n
,
 
d
e
t
e
r
m
i
n
e
 
t
h
e
 
o
r
-

g
a
n
i
z
a
t
i
o
n
a
l
 
p
a
t
t
e
r
n
s
 
a
p
p
r
o
-

p
r
i
a
t
e
,
 
a
n
d
 
s
t
r
u
c
t
u
r
e
 
t
h
e

n
e
c
e
s
s
a
r
y
 
s
u
p
p
o
r
t
i
n
g
 
i
n
f
o
r
-

m
a
t
i
o
n
 
a
c
c
o
r
d
i
n
g
 
t
o
 
a
n
y
 
p
a
t
-

t
e
r
n
 
p
o
s
s
i
b
l
e
.

e
r
 
o
r
m
a
n
c
e
 
G
o
a
l
s
:

t
h
e
 
s
t
u
 
e
n
t
 
s
h
o
u
l

d
e
m
o
n
s
t
r
a
t
e
 
t
h
e
 
a
b
i
l
i
t

t
o
:

I
N
.
S
e
l
e
c
t
 
a
 
t
o
p
i
c
 
a
n
d
 
a
n
 
a
u
d
i
e
n
c
e
 
a
n
d

d
e
t
e
r
m
i
n
e
 
a
p
p
r
o
p
r
i
a
t
e
 
s
o
u
r
c
e
s
 
f
o
r

r
e
s
e
a
r
c
h
 
m
a
t
e
r
i
a
l

-
 
-
D
e
t
e
r
m
i
n
e
 
a
 
p
u
r
p
o
s
e
 
r
e
l
a
t
e
d
 
t
o
 
t
h
e

s
p
e
c
i
f
i
c
 
a
u
d
i
e
n
c
e
 
a
n
d
 
l
i
m
i
t
 
t
h
e
 
t
o
p
i
c

*
-
-
S
e
l
e
c
t
 
i
n
f
o
r
m
a
t
i
o
n
 
a
p
p
r
o
p
r
i
a
t
e
 
f
o
r

a
u
d
i
e
n
c
e
'
s
 
n
e
e
d
s
,
 
t
a
k
i
n
g
 
n
o
t
e
s
 
i
n

y
o
u
r
 
o
w
n
 
w
o
r
d
s
 
i
n
 
l
i
s
t
 
o
r
 
s
u
m
m
a
r
y
 
f
o

*
-
-
O
r
g
a
n
i
z
e
 
i
n
f
o
r
m
a
t
i
o
n
 
i
n
 
a
 
s
e
n
t
e
n
c
e
 
o
r

p
h
r
a
s
e
 
o
u
t
l
i
n
e

-
-
D
e
v
e
l
o
p
 
e
a
c
h
 
i
d
e
a
 
w
i
t
h
 
f
a
c
t
s
,
 
e
x
p
l
a
n
a
-

L
i
o
n
s
,
 
a
n
d
/
o
r
 
i
l
l
u
s
t
r
a
t
i
o
n
s
 
a
p
p
r
o
-

p
r
i
a
t
e
 
f
o
r
 
a
u
d
i
e
n
c
e

-
-
S
e
l
e
c
t
 
d
i
c
t
i
o
n
 
f
i
t
t
i
n
g
 
a
u
d
i
e
n
c
e

-
 
-
M
a
i
n
t
a
i
n
 
c
o
n
s
i
s
t
e
n
c
y
 
i
n
 
p
o
i
n
t
 
o
f
 
v
i
e
w

-
-
A
c
k
n
o
w
l
e
d
g
e
 
s
o
u
r
c
e
s
 
i
n
 
a
 
m
a
n
n
e
r
 
f
i
t
-

t
i
n
g
 
a
u
d
i
e
n
c
e
'
s
 
n
e
e
d
s

-
-
F
o
l
l
o
w
 
t
h
e
 
c
o
n
v
e
n
t
i
o
r
e
 
o
f
 
u
s
a
g
e
 
a
n
d

f
o
r
m
 
a
p
p
r
o
p
r
i
a
t
e
 
t
o
 
t
h
e
 
a
u
d
i
e
n
c
e

-
 
-
R
e
v
i
e
w
 
p
a
t
t
e
r
n
s
 
o
f
 
d
e
v
e
l
o
p
m
e
n
t
:

p
r
o
-

c
e
s
s
,
 
c
h
r
o
n
o
l
o
g
i
c
a
l
 
o
r
d
e
r
,
 
c
l
a
e
s
i
f
i
c
a
-

L
i
o
n
,
 
s
p
a
t
i
a
l
 
o
r
d
e
r
,
 
c
o
m
p
a
r
i
s
o
n
,
 
c
o
n
-

t
r
a
s
t
,
 
e
x
a
m
p
l
e

*
-
-
I
d
e
n
t
i
f
y
 
k
e
y
 
w
o
r
d
s
 
i
n
 
e
s
s
a
y
 
q
u
e
s
t
i
o
n
s

t
h
a
t
 
s
u
g
g
e
s
t
 
a
n
 
o
r
g
a
n
i
z
a
t
i
o
n
a
l
 
p
a
k
e
r
n

*
-
-
S
e
l
e
c
t
 
t
h
e
 
m
o
s
t
 
a
p
p
r
o
p
r
i
a
t
e
 
o
r
g
a
n
i
z

t
i
o
n
a
l
 
p
a
t
t
e
r
n
 
i
m
p
l
i
e
d
 
i
n
 
e
a
c
h
 
e
s
s
a
y

q
u
e
s
t
i
o
n

*
-
-
C
o
n
v
e
r
t
 
o
n
e
 
q
u
e
s
t
i
o
n
 
i
n
t
o
 
a
 
s
t
a
t
e
m
e
n
t

t
o
 
u
s
e
 
a
s
 
a
 
c
o
n
t
r
o
l
l
i
n
g
 
i
d
e
a

*
-
-
L
i
s
t
 
d
e
t
a
i
l
s
 
t
o
 
s
u
p
p
o
r
t
 
c
o
n
t
r
o
l
l
i
n
g

i
d
e
a

-
-
D
i
f
f
e
r
e
n
t
i
a
t
e
 
b
e
t
w
e
e
n
 
g
e
n
e
r
a
l
 
a
n
d

s
p
e
c
i
f
i
c
 
s
t
a
t
e
m
e
n
t
s
 
t
o
 
d
e
t
e
r
m
i
n
e
 
r
e
l
e
-

v
a
n
t
 
a
n
d
 
a
c
c
u
r
a
t
e
 
m
a
j
o
r
 
a
n
d
 
m
i
n
o
r

s
u
p
p
o
r
t
s
 
i
n
 
a
n
 
o
u
t
l
i
n
e

R
e
s
o
u
r
c
e
s

"
R
e
p
o
r
t
a
g
e
"

D
.
A
.
 
D
-
G
 
(
1
5
2
-
4
)

"
T
h
e
m
e
s
 
a
n
d
 
V
a
r
i
a
t
i
o
n
s
"

S
.
E
.
A
.
 
A
 
(
2
5
9
)
,
 
E
 
(
2
6
7
)

"
P
o
i
n
t
s
 
o
f
 
V
i
e
w
"

D
.
A
.
 
P
 
(
1
0
5
)

M
a
t
e
r
i
a
l
s

-
-
1
G
7
T
7
F
i
n
g
e
 
o
f
 
s
u
g
g
e
s
t
i
o
n
s

o
n
 
s
e
l
e
c
t
i
n
g
 
a
 
t
o
p
i
c
,

s
e
e
 
"
R
e
p
o
r
t
a
g
e
"
 
D
.
A
.
 
A
-
C

(
3
-
5
)
 
a
n
d
 
E
n
g
l
i
s
h
 
1
0

)

T
a
n
n
e
r
 
(
1
6
4
-
7
)

C
o
m
m
e
n
t
s

7
5
5
:
7
3
5
r
i
a
t
e
.
f
o
r
 
a
l
l
 
u
n
i
t
s

f
o
r
 
b
a
c
k
g
r
o
u
n
d
 
i
n
f
o
r
m
a
-

t
i
o
n

U
s
e
 
a
s
 
a
l
t
e
r
n
a
t
e
 
f
o
r

C
o
m
p
o
s
i
n
g
 
A
c
t
i
v
i
t
y
 
5

a
n
d
 
L
a
n
g
u
a
g
e
 
A
c
t
i
v
i
t
y
 
3
.

R
e
l
a
t
e
 
t
o
 
I
n
t
e
r
p
r
e
t
i
n
g

A
c
t
i
v
i
t
i
e
s
 
1
 
a
n
d
 
2

"
T
h
e
m
e
s
 
a
n
d
 
V
a
r
i
a
t
i
o
n
s
"

S
.
E
.
A
.
 
B
 
(
2
5
7
-
8
)

C
o
m
m
e
n
t
s

-
-
T
E
i
r
r
s
 
a
n
 
a
p
p
r
o
p
r
i
a
t
e

e
v
a
l
u
a
t
i
v
e
 
a
c
t
i
v
i
t
y

f
o
r
 
a
n
y
 
l
i
t
e
r
a
t
u
r
e
 
u
n
i
t
.
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4
.
 
T
o
 
d
e
f
L
a
d

p
e
r
s
o
n
a
l
 
c
o
n
-

v
i
c
t
i
o
n
 
a
b
o
u
t

t
h
e
 
a
u
t
h
o
r
'
s

o
r
 
p
r
o
d
u
o
e
r
l
e

t
r
t
a
t
m
e
n
t
 
o
r

t
h
e
m
e
 
i
n
 
a
 
l
i
t
 
-

p
r
a
r
y
 
w
o
r
k
 
o
r

f
i
l
m

T
o
 
d
e
v
e
l
o
p
 
a

p
o
s
i
t
l
o
n
 
o
n

c
o
n
t
r
o
v
e
r
s
i
a
l

i
s
s
u
e
 
a
n
d
 
s
u
p
-

p
o
r
t
 
i
t
 
t
h
r
o
u
g
h

r
e
s
e
a
r
c
h

s
t
A
D
E
_
I
L
O

C
O
M
P
O
S
I
N
G

B
a
s
t
e
 
M
e
E
k
E
1
2
2
1
0rm

..,
 w

or
m

.

A
f
t
e
r
 
c
l
a
s
s
 
d
i
s
c
u
s
s
i
o
n
 
w
h
i
c
h

i
d
e
n
t
i
f
i
e
s
 
t
h
e
m
e
s
 
o
f
 
l
i
t
e
r
-

a
r
y
 
w
o
r
k
s
 
o
r
 
f
i
l
m
s
,
 
f
o
r
m
u
-

l
a
t
e
 
a
n
 
o
p
i
n
i
o
n
 
a
b
o
u
t
 
t
h
e

t
r
e
a
t
m
e
n
t
 
o
f
 
t
h
e
 
t
h
e
m
e
.

I
n
-

c
l
u
d
e
 
I
N
 
y
o
u
t
 
o
p
i
n
i
o
n
 
y
o
u
r

m
i
o
n
a
l
\
v
i
e
w
 
o
f
 
t
h
e
 
s
a
m
e

g
e
n
e
r
a
 
-
t
h
e
m
e
 
a
n
d
 
s
t
a
t
e
m
e
n
t
s

a
b
o
u
t
 
i
t
s
 
c
o
r
r
e
s
p
o
n
d
e
n
c
e
 
t
o

o
r
 
d
i
f
f
e
r
e
n
c
e
 
f
r
o
m
 
t
h
e
 
e
u
t
h
-

o
r
'
s
 
o
r
 
p
r
o
d
u
c
e
r
'
s
 
t
r
e
a
t
m
e
n
t

D
e
f
e
n
d
 
t
h
e
 
o
p
i
n
i
o
n
,
 
o
r
a
l
l
y

o
r
 
i
n
 
w
r
i
t
i
n
g
,
 
f
r
o
m
 
p
e
r
s
o
n
a
l

e
x
p
e
r
i
e
n
c
o
,
 
o
b
s
e
r
v
a
t
i
o
n
,

r
e
a
d
i
n
g
s
.

A
f
t
e
r
 
i
n
v
e
s
t
i
g
a
t
i
o
n
 
o
f
 
a

S
t
u
d
e
n
t
-
c
h
o
s
e
n
 
c
o
n
t
r
o
v
e
r
s
i
a
l

t
o
p
i
c
,
 
d
e
v
e
l
o
p
 
a
'
 
w
e
l
l
-
r
e
a
.

e
o
n
e
d
 
s
h
o
r
t
 
a
r
g
u
m
e
n
t
 
t
h
a
t

s
u
p
p
o
r
t
s
 
o
n
e
 
p
o
s
s
i
b
l
e
 
s
t
a
n
d

i
n
 
r
e
l
a
t
i
o
n
 
t
o
 
t
h
e
 
c
o
n
t
r
o
-

v
e
r
s
i
a
l
 
i
s
s
u
e
 
o
r
 
a
n
 
a
s
p
e
c
t

o
f
 
t
h
e
 
i
s
s
u
e
.

s
r
 
o
r
m
a
n
c
e

0
 
s
t
u

d
e
m
o
n
s
t
r
a
t
e
 
t
h
e
 
a
b
i
l
i
t
y
 
t
o
:

n
a
 
o
u

R
e
s
o
u
r
c
e
s

P
r
e
p
a
r
e
 
a
n
 
i
n
t
r
o
d
u
c
t
o
r
y
 
s
t
a
t
e
m
e
n
t
d
f

o
p
i
n
i
o
n
 
a
b
o
u
t
 
t
h
e
 
t
r
e
a
t
m
e
n
t
 
o
f
 
t
h
e

t
h
e
m
e

c
 
-
-
 
I
n
c
l
u
d
e
 
i
n
 
t
h
e
 
i
n
t
r
o
d
u
c
t
o
r
y
 
s
t
a
t
e
m
e
n
t

t
h
e
 
t
i
t
l
e
 
a
n
d
 
a
u
t
h
o
r
 
o
f
 
t
h
e
 
w
o
r
k
 
u
n
d
e
r

d
i
s
c
u
s
s
i
o
n

c
 
-
-
 
S
e
l
e
c
t
 
f
r
o
m
 
p
e
r
s
o
n
a
l
 
e
x
p
e
r
i
e
n
c
e
,

o
b
-

s
e
r
v
a
t
i
o
n
,
 
r
e
a
d
i
n
g
s
,
 
a
n
d
 
o
t
h
e
r
 
s
o
u
r
c
e
s

t
h
o
s
e
 
d
e
t
a
i
l
s
 
w
h
i
c
h
 
s
u
p
p
o
r
t
 
t
h
e
 
o
p
i
n
-

i
o
n
 
s
e
t
 
f
o
r
t
h
 
i
n
 
t
h
e
 
o
p
e
n
i
n
g
 
s
t
a
t
e
m
e
n
t

0
I
n
c
l
u
d
e
 
e
x
a
m
p
l
e
s
 
f
r
o
m
 
t
h
e
 
w
o
r
k
 
w
h
e
n

a
p
p
r
o
p
r
i
a
t
e

-
-
C
o
m
p
r
e
s
s
 
m
a
t
e
r
i
a
l
 
w
h
e
n
 
s
u
m
m
a
r
i
z
i
n
g

-
-
C
o
m
p
o
s
e
 
a
 
c
o
n
c
l
u
d
i
n
g
 
s
t
a
t
e
m
e
n
t
 
w
h
i
c
h

r
e
i
n
f
o
r
c
e
s
 
t
h
e
 
i
n
i
t
i
a
l
 
o
p
i
n
i
o
n
 
w
i
t
h
o
u
t

r
e
p
e
a
t
i
n
g
 
t
h
e
 
s
t
a
t
e
m
e
n
t

1
1
w
r
i
t
e
 
a
 
p
r
e
l
i
m
i
n
a
r
y
 
a
s
s
e
r
t
i
o
n
 
a
b
o
u
t
 
a

t
o
p
i
c
 
f
o
r
 
a
 
s
p
e
c
i
f
i
c
 
a
u
d
i
e
n
c
e

0
-
-
L
i
s
t
 
a
r
g
u
m
e
n
t
s
 
p
r
o
 
a
n
d
 
c
o
n
 
f
r
o
m
 
o
n
e
'
s

o
w
n
 
o
b
s
e
r
v
a
t
i
o
n
s
 
a
n
d
 
e
x
p
e
r
i
e
n
c
e

0
 
-
-
 
G
a
t
h
e
r
 
i
n
f
o
r
m
a
t
i
o
n
 
a
n
d
 
t
a
k
e
 
n
o
t
e
s
,

s
u
p
p
o
r
t
i
n
g
 
a
r
g
u
m
e
n
t
s
 
l
i
s
t
e
d
 
a
n
d
 
a
n
y

n
e
w
 
a
r
g
u
m
e
n
t
s
 
e
n
c
o
u
n
t
e
r
e
d

R
e
c
o
r
d
 
a
n
 
i
n
f
o
r
m
a
l
 
o
r
 
f
o
r
m
a
l
 
l
i
s
t
 
o
f

s
o
u
r
c
e
s

-
-
F
o
r
m
u
l
a
t
e
 
f
r
o
m
 
t
o
t
a
l
 
a
r
g
u
m
e
n
t
s
 
p
r
o
 
a
n
d

o
o
n
 
a
 
s
t
a
t
e
m
e
n
t
 
o
f
 
o
p
i
n
i
o
n
 
t
h
a
t
 
c
a
n

b
e
s
t
 
b
e
 
s
u
p
p
o
r
t
e
d

-
-
C
h
o
o
s
e
 
t
h
e
 
s
t
r
o
n
g
e
s
t
 
a
r
g
u
m
e
n
t
s
 
a
n
d
 
i
n
-

c
l
u
d
e
 
t
h
e
m
 
i
n
 
a
 
w
r
i
t
t
e
n
 
o
r
 
o
r
a
l
 
a
r
g
u
-

m
e
n
t

"
P
o
i
n
t
s
 
o
f
 
V
i
e
w
"

L
.
R
.
A
.
 
B
1
,
2
,
3
,
4
,
5
 
(
9
0
)
;

D
.
A
.
 
Q
8
 
(
1
0
6
-
7
)

"
T
h
e
m
e
s
 
a
n
d
 
V
a
r
i
a
t
i
o
n
s
"

D
.
A
.
 
D
 
(
2
2
9
)
,
 
Q
1
 
(
2
4
7
)
,

U
l
b
 
(
2
5
3
)
,
 
w
 
(
2
5
4
-
5
)

A
d
a
p
t
a
t
i
o
n
 
o
f

-
"
F
a
n
t
a
s
y
"
 
1
5
.
A
.
 
I
 
(
1
3
8
)

"
D
r
a
m
a
-
I
n
t
e
r
a
c
t
i
n
g
"

D
.
A
.
 
V
6
 
(
6
5
)

"
A
r
g
u
m
e
n
t
a
t
i
o
n
"
 
D
.
A
.
 
J
 
(
1
5
6
)

C
o
m
m
e
n
t
s

C
o
u
l
d
 
b
e
 
a
n
 
e
v
a
l
u
a
t
i
v
e

a
c
t
i
v
i
t
y
 
f
o
r
 
a
n
y
 
l
i
t
e
r
a
-

t
u
r
e
 
u
n
i
t

U
s
e
 
a
s
 
a
l
t
e
r
n
a
t
e
 
f
o
r

C
o
m
p
o
s
i
n
g
 
A
c
t
i
v
i
t
y
 
1
 
a
n
d

a
s
 
r
e
i
n
f
o
r
c
e
m
e
n
t
 
o
f

L
a
n
g
u
a
g
e
 
A
c
t
i
v
i
t
y
 
3

"
A
r
g
u
m
e
n
t
a
t
i
o
n
"

D
.
A
.
 
A
-
E
 
(
1
6
0
-
3
)

"
P
o
i
n
t
s
 
o
f
 
V
i
e
w
 
"
'

D
.
A
.
 
Q
 
(
1
0
7
)

C
o
m
m
e
n
t
s

-
t
r
a
l
a
 
a
l
t
e
r
n
a
t
e
 
f
o
r

C
o
m
p
o
s
i
n
g
 
A
c
t
i
v
i
t
y
 
2

a
n
d
 
a
s
 
r
e
i
n
f
o
r
c
e
m
e
n
t

o
f
 
L
a
n
g
u
a
g
e
 
A
c
t
i
v
i
t
y
 
3

-4



"
i
t
 
t
o

Z
A
4
1
'

'V
 1

01
41

, ;
V

O
4 ei

to
u

os
s 

l'I
hA

Y
A

T
t

r 
4

oi
ni

ve
r1

4,
44

4r
 v

is
a

lIr
ai

 p
er

,
,+

+
tb

lIN
I

r.
, r

 4
.1

+
11

+
0,

1 
or

00
14

1 
4 

00
01

i
lit

s*
0

64

44
!

11
.0

4

%
A

lo

Ir
tA

tk
. 1

0i
01

.1
1t

K
lit

i 1
to

l.
1,

...
11

0.
...

...
0.

11
11

11
11

r
pa

T
iT

--
T

T
7.

17
M

(
aS

"-
T

T
r=

"-
--

11
.1

 l,
ttt

f+
er

l,n
ae

a
.1

1!
".

21
11

11
%

11
Lr

h
 
L
U
L
A
°
 
I
-

A
r
t
r
 
r
e
v
o
l
l
i
n
4
 
a
 
v
i
v
i
d

O
M

I
 
i
l
h
1
1
0
0
4
1
 
m
p
o
r
i
e
n
v
o
 
(
m
a
t
e

p
l
a
i
n
i
k
A
a
l
 
t
y
 
h
a
p
p
y
 
o
r
 
}
i
l
i
u
m
.

t
 
I
 
v
 
*
o
w
 
t
o
n
e
s
 
)
 
4
 
W
e
i
 
U
p
"

'
v
e
n
t
 
o
r
a
l
l
y
,
 
i
n

d
i
n
g
 
d
o
.

t
i
l
*
 
o
u
t
*
 
a
l
l
 
*
h
a

i
n
 
t
o

t
h
e
 
e
a
p
e
r
l
n
o
r
,
 
*

W
e
e

t
i
l
l
/
 
h
o
d
 
t
h
e

n
to

r 
fe

lt
h
e
 
r
e
m
e
m
b
e
r
*
 
t
h
e

ag
to

r 
te

ne
t,.

In
ea

rje
*r

at
I
n
d

i
i
m
p
r
o
V
e
t
a
n
t
o
 
a
u
d
o
i
t
t
i
 
b
y

i
 
a
m
a
n
a
l
.
,
a
,
 
w
r
I
 
M

th
e 

'm
irr

or
).

4 
a 

r1
19

14
 p

er
eo

n
n
a
r
r
a
t
i
o
n
.

th
an

r
e
w
r
i
t
e
 
a
n
o
t
h
e
r
 
O
t
u

d
o
n
i
s
e
 
n
a
r
r
a
t
i
v
e
,
 
o
d
o
p
t
i
n
t

4
t
h
I
r
d
.
p
e
r
l
i
o
n
 
p
o
i
n
t

or
v
i
e
w

O
e
v
i
a
e

m
i
n
i
m
a
l
 
a
l
l
u
t
i
o
n

w
o
l
v
I
n
g
 
a
t
 
i
a
a
a
t
 
t
w
o
 
o
h
o
'
.

o
e
t
e
r
e
 
w
i
t
h
 
o
o
n
r
i
l
l
o
t
i
n
d

w
o
o
l
*
 
(
i
o
.
,

a
m
o
t
h
e
r
 
w
h
o

*
I
m
h
o
f
,
 
h
e
r
 
a
v
i
n
 
t
o
 
a
t
t
e
n
d

I
m
i
r
4
 
t
h
a
t
 
h
e

40
n
e
t
 
w
i
s
h

t
o
 
a
t
t
e
n
d
,
 
a
n
d
 
t
m
p
r
o
v
i
o
e

4
,
,
h
t
i
o
n

U
. *

in
n

It
m

om
a
 
W
r
i
t
t
e
n
 
t
r
o
n
s
r
i
p
t
 
o
r

r
o
P
,
0
r
4
l
o
t
t

or
t
h
i
s
 
i
m
p
r
o
v
1
 
.

a
n
d
 
r
a
l
e
s
,
 
4
0
 
,
t
a
b
l
e
t
!

t
i
r

4P
4M

4i
,%

o
a
t
r
u
o
t
u
r
e
,

!
n
o
t
 
o
d
e
 
o
n
l
y
 
d
o
t
a
l
 
1
 
a
 
r
e
l
a
t
e
d
 
t
o
 
t
h
e

p
u
r
p
o
s
e

or
t
h
e
 
n
a
r
r
a
t
i
v
e

.
M
o
i
n
t
o
i
n
 
o
o
n
a
i
e
t
e
n
o
y
 
i
n
 
p
o
i
n
t
 
o
r
 
v
i
e
*

.
4
0
e
 
o
u
n
l
i
k
a
t
e
n
t
 
i
n
 
p
r
o
n
o
u
n
 
1
4
,
1
'
i
/
r
a
n
e
e

.
.
 
I
n
 
v
 
I
 
u
d
e
 
d
e
 
t
a
i
l
 
a
 
*
h
i
t
*
 
i
n
d
 
u
m
 
t
e
 
I
t
h
e
r

i
n
d
O
e
w
t
i
v
 
I
 
t
y
 
o
r
 
o
b
j
e
r
t
 
I
v
 
I
 
t
y

or
t
h
e

n
o
r
r

to
r

.
0
o
e
 
m
e
m
o
r
y
 
a
s

4
m
o
u
r
o
e
 
o
f
 
I
n
v
e
n
t
 
i
o
n

t
m
l
t
a
t
e
 
I
n
 
w
r
I
t
i
n
g
 
t
h
e
 
p
o
t
t
r
n
a
 
o
r

o
o
n
v
e
r
a
o
t
 
l
o
t
t
o
;

a
p
e
e
o
l
l

i
m
p
l
o
y
 
a
 
I
v
o
i
 
o
r

la
nd

tia
lte

 a
pp

rlo
pr

la
te

rr
 a

dh
o
p
l
t
o
r

t
l
e
V
i
l
l
e

a 
ao

nr
Ile

t w
hi

ch
 w

ill
 le

nd
 It

.
M

oi
r 

to
 d

ev
cl

op
st

ne
la

it1
,1

I0
11

 P
lu

ttV
ie

 fo
r 

,,,
nr

ao
ta

re
4
0
 
t
 
W
W
I

pr
llh

t t
en

se
 v

on
* 

ar
na

te
la

nt
ly

In
 0

40
 1

,1
1r

eo
tIn

n
rit

ho
tA

at
e 

to
 a

lo
th

al
 th

e 
Ih

tn
tta

tio
n

p
a
t
t
e
r
n
 
o
f
 
a
a
h
 
i
t
i
n
e
e
r

h
e
a
o
u
r
c
e
s

i1
11

10
.4

10
11

11
.0

11
11

10

"
P
o
i
n
t
s
 
o
f
 
V
 
t
a
w
"

D
.
A
.
 
A
.
D
 
(
9
2
)
)
,
 
F
2
 
(
1
)
,

J
 
(
9
1
)

"
T
h
e
 
m
a
 
a
n
d
 
V
a
r
i
a
t
i
o
n
s
"

D
.
A
.
 
L
 
(
2
)
1
)

"
L
a
n
o
l
a
g
e
 
a
n
d
 
F
a
a
1
 
i
n
g
s
"

D
.
A
.
 
P

(
i
t
1
)

"
D
r
a
m
a
.
 
t
r
.
t
I
r
a
c
t
 
i
n
g
"

D
.
A
.
 
1
 
(
h
i
 
)

K
i
d
 
(
V
 
)
.

I
T
 
(
1
8
)

C
:
o
m
m
e
n
t
a

R
e
f
i
i
(
V
 
t
o
 
L
a
n
g
u
a
g
e

A
t
i
v
i
t
y
 
4



41
14

o4
4

*

"

'I 
O

W

'
y

14

4'
 w

41
0

m
'

14
,

r 
1

'1
,4

f
4

1'
44 '0

,1
"

4
"

I,
44

.

.1
1,

t
f1

1'
!'"

,1
1

ha
rt

 t0
1.

 s
al

tr
o

4
M

,1
.

+
.4

Ita
"t

 4
4.

11
44

40
*0

4.
4,

 4

44
.4

,4
 1

4,
m

 4
4'

44
4

!,
4

1
40

 0
0 

44
 ,L

4-
,1

0
00

40
 4

 h
4,

41
n'

0
5

5
,

4;
oh

 '1
44

0
4.

40
0

44
 ..

.
4 

O
at

aa
o*

**
0

0,
1t

,

05
4 

lo
t

11
',"

$
05

1
I' 

r,
4 

0,
00

I
4 

11
r

rh
o 

11
1 

4 
4 

4 
*0

14
O

r,
t1

04
V

 a
ll

0,
 0

4 
10

0*
40

.0
 lo

«
f

40
0

oh
,

44
0,

14
44

t I
* 

C
r.

 i 
4 

4 
4

4
14

IP
, '

f
.o

rt
r-

44
4

1.
1$

.1
44

rlo
rr

o
40 44

1,
 I

4 
40

 a
H

.,
0,

14
0 

00
,1

,
th

oo
tO

 0
01

4 
*g

o 
44

I0
 4

44
04

00
**

44
-

t'
44

44
 W

O
10

'0
04

0o
,,

0.
11

40
41

 1
1

W
O

41
'

4r
0.

44
,1

1 
4.

41
14

4

^4
'

"%
A

4 
/'

40
1'

0
04

44
10

"0
11

40
0

or
oa

,,,
10

 1
0.

40
 C

r 
or

%
4a

 4
41

4

;0
,4

1r
 4

.1
,0

4
? 

A
 1

4 
"

04
1 

44
0 

04
.4

...
oi

l 4
0 

a
la

 to
r 

w
44

 o
 0

. 4
40

4
4,

0

44
4 

h.
 4

4

4
1;

1'
0

a;
 4

4,
0 

41
,

;

th
e 

PO
qW

,4
A

44
40

0 
h 

4 
,,0

.0
0

II 
ho

 ..
0,

44
 a

,
41

1
1.

10
4.

41
11

,
1.

10
 4

 4
01

,1
1

4.
1'

40
10

r,
N

11 al
01

44
so

il 
04

04
41

4,
4 

00
45

4 
44

4 
4r

t4
44

4 
40

10
0 

«f
 lo

ko
m

10
40

04
1$

15
04

1
A

lp
ha

*
44

,0
4

10
.,

4

11
14

14
00

1"
-,

44
61

11
44

41
14

0.
14

44
. 1

41
11

14
04

*1
A

, 4
'4

4,
40

4
vl

i«
, 0

44
40

. 4
44

1.
-4

 4
4;

-0
 0

0
10

0.
4i

 1
4t

 0
.4

.0
to

ll;
 1

44
10

4 
0+

 1
*t

o.
 0

64
 n

th
4.

.
14

44
9 

44
.0

1
a

i
4

40
40

.1
40

 s
i.Y

0 
00

44
41

4 
'4

0
90

0 
p0

44
40

tit
 4

44
h1

40
$ 

I $
, 1

;0
40

44
0,

 f'
so

po
ll!

r.
41

44
1 

04
0

"o
lio

*0
 0

*
40

14
01

 1
,e

o 
40

 4
41

,1
40

44
,

41
4 

11
h4

.4
1.

04
44

10

4 
$0

4$
 f4

44
00

40
44

-0
 .0

0 
la

10
44

44
44

'. 
4.

4.
i 4

00
0

4'
04

10
0 

4.
44

4
00

4 
v1

,4
44

*4
04

 4
0%

41
1

A
tr

14
 o

r 
0q

6s
) 

1 
A

ge
* 

PI
P

1
0]

 N
M

* 
to

r
.1

11
,o

14
0 

40
rt

44
14

44
11

40
 4

.4
40

 to
; 0

,0
0 

0.
1

lo
op

, "
%

I o
r 

re
qe

i
*p

i O
tt4

1t
41

1
til

l 4
-

00
14

41
40

41
 e

11
11

'1
11

01
31

11
0

11
1.

00
.

14
00

4r
41

00
40

P4
41

14
.0

 a
11

.4
11

' P
0r

04
 0

 r
14

10
 A

l 1
 *

01
*1

1'
 U

O
w

., 
0 

$
4t

il0
11

1
04

4'
,4

44
r1

00
1'

14
10

00
0 

.4
 1

04
44

44
4.

.4
l

W
 w

, 4
04

44
 1

1 
h

3
9
g
e

14
4

40
ur

n 
04

4 
T

ol
tr

q.
,4

 1
,, 

1
to

,A
.

"P
.,4

01
,

V
 4

0
11

4 
A

.
11

h
11

01
)

7
:
1
?

4
4
1
 
4

1
1
.

44
14

4
44

14
41

.

A
11

.0
40

 1
.4

44
.0

1
tt

V
+

 0
'4

* 
ir 

so
d 

P
14

40
1

44

11
.A

.
4

fn
.;

"P
A

W
 *

or
14

. A
,

'4
41

11
01

,
11

4
41

44
01

4
1,

A
.

A
14

0
to

 1
p

01
14

 V
 O

W
11

1 
4*

11
1'

;4
, A

.
04

1
l ;

14
4

,
;J

o.
. )



%
0
0
1
.
1
.
t
t
I
V
O
I
O

1
0
.
 
T
o
 
.
u
p
r
o
s
e
 
i
n

n
o
o
t
i
o
 
f
m

n
o
w
 
r
o
w
 
o
f

r
A
m
i
l
l
A
r

+
4
,
0

P
h
h
4
 
I
C
I
T
1
N
6

1
1
.
 
T
o
 
o
m
p
r
o
s
a

i
d
i
o
m
s
 
o
r
 
f
o
a
l
 
-

i
n
,
 
:
,

i
h
 
w
r
i
t
i
n
g

f
o
r
 
p
o
i
(
'
 
a
n
d

,
t
!
w
r
s

e

A
f
t
e
r
 
e
x
a
m
i
n
i
n
g
 
f
a
m
i
l
i
a
r
 
o
b
.

,
t
o
w
t
s
 
o
r
 
p
h
o
t
o
s
 
a
n
d
 
p
a
i
n
t
-

I
n
g
e
 
s
h
o
w
i
n
g
 
c
t
o
l
o
o
t
s
 
f
r
r
m

d
i
f
f
o
r
o
n
t
 
p
e
r
s
p
e
c
t
i
v
e
e
,
 
j
o
t

d
o
w
n
 
o
o
l
o
r
s
,
 
(
h
o
p
e
s
,
 
M
O
V
o
 
.

m
i
n
t
,
 
s
o
u
n
d
s
,
 
s
m
e
l
l
s
,
 
s
e
n
-

s
a
t
i
o
n
s
 
o
f
 
t
o
u
c
h
,
 
t
a
s
t
e
s
,

a
n
d
 
r
e
l
a
t
i
o
n
s
h
i
p
o
 
w
h
i
c
h
 
p
r
e
 
-

m
i
n
t
,
 
t
h
i
s
 
o
f
 
a
r
t
 
d
i
f
f
e
r
e
n
t
.

l
y
.

C
o
n
p
o
s
o
 
4
 
;
m
o
m
 
u
s
t
r
u
t

s
o
u
u
o
n
c
o
 
o
f
 
t
h
e
e
'
,
 
t
h
o
u
g
h
t
o

b
e
e
i
n
v
i
n
g
 
a
n
d
 
e
n
d
i
n
e
 
w
i
t
h
 
a

a
t
a
t
d
m
o
n
t
 
a
b
o
u
t
 
t
h
o
 
o
r
i
g
i
n
a
l

&
d
o
s
.

W
r
i
t
e
 
a
b
o
u
t
 
s
o
m
e
t
h
i
n
g
 
o
r
.

p
o
r
i
o
n
o
o
d
,
 
c
b
s
e
r
v
p
d
,
 
o
r

t
h
o
o
e
b
t
 
a
b
o
u
t
 
I
n
 
4
4
 
t
y
p
o
 
o
f

w
r
i
t
i
n
g
 
'
w
e
p
t
 
d
e
p
o
s
i
t
:
o
n
.

- - .

o
n
c
e

a
 
a
s

e
e

I
I

1

.
.
1
1
0
1
1
L
I
.
 
l
i
k
i
l
a
t
t
b
a
j
e
L
W
O
Y

-
N
e
e
m
m
i
 
c
o
l
o
r
s
,
 
s
h
a
p
e
s
,
 
f
o
u
n
d
s
,
 
s
m
e
l
l
a

s
e
n
s
a
t
i
o
n
 
o
f
 
t
o
u
o
h
,
 
t
a
s
t
e
s
,
 
m
o
v
e
m
a
n
t

a
n
o
 
r
e
l
a
t
i
o
n
s
h
i
p
s
 
e
v
o
k
e
d
 
b
y
 
v
i
s
u
a
l

u
s
i
n
g
 
a
p
p
r
o
p
r
i
a
t
e
 
a
n
d
 
'
f
r
a
c
-

t
i
v
a
 
f
i
g
u
r
e
s
 
o
f
 
s
p
e
e
c
h
 
w
h
e
n
 
p
o
s
s
i
b
l
e

.
 
A
r
r
a
n
g
e
 
a
 
l
i
s
t
i
n
g
 
o
f
 
i
m
a
g
e
s
 
i
n
t
o
 
a

m
e
a
n
i
n
g
f
u
l
 
s
e
q
u
e
n
c
e
 
w
i
t
h
 
b
e
g
I
n
n
i
t
i
c

a
n
d
 
c
l
o
s
i
n
g
 
s
t
a
t
a
m
e
n
t
s
 
w
h
i
c
h
 
h
o
l
p

u
n
i
f
y
 
t
h
e
 
p
o
e
m

-
 
D
e
e
 
p
o
e
t
i
c
 
c
e
4
v
o
n
t
i
o
n
s
t

c
a
p
i
t
a
l
i
s
a
-

t
i
o
n
 
o
f
 
l
i
n
e
.

s
p
a
c
i
n
g
 
t
o
 
i
n
d
i
c
a
t
e

s
t
a
n
z
a
i
c
 
b
r
e
a
k
s
 
i
n
 
t
h
o
u
g
h
t
,
 
p
u
n
c
t
u
a
-

t
i
o
n
 
a
s
 
c
l
u
e
 
t
o
 
m
o
a
n
i
n
g
,
 
s
i
t
e
.

-
P
r
o
d
u
c
e
 
a
 
s
p
o
c
i
f
i
a
d
 
m
i
n
i
m
u
m
 
a
m
o
u
n
t
 
o
f

d
i
s
c
P
r
s
i
v
e
 
w
r
i
t
i
n
g

(
N
o
t
t
i

T
h
e
 
e
m
p
h
a
s
i
s
 
n
o
r
*
 
i
s
 
i
n
 
c
o
l
.

t
i
v
a
t
i
n
e
 
"
f
l
u
e
n
c
y
"
 
r
a
t
h
o
r
 
t
h
a
n

"
a
c
c
u
r
a
c
y
.
"
)

ta
tla

n
a
n
d
 
h
o
l
i
n
g
"

O
.
A
.
 
0
 
(
t
2
)

"
r
a
n
t
a
s
y
"

D
.
A
.

1
1
(
1
1
7
)

"
P
o
i
n
t
s
 
o
f
 
V
i
o
w
"

I
.
A
.
 
A
 
(
8
0

G
o

n
t
s

m
o
o
 
t
o
 
t
a
l
i
l
i
t
U
4
S
t
.

A
c
t
i
v
i
t
y
 
1

C
o
n
t
i
n
u
i
n
g
 
A
c
t
i
v
i
t
y



-
-
1
7
1
1
3
.
7
 
t
 
T
o
n
a
l

O
b
l
e
c
t
 
I
 
v
 
e
s

I
N
T
E
R
P
R
E
T
I
N
G

E
X
1
'
0
6
1
T
W
N

1
.
 
T
o
 
g
a
t
h
e
r
 
i
n
-

f
o
r
m
a
t
i
o
n
 
f
o
r
 
a

r
e
p
o
r
t
 
t
h
r
o
u
g
h

o
n
e
 
o
r
 
m
o
r
n

t
y
p
e
d
 
o
f
 
i
n
v
e
s
-

t
i
g
a
t
i
o
n
 
b
a
i
l
e
d

o
n
 
f
i
r
s
t
-
h
a
n
d

o
b
s
e
r
v
a
t
i
o
n
,
 
a

v
a
r
i
e
t
y
 
o
f
 
l
i
-

b
r
a
r
y
 
r
e
s
o
u
r
c
e
s

a
n
d
/
3
r
 
i
n
t
e
r
-

v
i
e
w
n

G
R
A
D
E
 
1
0
:

I
N
T
E
R
P
R
E
T
I
N
G

P
e
r
f
o
r
m
a
n
c
e
 
G
o
a
l
s
:

t
h
e
 
s
t
u
d
e
n
t
 
s
h
o
u
l
d

d
e
m
o
n
s
t
r
a
t
e
 
t
h
e
 
a
b
i
l
i
t
y
 
t
o
:

R
e
s
o
u
r
c
e
s

L
o
c
a
t
e
 
i
n
f
o
r
m
a
t
i
o
n
 
o
n
 
a
 
t
o
p
-

i
c
 
o
f
 
i
n
t
e
r
e
s
t
 
(
s
u
c
h
 
a
s
 
g
o
u
r
d

m
e
t
 
c
o
o
k
i
n
g
,
 
s
p
o
r
t
s
,
 
e
c
o
l
o
g
y
A

b
i
k
e
 
t
r
i
p
s
.
 
I
n
f
l
a
t
i
o
n
)
 
o
r
 
a

t
o
p
i
c
 
a
r
i
s
i
n
g
 
f
r
o
m
 
u
n
i
t
-
r
e
-

l
a
t
e
d
 
s
t
u
d
y
 
(
m
i
g
r
a
n
t
 
w
o
r
k
e
r
e
i

m
e
n
t
a
l
 
r
e
t
a
r
d
a
t
i
o
n
,
 
u
t
o
p
i
a
n

l
i
f
e
 
s
t
y
l
e
s
)
 
u
s
i
n
g
 
a
n
y

t
y
p
e
(
s
)
 
o
f
 
i
n
v
e
s
t
i
g
a
t
i
o
n
 
a
p
-

p
r
o
p
r
i
a
t
e
 
t
o
 
y
o
u
r
 
f
o
c
u
s
 
o
n

t
h
e
 
t
o
p
i
c
.

F
o
r
 
i
n
s
t
a
n
c
e
,
 
i
f

y
o
u
 
w
a
n
t
 
t
o
 
f
i
n
d
 
o
u
t
 
a
b
o
u
t

c
a
r
e
e
r
 
p
o
s
s
i
b
i
l
i
t
i
e
s
 
o
p
e
n

f
o
r
 
s
o
m
e
o
n
e
 
w
i
t
h
 
t
r
a
i
n
i
n
g
 
i
n

m
e
t
a
l
-
w
o
r
k
,
 
v
i
s
i
t
 
s
e
v
e
r
a
l

l
a
r
g
e
 
i
n
d
u
s
t
r
i
e
s
 
a
n
d
,
 
f
r
o
m

o
b
s
e
r
v
i
n
g
 
a
n
d
 
i
n
t
e
r
v
i
e
w
i
n
g
,

r
e
c
o
r
d
 
i
n
f
o
r
m
a
t
i
o
n
.

I
f
 
y
o
u

w
a
n
t
 
t
o
 
c
o
m
p
i
l
e
 
s
u
g
g
e
s
t
i
o
n
s

f
o
r
 
o
v
e
r
n
i
g
h
t
 
b
i
k
e
 
t
r
i
p
e
,
 
i
n
s

t
l
r
v
i
e
w
 
a
 
n
u
m
b
e
r
 
o
f
 
b
i
k
e
 
e
n
-

t
h
u
s
i
a
s
t
s
 
i
n
 
y
o
u
r
 
c
o
m
m
e
n
i
t
y
.

I
f
 
y
o
u
 
w
a
n
t
 
t
o
 
k
n
o
w
 
a
b
o
u
t

u
t
o
p
i
a
n
 
l
i
f
e
 
u
t
y
l
e
s
,
 
p
a
s
t

a
n
d
 
p
r
e
s
e
n
t
,
 
u
s
e
 
t
h
e
 
c
a
r
d

c
a
t
a
l
o
g
 
a
n
d
 
R
e
a
d
e
r
s
'
 
G
u
i
d
e

t
o
 
f
i
n
d
 
i
n
f
o
r
n
a
t
 
o
n
 
i
n
 
y
o
u
r

l
i
 
b
r
a
r
y
.

F
o
r
 
a
l
l
 
t
y
p
e
s
 
o
f
 
i
n
v
e
s
t
i
g
a
t
i
o
n

.
0
.
-
-
B
e
f
o
r
e
 
i
n
v
e
s
t
i
g
a
t
i
n
g
,
 
d
e
t
e
r
m
i
n
e
 
t
h
e

p
u
r
p
o
s
e
,
 
a
u
d
i
e
n
c
e
,
 
a
n
d
 
s
p
e
c
i
a
l
 
f
o
c
u
s

o
n
 
t
h
e
 
t
o
p
i
c

-
-
P
r
e
p
a
r
e
 
a
 
w
o
r
k
 
p
l
a
n

c
-
 
-
L
i
s
t
 
a
l
l
 
p
o
s
s
i
b
l
e
 
a
v
a
i
l
a
b
l
e
 
r
e
s
o
u
r
c
e
s

f
r
o
m
 
w
h
i
c
h
 
i
n
f
o
r
m
a
t
i
o
n
 
c
a
n
 
b
e
 
g
a
t
h
e
r
e
d

i
t
T
a
k
e
 
a
c
c
u
r
a
t
e
 
a
n
d
 
c
o
m
p
l
e
t
e
 
n
o
t
e
s

i
t
R
e
v
i
s
e
 
t
h
e
 
f
o
c
u
s
 
a
s
 
a
c
c
u
m
u
l
a
t
i
o
n
 
o
f

i
n
f
o
r
m
a
t
i
o
n
 
d
i
c
t
a
t
e
s

F
i
r
s
t
-
h
a
n
d
 
O
b
s
e
r
v
a
t
i
o
n

c
-
-
P
r
e
p
a
r
e
 
a
h
e
a
d
 
o
f
 
t
i
m
e
 
a
 
l
i
s
t
 
o
f
 
s
p
e
-

c
i
f
i
c
s
 
t
o
 
o
b
s
e
r
v
e

-
-
A
s
k
 
q
u
e
s
t
i
o
n
s
 
t
o
 
g
a
i
n
.
 
i
n
f
o
r
m
a
t
i
o
n
 
a
-

b
o
u
t
 
w
h
a
t
 
i
s
 
n
o
t
 
o
b
s
e
r
v
e
d

L
i
b
r
a
r
y
 
R
e
s
o
u
r
i
t
e
s

4
.
-
-
C
i
t
e
 
a
t
 
l
e
a
s
t
 
t
h
r
e
e
 
t
y
p
e
s
 
o
f
 
r
e
f
e
r
e
n
c
e

m
a
t
e
r
i
a
l
 
a
v
a
i
l
a
b
l
e
 
i
n
 
t
h
e
 
l
i
b
r
a
r
y
 
(
e
n
-

c
y
c
l
o
p
e
d
i
a
s
,
 
d
i
c
t
i
o
n
a
r
i
e
s
,
 
m
a
g
a
z
i
n
e
s

a
n
d
 
j
o
u
r
n
a
l
s
,
 
b
o
o
k
s
)

*
-
U
s
e
 
g
u
i
d
e
s
 
t
o
 
l
o
c
a
t
e
 
i
n
f
o
r
m
a
t
i
o
n

(
R
e
a
d
e
r
s
'
 
G
u
i
d
e
,
 
B
o
o
k
s
 
i
n
 
P
r
i
n
t
,
 
c
a
r
d

c
a
t
a
l
o
g
)
.

I
n
t
e
r
v
i
e
w
s

*
:
=
P
R
W
i
r
a
h
e
a
d
 
o
f
 
t
i
m
e
 
a
 
l
i
s
t
 
o
f
 
k
e
y

q
u
e
s
t
i
o
n
s
 
d
e
s
i
g
n
e
d
 
t
o
 
e
l
i
c
i
t
 
i
n
f
o
r
m
a
-

t
i
o
n

-
-
F
o
l
l
o
w
 
p
r
o
p
e
r
 
s
o
c
i
a
l
 
c
o
n
v
e
n
t
i
o
n
s
 
i
n
 
a
r

r
a
n
g
i
n
g
 
f
o
r
 
t
h
e
 
i
n
t
e
r
v
i
e
w

c
-
-
D
e
v
i
s
e
 
o
n
-
t
h
e
-
s
p
o
t
 
q
u
e
s
t
i
o
n
s
 
t
o
 
g
a
i
n

f
u
r
t
h
e
r
 
i
n
f
o
r
m
a
t
i
o
n

"
R
e
p
o
r
t
a
g
e
"

I
.
A
.
 
(
1
4
9
)
;

L
.
R
.
A
.
 
A
 
(
1
1
4
9
)
;
 
D
.
A
.
 
C
-
E

(
1
5
0
-
4
)

S
u
g
g
e
s
t
e
d
 
A
c
t
i
v
i
t
y
 
f
o
r

"
T
h
e
m
e
s
 
a
n
d
 
V
a
r
i
a
t
i
o
n
s
"

"
P
o
i
n
t
s
 
o
f
 
V
i
e
w
"

C
o
m
m
e
n
t
s

I
f
 
R
a
l
e
n
t
a
l
 
l
i
b
r
a
r
y

s
k
i
l
l
s
 
a
r
e
 
w
e
a
k
,
 
c
o
n
c
e
n
-

t
r
a
t
e
 
o
n
 
j
u
s
t
 
t
h
a
t
 
o
n
e

t
y
p
e
 
o
f
 
r
e
s
e
a
r
c
h
.

R
e
l
a
t
e
 
t
o
 
C
o
m
p
o
s
i
n
g

A
c
t
i
v
i
t
y
 
2



I
n
s
t
r
u
c
t
i
o
n
a
l

O
b
'
e
c
t
i
v
e
s

G
R
A
D
E
 
1
0
:

I
N
T
E
R
P
R
E
T
I
N
G

B
a
s
i
c
 
E
x
p
e
r
i
e
n
c
e
s

P
e
r
f
o
r
m
a
n
c
e
 
G
o
a
l
s
:

t
h
e
 
s
t
u
d
e
n
t
 
s
h
o
u
l
d

d
e
m
o
n
s
t
r
a
t
e
 
t
h
e
 
a
b
i
l
i
t
y
 
t
o
:

R
e
s
o
u
r
c
e
s

2
.
 
T
o
 
r
e
l
a
t
e
 
t
h
e

w
a
y
 
a
 
t
o
p
i
c
 
i
s

t
r
e
a
t
c
d
 
(
s
e
l
e
c
-

t
i
o
n
,
 
o
r
g
a
n
i
z
a
-

t
i
o
n
,
 
a
n
d
 
d
e
-

v
e
l
o
p
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b
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c
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r
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p
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c
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p
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c
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c
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h
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a
t
i
o
n
 
o
f

"
P
o
i
n
t
s
 
o
f
 
V
i
e
w
"
 
E
.
A
.
 
A

(
1
1
2
-
3
)
;
 
D
.
A
.
 
F
t

9
6
)

C
o
m
m
e
n
t
s

R
e
l
a
t
e
 
t
o
 
C
o
m
p
o
s
i
n
g

A
c
t
i
v
i
t
y
 
5
 
a
n
d
 
L
a
n
g
u
a
g
e

A
c
t
i
v
i
t
i
e
s
 
3
 
a
n
d
 
4



I
n
s
t
r
u
c
t
i
o
n
a
l

O
b
'
e
c
t
:
,
v
e
s

I
N
T
E
R
P
R
E
T
I
N
G
 
P
R
O
S
E

A
N
D
 
D
R
A
M
A
T
I
C

N
A
R
R
A
T
I
V
E
S

G
R
A
D
E
 
1
0
:

I
N
T
E
R
P
R
E
T
I
N
G

B
a
s
i
c
 
E
x
p
e
r
i
e
n
c
e
s

5
.
 
T
o
 
d
.
.
.
.
f
f
e
r
e
n
t
i
-

a
t
e
 
b
e
t
w
e
e
n
 
g
e
n
-

e
r
a
l
 
t
h
e
m
e
s
 
a
n
d

s
p
e
c
i
f
i
c
 
a
s
p
e
c
t

o
f
 
g
e
n
e
r
a
l

t
h
e
m
e
s
 
i
n
 
l
i
t
-

e
r
a
t
u
r
e
 
a
n
d
 
t
o

u
n
d
e
r
s
t
a
n
d
 
t
h
a
t

a
 
w
o
r
k
 
o
f
t
e
n

t
r
e
a
t
s
 
m
o
r
e

t
h
a
n
 
o
n
e
 
g
e
n
e
r
-

a
l
 
t
h
e
m
e

6
.
 
T
o
 
r
e
c
o
g
n
i
z
e

t
h
e
 
r
e
s
u
l
t
 
o
f

a
 
c
h
o
i
c
e
 
o
f
 
a

c
e
r
t
a
i
n
 
p
o
i
n
t

o
f
 
v
i
e
w
 
o
n
 
t
h
e

r
e
a
d
e
r
'
s
 
p
e
r
-

p
a
p
÷
i
o
n
 
o
f
 
a

s
e
r
i
e
s
 
o
f
 
n
a
r
-

.
-
a
t
i
v
e
 
e
v
e
n
t
s

R
e
a
d
 
s
e
v
e
r
a
l
 
s
h
o
r
t
 
e
t
o
r
i
e
s
,

p
o
e
m
s
,
 
n
o
v
e
l
s
,
 
a
n
d
/
o
r
 
n
c
a
-

f
i
c
t
i
o
n
 
n
a
r
r
a
t
i
v
e
s
 
w
i
t
h
 
t
h
e

s
a
m
e
.
g
e
n
e
r
a
i
 
t
h
e
m
e
 
a
n
d
 
s
t
a
t
e

t
h
e
 
s
p
e
c
i
f
i
c
 
a
s
p
e
c
t
 
o
f
 
t
h
e

t
h
e
m
e
 
t
r
e
a
t
e
d
 
i
n
 
e
a
c
h
.

I
-

d
e
n
t
i
f
y
 
o
t
h
e
r
 
t
h
e
m
e
s
 
i
n
 
e
a
c
h

w
o
r
k
.

R
e
a
d
 
s
h
o
r
t
 
a
n
d
 
l
o
n
g
 
w
o
r
k
s
 
o
f

n
a
r
r
a
t
i
v
e
 
f
i
c
t
i
o
n
 
a
n
d
 
n
a
r
-

r
a
t
i
v
e
 
n
o
n
-
f
i
c
t
i
o
n
 
o
r
 
v
i
e
w

f
i
l
m
s
 
w
h
e
r
e
 
"
s
t
a
n
c
e
"
 
o
f
 
t
h
e

n
a
r
r
a
t
o
r
 
o
r
 
t
h
e
 
p
o
s
i
t
i
o
n
 
o
f

t
h
e
 
"
c
a
m
e
r
a
'
s
 
e
y
e
"
 
i
s
 
c
e
n
-

t
r
a
l
 
t
o
 
t
h
e
 
a
u
d
i
e
n
c
e
'
s
 
v
i
e
w

o
f
 
p
l
o
t
 
a
n
d
 
c
h
a
r
a
c
t
e
r
 
t
o

i
d
e
n
t
i
f
y
 
t
h
e
 
p
o
i
n
t
"
o
f
 
v
i
e
w

a
n
d
 
i
t
s
 
e
f
f
e
c
t
 
o
n
 
t
h
e
 
n
a
r
-

r
a
t
i
v
e
.

P
e
r
f
o
r
m
a
n
c
e
 
G
o
a
l
s
:

t
h
e
 
s
t
u
d
e
n
t
 
s
h
o
u
l
d

d
e
m
o
n
s
t
r
a
t
e
 
t
h
e
 
a
b
i
l
i
t
y
 
t
o
t

S'

-
-
D
i
f
f
e
r
e
n
t
i
a
t
e
 
b
e
t
w
e
e
n
 
t
w
o
 
o
r
 
t
h
r
e
e

l
e
v
e
l
s
 
o
f
 
a
b
s
t
r
a
c
t
i
o
n

*
-
-
S
t
a
t
e
 
t
h
e
 
g
e
n
e
r
a
l
 
t
h
e
m
e
(
s
)
 
o
f
 
a
 
p
a
r
-

t
i
c
u
l
a
r
 
w
o
r
k

*
-
-
S
t
a
t
e
 
t
h
e
 
s
p
e
c
i
f
i
c
 
t
h
e
m
e
s
 
r
e
l
a
t
i
n
g
 
t
o

t
h
e
 
g
e
n
e
r
a
l
 
t
h
e
m
e
(
s
)

-
-
S
u
b
s
t
a
n
t
i
a
t
e
 
i
d
e
n
t
i
f
i
c
a
t
i
o
n
 
o
f
 
t
h
e
m
e

w
i
t
h
 
r
e
f
e
r
e
n
c
e
s
.
t
o
 
o
t
h
e
r
 
e
l
e
m
e
n
t
s
 
o
f

n
a
r
r
a
t
i
o
n
 
(
p
l
o
t
,
 
c
h
a
r
a
c
t
e
r
,
 
s
e
t
t
i
n
g
,

t
o
n
e
,
 
p
o
i
n
t
 
o
f
 
v
i
e
w
)

-
-
F
r
o
m
 
a
 
c
l
a
s
s
-
c
o
m
p
i
l
e
d
 
l
i
s
t
 
o
f
 
s
p
e
c
i
f
i
c

t
h
e
m
e
 
s
t
a
t
e
m
e
n
t
s
,
 
s
e
l
e
c
t
 
a
l
l
 
o
f
 
t
n
o
s
e

t
h
a
t
 
a
r
e
 
a
p
p
r
o
p
r
i
a
t
e
 
f
o
r
 
t
h
e
 
g
i
v
e
n

w
o
r
k

-
-
I
d
e
n
t
i
f
y
 
v
a
r
i
a
t
i
o
n
s
 
o
n
 
a
 
t
h
e
m
e
 
i
n
 
s
e
v
-

e
r
a
l
 
w
o
r
k
s
 
w
i
t
h
 
t
h
e
 
s
a
m
e
 
g
e
n
e
r
a
l
 
t
h
e
m
e

*
-
-
I
d
e
n
t
i
f
y
 
t
h
e
 
m
a
j
o
r
 
d
i
f
f
e
r
e
n
c
e
 
b
e
t
w
e
e
n

f
i
r
s
t
 
a
n
d
 
t
h
i
r
d
 
p
e
r
s
o
n
 
n
a
r
r
a
t
i
o
n
 
'
a
n
d

c
i
t
e
 
e
x
a
m
p
l
e
s
 
f
r
o
m
 
f
i
c
t
i
o
n
 
o
r
 
o
t
h
e
r

m
e
d
i
a

-
-
I
d
e
n
t
i
f
y
 
s
h
i
f
t
s
 
f
r
o
m
 
o
n
e
 
p
o
i
n
t
 
o
r
 
v
i
e
w

t
o
 
a
n
o
t
h
e
r

-
-
C
i
t
e
 
a
n
d
 
g
i
v
e
 
e
x
a
m
p
l
e
s
 
o
f
 
t
h
e
 
v
a
r
i
o
u
s

p
o
i
n
t
s
 
o
f
 
v
i
e
w
 
i
n
 
m
a
t
e
r
i
a
l
s
 
w
h
e
r
e
 
t
h
e

n
a
r
r
a
t
i
v
e
 
i
s
 
p
r
e
s
e
n
t
e
d
 
f
r
o
m
 
m
o
r
e
 
t
h
a
n

o
n
e
 
p
o
i
n
t
 
o
f
 
v
i
e
w

*
-
-
D
e
s
c
r
i
b
e
 
a
t
 
l
e
a
s
t
 
o
n
e
 
c
h
a
n
g
e
 
t
h
a
t

w
o
u
l
d
 
o
c
c
u
r
 
i
n
 
c
h
a
r
a
c
t
e
r
,
 
p
l
o
t
,
 
o
r

s
e
t
t
i
n
g
 
i
f
 
t
h
e
 
p
o
i
n
t
 
o
f
 
v
i
e
w
 
w
e
r
e

c
h
a
n
g
e
d

R
e
s
o
u
r
c
e
s

"
T
h
e
m
e
s
 
a
n
d
 
V
a
r
i
a
t
i
o
n
s
"

D
.
A
.
 
B
-
D
 
(
2
2
7
-
9
)
,
 
F

(
2
3
1
)
,
 
J
,
K
,
M
 
(
2
3
4
-
4
0
)
,

S
-
V
 
(
2
5
0
-
3
)
,
 
A
A
-
F
F

(
2
6
0
-
4
)

"
P
o
i
n
t
s
 
o
f
 
V
i
e
w
"

I
.
A
.
 
B
 
(
9
0
)
;

L
.
R
.
A
.
 
B
 
(
9
0
)
 
D
.
A
.
 
C
,
 
G

(
9
4
-
5
)
,
 
I
 
(
9
8
)
,
 
K
 
(
1
0
1
-
4
)
,

P
2
,
 
Q
,
 
T
 
(
1
0
6
-
8
)
;
 
S
.
A
.
 
A

,
.
/
/
1
'
'

(
1
0
9
)

M
a
t
e
r
i
a
l
s

E
n
g
l
i
s
h
 
1
0
,
 
T
a
n
n
e
r
 
(
1
8
-
2
8
)

C
o
m
m
e
n
t
s

R
e
l
a
t
e
 
t
o
 
I
n
t
e
r
p
r
e
t
i
n
g

A
c
t
i
v
i
t
i
e
s
 
6
 
a
n
d
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*
*

G
R
A
D
E
 
1
0
:

I
N
T
E
R
P
R
E
T
I
N
G

I
n
s
t
r
u
c
t
i
o
n
a
l

O
b
j
e
c
t
i
v
e
s

7
.
 
T
o
 
r
e
c
o
g
n
i
z
e

t
h
e
 
r
e
l
a
t
i
o
n
-

s
h
i
p
 
t
e
t
w
e
e
n

t
h
e
 
n
a
r
r
a
t
i
v
e

e
l
e
m
e
n
t
s
 
a
n
d

p
r
o
d
u
c
t
i
o
n
 
e
l
e
-

m
e
n
t
s
 
o
f
 
a

p
l
a
y

I
N
T
E
R
P
I
E
T
I
N
G

P
O
E
T
R
Y

8
.
 
T
o
 
i
d
e
n
t
i
f
y
 
t
h
e

p
o
i
n
t
s
 
o
f
 
v
i
e
w

i
n
 
n
a
r
r
a
t
i
v
e

a
n
d
 
d
r
a
m
a
t
i
c

p
o
e
t
r
y
 
a
n
d

s
t
a
t
e
 
t
h
e
 
a
d
-

v
a
n
t
a
g
e
s
 
o
r

p
o
s
s
i
b
l
e
 
r
e
a
-

s
o
n
s
 
f
o
r
 
s
e
-

l
e
c
t
i
o
n
 
o
f
 
t
h
e

c
h
o
s
e
n
 
p
o
i
n
t

o
f
 
v
i
e
w

B
a
s
i
c
 
E
x
p
e
r
i
e
n
c
e
s

R
e
a
d
 
a
n
d
 
e
i
t
h
e
r
 
v
i
e
w
 
o
r
 
p
e
r
-

f
o
r
m
 
e
x
c
e
r
p
t
s
 
f
r
o
m
 
o
n
e
-
a
c
t

a
n
d
 
f
i
l
l
l
-
l
e
n
g
t
h
 
p
l
a
y
s
 
t
o
 
a
n
-

a
l
y
z
b
'
 
t
h
e
 
w
a
y
s
 
p
r
o
d
u
c
t
i
o
n

e
l
e
m
e
n
t
s
 
(
s
u
c
h
 
a
s
 
g
e
s
t
u
r
e
,

m
o
v
e
m
e
n
t
,
 
v
o
i
c
e
 
i
n
t
o
n
a
t
i
o
n

a
n
d
 
p
a
u
s
e
,
 
s
e
t
 
d
e
s
i
g
n
,
 
c
o
l
-

o
r
s
,
 
p
r
o
p
s
)
 
r
e
i
n
f
o
r
c
e
 
t
h
e

n
a
r
r
a
t
i
v
e
 
e
l
e
m
e
n
t
s
 
(
c
h
a
r
a
c
-

t
e
r
,
 
p
l
o
t

s
e
t
t
i
n
g
,
 
t
o
n
e
,

a
n
a
 
t
h
e
m
e
)
.

A
f
t
e
r
 
l
i
s
t
e
n
i
n
g
 
t
o
 
o
r
a
l

r
e
a
d
i
n
g
s
 
o
f
 
n
a
r
r
a
t
i
v
e
 
a
n
d

d
r
a
m
a
t
i
c
 
p
o
e
t
r
y
 
(
i
n
t
e
r
i
o
r

a
n
d
 
d
r
a
m
a
t
i
c
 
m
o
n
o
l
o
g
u
e
s
)
,

d
e
s
c
r
i
b
e
 
t
h
e
 
v
a
r
i
o
u
s
 
p
o
i
n
t
s

o
f
 
v
i
e
w
.

E
x
p
l
a
i
n
 
t
h
e
 
p
o
s
-

s
i
b
l
e
 
r
e
a
s
o
n
s
 
f
o
r
 
t
h
e
 
p
o
e
t
'
s

c
h
o
i
c
e
 
o
f
 
p
o
i
n
t
 
o
f
 
v
i
e
w
 
i
n

t
e
r
m
s
 
o
f
 
e
f
f
e
c
t
i
v
e
n
e
s
s
 
o
n

t
h
e
 
r
e
a
d
e
r
.

P
e
r
f
o
r
m
a
n
c
e
 
G
o
a
l
s
:

t
h
e
 
s
t
u
d
e
n
t
 
s
h
o
u
l
d

d
e
m
o
n
s
t
r
a
t
e
 
t
h
e
 
a
b
i
l
i
t
y
 
t
o
:

*
-
-
I
d
e
n
t
i
f
y
 
t
h
e
 
n
a
r
r
a
t
i
v
e
 
e
l
e
m
e
n
t
s

*
-
-
D
e
m
o
n
s
t
r
a
t
e
 
g
e
s
t
u
r
e
s
 
a
n
d
 
m
o
v
e
m
e
n
t
s

w
h
i
c
h
 
a
r
e
 
c
l
u
e
s
 
t
o
 
a
 
c
h
a
r
a
c
t
e
r
'
s
 
p
e
r
-

s
o
n
a
l
i
t
y

*
-
-
D
e
m
o
n
s
t
r
a
t
e
 
t
h
e
 
e
f
f
e
c
t
 
o
f
 
v
o
i
c
e
 
i
n
t
o
-

n
a
t
i
o
n
 
a
n
d
 
p
a
u
s
e
 
o
n
 
t
h
e
 
m
e
a
n
i
n
g
 
o
f
 
t
h
e

p
l
a
y

-
-
N
a
m
e
 
n
o
n
-
v
e
r
b
a
l
 
e
l
e
m
e
n
t
s
 
w
h
i
c
h
 
c
o
n
-

t
r
i
b
u
t
e
 
t
o
 
t
h
e
 
p
l
a
y
'
s
 
m
e
a
n
i
n
g

-
 
-
F
r
c
,
m
 
t
h
e
 
i
n
i
t
i
a
l
 
s
t
a
g
e
 
d
i
r
e
c
t
i
o
n
s
 
d
e
-

s
c
r
i
b
i
n
g
 
t
h
e
 
s
e
t
,
 
s
k
e
t
c
h
 
a
 
l
i
k
e
n
e
s
s

-
-
S
e
l
e
c
t
 
o
n
e
 
o
r
 
t
w
o
 
d
o
m
i
n
a
n
t
 
c
o
l
o
r
s
 
f
o
r

t
h
e
 
s
e
t
 
a
n
d
 
d
e
f
e
n
d
 
t
h
e
 
c
h
o
i
c
e
 
b
y
 
r
e
-

f
e
r
r
i
n
g
 
t
o
 
t
h
e
 
t
o
n
e
 
o
f
 
t
h
e
 
w
o
r
k

-
-
F
r
o
m
 
o
n
e
 
s
c
e
n
e
,
 
i
d
e
n
t
i
f
y
 
t
w
o
 
o
r
 
t
h
r
e
e

p
r
o
p
s
 
t
h
a
t
 
s
e
e
m
 
e
s
s
e
n
t
i
a
l
 
t
o
 
e
i
t
h
e
r

t
h
e
 
s
e
t
t
i
n
g
 
o
r
 
t
h
e
 
a
c
t
i
o
n
s
 
o
f
 
t
h
e

c
h
a
r
a
c
t
e
r
s

*
-
-
I
d
e
n
t
i
f
y
 
a
n
d
 
l
i
s
t
 
t
h
e
 
v
a
r
i
o
u
s
 
p
o
s
s
i
b
l
e

p
o
i
n
t
s
 
o
f
 
v
i
e
w
 
i
n
 
n
a
r
r
a
t
i
v
e
 
a
n
d
 
d
r
a
m
a
-

t
i
c
 
p
o
e
t
r
y

*
-
-
D
i
f
f
e
r
e
n
t
i
a
t
e
 
t
h
e
 
"
p
e
r
s
o
n
a
"
 
o
r
 
c
h
a
r
-

a
c
t
e
r
 
i
n
 
t
h
e
 
p
o
e
m
 
w
h
o
 
c
o
n
v
e
y
s
 
t
h
e
 
c
o
n
-

t
r
o
l
l
i
t
a
i
e
w
p
o
i
n
t
 
f
r
o
m
 
t
h
e
 
p
o
e
t
 
h
i
m
-

s
e
l
f

-
-
I
d
e
n
t
i
f
y
 
t
h
e
 
i
m
p
l
i
e
d
 
a
u
d
i
e
n
c
e
 
i
n
 
d
r
a
-

m
a
t
i
c
 
a
n
d
 
i
n
t
e
r
i
o
r
 
m
o
n
o
l
o
g
u
e
s

-
-
S
t
a
t
e
 
a
n
 
h
y
p
o
t
h
e
s
i
s
 
a
b
o
u
t
 
t
h
e
 
p
o
s
s
i
b
l
e

i
n
t
e
r
p
r
e
t
a
t
i
o
n
 
t
h
e
 
p
o
e
t
 
h
i
m
s
e
l
f
 
m
a
y

h
a
v
e
 
i
n
t
e
n
d
e
d

R
e
s
o
u
r
c
e
s

"
D
r
a
m
a
-
I
n
t
e
r
a
c
t
i
n
g
"

D
.
A
.
 
C
 
(
1
4
1
)
,
 
E
 
(
4
4
)
,

H
 
(
7
)
,
 
v
 
(
5
9
-
6
5
)
,

w
 
(
6
5
-
9
)

C
o
m
m
e
n
t
s

R
e
l
a
t
e
 
t
o
 
L
a
n
g
u
a
g
e

A
c
t
i
v
i
t
i
e
s
 
1
 
a
n
d
 
4

"
D
r
a
m
a
-
I
n
t
e
r
a
c
t
i
n
g
"

D
.
A
.
 
N
1
,
 
P
,
 
Q
 
(
5
2
-
3
)
,

T
 
(
5
 
-
7
)

"
P
o
i
n
t
s
 
o
f
 
V
i
e
w
"

D
.
A
.
 
C
l
,
 
D
 
(
9
4
-
5
)
,

H
 
(
9
7
)

C
o
m
m
e
n
t
s

R
e
l
a
t
e
 
t
o
 
C
o
m
p
o
s
i
n
g

A
c
t
i
v
i
t
y
 
1
0



G
R
A
D
E
 
1
0
:

I
N
T
E
R
P
R
E
T
I
N
G

I
n
s
t
r
u
c
t
i
o
n
a
l

B
a
s
i
c
 
E
x
p
e
r
i
e
n
c
e
s

P
e
r
f
o
r
m
a
n
c
e
 
G
o
a
l
s
:

t
h
e
 
s
t
u
d
e
n
t
 
s
h
o
u
l
d

d
e
m
o
n
s
t
r
a
t
e
 
t
h
e
 
a
b
i
l
i
t
y
 
t
o
:

R
e
s
o
u
r
c
e
s

9
.
 
T
o
 
i
n
t
e
r
p
r
e
t

p
o
e
m
s
 
w
i
t
h

s
e
v
e
r
a
l
 
"
l
e
v
e
l
s
"

o
f
 
m
e
a
n
i
n
g

(
l
i
t
e
r
a
l
,

p
h
i
l
o
s
o
p
h
i
c
a
l
,

s
o
c
i
o
l
o
g
i
c
a
l
,

p
s
y
c
h
o
l
o
g
i
c
a
l
)

h
E
A
D
I
N
G

1
0
.
 
T
o
 
d
e
v
o
t
e
 
s
o
m
e

t
i
m
e
,
 
a
t
 
h
o
m
e

a
n
d
 
a
t
 
s
c
h
o
o
l
,

t
o
 
i
n
d
i
v
i
d
u
a
l
l
y

c
h
o
s
e
n
 
r
e
a
d
i
n
g

w
i
t
h
 
t
h
e
 
u
l
t
i
-

m
a
t
e
 
p
u
r
p
o
s
e
 
o
f

c
u
l
t
i
v
a
t
i
n
g

r
e
a
d
i
n
g
 
a
s
 
a

p
e
r
s
o
n
a
l
 
h
a
b
i
t

L
i
s
t
e
n
 
t
o
 
o
r
 
r
e
a
d
 
s
e
v
e
r
a
l

p
o
e
m
s
,
 
e
a
c
h
 
p
r
o
v
i
d
i
n
g
 
m
u
l
-

t
i
p
l
e
 
m
e
a
n
i
n
g
s
 
(
p
s
y
c
h
o
l
o
g
-

i
c
a
l
,
 
p
h
i
l
o
s
o
p
h
i
c
a
l
)
 
o
r
 
i
n
-

s
i
g
h
t
s
.

a
n
a
l
y
z
e
 
w
i
t
h
 
t
h
e

c
l
a
s
s
 
t
h
e
 
v
a
r
i
o
u
s
 
m
e
a
n
i
n
g
s

a
 
p
a
r
t
i
c
u
l
a
r
 
p
o
e
m
 
i
s
 
c
a
p
a
b
l
e

o
f
 
c
o
n
v
e
y
i
n
g
.

R
e
a
d
 
p
e
r
s
o
n
a
l
l
y
 
s
e
l
e
c
t
e
d
 
m
a
-

t
e
r
i
a
l
 
f
o
r
 
p
l
e
a
4
a
r
e
 
o
r
 
i
n
-

f
o
r
m
a
t
i
o
n
 
o
r
 
a
n
y
4
 
o
t
h
e
r
 
p
u
r
-

p
o
s
e
.

*
-
-
P
a
r
a
p
h
r
a
s
e
 
t
h
e
 
l
i
t
e
r
a
l
 
c
o
n
t
e
n
t
 
o
f
 
t
h
e

p
o
e
m

*
-
-
S
t
a
t
e
 
o
n
e
 
o
t
h
e
r
 
a
s
p
e
c
t
 
o
f
 
m
e
a
n
i
n
g
 
i
n

a
 
p
o
e
m
 
b
e
y
o
n
d
 
t
h
e
 
l
i
t
e
r
a
l
 
l
e
v
e
l

(
p
e
r
-

s
o
n
a
l
,
 
t
h
e
m
a
t
i
c
,
 
s
o
c
i
o
l
o
g
i
c
a
l
,
 
p
s
y
-

c
h
o
l
o
g
i
c
a
l
,
 
p
h
i
l
o
s
o
p
h
i
c
a
l
)

*
-
-
S
u
p
p
o
r
t
 
i
n
t
e
r
p
r
e
t
a
t
i
o
n
 
w
i
t
h
 
t
e
x
t
u
a
l

e
v
i
d
e
n
c
e
,
 
s
u
c
h
 
a
s
 
c
i
t
i
n
g
 
f
i
g
u
r
e
s
 
o
f

s
p
e
e
c
h
,
 
s
o
u
n
d
 
d
e
v
i
c
e
s
,
 
a
n
d
 
s
t
r
u
c
t
u
r
e

-
-
M
a
k
e
 
a
 
s
t
a
t
e
m
e
n
t
 
i
n
 
r
e
l
a
t
i
o
n
 
t
o
 
t
h
e

q
u
e
s
t
i
o
n
s
:
 
"
D
o
e
s
 
i
t
 
m
a
k
e
 
a
 
s
t
a
t
e
m
e
n
t

a
b
o
u
t
 
v
a
l
u
e
s
 
i
n
 
l
i
f
e
?

I
f
 
s
o
,
 
w
h
a
t

a
r
e
 
t
h
e
s
e
 
v
a
l
u
e
s
?
"
 
"
D
o
e
s
 
i
t
 
m
a
k
e
 
a

s
t
a
t
e
m
e
n
t
 
a
b
o
u
t
 
h
u
m
a
n
 
n
a
t
u
r
e
 
o
r
 
a

p
a
r
t
i
c
u
l
a
r
 
t
y
p
e
 
o
f
 
h
u
m
a
n
 
b
e
i
n
g
 
o
r
 
b
e
-

h
a
v
i
o
r
?
"

*
-
-
S
e
l
e
c
t
 
r
e
a
d
i
n
g
 
m
a
t
e
r
i
a
l
 
t
h
a
t
 
a
p
p
e
a
l
s

t
o
 
o
w
n
 
i
n
t
e
r
e
s
t

*
-
-
S
h
a
r
e
 
p
e
r
s
o
n
a
l
 
r
e
s
p
o
n
s
e
s
 
w
i
t
h
 
o
t
h
e
r
s

"
F
a
n
t
a
s
y
"

D
.
A
.
 
D
 
(
1
3
5
)

"
R
e
p
o
r
t
a
g
e
"

D
.
A
.
 
C
3
,
4

(
1
5
0
-
1
)

"
T
h
e
m
e
s
 
a
n
d
 
V
a
r
i
a
t
i
o
n
s
"

D
.
A
.
 
D
,
 
F
 
(
2
2
9
 
-
3
2
)
,

M
3
,
 
N
 
(
2
3
9
-
4
1
)
.
 
P
,
 
Q

(
2
4
6
-
7
)

S
u
g
g
e
s
t
e
d
 
A
c
t
i
v
i
t
y
 
f
o
r

"
T
h
e
 
M
e
a
n
i
n
g
 
i
n
 
t
h
e
 
P
o
e
m
"

(
P
r
o
p
o
s
e
d
 
u
n
i
t
)

C
o
m
m
e
n
t
s

A
v
o
i
d
 
u
s
i
n
g
 
t
e
r
m
s
 
s
u
c
h
 
a
s

"
p
h
i
l
o
s
o
p
h
i
c
a
l
,
"
 
"
s
o
c
i
o
-

l
o
g
i
c
a
l
,
"
 
"
p
s
y
c
h
o
l
o
g
i
c
a
l
.
"

R
e
f
e
r
 
i
n
s
t
e
a
d
 
t
o
 
d
e
e
p
e
r

m
e
a
n
i
n
g
s
 
a
b
o
u
t
 
l
i
f
e
,
 
m
e
a
n
-

i
n
g
s
 
r
e
l
a
t
e
d
 
t
o
 
m
a
n
 
a
n
d

h
i
s
 
s
o
c
i
e
t
y
,
 
m
e
a
n
i
n
g
s
 
r
e
-

l
a
t
e
d
 
t
o
 
m
a
n
'
s
 
v
i
e
w
 
o
f

h
i
m
s
e
l
f
.

R
e
l
a
t
e
 
t
o
 
C
o
m
p
o
s
i
n
g

A
c
t
i
v
i
t
y
 
9
 
a
n
d
 
L
a
n
g
u
a
g
e

A
c
t
i
v
i
t
y
 
1

C
o
n
t
i
n
u
i
n
g
 
A
c
t
i
v
i
t
y



G
R
A
D
E
 
1
0
:

L
A
N
G
U
A
G
E

I
n
s
t
r
u
c
t
i
o
n
a
l

O
b
j
e
c
t
i
v
e
s

N
A
T
U
R
E
 
T
 
L
A
N
G
U
A
G
E

A
N
D
 
C
O
M
M
U
A
I
C
A
T
I
O
N
S

1
.
 
T
o
 
u
n
d
e
r
s
t
a
n
d

t
h
a
t
 
m
e
a
n
i
n
g
 
i
s

f
r
e
q
u
e
n
t
l
y
 
c
o
m
-

m
u
n
i
c
a
t
e
d
 
n
o
n
-

v
e
r
b
a
l
l
y
,
 
e
i
t
h
-

e
r
 
e
x
c
l
u
s
i
v
e
l
y

o
r
 
i
n
 
c
o
m
b
i
n
a
-

t
i
o
n
 
w
i
t
h
 
l
a
n
-

g
u
a
g
e
,
 
a
n
d
 
t
h
a
t

b
o
t
h
 
f
o
r
m
s
 
o
f

a
 
c
o
m
m
u
n
i
c
a
t
i
o
n

s
h
a
r
e
 
l
a
n
g
u
a
g
e

p
r
i
n
c
i
p
l
e
s

B
a
s
i
c
 
a
c
p
e
r
i
e
n
c
e
s

P
e
r
f
o
r
m
a
n
c
e
 
G
o
a
l
s
:

t
h
e
 
s
t
u
d
e
n
t

s
h
o
u
l
d
 
d
e
m
o
n
s
t
r
a
t
e
 
t
h
e
 
a
b
i
l
i
t
y
 
t
o
:

R
e
s
o
u
r
c
e
s

V
i
e
w
 
a
 
f
i
l
m
 
w
i
t
h
 
l
i
t
t
l
e
 
o
r
 
n
o

v
e
r
b
a
l
 
c
o
n
t
e
n
t
 
o
r
 
a
 
p
a
n
t
o
m
i
m
e
 
o
r

a
 
p
h
o
t
o
g
r
a
p
h
 
n
o
t
 
p
r
e
v
i
o
u
s
l
y
 
s
e
e
n

o
r
 
a
 
s
e
r
i
e
s
 
o
f
 
s
o
u
n
d
s
 
(
n
o
n
-
v
e
r
-

b
a
l
)
 
o
r
 
c
r
e
a
t
e
 
a
 
c
o
l
l
a
g
e
 
t
h
a
t

h
a
s
 
a
 
c
e
n
t
r
a
l
 
m
e
s
s
a
g
e
 
t
o
 
c
o
m
-

m
u
n
i
c
a
t
e
.

*
-
-
S
t
a
t
e
 
i
n
 
o
n
e
 
s
e
n
t
e
n
c
e
 
t
h
e
 
e
s
s
e
n
-

t
i
a
l
 
"
m
e
a
n
i
n
g
,
"
 
i
m
p
r
e
s
s
i
o
n
,
 
o
r

m
e
s
s
a
g
e
 
o
f
i
t
h
e
 
o
b
j
e
c
t
 
v
i
e
w
e
d
,

h
e
a
r
d
,
 
o
r
 
B
e
e
n

*
-
-
A
n
a
l
y
z
e
 
t
h
e
 
m
e
a
n
s
 
b
y
 
w
h
i
c
h
 
t
h
e

p
a
r
t
i
c
U
l
a
r
N
m
e
a
n
s
 
o
f
 
c
o
m
m
u
n
i
c
a
t
i
o
n

c
o
n
v
e
y
e
d
 
t
h
e
A
b
e
s
s
a
g
e

-
-
 
E
x
p
l
a
i
n
 
t
h
e
 
c
o
m
m
u
n
i
c
a
t
i
 
n
 
p
o
s
s
i
-

b
i
l
i
t
i
e
s
 
t
h
a
t
 
t
h
e
 
n
o
n
-
v
 
r
b
a
l
 
a
n
d

v
e
r
b
a
l
 
m
e
s
s
a
g
e
s
,
 
i
m
p
r
e
s
s
i
o
n
s
,
 
a
n
d

m
e
a
n
i
n
g
s
 
s
h
a
r
e
.

-
-
E
x
p
l
a
i
n
 
t
h
e
 
"
m
e
a
n
i
n
g
"
 
w
h
i
c
h
 
c
o
n
-

t
r
o
l
l
e
d
 
t
h
e
 
s
e
l
e
c
t
i
o
n
 
o
f
 
d
e
t
a
i
l

-
-
E
x
p
l
a
i
n
 
r
e
a
s
o
n
s
 
f
o
r
 
a
r
r
a
n
g
e
m
e
n
t

o
f
 
d
e
t
a
i
l
s

"
T
h
e
 
E
y
e
'
s
 
M
i
n
d
-
-
V
i
s
u
a
l

L
i
t
e
r
a
c
y
"

L
.
R
.
A
.
 
A
,
 
C
,
 
D

(
1
7
3
)
;
 
D
.
A
.
 
D
 
(
1
7
6
)
,
 
K

(
1
7
9
)

"
L
a
n
g
u
a
g
e
 
a
n
d
 
F
e
e
l
i
n
g
s
"

L
.
H
.
A
.
 
P
 
(
7
8
)

M
a
t
e
r
i
a
l
s

B
o
d
y
 
L
a
n
g
u
a
g
e

T
e
a
c
h
e
r
 
-
 
c
o
n
s
t
r
u
c
t
e
d

e
x
e
r
c
i
s
e
s
 
b
a
s
e
d
 
a
n
 
s
t
u
-

d
e
n
t
 
n
e
e
d
s



I
n
s
t
r
u
c
t
i
o
n
s

O
b
 
e
c
t
i
v
e
s

S
T
R
U
C
T
U
R
E
 
O
F
 
T
H
E

L
A
N
G
U
A
G
E

E
0
:

L
A
N
G
U
A
G
E

B
i
s
i
c
 
E
K
p
e
r
i
e
n
c
e
s

2
.
 
T
o
 
a
p
p
l
y
 
k
n
o
w
-

l
e
d
g
e
 
o
f
 
s
y
n
t
a
x

s
t
u
d
i
e
d
 
i
n

G
r
a
d
e
 
N
i
n
e
 
t
o

t
h
e
 
i
m
p
r
o
v
e
m
e
n
t

o
f
 
s
e
n
t
e
n
c
e
s

i
n
 
c
o
m
p
o
s
i
t
i
o
n

i
.
 
T
o
 
u
s
e
 
v
a
r
i
o
u
s

g
r
a
m
m
a
t
i
c
a
l

d
e
v
i
c
e
s
 
t
o
 
i
m
-

p
r
o
v
e
 
r
h
e
t
o
r
i
c
-

a
l
 
e
f
f
e
c
t
i
v
e
-

n
e
s
s

P
e
r
f
o
r
m
a
n
c
e
 
G
o
a
l
s
:

t
h
e
 
s
t
u
d
e
n
t

,
s
h
o
u
l
d
 
d
e
m
o
n
s
t
r
a
t
e
 
t
h
e
 
a
b
i
l
i
t
y
 
t
o
:

R
e
s
o
u
r
c
e
s

P
r
a
c
t
i
c
e
 
t
r
a
n
s
f
o
r
m
i
n
g
 
k
e
r
n
e
l

s
e
n
t
e
n
c
e
s
 
i
n
t
o
 
s
e
n
t
e
n
c
e
s
 
w
i
t
h

v
a
r
i
o
u
s
 
s
t
r
u
c
t
u
r
e
s
.

.4

R
e
a
r
r
a
n
g
e
 
w
o
r
d
s
 
t
o
 
g
i
 
e
 
n
e
c
e
s
-

s
a
r
y

s
a
r
y
 
e
m
p
h
a
s
i
s
 
a
n
d
 
r
e

i
t
e
 
s
e
n
-

t
e
n
c
e
s
 
f
r
o
m
 
y
o
u
r
 
b
y
e
/
 
w
r
i
t
i
n
g
 
o
r

f
r
o
m
 
t
e
a
c
h
e
r
-
s
u
p
p
l
i
e
d
 
e
x
e
r
c
i
s
e
s

t
o
 
a
c
h
i
e
v
e
 
c
l
r
i
t
y
 
a
n
d
 
c
o
h
e
r
-

e
n
c
e
.

*
-
-
R
e
w
r
i
t
e
 
t
h
e
 
s
a
m
e
 
s
e
n
t
e
n
c
e
 
i
d
e
a
,

b
u
t
 
u
s
e
 
v
a
r
i
o
u
s
 
s
e
n
t
e
n
c
e
 
s
t
r
u
c
-

t
u
r
e
s

*
-
-
S
e
l
e
c
t
 
s
e
n
t
e
n
c
e
s
 
f
r
o
m
 
a
 
r
e
c
e
n
t

c
o
m
p
o
s
i
t
i
o
n
 
t
o
 
c
o
m
b
i
n
e
 
i
n
t
o
 
o
n
e

s
e
n
t
e
n
c
e

*
-
-
M
a
n
i
p
u
l
a
t
e
 
t
h
e
 
s
y
n
t
a
x
 
i
n
 
s
e
v
e
r
a
l

s
e
n
t
e
n
c
e
s
 
f
r
o
m
 
a
 
r
e
c
e
n
t
 
c
o
m
p
o
s
i
-

t
i
o
n
 
t
o
 
p
r
o
d
u
c
e
 
s
e
n
t
e
n
c
e
s
 
w
i
t
h

g
r
e
a
t
e
r
 
e
f
f
e
c
t
i
v
e
n
e
s
s

-
-
P
l
a
c
e
 
w
o
r
d
s
 
i
n
 
o
r
d
e
r
 
o
f
 
g
r
e
a
t
e
s
t

e
m
p
h
a
s
i
s

*
-
-
C
o
m
p
r
e
s
s
 
a
 
w
o
r
d
 
g
r
o
u
p
 
i
n
t
o
 
o
n
e

w
o
r
d
 
o
r
 
a
 
s
e
n
t
e
n
c
e
 
i
n
t
o
 
a
 
c
l
a
u
s
e

o
r
 
p
h
r
a
s
e

-
-
P
l
a
c
e
 
c
o
m
p
o
u
n
d
 
i
d
e
a
s
 
i
n
t
o
 
p
a
r
a
l
-

l
e
l
 
s
t
r
u
c
t
u
r
e
s

-
-
L
i
n
k
 
i
d
e
a
s
 
w
i
t
h
 
s
p
e
c
i
f
i
c
 
t
r
a
n
s
-

i
t
i
o
n
a
l
 
w
o
r
d
s
,
 
r
e
p
e
a
t
e
d
 
w
o
r
d
s
,
 
o
r

p
r
o
n
o
u
n
s
 
w
h
i
c
h
 
h
a
v
e
 
a
n
t
e
c
e
d
e
n
t
s

i
n
 
a
 
p
r
e
v
i
o
u
s
 
s
t
a
t
e
m
e
n
t

M
a
t
e
r
i
a
l
s

C
o
m
p
o
s
i
t
i
o
n
:

M
o
d
e
l
s
 
a
n
d

E
x
e
r
c
i
s
e
s
 
1
0
 
(
7
1
,
 
1
1
6
,

1
5
7
,
 
2
0
6
)

L
a
n
g
u
a
g
e
 
i
n
 
T
h
o
u
g
h
t
 
a
n
d

A
c
t
i
o
n

C
h
a
p
t
e
r
 
5

L
a
n
g
u
a
g
e
 
a
n
d
 
R
e
a
l
i
t
y

C
h
a
p
t
e
r
s
 
1
1
-
1
5

G
u
i
d
e
 
t
o
 
M
o
d
e
r
n
 
E
n
g
l
i
s
h

(
c
.
1
9
5
5
)
 
C
h
a
p
t
e
r
 
1

E
s
s
a
y
s
 
o
n
 
L
a
n
g
u
a
g
e
 
a
n
d

U
s
 
.
 
:
e

(
2
7
3
-
8
l
)

l
o
r
a
t
i
o
n
s

"
U
s
a
g
e
"

7
1

B
a
c
k
g
r
o
u
n
d
s

"
U
s
a
g
e
"

(
8
1
-
9
4
)

A
s
p
e
c
t
s

"
U
s
a
g
e
"
 
(
7
9
-
9
0
)

E
n
g
l
i
s
h
 
1
0

M
a
t
e
r
i
a
l
s

E
n
 
l
i
s
h
 
1
0
 
(
2
1
0
-
3
0
0
)

e
n
t
e
n
c
e
 
C
o
m
b
i
n
i
n
g

T
h
e
 
A
r
t
 
o
f
 
S
t
y
l
i
n
g

S
e
n
t
e
n
c
e
s

C
o
m
m
e
n
t
s

R
e
v
i
e
w
 
a
n
d
 
m
a
i
n
t
a
i
n

j
u
n
i
o
r
 
h
i
g
h
 
l
a
n
g
u
a
g
e

s
t
r
u
c
t
u
r
e
 
s
e
q
u
e
n
c
e

c
o
v
e
r
e
d
 
g
r
a
d
e
s
 
7
-
9



I
n
s
t
r
u
c
t
i
o
n
a
l

O
b
j
e
c
t
i
v
e
s

L
A
N
G
U
A
G
E
 
V
A
R
I
A
-

T
I
O
N
S
 
A
N
D
 
C
H
O
I
C
E
S

G
R
A
D
E
 
1
0
:

L
A
N
G
U
A
G
E

B
a
s
i
c
 
E
X
p
e
r
i
e
n
c
e
s

P
e
r
f
o
r
m
a
n
c
e
 
G
o
a
l
s
:

t
h
e
 
s
t
u
d
e
n
t

,
s
h
o
u
l
d
 
d
e
m
o
n
s
t
r
a
t
e
 
t
h
e
 
a
b
i
l
i
t
y
 
t
o
:

R
e
s
o
u
r
c
e
s

4
.
 
T
o
 
d
i
s
c
o
v
e
r
 
a
n
d

d
e
s
c
r
i
b
e
 
t
h
e

c
o
r
r
e
l
a
t
i
o
n
 
b
e
-

t
w
e
e
n
 
a
 
g
i
v
e
n

c
u
l
t
u
r
e
 
a
n
d
 
t
h
e

l
a
n
g
u
a
g
e

c
h
o
i
c
e
s
 
m
a
d
e
 
b
y

t
h
e
 
m
e
m
b
e
r
s
 
o
f

t
h
a
t
 
c
u
l
t
u
r
e

S
t
u
d
y
 
l
a
n
g
u
a
g
e
 
u
s
e
d
 
i
n
 
m
a
s
s
 
m
e
d
-

i
a
 
t
o
 
d
e
t
e
r
m
i
n
e
 
h
o
w
 
t
h
a
t
 
l
a
n
-

g
u
a
g
e
 
r
e
f
l
e
c
t
s
 
t
h
e
 
s
o
c
i
a
l
 
v
a
l
u
e
s

a
n
d
 
l
i
f
e
 
s
t
y
l
e
 
o
f
 
t
h
e
 
c
u
l
t
u
r
e
.

R
e
a
d
 
a
n
d
 
d
i
s
c
u
s
s
 
i
n
f
o
r
m
a
t
i
o
n

c
o
n
c
e
r
n
i
n
g
 
h
o
w
 
t
h
e
 
l
a
n
g
u
a
g
e
 
o
f

a
 
g
i
v
e
n
 
c
u
l
t
u
r
e
 
i
d
e
n
t
i
f
i
e
s
 
t
h
e

v
a
l
u
e
s
 
o
f
 
t
h
a
t
 
c
u
l
t
u
r
e
.

-
-
I
d
e
n
t
i
f
y
 
l
a
n
g
u
a
g
e
 
a
s
s
o
c
i
a
t
e
d
 
w
i
t
h

a
 
s
u
b
-
c
u
l
t
u
r
e
 
i
n
 
a
 
p
e
r
i
o
d
i
c
a
l

a
i
m
e
d
 
a
t
 
t
h
a
t
 
s
u
b
-
c
u
l
t
u
r
e

s
-
-
C
i
t
e
 
o
n
e
 
e
x
a
m
p
l
e
 
f
r
o
m
 
m
e
d
i
a
 
o
f
 
a

c
o
n
t
e
m
p
o
r
a
r
y
 
c
u
l
t
u
r
a
l
 
p
h
e
n
o
m
e
n
o
n

c
a
u
s
i
n
g
 
a
 
l
a
n
g
u
a
g
e
 
c
h
a
n
g
e
 
(
p
o
l
i
-

t
i
c
s
,
 
s
o
c
i
a
l
 
m
o
v
e
m
e
n
t
)

*
-
-
D
e
f
i
n
e

l
e
a
s
t
 
t
h
r
e
e
 
w
o
r
d
s
 
a
s
s
°
.

c
i
a
t

w
i
t
h
 
a
 
f
o
r
e
i
g
n
 
c
u
l
t
u
r
e
 
t
h
a
t

r
e
t
i
e
 
t
 
a
 
v
a
l
u
e
 
s
y
s
t
e
m
 
d
i
f
f
e
r
e
n
t

f
r
b
m

a
t
 
i
n
 
o
u
r
 
c
u
l
t
u
r
e
 
(
w
i
t
c
h
 
-

d
,
 
k
i
n
g
,
 
c
a
s
t
e
 
s
y
s
t
e
m
,
 
i
d
o
l
,

t
a
b
o
o
s
 
"
h
o
l
y
 
c
o
w
"
)

*
-
-
C
o
n
t
r
a
s
t
 
v
e
r
b
a
l
 
t
a
b
o
o
s
 
i
n
 
t
w
o
 
c
u
l
-
'

t
u
r
e
s
 
(
o
r
 
o
n
e
 
c
u
l
t
u
r
e
 
a
n
d
 
a
 
s
u
b
-

c
u
l
t
u
r
e
)
 
o
n
 
o
n
e
 
o
f
 
t
h
e
s
e
 
t
o
p
i
c
s
:

d
e
a
t
h
 
(
h
e
a
v
e
n
/
h
a
p
p
y
 
h
u
n
t
i
n
g

g
r
o
u
n
d
)
,
 
r
a
c
e
 
r
e
l
a
t
i
o
n
s
,
 
r
e
l
i
g
i
o
n
,

s
e
x
 
a
n
d
 
b
o
d
i
l
y
 
f
u
n
c
t
i
o
n
s
 
(
t
o
i
l
e
t
/

p
o
w
d
e
r
 
r
o
o
m
)
,
 
b
u
s
i
Q
e
s
s
,
 
p
o
l
i
t
i
c
s

a
n
d
 
d
i
p
l
o
m
a
c
y
.
,
 
e
t
i
q
u
e
t
t
e
,
 
m
o
n
e
y

-
-
C
o
r
r
e
l
a
t
e
 
t
h
e
 
e
u
p
h
e
m
i
s
m
s
 
o
f
 
a
 
c
u
l
-

t
u
r
e
 
(
o
r
 
s
u
b
-
c
u
l
t
u
r
e
)
 
w
i
t
h
 
t
h
e

v
a
l
u
e
s
 
o
f
 
t
h
a
t
 
c
u
l
t
u
r
e
 
(
o
r
 
s
u
b
-

c
u
l
t
u
r
e
)

M
a
t
e
r
i
a
l
s

-
-
E
r
a
i
t
i
W
e
 
a
n
d
 
R
e
a
l
i
t
y
,

C
h
a
p
t
e
r
s
 
6
,
 
1
1
-
1
5

T
h
e
 
S
i
l
e
n
t
 
L
a
n
g
u
a
g
e

L
a
n
g
u
a
g
e
 
i
n
 
T
h
o
u
g
h
t
 
a
n
d

A
c
t
i
o
n
,
 
C
h
a
p
t
e
r
 
5
 
(
8
6
-
9
)



g
R
A
D
E
 
I
O
t

L
A
N
G
U
4
0
*

A
c
t
i
v
i
t
i
e

1
P
e
r
f
o
r
m
a
n
c
,
 
G
o
a
l
s

R
e
s
o
u
r
c
e
s

A
N
C
W
I
C
S
 
O
F
 
W
R
I
T
T
S
N

K
N
O
L
I
S
M

5
.
 
l
o
 
u
n
d
e
r
s
t
a
n
d
 
t
h
a
t

t
h
e
 
u
s
e
 
o
f
 
a
p
o
s
-

t
r
o
p
h
e
s
 
i
n
 
c
o
n
t
r
a
c
-

t
i
o
n
s
 
a
n
d
 
i
n
 
t
h
e

p
o
s
s
e
s
s
i
v
e
 
(
o
r
 
g
e
n
-

i
t
i
v
e
)
 
c
a
s
e
 
o
f

t
A
m
i
n
e
 
a
n
d
 
i
n
d
e
f
i
-

n
i
t
e
 
p
r
o
n
o
u
n
s
 
t
o
 
a

m
a
t
t
e
r
 
o
f
 
c
o
n
v
e
n
-

t
i
o
n
 
t
h
a
t
 
m
u
s
t
 
b
e

o
b
s
e
r
v
e
d
 
w
h
e
n
 
w
r
i
t
-

i
n
g

A
N
U

T
o
 
u
n
d
e
r
s
t
a
n
d
 
t
h
a
t

t
h
e
 
u
s
e
 
o
r
 
a
p
o
s
-

t
r
o
p
h
e
 
f
o
r
 
c
o
n
v
e
n
-

t
i
o
n
a
l
 
p
u
r
p
o
s
e
s
 
i
n
-

c
l
u
d
e
s
 
i
t
e
 
u
s
e
 
f
o
r

f
o
r
m
i
n
g
 
t
h
e
 
p
l
u
r
a
l
s

o
f
 
l
e
t
t
e
r
s
 
a
n
d
 
n
u
m
-

b
e
r
s
 
w
r
i
t
t
e
n
 
i
n

&
r
a
b
i
c
 
n
u
m
e
r
a
l
s

T
h
e
 
s
t
u
d
e
n
t
 
s
h
o
u
l
d
 
d
e
m
o
n
s
t
r
a
t
e
 
t
h
e
 
a
b
i
l
i
t
y
 
t
o
t

-
-
T
a
k
e
 
d
i
c
t
a
t
i
o
n
 
o
f
 
c
o
n
t
r
a
c
t
e
d
 
w
o
r
d
s
,
 
i
n
s
e
r
t
i
n
g
 
t
h
e
 
a
p
o
s
t
r
o
p
h
e

a
s
 
n
e
e
d
e
d
.

M
a
k
e
 
t
h
e
 
g
e
n
e
r
a
l
i
s
a
t
i
o
n
s
 
t
h
a
t
 
t
h
e
 
a
p
o
s
t
r
o
p
h
e
 
i
n

c
o
n
t
r
a
c
t
i
o
n
s
 
i
s

s
u
b
s
t
i
t
u
t
e
 
f
o
r
 
m
i
s
s
i
n
g
 
l
e
t
t
e
r
s
 
a
n
d
 
t
h
a
t
 
i
t
o

u
s
e
 
i
s
 
a
 
m
a
t
t
e
r
 
o
f
 
c
o
n
v
e
n
t
i
o
n
.

(
W
e
 
d
o
n
'
t
 
"
h
e
a
r
"
 
a
n
 
a
p
o
s
-

t
r
o
p
h
e
 
i
n
 
s
p
e
e
c
h
.
)

E
x
a
m
i
n
e
 
s
e
n
t
e
n
c
e
s
 
c
o
n
t
a
i
n
i
n
g
 
a
p
o
s
t
r
o
p
h
e
s
 
u
s
e
d
 
t
o
 
s
h
o
w
 
t
h
e

p
o
s
s
e
s
s
i
v
e
 
c
a
s
e
 
o
f
 
n
o
u
n
s
.

M
a
k
e
 
t
h
e
 
g
e
n
e
r
a
l
i
s
a
t
i
o
n
s
 
t
h
a
t
 
t
h
e
 
a
p
o
s
t
r
o
p
h
e
 
i
n
 
n
o
n
-
 
c
o
n
t
r
a
c
-

t
e
d
 
w
o
r
d
s
 
u
s
u
a
l
l
y
 
i
n
d
i
c
a
t
e
s
 
o
w
n
e
r
s
h
i
p
 
o
r
 
s
o
m
e
 
o
t
h
e
r
 
c
l
o
s
e
 
r
e

l
a
t
i
o
n
e
h
i
p
.

I
n
 
t
h
e
 
l
a
t
t
e
r
 
c
a
s
e
,
 
t
h
e
 
a
p
o
s
t
r
o
p
h
e
 
i
s
 
u
s
e
d
 
w
h
e
n

t
h
e
 
p
h
r
a
s
e
 
"
o
f
.
.
.
"
 
c
o
u
l
d
 
b
e
 
u
s
e
d
 
t
o
 
i
n
d
i
c
a
t
e
 
t
h
e
 
r
e
l
a
t
i
o
n
-
,

s
h
i
p
.

(
"
J
a
c
k
'
s
 
h
a
t
"
 
i
s

p
o
s
s
e
s
s
i
v
e
 
r
e
l
a
t
i
o
n
s
h
i
p
,
 
t
h
e

"
c
h
a
i
r
'
s
 
l
e
g
s
'
 
o
r
 
t
h
e
 
"
r
o
a
d
'
s
 
s
t
e
e
p
n
e
s
s
"
 
a
r
e
 
E
h
/
U
g
h
-
l
a
n
-

g
u
a
g
e
 
w
a
y
s
 
o
f
 
t
r
a
n
s
l
a
t
i
n
g
 
t
h
e
,
 
m
o
r
e
 
A
s
u
l
 
"
l
e
g
s
 
o
f
 
t
h
e
 
c
h
a
i
r
"

o
r
 
"
s
t
e
e
p
n
e
s
s
 
o
f
 
t
h
e
 
r
o
a
d
.
"
)

-
-
b
c
i
t
e
c
n
o
 
l
i
s
t
s
 
o
f
 
t
h
e
 
p
o
s
s
e
s
s
i
v
e
 
f
o
r
m
s
 
o
f
 
v
a
r
i
o
u
s
 
t
y
p
e
s
 
o
f

p
r
o
n
o
u
n
s
;
 
a
r
r
i
v
e
 
a
t
 
t
h
e
 
c
o
n
c
l
u
s
i
o
n
 
t
h
a
t
 
o
n
l
y
 
t
h
e
 
i
n
d
e
f
i
n
i
t
e

p
r
o
n
o
u
n
 
u
s
e
s
 
a
n
 
a
p
o
s
t
r
o
p
h
e
 
f
o
r
 
p
o
s
s
e
s
s
i
o
n
.

(
i
.
e
.
 
"
O
n
e
'
s

c
l
o
t
h
i
n
g
"
)

-
-
L
o
o
k
 
u
p
 
t
h
e
 
r
u
l
e
 
f
o
r
 
t
h
e
 
u
s
e
 
o
f
 
t
h
e
 
a
p
o
s
t
r
o
p
h
e
 
t
o
 
f
o
r
m
 
t
h
e

p
l
u
r
a
l
s
 
o
f
 
l
e
t
t
e
r
s
 
a
n
d
 
n
u
m
b
e
r
s
.

'
.
1
D
e
m
o
n
e
t
r
a
t
e
 
y
o
u
r
 
a
b
i
l
i
t
y
 
t
o
 
a
p
p
l
y
 
t
h
e
 
p
r
i
n
c
i
p
l
e
s
 
o
f
 
t
h
e
 
u
s
e

o
f
 
t
h
e
 
a
p
o
s
t
r
o
p
h
e
 
b
y
 
i
n
s
e
r
t
i
n
g
 
i
t
 
i
n
 
u
n
p
u
n
c
t
u
a
t
e
d
 
m
a
t
e
r
i
a
l
s

S
u
p
p
l
i
e
d
 
b
y
 
t
h
e
 
t
e
a
c
h
e
r
.

-
A
p
p
l
y
 
t
h
e
 
r
u
l
e
s
 
f
o
r
 
t
h
e
 
u
s
e
 
o
f
 
t
h
e
 
a
p
o
s
t
r
o
p
h
e
 
i
n
 
y
o
u
r
 
o
w
n

w
r
i
t
i
n
g
.

t
4
4
i
f
i
e
-
p
r
o
v
i
d
e
d

e
x
e
r
c
i
s
e
s

T
e
x
t
 
r
e
f
e
r
e
n
c
e
s
:

S
e
e
 
i
n
d
e
x

h
e
a
d
i
n
g
s
:

"
a
p
o
s
t
r
o
p
h
e
,
"

"
p
u
n
c
t
u
a
t
i
o
n
 
-
-
 
a
p
o
s
t
r
o
p
h
e
,
"

"
p
l
u
r
a
l
s
,
"
 
"
c
o
n
t
r
a
c
t
i
o
n
s
"

-
-
i
n
 
a
n
y
 
a
v
a
i
l
a
b
l
e
 
c
l
a
s
s
-

r
o
o
m
 
r
e
f
e
r
e
n
c
e



V
V

11
01

11

I
to

,
kl

io
lo

ri
o

,
A
w

I
t
h
,
1

A
h
o
y
)
 
0
4
1
E
0
 
,
0

(
0
0
1
,
4
 
V
 
I

o
l

,
4
4
,

1
,
0
 
0
(

r
v
0
,
0
4
1
1
 
h
o
:
C

n
v
v
1
1
1
1
1
.

o
f
I
d
o
r
*
t
a
b
4

th
at

1
.
1
1
4
6

q
h
0
1
1

0
1
0
1
,
1

4
$
1
1
l
'
4
1
1
4
4
4
 
1
1
*

i
v
y
l
l
i
n
g
 
a
r
e
 
t
h
e

,
y
1
,
6
t
 
o
f
 
t
h
y
 
f
e
,
.
0

4
0
 
M
o
l
e
i
i
a
n
 
h
a
s

e
i
t
e
p
l
a
i
w
o

4
 
a
 
n
u
m
b
e
r
 
o
r

o
0
1
4
 
4
0
4
 
*
M
o
w
,

r
r
o
m
 
o
t
h
e
r

a
n

4
4
a
g
e
,
 
w
h
e
r
e
 
t
h
e

T
y
l
l
i
n
o
 
o
r
 
0
0
1
4
4
4

k
 
I

o
o
a
r
a
t
t
h
i

4
/
$
4
1
 
r
4
4
1
1
1
r
 
N
1
1
0

M
o
n
e
m
e
l
t
r
e
r
n
,

h
e
 
t
u
d
a
n
t
 
k
a
u
l
d
 
d
e
m
o
n
s
t
r
a
t
e
 
t
h
e
 
a
b
i
l
i
t
y
 
t
u
t

.
I
i
i
t
h
,
t
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W
i
l
l
y

m
a
n

a
n
d
 
T
h
o
r
e
a
u
;
 
P
h
i
l
i
p

r
r
e
n
e
a
u
 
a
n
d
 
W
i
l
f
r
e
d

O
w
e
n

U
n
i
t
 
I
I
I
i

A
b
r
a
h
a
m

L
i
n
c
o
l
n
 
a
n
d
 
R
o
b
e
r
t
 
L
.

L
e
e
;
 
c
h
a
r
a
c
t
e
r
s
 
i
n

4
.
2
b
I
L
L
i
r

a
n
d
 
O
l
e
 
A
o
l
v
a
a
t

U
n
i
t
 
V
i

W
a
l
t
 
W
h
i
t
m
a
n

a
n
d
 
l
i
u
g
e
n
e
 
O
'
N
e
i
l
l
;

T
h
o
r
n
t
o
n
 
W
i
l
d
e
r
 
a
n
d

&
c
i
g
a
r
 
L
e
e
 
M
a
s
t
e
r
s

U
n
i
t
 
V
I
;

k
r
n
e
s
t

H
e
m
i
n
g
w
a
y
 
a
n
d

D
i
c
k
i
n
s
o
n
;
 
J
a
y
 
G
a
t
s
b
y

a
n
d
 
I
l
e
n
e
 
a
n
d
 
r
i
n
n
e
y
 
i
n

L
ag

ita
iit

tti
fl



G
R
A
D
E
 
l
l
s

C
L
V
P
O
S
I
N
G

I
n
s
t
r
u
c
t
i
o
n
a
l

O
b
j
e
c
t
i
v
e
s

2
.
 
T
o
 
s
e
l
e
c
t
 
a

p
r
o
b
l
e
m
 
i
n
 
c
o
n
-

t
e
m
p
o
r
a
r
y
 
A
-

m
e
r
i
c
a
n
 
l
i
f
e

t
h
a
t
 
h
a
s
 
b
e
e
n

a
 
p
r
o
b
l
e
m
 
i
n

t
h
e
 
p
a
s
t
,
 
a
n
d

t
o
 
t
r
a
c
e
 
t
h
e

c
h
a
n
g
e
s
 
i
n
 
a
t
-

t
i
t
u
d
e
s
 
a
n
d
 
s
o
-

l
u
t
i
o
n
s
 
t
o
 
t
h
e

p
r
o
b
l
e
m
 
f
r
o
m

s
o
m
e
 
t
i
m
e
 
i
n

t
h
e
 
p
a
s
t
 
u
p
 
t
o

t
h
e
 
p
r
e
s
e
n
t
,

a
s
 
t
h
e
 
p
r
o
b
l
e
m

i
s
 
r
e
f
l
e
c
t
e
d

i
n
 
A
m
e
r
i
c
a
n

l
i
t
e
r
a
t
u
r
e

B
a
s
c
o
 
I
D
c
p
e
r
i
e
n
c
e
s

T
r
a
c
e
,
 
i
n
 
w
r
i
t
i
n
g
 
o
r
 
o
r
a
l
l
y
,

t
h
e
 
c
h
a
n
g
e
 
i
n
 
a
t
t
i
t
u
d
e
s
 
t
o
-

w
a
r
d
 
o
r
 
p
r
o
p
o
s
e
d
 
s
o
l
u
t
i
o
n
s

f
o
r
 
a
 
c
u
r
r
e
n
t
 
A
m
e
r
i
c
a
n
 
p
r
o
b
-

l
e
m
 
s
u
c
h
 
a
s
 
r
a
c
i
a
l
 
e
q
u
a
l
i
t
y
,

c
i
v
i
l
 
r
i
g
h
t
s
,
 
p
r
i
v
a
t
e
 
e
n
-

t
e
r
p
r
i
s
e
,
 
w
o
m
e
n
'
s
 
r
i
g
h
t
s
.

T
o
 
d
o
c
u
m
e
n
t
 
o
r
 
d
e
v
e
l
o
p
 
y
o
u
r

p
r
e
s
e
n
t
a
t
i
o
n
,
 
u
s
e
 
s
o
u
r
c
e
s

l
i
m
i
t
e
d
 
t
o
 
t
h
e
 
m
e
d
i
a
,
 
a
r
t
s
,

a
n
d
 
l
i
t
e
r
a
t
u
r
e
.

U
s
e
 
e
v
i
-

d
e
n
c
e
 
f
r
o
m
 
t
h
e
 
w
o
r
k
s
 
o
r

s
t
a
t
e
m
e
n
t
s
 
o
f
 
t
w
o
 
a
u
t
h
o
r
s
 
i
n

t
h
e
 
p
r
e
s
e
n
t
 
a
n
d
 
t
w
o
 
i
n
 
t
h
e

p
a
s
t
.

b
r
e
w
 
a
 
c
o
n
c
l
u
s
i
o
n
 
a
s

t
o
 
t
h
e
 
n
a
t
u
r
e
 
o
f
 
t
h
e
 
p
r
o
b
-

l
e
m
 
a
n
d
 
a
n
y
 
c
h
a
n
g
e
s
 
i
n
 
g
e
n
-

e
r
a
l
 
p
o
i
n
t
 
o
f
 
,
v
i
e
w
 
t
o
w
a
r
d

i
t
s
 
s
o
l
u
t
i
o
n
 
t
h
a
t
 
h
a
v
e
 
o
c
-

c
u
r
r
e
d
 
w
i
t
h
 
t
h
e
 
p
a
s
s
a
g
e
 
o
f

t
i
m
e
.

L
i
m
i
t
 
y
o
u
r
 
w
r
i
t
t
e
n

r
e
p
o
r
t
 
t
o
 
n
o
 
m
r
e
 
t
h
a
n
 
t
h
r
e
e

t
y
p
e
d
 
p
a
g
e
s
 
a
n
d
 
a
n
 
o
r
a
l
 
o
r

m
i
x
e
d
-
m
e
d
i
a
 
p
r
e
s
e
n
t
a
t
i
o
n
 
t
o

n
o
 
m
o
r
e
 
t
h
a
n
 
s
i
g
h
t
 
t
o
 
t
e
n

m
i
n
u
t
e
s
.

(
N
o
t
e
s

T
h
i
s
 
m
a
y
 
b
e
 
a
n
 
i
n
-

d
i
v
i
d
u
a
l
 
o
r
 
s
m
a
l
l
-
g
r
o
u
p

a
c
t
i
v
i
t
y
.
)

P
e
r
f
o
r
m
a
n
c
e
 
W
a
l
e
s

t
h
e
 
s
t
u
d
e
n
t
 
s
h
o
u
l
d

d
e
m
o
n
s
t
r
a
t
e

c
-
-
I
d
e
n
t
i
f
y
 
a
 
p
r
o
b
l
e
m
 
i
n
 
c
u
r
r
e
n
t
 
A
m
e
r
i
-

c
a
n
 
l
i
f
e
 
t
h
a
t
 
h
a
s
 
i
t
s
 
r
o
o
t
s
 
i
n
 
t
h
e

p
a
s
t

4
1
-
-
S
e
l
e
c
t
 
f
o
u
r
 
w
r
i
t
e
r
s
 
(
t
w
o
 
f
r
o
m
 
t
h
e

t
w
e
n
t
i
e
t
h
 
c
e
n
t
u
r
y
 
a
n
d
 
t
w
o
 
f
r
o
m
 
p
r
e
-

c
e
d
i
n
g
 
w
a
d
)
 
w
h
o
 
v
o
i
c
e
 
a
 
d
e
f
i
n
i
t
e
 
a
t
-

t
i
t
u
d
e
 
o
r
 
p
o
s
i
t
i
o
n
 
i
n
 
r
e
g
a
r
d
 
t
o
 
t
h
e

p
r
o
b
l
e
m

-
-
C
i
t
e
 
f
r
o
m
 
t
h
e
i
r
 
w
o
r
k
s
 
a
n
d
 
s
t
a
t
e
m
e
n
t
s

s
p
e
c
i
f
i
c
 
q
u
o
t
a
t
i
o
n
s
,
 
p
a
r
a
p
h
r
a
s
e
s
,
 
o
r

b
r
i
e
f
 
s
u
m
m
a
r
i
e
s
 
w
h
i
c
h
 
a
r
e
 
m
o
s
t
 
r
e
v
e
a
l
-

i
n
g
 
o
r
 
e
m
p
h
a
t
i
c
,
 
a
s
 
w
e
l
l
 
a
s
 
d
e
t
a
i
l
s

t
h
a
t
 
p
r
e
s
e
n
t
 
v
i
e
w
s
 
o
f
 
g
r
e
a
t
e
s
t
 
c
o
n
-

t
r
a
s
t
 
a
m
o
n
g
 
t
h
e
 
c
h
o
s
e
n
 
w
r
i
t
e
r
s

c
-
-
 
A
r
r
a
n
g
e
 
t
h
i
s
 
e
v
i
d
e
n
c
e
 
i
n
 
c
h
r
o
n
o
l
o
g
i
c
a
l

o
r
d
e
r
,
 
b
e
g
i
n
n
i
n
g
 
w
i
t
h
 
t
h
e
 
p
r
e
s
e
n
t
 
a
n
d

w
o
r
k
i
n
g
 
b
a
c
k
,
 
o
r
 
b
e
g
i
n
n
i
n
g
 
w
i
t
h
 
t
h
e

p
a
s
t
 
a
n
d
 
w
o
r
k
i
n
g
 
t
o
 
t
h
e
 
p
r
e
s
e
n
t

*
-
 
-
M
a
k
e
 
a
 
g
e
n
e
r
a
l
i
s
a
t
i
o
n
 
i
n
 
o
n
e
 
o
r
 
t
w
o

o
p
e
n
i
n
g
 
s
e
n
t
e
n
c
e
s
,
 
o
r
 
i
n
 
a
 
s
h
o
r
t
 
"
t
h
e
-

s
i
s
"
 
p
a
r
a
g
r
a
p
h
 
a
b
o
u
t
 
t
h
e
 
p
r
o
b
l
e
m
 
A
n
d

t
h
e
 
t
w
o
 
m
a
j
o
r
 
o
p
p
o
s
i
n
g
 
v
i
e
w
s

U
n
i
t
s
 
I
I
I
 
a
n
d
 
V
I
I

R
a
c
e

r
e
l
a
t
i
o
n
s

U
n
i
t
 
r
y
i

c
l
v
t
i
 
r
i
g
h
t
s
 
f
o
r

L
n
d
i
a
n
s

4
2
i
t
!

t
o
 
I
n
t
e
r
p
r
e
t
i
n
g

A
c
t
i
v
i
t
i
e
s
 
2
 
a
n
d
 
4

A
I
.



n
s
t
r
u
c
 
i
o
n
s

O
b
 
a
c
t
i
v
e
s

E
X
P
R
E
S
S
I
N
G

O
P
I
N
I
O
N
S

3
.
 
T
o
 
e
x
p
r
e
s
s
 
a
n

o
p
i
n
i
o
n
 
a
b
o
u
t

a
 
p
a
r
t
i
c
u
l
a
r

w
o
r
k
 
b
y
 
a
n
 
A
-

m
e
r
i
c
a
n
 
w
r
i
t
e
r

o
r
 
p
r
o
d
u
c
e
r

"
s
e
l
e
c
t
 
a
 
p
o
e
m
,
 
n
o
v
e
l
,
 
o
r

s
h
o
r
t
 
s
t
o
r
y
 
b
y
 
a
n
 
A
m
e
r
i
c
a
n

w
r
i
t
e
r
 
t
h
a
t
 
i
m
p
r
e
s
s
'
s
 
a
n

o
p
i
n
i
o
n
 
w
i
t
h
 
w
h
i
c
h
 
y
o
u

a
g
r
e
e
 
o
r
 
d
i
s
a
g
r
e
e
.

W
r
i
t
e

a
 
r
e
f
u
t
a
t
i
o
n
 
o
f
 
t
h
e

o
p
i
n
i
o
n
 
i
n
 
t
h
e
 
f
o
r
m
 
o
f

a
 
s
h
o
r
t
 
t
h
e
m
e
 
o
r
 
i
m
i
t
a
t
e

t
h
e
 
f
o
r
m
 
(
i
n
 
m
i
n
i
a
t
u
r
e
)

u
s
e
d
 
b
y
 
t
h
e
 
w
r
i
t
e
r
 
w
h
o
s
e

w
o
r
k
 
y
o
u
 
h
a
v
e
 
c
h
o
s
e
n
.

U
N

S
e
l
e
c
t

w
o
r
k
 
w
i
t
h

d
i
d
a
c
-

t
i
c
 
p
u
r
p
o
s
e
 
b
y
 
a
n
y
 
A
m
e
r
i
c
a
n

w
r
i
t
e
r
 
o
r
 
a
 
f
i
l
m
 
o
r
 
t
e
l
e
v
i
-

s
i
o
n
 
p
r
o
d
u
c
e
r
.

S
t
a
t
e
 
w
h
a
t

i
d
e
a
,
 
a
c
t
i
o
n
,
 
o
r
 
o
p
i
n
i
o
n
 
t
h
e

w
r
i
t
e
r
 
i
s
 
t
r
y
i
n
g
 
t
o
 
"
s
e
l
l
"

t
o
 
t
h
e
 
r
e
a
d
e
r
.

E
x
p
r
e
s
s
 
a
n

o
p
i
n
i
o
n
,
 
i
n
 
w
r
i
t
i
n
g
 
o
r
 
o
r
a
l

a
s
 
t
o
 
h
i
s
 
s
u
c
c
e
s
s
 
i
n
 
e
i
t
h
e
r

c
h
a
n
g
i
n
g
 
y
o
u
r
 
i
d
e
a
s
 
a
n
d
 
a
c
-

t
i
o
n
s
 
o
r
 
i
n
 
f
a
i
l
i
n
g
 
t
o
 
C
h
a
n
g

t
h
e
m
 
t
h
r
o
u
g
h
 
h
i
s
 
w
o
r
k
.

e
r
 
o
r
m
a
n
c
e

t

A
 
8
1

A
u
 
e
n
t

U

b
i

t

.
-
S
e
l
e
c
t
 
a
 
p
i
e
c
e
 
o
f
 
w
r
i
t
i
n
g
 
w
h
i
c
h
 
e
x
-

p
r
e
s
s
e
s
 
a
n
 
o
p
i
n
i
o
n
 
w
i
t
h
 
w
h
i
c
h
 
y
o
u
 
a
-

g
r
e
e
 
o
r
 
d
i
s
a
g
r
e
e

-
-
S
t
a
t
e
 
y
o
u
r
 
o
w
n
 
o
p
i
n
i
o
n
 
a
b
o
u
t
 
t
h
e

f
a
c
t
u
a
l
 
e
v
i
d
e
n
c
e

-
-
U
s
e
 
i
l
l
u
s
t
r
a
t
i
o
n
s
,
 
q
u
o
t
a
t
i
o
n
s
,
 
a
n
d
 
e
x
-

p
l
a
n
a
t
i
o
n
s
 
t
h
a
t
 
w
i
l
l
 
c
o
n
v
i
n
c
e
 
y
o
u
r

a
u
d
i
e
n
c
e
 
o
f
 
y
o
u
r
 
f
e
e
l
i
n
g
s

-
-
P
r
e
p
a
r
e
 
a
n
 
i
n
t
r
o
d
u
c
t
o
r
y
 
s
t
a
t
e
m
e
n
t

w
h
i
c
h
 
i
n
c
l
u
d
e
s
 
t
h
e
 
w
r
i
t
e
r
'
s
 
a
t
o
n
e
s
 
a
n
d

y
o
u
r
 
r
e
a
c
t
i
o
n
s
 
t
o
 
i
t

-
-
S
u
p
p
l
y
 
i
n
f
o
r
m
a
t
i
o
n
 
a
b
o
u
t
 
t
h
e
 
w
r
i
t
e
r
'
s

d
r
o
f
e
s
s
i
o
n
a
l
 
b
a
c
k
g
r
o
u
n
d
 
a
n
d
 
e
x
p
e
r
i
e
n
c
e

-
-
U
s
e
 
s
i
m
p
l
e
 
a
n
d
 
f
o
r
t
h
r
i
g
h
t
 
l
a
n
g
u
a
g
e

c
h
o
i
c
e
s
 
f
o
r
 
c
l
a
r
i
t
y

-
-
P
a
t
t
e
r
n
 
t
h
e
 
r
e
a
s
o
n
s
 
w
h
i
c
h
 
s
u
p
p
o
r
t
 
y
o
u
r

o
p
i
n
i
o
n
 
d
e
d
u
c
t
i
v
e
l
y
 
o
r
 
i
n
d
u
c
t
i
v
e
l
y

-
-
S
e
l
e
c
t
 
t
r
a
n
s
i
t
i
o
n
a
l
 
d
e
v
i
c
e
s
 
w
h
i
c
h
 
w
i
l
l

c
l
e
a
r
l
y
 
e
s
t
a
b
l
i
s
h
 
t
h
e
 
d
i
r
e
c
t
i
o
n
 
o
f

y
o
u
r
 
r
e
a
s
o
n
i
n
g

-
C
o
m
p
o
s
e
 
a
 
c
o
n
c
l
u
s
i
o
n
 
w
h
i
c
h
 
s
u
m
m
a
r
i
a
o
s

a
n
d
 
e
m
p
h
a
s
i
s
e
s
 
t
h
e
 
w
r
i
t
e
r
'
s
 
i
r
f
l
m
m
e
o

o
r
 
l
a
c
k
 
o
f
 
i
n
f
l
u
e
n
c
e
 
a
n
 
y
o
u
r
 
a
t
t
i
t
u
d
e
s

S
u
g
g
e
s
t
i
o
n
s
 
f
o
r
 
H
o
t
h

A
c
t
i
v
i
t
i
e
s

U
n
i
t
 
I
I
I

M
i
l
l
e
r
,
 
1
1
1
/
.
0
v
,

l
a
w
 
T
h
o
r
e
a
u
,
 
"
t
,
i
v
i
l

U
i
l
i
b
e
d
i
e
n
c
e
l
 
l
i
d
w
a
r
d
o
,

"
S
i
n
n
e
r
s
 
i
n
 
t
h
e
 
H
a
n
d
s

o
f
 
a
n
 
A
n
g
r
y
 
G
o
d
"
;

H
a
w
t
h
o
r
n
e
,
 
T
h
e
 
t
i
o
a
r
l
o
k

U
n
i
t
l
f
i
l
f

L
i
n
c
o
l
n
,
 
"
G
e
t
t
y
s
-

b
u
r
g
 
A
d
d
r
e
s
s
"
,
 
D
o
u
g
l
a
s
s
,

r
1
1
1
±
.

r
a
n
t
l
7
T
1

"
1
1
2
r
1
.
7
7
1

U
n
i
t
l
e
a
"
A
l
o
o
t
r
a
s

P
r
o
-

c
l
a
m
a
t
i
o
n
"
,
 
N
e
l
h
a
r
d
t
,

"
f
r
o
m
 
O
l
o
o
K
 
i
l
l
.
 
S
o
w

O
o
r
o
n
i
m
o
,
 
"
H
i
s
 
O
w
n
 
I
t
O
r
y

T
w
a
i
n
,
 
"
A
d
v
i
c
e
 
t
o
 
Y
o
u
t
h
"
,

K
o
p
i
t
,
 
/
M
i
t
a

U
n
i
t
 
V
I

G
a
r
l
a
n
d
,
 
"
U
n
d
e
r
 
t
h
e

L
i
o
n
'
s
 
P
o
W
1
4
=
1
1
1
!
:
i
.

y
e
 
B
u
s
y
 
%
m
e
t
e
r
,

H
a
n
u
n
k
t
n
e
t
 
S
h
a
p
i
r
o
,

"
T
h
e
 
C
o
n
s
c
i
e
n
t
i
o
u
s
 
D
b
-

l
e
c
t
o
r
°
1
 
N
a
l
d
w
i
n
,
 
"
N
o
t
e
s

4
f
 
a
 
N
a
t
i
v
e
 
S
o
n
e
;
 
A
u
d
e
n
,

"
T
h
e
 
U
n
k
n
o
w
n
 
C
i
t
i
s
o
n
"
1

B
r
a
d
b
u
r
y
,
 
"
T
h
e
 
P
e
d
e
s
t
r
i
a
n
"

i
s
i
e
l
a
t
t

e
 
a
 
e
 
t
o
 
I
n
t
e
r
p
r
e
t
i
n
g

A
c
t
i
v
i
t
i
e
s
 
2
 
a
n
d
 
3



I
n
s
t
r
u
c
t
i
o
n
a
l

O
b
j
e
c
t
i
v
e
s

L
.
 
T
o
 
w
r
i
t
e
 
a

c
r
i
t
i
c
a
l
 
r
e
v
i
e
w

i
n
 
t
h
e
 
f
o
r
m
 
o
f

a
 
s
h
o
r
t
 
p
e
r
s
o
n
-

a
l
 
e
s
s
a
y
 
o
r
 
a

"
p
r
o
f
e
s
s
i
o
n
a
l
'
,

t
y
p
e
 
r
e
v
i
e
w
,

o
f
 
o
n
e
 
o
r
 
m
o
r
e

w
o
r
k
s
 
b
y
 
a
n
 
A
-

m
e
r
i
c
a
n
 
w
r
i
t
e
r
,

a
r
t
i
s
t
,
 
o
r
 
s
o
n
g

w
r
i
t
e
r

;
R
A
D
E
 
L
l
 
a
 
=
M
I
M
E

_
i
 
c
 
E
t
p
e
r
i
 
o
n
c
e

W
r
i
t
e
 
a
 
w
e
l
l
-
d
e
v
e
l
o
p
e
d
 
p
e
r
-

s
o
n
a
l
 
e
s
s
a
y
 
b
r
 
a
 
c
r
i
t
i
c
a
l

r
e
v
i
e
w
 
i
n
 
w
h
i
c
h
 
y
o
u
 
c
o
m
p
a
r
e

t
w
o
 
o
r
 
m
o
r
e
 
w
o
r
k
s
 
b
y
 
t
h
e

s
a
m
e
 
w
r
i
t
e
r
,
 
s
o
n
g
 
w
r
i
t
e
s
,
 
o
r

a
r
t
i
s
t
,
 
a
n
d
 
i
n
 
w
h
i
c
h
 
y
o
u

s
t
a
t
e
 
a
 
p
r
e
f
e
r
e
n
c
e
 
f
o
r
 
o
n
e

w
o
r
k
 
o
v
e
r
 
a
n
o
t
h
e
r
 
o
r
 
i
n

w
h
i
c
h
 
y
o
u
 
t
a
k
e
 
a
 
p
o
s
i
t
i
o
n

a
s
 
t
o
 
w
h
i
c
h
 
w
o
r
k
 
s
e
e
m
s
 
m
o
r
e

t
y
p
i
c
a
l
 
o
f
 
t
h
e
 
w
r
i
t
e
r
'
s
 
o
r

a
r
t
i
s
t
'
s
 
c
o
n
t
i
n
u
i
n
g
 
i
n
t
e
r
-

e
s
t
s
 
o
r
 
c
o
n
c
e
r
n
s
.

C
H

W
r
i
t
e
 
a
 
s
h
o
r
t
 
t
h
e
m
e
 
i
n

w
h
i
c
h
 
y
o
u
 
s
t
a
t
e
 
y
o
u
r
 
p
e
r
-

s
o
n
a
l
 
p
r
e
f
e
r
e
n
c
e
 
f
o
r
 
o
n
e

p
l
a
y
,
 
p
o
e
m
,
 
n
o
v
e
l
,
 
s
h
o
r
t

s
t
o
r
y
,
 
o
r
 
a
u
t
o
b
i
o
g
r
a
p
h
i
c
a
l

w
o
r
k
 
b
y
 
a
n
 
A
m
e
r
i
c
a
n
 
w
r
i
t
e
r

(
o
r
 
o
n
e
 
w
o
r
k
 
o
f
 
a
r
t
 
b
y
 
a
n

A
m
e
r
i
c
a
n
 
a
r
t
i
s
t
,
 
o
r
 
o
n
e

p
o
p
u
l
a
r
 
s
o
n
g
 
b
y
 
a
 
w
e
l
l
-

k
n
o
w
n
 
l
y
r
i
c
i
s
t
)
.

P
e
r
f
o
r
m
e
n
c
e
 
G
o
a
l
s
*

t
h
e
 
s
t
u
d
e
n
t
 
s
h
o
u
l
d

d
e
m
o
n
s
t
r
a
t
e
 
t
h
e
 
a
b
i
l
i
t
y
 
L
o
s

*
-
-
S
t
a
t
e
 
a
 
p
e
r
s
o
n
a
l
 
p
r
e
f
e
r
e
n
c
e
 
f
o
r
 
a
 
p
a
r
-

t
i
c
u
l
a
r
 
w
o
r
k
 
o
r
 
w
r
i
t
e
r
/
a
r
t
i
s
t

-
-
L
i
r
t
 
t
h
e
 
c
h
a
r
a
c
t
e
r
i
s
t
i
c
s
 
w
h
i
c
h
 
a
p
p
e
a
l

t
o
 
y
o
u

-
-
L
i
m
i
t
 
y
o
u
r
 
t
o
p
i
c
 
b
y
 
s
e
l
e
c
t
i
n
g
 
t
h
o
s
e

a
s
p
e
c
t
s
 
o
r
 
t
h
e
 
w
o
r
k
 
w
h
i
c
h
 
h
a
v
e
 
t
h
e

s
t
r
o
n
g
e
s
t
 
a
t
t
r
a
c
t
i
o
n
 
f
o
r
 
y
o
u

*
-
-
M
a
k
e
 
a
 
g
e
n
e
r
a
l
i
s
a
t
i
o
n
 
i
n
 
o
n
e
 
o
r
 
t
w
o

o
p
e
n
i
n
g
 
s
e
n
t
e
n
c
e
s
 
i
n
 
w
h
i
c
h
 
y
o
u
 
i
d
e
n
t
i
t

t
h
e
 
w
r
i
t
e
r
,
 
h
i
s
 
w
o
r
k
,
 
a
n
d
 
t
h
e
 
m
a
j
o
r

r
e
a
s
o
n
s
 
w
h
y
 
y
o
u
 
h
a
v
e
 
a
 
p
r
e
f
e
r
e
n
c
e
 
f
o
r

i
t

*
-
-
C
i
t
e
 
f
r
o
m
 
t
h
e
 
w
o
r
k
 
s
p
e
c
i
f
i
c
 
q
u
o
t
a
t
i
o
n
s

a
n
d
 
b
r
i
e
f
 
s
u
m
m
a
r
i
e
s
 
t
h
a
t
 
i
l
l
u
s
t
r
a
t
e

y
o
u
r
 
r
e
a
s
o
n
s
 
f
o
r
 
s
e
l
e
c
t
i
n
g
 
a
 
p
a
r
t
i
c
u
-

l
a
r
 
w
o
r
k

-
-
I
n
c
l
u
d
e
 
s
i
g
n
i
f
i
c
a
n
t
 
e
v
i
d
e
n
c
e
 
f
r
o
m
 
o
t
h
-

e
r
 
w
o
r
k
s
 
b
y
 
t
h
e
 
s
a
m
e
 
w
r
i
t
e
r
 
w
h
i
c
h
 
w
i
l
l

s
u
p
p
o
r
t
 
y
o
u
r
 
r
e
a
s
o
n
s

-
-
C
o
m
p
o
s
e
 
A
 
c
o
n
c
l
u
s
i
o
n
 
w
h
i
c
h
 
r
e
i
n
f
o
r
c
e
s

y
o
u
r
q
p
o
n

.
/

U
M

W

U
n
i
t
 
I
t
s

H
a
w
t
h
o
r
n
e
,
 
N
m
e
r
-

s
o
n
,
 
P
o
e
,
 
T
h
o
r
e
a
u

U
n
i
t
 
I
l
l
s

C
r
a
n
e

U
n
i
t
 
W
I
 
T
w
a
i
n

U
n
i
t
 
V
s

S
a
n
d
b
u
r
g
,
 
F
a
u
l
k
n
e
r
,

S
t
e
i
n
b
e
c
k
,
 
C
r
a
n
e
,

W
i
l
d
e
r
,
 
R
o
b
i
n
s
o
n

U
n
i
t
 
V
I
s

D
i
c
k
i
n
s
o
n
,
 
F
r
o
s
t
,

C
a
l
l
e
n
,
 
T
h
u
r
b
e
r
,
 
H
e
m
-

i
n
g
w
a
y

e
 
a
t
e
 
t
o
 
I
n
t
e
r
p
r
e
t
i
n
g

A
c
t
i
v
i
t
y
 
S



I
n
s
t
r
u
c
t
i
o
n
a
l

U
b
 
e
c
t
i
v
e
a

C
O
M
P
O
S
I
N
G
 
P
R
O
S
E

A
N
D
 
D
R
A
M
A
T
I
C

N
A
R
R
A
T
I
V
E
S

G
R
A
D
E
 
1
1
a

C
O
M
P
O
S
I
N
G

B
a
s
i
c

e
r
i
e
n
c
e
s

P
e
r
f
o
r
m
a
n
c
e
 
G
o
a
l
s
!

t
h
e
 
s
t
u
d
e
n
t
 
s
h
o
u
l
d

d
e
m
o
n
s
t
r
a
t
e
 
t
h
e

t
o
t

I
t

5
.
 
T
o
 
n
a
r
r
a
t
e
 
a

s
e
r
i
e
s
 
o
f
 
e
-

v
e
n
t
s
 
i
n
v
o
l
v
-

i
n
g
 
y
o
u
 
a
n
d

a
n
o
t
h
e
r
 
p
e
r
s
o
n

t
h
a
t
 
m
a
k
e
s

t
h
a
t
 
p
e
r
s
o
n

m
e
m
o
r
a
b
l
e
 
i
n

y
o
l
r
 
l
i
f
e

S
e
l
e
c
t
 
f
r
o
m
 
p
e
o
p
l
e
 
y
o
u
 
h
a
v
e

k
n
o
w
n
 
o
v
e
r
 
a
 
p
e
r
i
o
d
 
o
f
 
t
i
m
e

o
n
e
 
w
h
o
 
i
s
 
p
a
r
t
i
c
u
l
a
r
l
y

m
e
m
o
r
a
b
l
e
.

R
e
c
o
r
d
 
a
 
s
e
r
i
e
s

o
f
 
e
v
e
n
t
s
 
i
n
v
o
l
v
i
n
g
 
y
o
u
r
-

s
e
l
f
 
a
n
J
 
t
h
e
 
o
t
h
e
r
 
p
e
r
s
o
n
.

S
e
l
e
c
t
 
f
r
o
m
 
t
h
a
t
 
s
e
r
i
e
s
 
e
-

v
e
n
t
s
 
w
h
i
c
h
 
w
i
l
l
 
f
o
c
u
s
 
o
n

t
h
e
 
o
t
h
e
r
 
p
e
r
s
o
n
 
t
o
 
s
h
o
w

t
h
e
 
i
n
f
l
u
e
n
c
e
 
o
f
 
t
h
a
t
 
p
e
r
-

s
o
n
 
o
n
 
y
o
u
r
 
l
i
f
e
.

*
-
-
S
t
a
t
e
 
a
 
g
e
n
e
r
a
l
i
s
a
t
i
o
n
 
w
h
i
c
h
 
i
n
d
i
-

c
a
t
e
s
 
w
h
y
 
t
h
e
 
p
e
r
s
o
n
 
i
s
 
m
e
m
o
r
a
b
l
e

-
-
U
s
e
 
m
e
m
o
r
y
 
a
s
 
a
 
s
o
u
r
c
e
 
o
f
 
i
n
v
e
n
t
i
o
n

-
-
L
i
s
t

s
e
r
i
e
s
 
o
f
 
s
i
g
n
i
f
i
c
a
n
t
 
e
v
e
n
t
s

w
h
i
c
h
 
a
r
e
 
r
e
l
a
t
e
d
 
t
o
 
o
n
e
 
a
n
o
t
h
e
r
 
b
y

a
 
c
o
m
m
o
n
 
f
a
c
t
o
r
 
(
a
n
o
t
h
e
r
 
p
e
r
s
o
n
 
a
n
d

h
i
s
 
i
n
f
l
u
e
n
c
e
)

-
-
A
r
r
a
n
g
e
 
t
h
e
 
e
v
e
n
t
s
 
i
n
 
c
h
r
o
n
o
l
o
g
i
c
a
l

o
r
d
e
r

*
-
-
I
n
c
l
u
d
e
 
t
h
e
 
o
t
h
e
r
 
p
e
r
s
o
n
'
s
 
i
d
e
a
s
,
 
e
-

m
o
t
i
o
n
s
,
 
r
e
s
p
o
n
s
e
s
 
i
n
 
c
e
r
t
a
i
n
 
s
i
t
u
a
-

t
i
o
n
s
,
 
a
n
d
 
a
t
t
i
t
u
d
e
s
 
w
h
i
c
h
 
h
a
v
e

b
e
e
n
 
i
n
f
l
u
e
n
t
i
a
l

'
-
 
-
S
t
a
t
e
 
a
n
y
 
c
h
a
n
g
e
s
 
i
n
 
b
e
h
a
v
i
o
r
,
 
v
a
l
u
e
s
,

i
d
e
a
s
,
 
o
r
 
a
t
t
i
t
u
d
e
s
 
w
h
i
c
h
 
a
r
e
 
a
t
t
r
i
-

b
u
t
a
b
l
e
 
t
o
 
t
h
e
 
i
n
f
l
u
e
n
c
e
 
o
f
 
t
h
e
 
o
t
h
e
r

p
e
r
s
o
n

-
-
P
u
n
c
t
u
a
t
e
 
d
i
a
l
o
g
u
e
,
 
a
d
h
e
r
i
n
g
 
t
o
 
a
c
-

c
e
p
t
e
d
 
c
o
n
v
e
n
t
i
o
n
s

-
.
U
s
e
 
a
p
p
r
o
p
r
i
a
t
e
 
t
r
a
n
s
i
t
i
o
n
s
 
t
o
 
i
n
-

d
i
c
a
t
e
 
r
e
l
a
t
i
o
n
s
h
i
p
 
b
e
t
w
e
e
n
 
e
p
i
s
o
d
e
s

(
t
o
 
o
n
e
 
a
n
o
t
h
e
r
 
i
n
 
t
i
m
e
 
a
n
d
 
t
o
 
g
e
n
-

e
r
a
l
i
z
a
t
i
o
n
 
i
n
 
s
i
g
n
i
f
i
c
a
n
c
e
)

'
-
 
-
W
r
i
t
e
 
a
 
c
o
n
c
l
u
d
i
n
g
 
s
t
a
t
e
m
e
n
t
 
t
h
a
t
 
f
o
-

c
u
s
e
s
 
o
n
 
t
h
e
 
o
t
h
e
r
 
p
e
r
s
o
n
'
s
 
i
n
f
l
u
e
n
c
e

3
1
1
1
1
1
0
,
1
 
A
i
N
v
A
i
 
f
o
r

U
n
i
t
e
 
I
-
V
1

M
I



b-
-

I
n
s
t
r
u
c
t
i
o
n
a
l

O
b
j
e
c
t
i
v
e
s

lia
la

m
 a

m
m

o
B
a
s
i
c
 
E
x
p
e
r
i
e
n
c
e
s

b
.
 
T
o
 
i
n
v
e
n
t
 
a
n
d

d
e
v
e
l
o
p
 
a
 
s
i
t
-

u
a
t
i
o
n
 
f
o
r
 
a

c
h
a
r
a
c
t
e
r
 
f
r
o
m

A
m
e
r
i
c
a
n
 
f
i
c
-

t
i
o
n
 
o
r
 
d
r
a
m
a

I
n
 
g
r
o
u
p
s
 
o
r
 
i
n
d
i
v
i
O
u
a
l
l
y
,

s
e
l
e
c
t
 
a
n
 
e
v
e
n
t
 
f
r
o
m
 
a
n
 
A
-

m
e
r
i
c
a
n
 
p
l
a
y
,
 
n
o
v
e
l
,
 
s
t
o
r
y
,

o
r
 
f
i
l
m
 
w
h
i
c
h
 
i
s
 
r
e
f
e
r
r
e
d

t
o
 
o
r
 
i
m
p
l
i
e
d
 
b
u
t
 
n
o
t
 
a
c
-

t
u
a
l
l
y
 
i
n
c
l
u
d
e
d
 
i
n
 
t
h
e
 
n
a
r
-

r
a
t
i
v
e
.

R
e
c
o
n
s
t
r
u
c
t
 
a
n
 
e
-

v
e
n
t
 
o
r
 
s
c
e
n
e
 
t
h
r
o
u
g
h
 
e
x
-

p
a
n
s
i
o
n
 
o
f
 
d
e
t
a
i
l
s
 
a
n
d

c
l
u
e
s
 
s
u
p
p
l
i
e
d
 
b
y
 
t
h
e
 
p
l
o
t

a
n
d
 
c
h
a
r
a
c
t
e
r
i
s
a
t
i
o
n
 
t
h
a
t

c
o
u
l
d
 
h
a
v
e
 
b
e
e
n
 
i
n
c
l
u
d
e
d
 
i
n

t
h
e
 
o
r
i
g
i
n
a
l
 
v
e
r
s
i
o
n
.

A
s

f
a
r
 
a
s
 
p
o
s
s
i
b
l
e
,
 
m
a
i
n
t
a
i
n
 
a

p
o
i
n
t
 
o
f
 
v
i
e
w
,
 
s
t
y
l
e
,
 
t
o
n
e
,

a
n
d
 
c
h
a
r
a
c
t
e
r
i
s
a
t
i
o
n
 
o
c
n
s
i
s

t
e
n
t
 
w
i
t
h
 
t
h
a
t
 
o
f
 
t
h
e

a
u
t
h
o
r
.

Y
o
u
 
m
a
y
 
w
i
s
h
 
t
o

d
r
a
m
a
t
i
s
e
 
t
h
e
 
s
c
e
n
e
 
o
r
 
e
-

v
e
n
t
 
f
o
r
 
t
h
e
 
c
l
a
s
s
.

D
i
s
-

c
u
s
s
 
p
o
s
s
i
b
l
e
 
r
e
a
s
o
n
s
 
w
h
y

t
h
e
 
m
o
r
e
 
e
x
p
l
i
c
i
t
 
v
e
r
s
i
o
n
.

o
f
 
t
h
e
 
s
c
e
n
e
 
w
a
s
 
n
o
t
 
i
n
c
l
u
-

d
e
d
 
i
n
 
t
h
e
 
o
r
i
g
i
n
a
l
.

P
e
r
f
o
r
m
a
n
c
w
O
o
a
l
s
t

t
h
e
 
s
t
u
d
e
n
t
 
s
h
o
u
l
d

d
e
m
o
n
s
t
r
a
t
e
 
t
h
e
 
a
b
i
l
i
t
y
 
0
8

R
e
s
o
u
r
c
e
s

0
-
-
 
I
d
e
n
t
i
t
y
 
l
a
n
g
u
a
g
e
 
c
l
u
e
s
 
a
n
d
 
d
e
t
a
i
l
s

t
h
e
 
w
r
i
t
e
r
 
u
s
e
s
 
t
o
 
i
m
p
l
y
 
a
n
 
e
v
e
n
t

o
 
-
-
 
R
e
c
o
n
s
t
r
u
c
t
 
a
n
 
i
m
p
l
i
e
d
 
e
v
e
n
t
 
o
r
 
s
c
e
n
e

f
r
o
m
 
a
 
n
a
r
r
a
t
i
v
e

-
 
-
M
a
i
n
t
a
i
n
 
c
h
a
r
a
c
t
e
r
i
s
a
t
i
o
n
,
 
p
o
i
n
t
 
o
f

v
i
e
w
,
 
t
o
n
e
,
 
a
n
d
 
s
t
y
l
e
 
c
o
n
s
i
s
t
e
n
t
 
w
i
t
h

t
h
e
 
:
t
r
i
t
e
r

*
-
-
 
I
n
v
e
n
t
 
d
i
a
l
o
g
u
e
 
a
n
d
 
b
e
h
a
v
i
o
r
 
w
h
i
c
h
 
a
d
-

v
a
n
c
e
s
 
s
o
m
e
 
a
s
p
e
c
t
 
o
f
 
t
h
e
 
p
l
o
t

*
-
-
 
S
i
g
n
a
l
 
d
i
a
l
o
g
u
e
 
u
s
i
n
g
 
t
h
e
 
c
o
n
v
e
n
t
i
o
n
s

o
f
 
t
h
e
 
s
e
l
e
c
t
e
d
 
f
o
r
m
 
(
f
i
c
t
i
o
n
 
o
r

d
r
a
m
a
)

-
-
M
a
i
n
t
a
i
n
 
a
 
h
a
r
m
o
n
i
o
u
s
 
s
t
r
u
c
t
u
r
a
l
 
r
e
-

l
a
t
i
o
n
s
h
i
p
 
b
e
t
w
e
e
n
 
t
h
e
 
s
c
e
n
e
 
o
r
 
e
v
e
n
t

a
n
d
 
i
t
s
 
i
m
p
l
i
e
d
 
p
o
s
i
t
i
o
n
 
i
n
 
t
h
e
 
w
o
r
k

-
 
-
C
o
n
s
t
r
u
c
t
 
a
 
s
c
e
n
e
 
t
h
a
t
 
i
s
 
b
e
l
i
e
v
a
b
l
e
,

t
h
a
t
 
b
e
a
r
s
 
a
 
p
r
o
b
a
b
l
e
 
r
e
l
a
t
i
o
n
s
h
i
p
 
t
o

e
x
i
s
t
e
n
c
e
,
 
t
h
a
t
 
c
o
u
l
d
 
b
e

f
r
a
g
m
e
n
t

o
f
 
t
h
e
 
w
h
o
l
e

-
-
D
i
s
c
u
s
s
 
p
o
s
s
i
b
l
e
 
r
e
a
s
o
n
s
 
w
h
y
 
t
h
e

w
r
i
t
e
r
 
d
i
d
 
n
o
t
 
i
n
c
l
u
d
e
 
a
 
m
o
r
e
 
e
x
p
l
i
c
i
t

v
e
r
s
i
o
n
 
o
f
 
t
h
e
 
s
c
e
n
e

.

U
n
i
t
 
I
I

D
.
A
.
 
1
 
(
2
8
)

U
n
i
t
 
I
I
,

D
.
A
.
 
A
 
(
4
4
)

U
n
i
t
 
I
I
I
.

U
.
A
.
 
2
a
 
(
8
!
)
,

(
9
0
)

U
n
i
t
 
r
y
l

D
.
A
.
 
C
 
(
1
1
2
)

U
n
i
t
 
V
i

D
.
A
.
 
6
 
(
1
4
6
)

U
n
i
t
 
V
I
I

D
.
A
.
 
B
1
 
(
1
8
8
)
,

5
 
(
1
9
1
)
,
 
3
d
 
(
N
Y

M
O
e
r
i
a
p

3
"
 
a
l
g
o

T
a
n
n
e
r
,
 
f
o
r
 
s
u
g
g
e
s
t
i
o
n
s

C
I
f
i
s
n
t
.

e
l
s
 
o
 
t
o
 
i
n
t
o
r
p
r
v
t
i
n
e

A
c
t
i
v
i
t
y
 
7
 
a
n
d
 
L
o
n
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G
R
A
D
E
 
1
1
1

C
O
M
P
C
G
I
*
3

n
a
t
r
u
c

o
n
a

O
b
j
e
c
t
i
v
e
s

7
.
 
T
o
 
c
o
n
v
e
r
t
 
a

p
o
r
t
i
o
n
 
o
f
 
a

n
a
r
r
a
t
i
v
e
 
i
n
-

t
o
 
a
 
n
e
w
s

s
t
o
r
y
 
o
r
 
t
o

c
o
n
v
e
r
t
 
a

n
e
w
s
 
s
t
o
r
y
 
i
n
-

t
o
 
a
 
p
o
r
t
i
o
n

o
f
 
a
 
n
a
r
r
a
-

t
i
v
e
 
a
f
t
e
r

c
o
m
p
a
r
i
n
g
 
t
h
e

t
r
e
a
t
m
e
n
t
 
o
f

n
a
r
r
a
t
i
v
e
 
e
l
e
-

m
e
n
t
s
 
i
n
 
e
x
-

p
o
s
i
t
o
r
y
 
n
a
r
-

r
a
t
i
v
e
s
 
a
n
d

i
n
 
l
i
t
e
r
a
r
y

n
a
r
r
a
t
i
v
e
s
,

b
o
t
h
 
f
i
c
t
i
o
n
-

a
l
 
a
n
d
 
n
o
n
-

f
i
c
t
i
o
n
a
l

B
a
s
i
c
 
E
x
p
e
r
i
e
n
c
e
s

e
r
 
m
a
n
c
e

S
I

e
 
s
 
u
 
e
n

d
e
m
o
n
s
t
r
a
t
e
 
t
h
e
 
a
b
i
l
i
t
y
 
t
o
t

A
f
t
e
r
 
r
e
a
d
i
n
g
 
s
h
o
r
t
 
s
t
o
r
i
e
s
,

n
o
v
e
l
s
,
 
b
i
o
g
r
a
p
h
i
e
s
 
o
r
 
a
u
t
o
-

b
i
o
g
r
a
p
h
i
e
s
,
 
e
x
a
m
i
n
e
 
t
h
e

t
r
e
a
t
m
e
n
t
 
o
f
 
t
h
e
 
e
l
e
m
e
n
t
s

o
f
 
n
a
r
r
a
t
i
o
n
 
i
n
 
"
l
i
t
e
r
a
r
y
"

n
a
r
r
a
t
i
v
e
s
.

C
o
n
s
i
d
e
r
 
t
h
e

u
s
e
 
o
f
 
d
i
a
l
o
g
u
e
 
t
o
 
a
d
v
a
n
c
e

t
h
e
 
p
l
o
t
,
 
t
h
e
 
g
e
n
e
r
a
l
 
u
s
e

o
f
 
f
i
g
u
r
a
t
i
v
e
 
a
n
d
 
c
o
n
n
o
t
a
-

t
i
v
e
 
l
a
n
g
u
a
g
e
,
 
i
n
t
e
r
p
r
e
t
i
v
e

d
e
s
c
r
i
p
t
i
v
e
 
a
n
d
 
n
a
r
r
a
t
i
v
e

d
e
t
a
i
l
s
,
 
a
n
d
 
s
o
 
f
o
r
t
h
.

S
e
-

l
e
c
t
 
a
 
n
e
w
s
 
s
t
o
r
y
 
w
h
i
c
h

d
e
a
l
s
 
w
i
t
h
 
a
 
t
o
p
i
c
 
s
i
m
i
l
a
r

t
o
 
o
n
e
 
t
r
e
a
t
e
d
 
i
n
 
a
 
"
l
i
t
-

e
r
a
r
y
"
 
n
a
r
r
a
t
i
v
e
.

N
o
t
e
 
t
h
e

s
i
m
i
l
a
r
i
t
i
e
s
 
a
n
d
 
d
i
f
f
e
r
e
n
c
e
s

b
e
t
w
e
e
n
 
l
i
t
e
r
a
r
y
 
f
o
r
m
a
 
a
n
d

t
h
e
 
p
u
r
e
l
y
 
e
x
p
o
s
i
t
o
r
y
 
n
a
r
-

r
a
t
i
o
n
.

C
h
o
o
s
e
 
a
 
p
o
r
t
i
o
n
 
o
f
 
a
 
l
i
t
-

e
r
a
r
y
 
s
e
l
e
c
t
i
o
n
 
b
y
 
a
n
 
a
u
t
h
o
r

s
u
c
h
 
a
s
 
T
w
a
i
n
,
 
C
r
a
n
e
,
 
o
r

H
e
m
i
n
g
w
a
y
 
(
w
h
o
 
w
e
r
e
 
a
l
l

j
o
u
r
n
a
l
i
s
t
s
)
 
a
n
d
 
c
o
n
v
e
r
t
 
i
t

i
n
t
o
 
a
 
n
e
w
s
 
s
t
o
r
y
,
 
o
r
 
c
o
n
-

v
e
r
t
 
a
 
n
e
w
s
 
s
t
o
r
y
 
i
n
t
o
 
a

p
o
r
t
i
o
n
 
o
f
 
a
 
n
a
r
r
a
t
i
v
e
 
s
i
m
-

i
l
a
r
 
t
o
 
t
h
e
 
c
h
o
s
e
n
 
w
r
i
t
e
r
'
s

p
a
r
t
i
c
u
l
a
r
 
t
r
e
a
t
m
e
n
t
,

F
o
r
 
a
 
N
o
v
o
 
S
t
o
r
y

*
-
-
I
n
c
l
u
d
e
 
e
a
c
h
 
o
f
 
t
h
e
 
e
l
e
m
e
n
t
s
 
o
r
 
n
a
r
r
a
-

t
i
o
n
 
i
n
 
a
 
n
e
w
s
 
"
l
e
a
d
"

-
 
-
L
i
s
t
 
t
h
e
 
k
e
y
 
e
v
e
n
t
s
 
o
f
 
t
h
e
 
s
t
o
r
y

i
n

c
h
r
o
n
o
l
o
g
i
c
a
l
 
o
r
d
e
r
 
a
n
d
 
l
a
b
e
l
 
t
h
e
m
 
a
c
-

c
o
r
d
i
n
g
 
t
o
 
o
r
d
e
r
 
o
f
 
i
m
p
o
r
t
a
n
c
e

a
-
-
 
D
e
v
e
l
o
p
 
t
h
e
 
l
e
a
d
 
w
i
t
h
 
t
h
e
 
i
n
f
o
r
m
a
t
i
o
n

r
e
p
o
r
t
e
d
 
i
n
 
e
i
t
h
e
r
 
a
 
c
h
r
o
n
o
l
o
g
i
c
a
l

s
e
r
i
e
s
 
o
r
 
a
n
 
o
r
d
e
r
 
o
f
 
i
m
p
o
r
t
a
n
c
e

a
 
-
-
 
E
l
i
m
i
n
a
t
e
 
f
r
o
m
 
t
h
e
 
s
t
o
r
y
 
f
i
g
u
r
a
t
i
v
e

a
n
d
 
c
o
n
n
o
t
a
t
i
v
e
 
l
a
n
g
u
a
g
e

-
 
-
A
v
o
i
d

o
f
 
e
v
e
n
t
s

-
-
U
s
e
 
a
 
b
r
i
e
f
,
 
e
a
s
i
l
y
-
c
o
m
p
r
e
h
e
n
d
e
d

s
y
n
t
a
x

-
 
-
F
o
l
l
o
w
 
t
h
e
 
w
o
r
d
 
l
i
m
i
t
a
t
i
o
n
 
i
m
p
o
s
e
d
 
o
n

t
h
e
 
s
t
o
r
y

-
 
-
M
a
i
n
t
a
i
n
 
a
 
t
o
n
e
 
c
o
n
s
i
s
t
e
n
t
 
w
i
t
h
 
o
b
j
e
c
-

t
i
v
e
 
r
e
p
o
r
t
i
n
g

-
 
-
C
h
o
o
s
e
 
d
i
c
t
i
o
n
 
u
n
d
e
r
s
t
a
n
d
a
b
l
e
 
t
o
 
a

w
i
d
e
 
a
u
d
i
e
n
c
e

-
 
-
F
o
l
l
o
w
 
t
h
e
 
c
o
n
v
e
n
t
i
o
n
s
 
o
f
 
m
e
c
h
a
n
i
c
s

a
n
d
 
u
s
a
g
e
 
i
n
 
a
 
f
i
n
a
l
 
d
r
a
f
t

F
o
r
 
a
 
L
i
t
e
r
a
r
y
 
N
a
r
r
a
t
i
v
e
,

*
-
-
C
r
e
a
t
e
 
a
 
m
e
a
n
i
n
g
f
u
l
 
n
a
r
r
a
t
i
v
e
 
w
i
t
h
o
u
t

a
n
 
i
n
i
t
i
a
l
 
g
e
n
e
r
a
l
i
s
a
t
i
o
n
 
o
r
 
"
l
e
a
d
"

a
D
e
v
e
l
o
p
 
a
n
 
u
n
d
e
r
s
t
a
n
d
a
b
l
e
 
c
h
r
o
n
o
l
o
g
-

i
c
a
l
 
s
e
q
u
e
n
c
e

-
 
-
C
r
e
a
t
e
 
a
 
t
o
n
e
 
t
h
r
o
u
g
h
 
d
e
v
e
l
o
p
m
e
n
t

o
f

a
 
s
e
t
t
i
n
g
 
a
n
d
 
g
e
n
e
r
a
l
 
u
s
e
 
o
f
 
f
i
g
u
r
-

a
t
i
v
e
 
a
n
d
 
c
o
n
n
o
t
a
t
i
v
e
 
l
a
n
g
u
a
g
e

*
-
-
 
I
n
c
o
r
p
o
r
a
t
e
 
i
n
t
e
r
p
r
e
t
i
v
e
 
d
e
s
c
r
i
p
t
i
v
e

a
n
d
 
n
a
r
r
a
t
i
v
e
 
d
e
t
a
i
l
s

-
 
-
F
o
c
u
s
 
o
n
 
o
n
e
 
o
f
 
t
h
e
 
k
e
y
 
e
l
e
m
e
n
t
s

o
f

n
a
r
r
a
t
i
o
n
-
-
s
e
t
t
i
n
g
,
 
c
h
a
r
a
c
t
e
r
,
 
o
r

p
l
o
t

R
e
s
o
u
r
c
e
s

M
t
U
n
i
t
s
 
_
I
,

I
l
l
s

C
o
m
p
a
r
i
s
o
n

o
f
 
f
i
c
t
i
o
n
 
a
n
d
 
n
e
w
s
 
r
e
-

p
o
r
t
i
n
g
 
o
f
 
H
a
w
t
h
o
r
n
e
 
a
n
d

M
e
l
v
i
l
l
e

U
n
i
t
 
I
V

1

e
r
 
w
o
r

U
n
i
t
 
V
s

W
o
r
k
s
 
o
f

S
t
e
p
h
e
n
 
'
v
a
n
e

U
n
i
t
 
V
I
!
 
W
o
r
k
s
 
o
f

E
r
n
e
s
t
 
H
e
m
i
n
g
w
a
y

M
e
t
e
 
t
o
 
L
a
n
g
u
a
g
e

A
c
t
i
v
i
t
y
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G
R
A
D
E
 
1
1
:

C
O
M
P
O
S
I
N
G

I
n
s
t
r
u
c
t
i
o
n
a
l

O
b
j
e
c
t
i
v
e
s

C
O
M
P
O
S
I
N
G
 
P
O
E
T
R
Y

8
.
 
T
o
 
w
r
i
t
e
 
i
n

v
e
r
s
e
 
f
o
r
m
 
a
n

e
x
t
e
n
d
e
d
 
d
e
f
-

i
n
i
t
i
o
n
 
o
f
 
a

u
n
i
v
e
r
s
a
l
 
f
e
e
l
-

i
n
g
 
o
r
 
a
b
s
t
r
a
c
t

i
d
e
a
 
u
s
i
n
g
 
a

s
e
r
i
e
s
 
o
f
 
c
o
n
-

c
r
e
t
e
 
i
m
a
g
e
s

o
r
 
a
 
"
c
a
t
a
l
o
g
"

o
f
 
o
b
j
e
c
t
s
,
 
e
-

v
e
n
t
s
,
 
i
m
p
r
e
s
-

s
i
o
n
s
 
t
o
 
d
e
-

v
e
l
o
p
 
t
h
e
 
d
e
f
-

i
n
i
t
i
o
n

9
.
 
T
o
 
c
o
m
p
o
s
e
 
a

p
o
e
m
 
i
n
 
a
 
c
o
n
-

t
e
m
p
o
r
a
r
y
/
e
x
-

p
e
r
i
m
e
n
t
a
l
 
f
o
r
m

o
f
 
y
o
u
r

o
w
n
 
c
h
o
i
c
e

t
h
a
t
 
u
s
e
s
 
a
s

s
u
b
j
e
c
t
 
m
a
t
t
e
r

a
 
r
e
a
c
t
i
o
n
 
t
o

s
o
m
e
 
c
o
n
t
e
m
p
o
r
-

a
r
y
 
A
m
e
r
i
c
a
n

g
o
a
l
 
o
r
 
v
a
l
u
e

B
a
s
i
c
 
E
x
p
e
r
i
e
n
c
e
s

P
e
r
f
o
r
m
a
n
c
e
 
O
c
u
l
i
s
t

t
h
e
 
s
t
u
d
e
n
t
 
s
h
o
u
l
d

d
e
m
o
n
s
t
r
a
t
e
 
t
h
e
 
a
b
i
l
i
t
y
 
t
o
t

R
e
s
o
u
r
c
e
s

A
f
t
e
r
 
a
 
g
r
o
u
p
 
d
i
s
c
u
s
s
i
o
n
 
o
f

s
o
m
e
 
g
e
n
e
r
a
l
 
f
e
e
l
i
n
g
s
 
(
h
a
t
e

c
o
u
r
a
g
e
,
 
i
n
n
o
c
e
n
c
e
)
,
 
l
i
s
t

t
h
e
 
c
o
n
c
r
e
t
e
 
i
m
a
g
e
s
 
e
v
o
k
e
d

b
y
 
a
 
p
a
r
t
i
c
u
l
a
r
 
t
e
r
m
.

I
n
-

d
i
v
i
d
u
a
l
l
y
,
 
o
r
g
a
n
i
z
e
 
t
h
i
s

m
a
t
e
r
i
a
l
 
i
n
t
o
 
a
 
f
r
e
e
 
v
e
r
s
e

p
o
e
m
 
w
h
i
c
h
 
e
x
t
e
n
d
s
 
t
h
e
 
d
e
f
-

i
n
i
t
i
o
n
 
o
f
 
t
h
a
t
 
a
b
s
t
r
a
c
t

t
e
r
m
.

F
o
l
l
o
w
i
n
g
 
a
 
d
i
s
c
u
s
s
i
o
n
 
o
f
 
a

p
a
r
t
i
c
u
l
a
r
 
l
i
t
e
r
a
r
y
 
w
o
r
k
 
o
r

a
n
 
a
s
p
e
c
t
 
o
f
 
c
u
l
t
u
r
e
,
 
c
o
l
-

l
e
c
t
 
a
 
s
e
r
i
e
s
 
o
f
 
h
e
a
d
l
i
n
e
s
,

a
d
v
e
r
t
i
s
e
m
e
n
t
 
s
l
o
g
a
n
s
,

s
t
a
t
e
m
e
n
t
s
,
 
g
r
a
f
f
i
t
i
,
 
o
r

b
o
o
k
 
t
i
t
l
e
s
 
t
h
a
t
 
e
x
p
r
e
s
s
 
a
n

a
t
t
i
t
u
d
e
 
t
o
w
a
r
d
 
t
h
e
 
v
a
l
u
e
s

i
m
p
l
i
c
i
t
 
i
n
 
t
h
e
 
l
i
t
e
r
a
r
y

w
o
r
k
 
o
r
 
c
u
l
t
u
r
e
.

A
r
r
a
n
g
e

t
h
i
s
 
c
o
l
l
e
c
t
i
o
n
 
i
n
t
o
 
a
 
p
o
-

e
t
i
c
 
s
t
r
u
c
t
u
r
e
 
(
i
.
e
.
,
 
a
 
p
o
p

p
o
e
m
,
 
1
:
1
.
s
t
 
p
o
e
m
,
 
c
o
n
c
r
e
t
e

p
o
e
m
)
.

I
n
 
g
r
o
u
p
s
,
 
i
d
e
n
t
i
f
y

t
h
e
 
g
e
n
e
r
a
l
 
a
t
t
i
t
u
d
e
 
o
r

v
a
l
u
e
 
w
p
r
e
s
s
e
d
 
i
n
 
e
a
c
h
 
p
o
e
m
,

-
 
-
L
i
s
t
 
a
b
s
t
r
a
c
t
 
t
e
r
m
s

*
-
-
L
i
s
t
 
c
o
n
c
r
e
t
e
 
i
m
a
g
e
s
 
e
v
o
k
e
d
 
b
y
 
a
n

a
b
s
t
r
a
c
t
 
t
e
r
m

-
-
A
r
r
a
n
g
e
 
t
h
e
 
l
i
s
t
 
o
f
 
c
o
n
c
r
e
t
e
 
i
m
a
g
e
s

i
n
t
o
 
p
h
r
a
s
e
s
 
w
i
t
h
 
p
a
r
a
l
l
e
l
 
s
t
r
u
c
t
u
r
e

*
-
-
S
e
l
e
c
t
 
m
a
t
e
r
i
a
l
s
 
w
h
i
c
h
 
c
o
m
m
e
n
t
 
o
n
 
t
h
e

s
a
m
e
 
v
a
l
u
e

-
-
D
e
t
e
r
m
i
n
e
 
a
 
p
a
t
t
e
r
n
 
f
o
r
 
o
r
g
a
n
i
s
i
n
g

m
a
t
e
r
i
a
l
s

i
e
.
S
t
a
t
e
 
t
h
e
 
v
a
l
u
e
 
e
x
p
r
e
s
s
e
d
 
i
n
 
e
a
c
h
 
o
f

t
h
e
s
e
 
p
o
e
m
s

U
n
i
t
 
l
e

D
.
A
.
 
C
8
 
(
1
2
)

U
n
i
t
 
I
I
e
 
R
.
C
.
A
.
 
1
2

U
n
i
t
 
I
n
s
 
D
.
A
.
 
G
l
f
 
(
8
5

U
n
i
t
 
P
i
e

D
.
A
.
 
N
2
 
(
1
2
5

U
n
i
t
 
V
s

D
.
A
.
 
V
i
a
 
(
1
6
7
-
8
)

U
n
i
t
 
I
t

D
.
A
.
 
C
8
 
(
1
2
)

U
n
i
t
 
I
V
s

U
.
A
.
 
0
 
(
1
3
0
)

U
n
i
t
 
V
s

D
.
A
.
 
M
7
 
(
1
5
6
)
,

V
i
a
 
(
1
6
8
)

U
o
T
e
n
t
S

R
e
l
a
t
e
 
t
o
 
I
n
t
e
r
p
r
e
t
i
n
g

A
c
t
i
v
i
t
y
 
9



G
R
A
D
E
 
1
1
:

C
O
M
P
O
S
I
N
G

I
n
s
t
r
u
c
t
i
o
n
a
l

O
b
j
e
c
t
i
v
e
s

F
R
E
E
 
W
R
I
T
I
N
G

1
0
.
 
T
o
 
e
x
p
r
e
s
s

i
d
e
a
s
 
o
r
 
f
e
e
l
-

i
n
g
s
 
i
n
 
w
r
i
t
i
n

f
o
r
 
s
e
l
f
 
a
n
d

o
t
h
e
r
s

g

B
a
s
i
c
 
E
x
p
e
r
i
e
n
c
e
s

W
r
i
t
e
 
a
b
o
u
t
 
s
o
m
e
t
h
i
n
g

e
x
p
e
r
i
e
n
c
e
d
,
 
o
b
s
e
r
v
e
d
,
 
o
r

t
h
o
u
g
h
t
 
a
b
o
u
t
 
i
n
 
a
n
y
 
t
y
p
e

o
f
 
w
r
i
t
i
n
g
 
e
x
c
e
p
t
 
e
x
p
o
s
i
-

t
i
o
n
.

P
e
r
f
o
r
m
a
n
c
e
 
G
o
a
l
s
:

t
h
e
 
s
t
u
d
e
n
t
 
s
h
o
u
l
d

d
e
m
o
n
s
t
r
a
t
e
 
t
h
e
 
a
b
i
l
i
t
y
 
t
o
t

*
-
-
P
r
o
d
u
c
e
 
a
 
s
p
e
c
i
f
i
e
d
 
m
i
n
i
m
u
m
 
a
m
o
u
n
t

o
f
 
d
i
s
c
u
r
s
i
v
e
 
w
r
i
t
i
n
g

(
N
o
t
e
:

T
h
e
 
e
m
p
h
a
s
i
s
 
h
e
r
e
 
i
s
 
o
n
 
0
1
-

t
i
v
a
t
i
n
g
 
"
f
l
u
e
n
c
y
'
 
r
a
t
h
e
r
 
t
h
a
n

I

"
a
c
c
u
r
a
c
y
.
"
)

1
R
e
s
o
u
r
c
e
s

C
o
n
t
i
n
u
i
n
6
 
A
c
t
i
v
i
t
y



G
R
A
D
E
l
l
t

I
N
T
E
R
P
R
E
T
I
N
G

I
n
s
t
r
u
c
t
i
o
n
a
l

O
b
j
e
c
t
i
v
e
s

B
a
s
i
c
 
E
x
p
e
r
i
e
n
c
e
s

I
N
T
E
R
P
R
E
T
I
N
G

E
X
P
O
S
I
T
I
O
N

1
.
 
T
o
 
i
n
f
e
r
 
f
r
o
m

a
n
 
a
n
a
l
y
s
i
s
 
o
f

t
e
l
e
v
i
s
i
o
n
 
p
r
o
-

g
r
a
m
m
i
n
g
 
t
h
e

v
a
l
u
e
s
 
a
p
-

p
e
a
l
e
d
 
t
o
 
b
y

p
r
o
d
u
c
e
r
s
 
a
n
d
/

o
r
 
a
d
v
e
r
t
i
s
e
r
s

P
a
r
t
i
c
i
p
a
t
e
 
i
n
 
a
 
c
l
a
s
s
 
a
n
a
l
-

y
s
i
s
 
o
f
 
t
e
l
e
v
i
s
i
o
n
 
a
s
 
a
 
m
e
-

d
i
u
m
 
a
p
p
e
a
l
i
n
g
 
t
o
 
a
n
d
 
r
e
-

v
e
a
l
i
n
g
 
o
f
 
A
m
e
r
i
c
a
n
 
v
a
l
u
e
s

b
y
 
e
x
a
m
i
n
i
n
g
 
o
n
e
 
l
i
m
i
t
e
d
 
a
s
-

p
e
c
t
 
s
u
c
h
 
a
s
 
b
a
l
a
n
c
e
 
o
f
 
p
r
o
-

g
r
a
m
m
i
n
g
,
 
t
r
e
a
t
m
e
n
t
 
o
f
 
n
e
w
s

e
v
e
n
t
s
,
 
f
r
e
q
u
e
n
c
y
 
o
f
 
v
i
o
-

l
e
n
c
e
,
 
s
e
x
i
s
m
,
 
o
r
 
v
i
e
w
i
n
g

h
a
b
i
t
s
.

A
f
t
e
r
 
f
o
r
m
u
l
a
t
i
n
g
 
a

g
u
i
d
e
 
f
o
r
 
t
h
e
 
i
n
v
e
s
t
i
g
a
t
i
o
n
,

c
o
l
l
e
c
t
 
t
h
e
 
d
a
t
a
.

C
o
n
t
r
i
b
-

u
t
e
 
t
h
e
 
f
i
n
d
i
n
g
a
 
t
o
 
a
 
c
l
a
s
s

d
i
s
c
u
s
s
i
o
n
 
o
n
 
t
h
e
 
v
a
l
u
e
s
 
b
e
-

i
n
g
 
a
p
p
e
a
l
e
d
 
t
o
 
o
r
 
a
s
s
u
m
e
d

t
h
r
o
u
g
h
 
s
u
c
h
 
p
r
o
g
r
a
m
m
i
n
g
 
b
y

a
n
s
w
e
r
i
n
g
 
a
 
q
u
e
s
t
i
o
n
 
s
u
c
h
 
a
s

t
h
e
 
f
o
l
l
o
w
i
n
g
:

B
a
s
e
d
 
o
n
 
t
h
e

f
i
n
d
i
n
g
s
,
 
w
h
a
t
 
i
d
e
a
s
,
 
g
u
i
d
-

i
n
g
 
p
r
i
n
c
i
p
l
e
s
,
 
o
b
j
e
o
p
t
,

m
u
s
t
 
t
e
l
e
v
i
s
i
o
n
 
p
r
o

a
m
p
e
r
e

a
n
d
 
a
d
v
e
r
t
i
s
e
r
s
 
t
b
 
n
k
 
t
h
e

a
u
d
i
e
n
c
e
 
v
a
l
u
e
s
?

P
e
r
f
o
r
m
a
n
c
e
 
G
o
a
l
s
:

t
h
e
 
s
t
u
d
e
n
t
 
s
h
o
u
l
d

d
e
m
o
n
s
t
r
a
t
e
 
t
h
e
 
a
b
i
l
i
t
y
 
t
o
:

R
e
s
o
u
r
c
e

*
-
-
L
i
s
t
 
q
u
e
s
t
i
o
n
s
 
o
r
 
t
o
p
i
c
s
 
w
h
i
c
h
,
 
w
h
e
n

S
u
g
g
e
s
t
e
d
 
A
c
t
i
v
i
t
y
 
f
o
r

i
n
v
e
s
t
i
g
a
t
e
d
,
 
w
i
l
l
 
p
r
o
v
i
d
e
 
e
n
o
u
g
h
 
d
a
t
a

U
n
i
t

f
r
o
m
 
w
h
i
c
h
 
c
o
n
c
l
u
s
i
o
n
s
 
c
a
n
 
b
e
 
d
r
a
w
n

U
n
i
t
 
V
I

,
t

-
-
D
e
v
i
s
e
 
a
 
f
o
r
m
 
o
n
 
w
h
i
c
h
 
n
o
t
e
s
 
c
a
n
 
b
e

t
a
k
e
n

-
-
A
c
c
u
r
a
t
e
l
y
 
r
e
c
o
r
d
 
i
n
f
o
r
m
a
t
i
o
n

*
-
-
F
o
l
l
o
w
 
t
h
e
 
t
o
p
i
c
 
c
o
n
s
i
s
t
e
n
t
l
y
 
a
n
d
 
f
o
r

a
 
l
o
n
g
 
e
n
o
4
g
h
 
p
e
r
i
o
d
 
o
f
 
t
i
m
e
 
t
o
 
d
r
a
w

v
a
l
i
d
 
c
o
n
c
l
u
s
i
o
n
s

-
-
G
e
n
e
r
a
l
i
z
e
 
f
r
o
m
 
s
p
e
c
i
f
i
c
 
d
a
t
a

-
-
K
e
l
a
t
e
 
c
o
n
c
l
u
s
i
o
n
s
 
a
b
o
u
t
 
a
 
l
i
m
i
t
e
d

t
o
p
i
c
 
t
o
 
a
 
b
r
o
a
d
e
r
 
c
o
n
c
e
p
t



I
n
s
t
r
u
c
t
i
o
n
a
l

O
b
j
e
c
t
i
v
e
s

2
.
 
T
o
 
l
o
c
a
t
e
,

t
a
k
e
 
n
o
t
e
s
 
o
n
,

a
n
d
 
o
r
g
a
n
i
z
e

i
n
f
o
r
m
a
t
i
o
n

n
e
e
d
e
d
 
b
y
 
y
o
u

o
r
 
a
 
g
r
o
u
p
 
o
f

s
t
u
d
e
n
t
s
 
i
n

c
l
a
s
s
 
a
s
 
p
a
c
k
-

g
r
o
u
n
d
 
t
o
 
t
h
e

s
t
u
d
y
 
o
f
 
A
m
e
r
-

i
c
a
n
 
l
i
f
e
 
a
n
d

l
i
t
e
r
a
t
u
r
e

I
N
T
E
R
P
R
E
T
I
N
G

E
X
P
R
E
S
S
I
O
N
 
O
F

O
P
I
N
I
O
N

3
.
 
T
o
 
a
n
a
l
y
z
e

r
h
e
t
o
r
i
c
a
l
 
d
e
-

v
i
c
e
s
 
i
n
 
f
a
m
o
u
s

A
m
e
r
i
c
a
n

s
p
e
e
c
h
e
s

I
n
v
e
s
t
i
g
a
t
e
 
a
 
t
o
p
i
c
 
b
y
 
f
i
n
d
-

i
n
g
 
i
n
f
o
r
m
a
t
i
o
n
 
i
n
 
l
i
b
r
a
r
-

i
e
s
,
 
a
n
d
,
 
i
f
 
r
e
l
e
v
a
n
t
,
 
b
y

i
n
t
e
r
v
i
e
w
i
n
g
 
p
e
o
p
l
e
 
i
n
 
t
h
e

c
o
m
m
u
n
i
t
y
 
a
n
d
/
o
r
 
w
r
i
t
i
n
g
 
t
o

s
p
e
c
i
a
l
 
s
o
u
r
c
e
s
 
s
u
c
h
 
a
s

g
o
v
e
r
n
m
e
n
t
 
o
f
f
i
c
e
s
.

E
_
1
1
:

I
N
T
E
R
P
R
E
T
I
N
G

B
a
s
i
c
 
E
x
p
e
r
i
e
n
c
e
s

P
e
r
f
o
r
m
a
n
c
e
 
G
o
a
l
s
:

t
h
e
 
s
t
u
d
e
n
t
 
s
h
o
u
l
d

d
e
m
o
n
s
t
r
a
t
e
 
t
h
e
 
a
b
i
l
i
t
y
 
t
o
:

R
e
s
o
u
r
c
e
s

A
f
t
e
r
 
v
i
e
w
i
n
g
,
 
l
i
s
t
e
n
i
n
g
 
t
o
,

o
r
 
r
e
a
d
i
n
g
 
f
o
r
m
a
l
 
p
e
r
s
u
a
s
i
v
e

s
p
e
e
c
h
e
s
 
s
u
c
h
 
a
s
 
W
a
s
h
i
n
g
t
o
n
'

"
F
a
r
e
w
e
l
l
 
A
d
d
r
e
s
s
,
"
J
e
f
f
e
r
-

s
o
n
'
s
 
"
D
e
c
l
a
r
a
t
i
o
n
 
o
f
 
I
n
d
e
-

p
e
n
d
e
n
c
e
,
"
 
K
e
n
n
e
d
y
'
s
 
"
I
n
-

a
u
g
u
r
a
l
 
A
d
d
r
e
s
s
,
"
 
o
r
 
c
o
n
t
e
m
-

p
o
r
a
r
y
 
d
e
b
a
t
e
s
 
o
n
 
A
m
e
r
i
c
a
n

i
s
s
u
e
s
,
 
d
i
s
t
i
n
g
u
i
s
h
 
r
h
e
t
o
r
i
-

c
a
l
 
d
e
v
i
c
e
s
 
(
i
.
e
.
,
 
m
e
t
a
p
h
o
r
-

i
c
 
l
a
n
g
u
a
g
e
,
 
a
n
a
l
o
g
i
e
s
,
 
r
h
e
-

t
o
r
i
c
a
l
 
q
u
e
s
t
i
o
n
s
,
 
h
y
p
e
r
b
o
l
e
)

w
h
i
c
h
 
t
h
e
 
s
p
e
a
k
e
r
 
e
m
p
l
o
y
s
 
t
o

p
e
r
s
u
a
d
e
 
h
i
s
 
a
u
d
i
e
n
c
e
,
 
f
r
o
m

o
b
j
e
c
t
i
v
e
 
s
t
a
t
e
m
e
n
t
s
 
o
f
 
f
a
c
t
.

*
-
-
S
e
l
e
c
t
 
a
 
t
o
p
i
c
 
o
f
 
s
u
f
f
i
c
i
e
n
t
 
i
n
t
e
r
e
s
t

,
 
o
r
 
n
e
e
d
 
t
o
m
o
t
i
v
a
t
e
 
e
x
t
e
n
s
i
v
e
 
a
n
d
 
i
n
-

t
e
n
s
i
v
e
 
i
n
v
e
s
t
i
g
a
t
i
o
n

*
 
-
-
 
D
i
s
t
i
n
g
u
i
s
h
 
b
e
t
w
e
e
n
 
p
r
i
m
a
r
y
 
a
n
d
 
s
e
c
o
n
-

d
a
r
y
 
s
o
u
r
c
e
s

*
-
-
L
o
c
a
t
e
 
s
e
v
e
r
a
l
 
t
y
p
e
s
 
o
f
 
s
o
u
r
c
e
.
 
b
y
 
u
s
-

i
n
g
 
c
r
o
s
s
 
r
e
f
e
r
e
n
c
e
 
g
u
i
d
e
s
,
 
c
o
n
s
i
d
e
r
-

i
n
g
'
s
 
v
a
r
i
e
t
y
 
o
f
 
t
o
p
i
c
 
h
e
a
d
i
n
g
s
 
f
o
r

t
h
e
 
s
a
m
e
 
s
u
b
j
e
c
t
,
 
a
n
d
 
u
s
i
n
g
 
i
n
d
i
c
e
s
 
i
n

a
d
d
i
t
i
o
n
 
t
o
 
R
e
a
d
e
r
s
'
 
G
u
i
d
e

-
 
-
P
r
e
p
a
r
e
 
f
o
r
 
a
n
 
i
n
t
e
r
v
i
e
w
 
s
p
e
c
i
f
i
c
 
q
u
e
s
-

t
i
o
n
s
 
d
i
r
e
c
t
e
d
 
t
o
w
a
r
d
 
a
 
s
p
e
c
i
f
i
c
 
p
u
r
-

p
o
s
e

*
-
-
T
a
k
e
 
n
o
t
e
s
 
t
h
a
t
 
s
u
m
m
a
r
i
s
e
,
 
p
a
r
a
p
h
r
a
s
e
,

a
n
d
 
r
e
c
o
r
d
 
d
i
r
e
r
i
t
 
q
u
o
t
a
t
i
o
n
s

*
-
-
D
r
a
w
 
c
o
n
c
l
u
s
i
o
n
s
 
a
n
d
/
o
r
 
i
n
f
e
r
e
n
c
e
.

f
r
o
m
 
f
a
c
t
s
 
g
a
t
h
e
r
e
d

-
 
-
O
r
g
a
n
i
s
e
 
m
a
t
e
r
i
a
l
s
 
f
o
r
 
a
p
r
e
s
e
n
t
a
t
i
o
n

*
-
-
S
t
a
t
e
 
t
h
e
 
a
r
g
u
m
e
n
t
 
a
n
d
 
i
t
s
 
c
h
i
e
f

s
u
p
p
o
r
t
s

*
-
-
N
a
m
e
 
t
h
e
 
a
u
d
i
e
n
c
e
 
a
n
d
t
h
e
 
s
p
e
a
k
e
r
'
s

r
e
l
a
t
i
o
n
 
t
o
 
t
h
e
 
a
u
d
i
e
n
c
e

-
-
S
t
a
t
e
 
t
h
e
 
u
n
s
t
a
t
e
d
 
a
s
s
u
m
p
t
i
o
n
(
s
)
 
o
f

t
h
e
 
s
p
e
a
k
e
r

*
-
-
 
I
d
e
n
t
i
f
y
 
t
h
e
 
r
h
e
t
o
r
i
c
a
l
 
d
e
v
i
c
e
s
 
u
s
e
d

b
y
 
t
h
e
 
s
p
e
a
k
e
r
 
t
o
 
p
e
r
s
u
a
d
e
 
h
i
s
 
a
u
d
i
e
n
c
e

*
-
-
S
t
a
t
e
 
t
h
e
 
p
r
o
b
a
b
l
e
 
e
f
f
e
c
t
s
 
o
f
 
t
h
e

s
p
e
e
c
h
 
w
i
t
h
 
a
n
d
 
w
i
t
h
o
u
t
 
s
p
e
c
i
f
i
c

p
e
r
s
u
a
s
i
v
e
 
d
e
v
i
c
e
s

-
 
-
C
o
m
p
a
r
e
 
t
h
e
 
a
d
v
a
n
t
a
g
e
,
 
o
f
 
s
e
e
i
n
g
 
a
n
d

l
i
s
t
e
n
i
n
g
 
t
o
 
a
 
s
p
e
a
k
e
r
 
t
o
 
t
h
o
s
e
 
o
f

l
i
s
t
e
n
i
n
g
 
t
o
 
a
 
s
p
e
e
c
h
 
o
r
 
r
e
a
d
i
n
g
 
i
t
;

c
o
n
s
i
d
e
r
,
 
f
o
r
 
e
x
a
m
p
l
e
,
 
s
p
o
n
t
a
n
e
i
t
y
,

b
o
d
y
 
l
a
n
g
u
a
g
e
v
i
n
t
o
n
a
t
i
o
h
,
 
p
i
t
c
h
,
 
v
i
s
-

u
a
l
 
s
u
p
p
o
r
t
s
,
 
i
m
m
e
d
i
a
c
y
 
o
f
 
r
e
c
e
p
t
i
o
n

U
n
i
t
 
I
s

L
.
R
.
A
.
 
H
 
(
4
)
,

0
 
(
5
)
 
-
 
A
A

U
n
i
t
 
I
I
:

L
.
R
.
A
.
 
D
 
(
3
7
)
 
-

A
A

U
n
i
t
 
I
V
:

D
.
A
.
 
C
l
a
d
 
(
1
1
4
)
,

G
3
 
(
1
3
1
)

C
o
m
m
e
n
t
s

7
-
1
7
1
7
;
 
t
o
 
C
o
m
p
o
s
i
n
g

A
c
t
i
v
i
t
y
 
2

U
n
i
t
'
I
I
:

D
.
A
.
 
M
1
 
(
4
6
)
,

N
2
,
 
N
3
 
(
4
8
)

C
o
m
m
e
n
t
s

-
-
g
u
m
 
t
o
 
C
o
m
p
o
s
i
n
g

A
c
t
i
v
i
t
y
 
2



G
R
A
D
E
 
l
l
t
 
I
N
T
E
R
P
R
E
T
I
N
G

I
n
s
t
r
u
c
t
i
o
n
a
l

O
b
j
e
c
t
i
v
e
s

4

4
.
 
T
o
 
a
n
a
l
y
z
e

t
h
e
 
u
s
e
 
o
f

r
h
e
t
o
r
i
c
a
l

d
e
v
i
c
e
s
 
i
n

w
o
r
k
s
 
b
y
 
A
m
e
r
-

i
c
a
n
 
w
r
i
t
e
r
s

5
.
 
T
o
 
e
x
a
m
i
n
e

t
h
e
 
v
a
r
i
o
u
s

t
y
p
e
s
 
o
f
 
c
r
i
t
-

i
c
a
l
 
c
o
m
m
e
n
t

t
o
 
i
n
d
u
c
e
 
t
h
e

t
y
p
e
s
 
o
f
 
s
u
p
-

p
o
r
t
 
a
n
d
 
r
h
e
-

t
o
r
i
c
a
l
 
d
e
-

v
i
c
e
s
 
m
o
s
t
 
e
f
-

f
e
c
t
i
v
e
 
f
o
r

p
e
r
s
u
a
s
i
o
n
 
a
n
d

a
r
g
u
m
e
n
t

B
a
s
i
c
 
E
x
p
e
r
i
e
n
c
e
s

F
r
o
m
 
m
a
g
a
z
i
n
e
s
,
 
n
e
w
s
p
a
p
e
r
s
,

o
r
 
c
l
a
s
s
r
o
o
m
 
a
n
t
h
o
l
o
g
i
e
s
,

r
e
a
d
 
e
s
s
a
y
s
 
o
r
 
a
r
t
i
c
l
e
s
 
i
n

w
h
i
c
h
 
e
a
c
h
 
w
r
i
t
e
r
 
t
a
k
e
s
 
a

s
t
r
o
n
g
 
s
t
a
n
d
 
o
n
 
a
 
s
o
c
i
a
l
 
i
s
-

s
u
e
,
 
a
 
v
a
l
u
e
,
 
o
r
 
a
 
b
e
l
i
e
f
.

D
e
t
e
r
m
i
n
e
 
t
h
e
 
p
o
s
i
t
i
o
n
 
o
f

t
h
e
 
w
r
i
t
e
r
 
i
n
 
e
a
c
h
 
a
n
d
 
n
o
t
e

t
h
e
 
t
y
p
e
 
o
f
 
d
e
4
e
l
o
p
m
e
n
t
 
h
e

c
h
o
o
s
e
s
 
t
o
 
i
n
f
l
u
e
n
c
e
 
h
i
s

r
e
a
d
e
r
s
-
-
l
o
g
i
c
a
l
l
y
 
d
e
v
e
l
-

o
p
e
d
 
a
r
g
u
m
e
n
t
s
,
 
p
e
r
s
o
n
a
l
 
o
b
-

s
e
r
v
a
t
i
o
n
s
,
 
a
n
e
c
d
o
t
e
s
 
f
r
o
m

p
e
r
s
o
n
a
l
 
e
x
p
e
r
i
e
n
c
e
,
 
a
n
d
 
s
o

f
o
r
t
h
.

E
x
a
m
i
n
e
 
p
e
r
i
o
d
i
c
a
l
s
 
a
n
d

n
e
w
s
p
a
p
e
r
s
 
t
o
 
f
i
n
d
 
a
 
s
h
o
r
t

c
r
i
t
i
c
a
l
 
r
e
v
i
e
w
 
w
h
i
c
h
 
f
o
-

c
u
s
e
s
 
o
n
 
a
 
p
a
r
t
i
c
u
l
a
r
 
a
s
:
-

p
e
c
t
 
o
f
 
a
 
b
o
o
k
,
 
d
o
c
u
m
e
n
t
a
r
y

f
i
l
m
,
 
o
r
 
n
o
v
e
l
 
t
o
 
d
e
t
e
r
m
i
n
e

t
h
e
 
v
a
r
i
o
u
s
 
t
y
p
e
s
 
o
f
 
s
u
p
 
-

p
o
r
t
 
u
s
e
d
 
a
n
d
 
t
o
 
i
d
e
n
t
i
f
y

r
h
e
t
o
r
i
c
a
l
 
d
e
v
i
c
e
s
.

E
-

v
a
l
u
a
t
e
 
t
h
e
 
r
e
l
a
t
i
o
n
s
h
i
p

o
f
 
t
h
e
 
s
u
p
p
o
r
t
i
n
g
 
e
v
i
d
e
n
c
e

t
o
 
t
h
e
 
c
o
n
c
l
u
s
i
o
n
.

P
e
r
f
o
r
m
a
n
c
e
 
G
o
a
l
s
:

t
h
e
 
s
t
u
d
e
n
t
 
s
h
o
u
l
d

d
e
m
o
n
s
t
r
a
t
e
 
t
h
e
 
a
b
i
l
i
t
y
 
t
o
:

R
e
s
o
u
r
c
e
s

*
-
-
S
e
l
e
c
t
 
f
r
o
m
 
t
h
e
 
w
o
r
k
 
o
n
e
 
s
t
a
t
e
m
e
n
t

w
h
i
c
h
 
g
i
v
e
s
 
t
h
e
 
w
r
i
t
e
r
'
s
 
p
o
s
i
t
i
o
n

*
.
-
D
e
s
c
r
i
b
e
 
t
h
e
 
m
e
t
h
o
d
 
o
f
 
d
e
v
e
l
o
p
m
e
n
t

-
 
-
S
t
a
t
e
 
t
h
e
 
p
o
i
n
t
 
o
f
 
v
i
e
w
 
i
n
 
b
o
t
h
 
n
a
r
-

r
a
t
i
v
e
 
a
n
d
 
n
o
n
-
n
a
r
r
a
t
i
v
e
 
f
o
r
m
s

-
 
-
G
i
v
e
 
,
e
x
a
m
p
l
e
s
 
o
f
 
s
h
i
f
t
s
 
i
n
 
p
o
i
n
t
 
o
f

v
i
e
w
 
i
f
 
t
h
e
y
 
o
c
c
u
r

-
-
E
s
t
i
m
a
t
e
 
t
h
e
 
l
e
v
e
l
 
o
f
 
f
o
r
m
a
l
i
t
y
 
a
n
d

g
i
v
e
 
e
x
a
m
p
l
e
s
 
f
r
o
m
 
t
h
e
 
d
i
c
t
i
o
n
 
t
o
 
s
u
p
-

p
o
r
t
 
t
h
e
 
e
s
t
i
m
a
t
e

-
 
-
I
d
e
n
t
i
f
y
 
a
n
y
 
p
e
r
s
u
a
s
i
v
e
 
d
e
v
i
c
e
s
 
u
s
e
d
'

*
-
 
-
M
a
k
e
 
a
 
g
e
n
e
r
a
l
i
z
a
t
i
o
n
 
a
b
o
u
t
 
t
h
e

w
r
i
t
e
r
'
s
 
o
b
j
e
c
t
i
v
i
t
y
 
a
n
d
 
s
u
p
p
o
r
t
 
i
t
 
b
y

r
e
f
e
r
r
i
n
g
 
t
o
 
t
h
e
 
p
o
i
n
t
 
o
f
 
v
i
e
w
,
 
t
h
e

c
h
o
i
c
e
 
o
f
 
s
u
p
p
o
r
t
i
n
g
 
m
a
t
e
r
i
a
l
,
 
a
n
d
/
o
r

t
h
e
 
d
i
c
t
i
o
n
 
a
n
d
 
s
y
n
t
a
x
 
:
h
o
s
e
n

*
-
-
I
d
e
n
t
i
t
y
 
t
h
e
 
p
a
r
t
i
c
u
l
a
r
 
a
u
d
i
e
n
c
e
 
t
o

w
h
o
m
 
t
h
e
 
a
n
a
l
y
s
i
s
 
i
s
 
d
i
r
e
c
t
e
d

*
-
-
N
o
t
e
 
t
e
r
m
s
 
w
h
i
c
h
 
a
r
e
 
d
e
f
i
n
e
d
 
a
n
d
 
t
h
o
s
e

w
h
i
c
h
 
n
e
e
d
 
f
u
r
t
h
e
r
 
c
l
a
r
i
f
i
c
a
t
i
o
n

*
-
-
E
X
a
m
i
n
e
 
c
o
n
t
e
n
t
 
a
n
d
 
l
a
n
g
u
a
g
e
 
c
l
u
e
s
 
t
o

d
e
t
e
r
m
i
n
e
 
t
h
e
 
o
r
g
a
n
i
z
a
t
i
o
n
a
l
 
p
a
t
t
e
r
n

-
 
-
O
u
t
l
i
n
e
 
t
h
e
 
o
r
g
a
n
i
z
a
t
i
o
n
a
l
 
p
a
t
t
e
r
n
 
w
i
t
t

s
u
p
p
o
r
t
i
v
e
 
e
v
i
d
e
n
c
e
 
c
i
t
e
d
 
b
y
 
t
h
e
 
w
r
i
t
e
r

-
 
-
C
i
t
e
 
e
v
i
d
e
n
c
e
 
w
h
i
c
h
 
i
s
 
i
r
r
e
l
e
v
a
n
t
 
t
o

t
h
e
 
c
o
n
c
l
u
s
i
o
n

-
-
W
r
i
t
e
 
a
 
b
r
i
e
f
 
s
t
a
t
e
m
e
n
t
 
w
h
i
c
h
 
s
u
m
m
a
r
-

i
z
e
s
 
t
h
e
 
w
r
i
t
e
r
'
s
 
c
o
n
c
l
u
s
i
o
n
 
a
n
d
 
t
h
e

m
a
j
o
r
 
s
u
p
p
o
r
t
i
v
e
 
e
v
i
d
e
n
c
e
 
h
e
 
c
i
t
e
s

U
n
i
t
s
I
I
:

D
.
A
.
 
M
l
,
 
N
1
,
 
N
2

(
4
6
-
8
)

U
n
i
t
 
I
I
I
:

L
.
R
.
A
.
 
E
 
(
6
2
)
;

D
.
A
.
 
F
l
 
(
7
2
)

U
n
i
t
 
I
V
:

D
.
A
.
 
1
3
 
(
1
2
2
)
;

S
.
A
.
 
E
 
(
1
3
0
)

U
n
i
t
 
V
I
I

D
.
A
.
 
4
 
(
2
1
0
)

M
a
t
e
r
i
a
l
s

A
m
e
r
i
c
a
s

1
8
t
h
 
a
n
d
 
1
9
t
h

C
e
n
t
u
r
y
 
E
x
p
o
s
i
t
i
o
n
:

T
h
e

i
n
d
i
v
i
d
u
a
l
 
i
n
 
S
o
c
i
e
t
y
,

U
r
e
i
m
e
r
 
a
n
d
 
W
e
i
m
e
r

w
.

S
u
g
g
e
s
t
e
d
 
A
c
t
i
v
i
t
y
 
f
o
r

U
n
i
t
 
I
I
I

U
n
i
t
 
I
V

U
n
i
t
 
V

U
n
i
t
 
V
I

C
o
m
m
e
n
t
s

-
7
f
f
u
g
;
 
t
o
 
C
o
m
p
o
s
i
n
g

A
c
t
i
v
i
t
y
 
4



R
A
D
E

E
R
P
R
E
T
I
N
G

a
 
r
u
c

o
n

O
b
 
e
c
t
i
v
e

I
N
T
E
R
P
R
E
T
I
N
G
 
P
R
O
S

A
N
D
 
D
R
A
M
A
T
I
C

N
A
R
R
A
T
I
V
E
S

B
a
s
i
c
 
E
v
e
r
i
e
n
c
e
s

6
.
 
T
o
 
c
o
m
p
a
r
e

t
r
e
a
t
m
e
n
t
 
o
f

s
i
m
i
l
a
r
 
g
e
n
e
r

t
h
e
m
e
s
 
w
i
t
h
i
n

n
a
r
r
a
t
i
v
e
s
 
o
f

o
n
e
 
h
i
s
t
o
r
i
c
a
l

p
e
r
i
o
d
 
o
r
 
t
w
o

'
'
d
i
f
f
e
r
e
n
t

p
e
r
i
o
d
s

R
e
a
d
 
a
n
d
 
c
o
m
p
a
r
e
 
t
r
e
a
t
m
e
n
t

o
f
 
s
i
m
i
l
a
r
 
g
e
n
e
r
a
l
 
t
h
e
m
e
s
 
i
n

t
w
o
 
o
r
 
m
o
r
e
 
w
o
r
k
s
 
f
r
o
m
 
t
w
o

d
i
f
f
e
r
e
n
t
 
h
i
s
t
o
r
i
c
a
l
 
p
e
r
i
o
d
s

t
o
 
e
x
a
m
i
n
e
 
s
i
m
i
l
a
r
i
t
i
e
s
 
a
n
d

v
a
r
i
a
t
i
o
n
s
 
i
n
 
s
p
e
c
i
f
i
c
 
t
h
e
m
e

a
s
 
a
 
r
e
f
l
e
c
t
i
o
n
 
o
'
 
t
h
e

v
a
l
u
e
s
 
o
f
 
t
h
e
 
t
i
m
e
s
.

P
e
r
f
o
r
m
a
n
c
e
 
G
o
a
l
s
:

t
h
e
 
s
t
u
d
e
n
t
 
s
h
o
u
l
d

d
e
m
o
n
s
t
r
a
t
e
 
t
h
e
 
a
b
i
l
i
t
y
 
t
o
:

R
e
s
o
u
r
c
e
s

*
-
-
S
t
a
t
e
 
t
h
e
 
g
e
n
e
r
a
l
 
t
h
e
m
e

*
-
-
S
t
a
t
e
 
t
h
e
 
s
p
e
c
i
f
i
c
 
t
r
e
a
t
m
e
n
t
 
o
f
 
t
h
e

t
h
e
m
e
 
o
f
 
e
a
c
h
 
w
o
r
k

-
 
-
I
d
e
n
t
i
f
y
 
s
i
m
i
l
a
r
i
t
i
e
s
 
i
n
 
s
p
e
c
i
f
i
c

t
h
e
t
e
s
 
i
n
 
t
h
e
 
w
o
r
k
s
 
o
f
 
o
n
e
 
p
e
r
i
o
d

-
 
-
S
t
a
t
e
 
a
 
g
e
n
e
r
a
l
i
z
a
t
i
o
n
 
a
b
o
u
t
 
t
h
e
 
v
a
l
-

u
e
s
,
o
f
 
a
n
 
h
i
s
t
o
r
i
c
a
l
 
p
e
r
i
o
d
 
r
e
f
l
e
c
t
e
d

i
n
 
t
h
e
 
s
i
m
i
l
a
r
 
t
r
e
a
t
m
e
n
t
 
o
f
 
t
h
e
 
t
h
e
m
e

-
-
I
d
e
n
t
i
f
y
 
s
i
m
i
l
a
r
i
t
i
e
s
 
o
r
 
d
i
f
f
e
r
e
n
c
e
s

i
n
 
t
h
e
 
s
p
e
c
i
f
i
c
 
t
h
e
m
e
s
 
I
n
 
w
o
r
k
s
 
o
f

m
o
r
e
 
t
h
a
n
 
o
n
e
 
v
.
.
.
l
o
d

-
 
-
S
t
a
t
e
-
a
 
g
e
n
e
r
a
l
i
z
a
t
i
o
n
 
a
b
o
u
t
 
t
h
e
 
v
a
l
u
e
s

o
f
 
t
h
e
 
t
w
o
 
p
e
r
i
o
d
s
 
a
s
 
r
e
f
l
e
c
t
e
d
 
i
n

t
h
e
i
r
 
s
i
m
i
l
a
r
 
o
r
 
d
i
f
f
e
r
e
n
t
 
t
r
e
a
t
m
e
n
t
s

o
f
 
t
h
e
 
t
h
e
m
e

U
n
i
t
 
I
:
 
D
.
A
.
 
H
,
 
I
 
(
2
7
-
8
)

U
n
i
t
 
I
I
:
 
D
.
A
.
 
D
 
0
 
(
4
1
-
2
)
,

J
 
(
4
4
)
p
 
L
 
(
4
6
)
,
 
Q
 
(
4
9
)
/

1
1
4
 
(
5
1
)

U
n
i
t
 
I
I
I
:
 
D
.
A
.
 
I
 
(
9
0
)

U
n
i
t
 
I
V
:

D
.
A
.
 
C
 
(
1
1
2
)

U
n
i
t
 
V
:

D
.
A
.
 
A
 
(
1
4
1
)
,

G
 
(
1
4
5
)
,
 
J
,
 
X
,
 
L
 
(
1
4
9
-
5
5
)
,

(
1
6
6
)
,
 
X
 
(
1
7
1
)

U
n
i
t
 
V
I
:

D
.
A
.
 
A
 
(
1
8
5
)
,

(
2
1
7
)
,
 
A
d
a
p
t
a
t
i
o
n
 
o
f

I
.
A
.
 
C
 
(
1
8
3
)

,0



G
R
A
D
E
 
1
1
:

I
N
T
E
R
P
R
E
T
I
N
G

I
n
s
t
r
u
c
t
i
o
n

O
b
d
e
c
t
i
v
i
s

B
a
s
i
c
 
E
x
p
e
r
i
e
n
c
e
s

7
.
 
T
o
 
r
e
c
o
g
n
i
z
e

i
n
d
i
v
i
d
u
a
l

m
a
r
k
s
 
o
f
 
a
n

A
m
e
r
i
c
a
n

w
r
i
t
e
r
'
s
 
s
t
y
l
e

A
f
t
e
r
 
h
a
v
i
n
g
 
r
e
a
d
 
t
w
o
 
o
r

m
o
r
e
 
w
o
r
k
s
 
b
y
 
t
h
e
 
s
a
m
e
 
A
-

m
e
r
i
c
a
n
 
w
r
i
t
e
r
,
 
s
e
l
e
c
t
 
p
o
r
-

t
i
o
n
s
 
o
f
 
n
a
r
r
a
t
i
o
n
 
a
n
d
 
d
i
-

a
l
o
g
u
e
 
w
h
i
c
h
 
y
o
u
 
t
h
i
n
k

c
h
a
r
a
c
t
e
r
i
z
e
 
t
h
a
t
 
p
a
r
t
i
c
u
-

l
a
r
 
w
r
i
t
e
r
'
s
 
s
t
y
l
e
.

F
i
n
d

e
x
a
m
p
l
e
s
 
o
f
 
t
h
r
e
e
 
o
r
 
m
o
r
e

e
l
e
m
e
n
t
s
 
o
f
 
s
t
y
l
e
 
t
h
a
t

b
e
s
t
 
i
l
l
u
s
t
r
a
t
e
 
t
h
e
 
u
n
i
q
u
e
»

n
e
s
s
 
o
f
 
t
h
e
 
w
r
i
t
e
r
'
s
 
s
t
y
l
e
d

C
o
n
s
i
d
e
r
 
s
u
c
h
 
e
l
e
m
e
n
t
s
 
a
s

m
e
t
a
p
h
o
r
i
c
a
l
 
l
a
n
g
u
a
g
e
,
 
a
l
-

l
u
s
i
o
n
s
,
 
s
y
m
b
o
l
i
s
m
,
 
u
n
d
e
r
-

s
t
a
t
e
m
e
n
t
.
 
r
h
y
t
h
m
,
 
i
n
c
l
u
-

s
i
o
n
 
o
r
 
o
m
_
,
J
s
i
o
n
 
o
f
 
d
e
t
a
i
l
,

p
r
e
p
o
r
t
i
o
n
 
o
f
 
'
d
i
a
l
o
g
u
e
 
t
o

n
a
r
r
a
t
i
o
n
,
 
u
s
e
 
o
f
 
s
e
n
s
o
r
y

d
e
t
a
i
l
,
 
s
e
n
t
e
n
c
e
 
l
e
n
g
t
h

a
n
d
 
p
a
t
t
e
r
n
,
 
s
e
n
t
e
n
c
e
 
b
e
-

g
i
n
n
i
n
g
s
,
 
a
n
d
 
v
o
c
a
b
u
l
a
r
y

c
h
o
i
c
e
s
.

S
e
l
e
c
t
 
t
h
e
 
o
n
e

e
l
e
m
e
n
t
 
o
f
 
s
t
y
l
e
 
m
o
a
t
 
c
h
a
r
.

a
c
t
e
r
i
s
t
i
c
 
o
f
 
t
h
e
 
w
r
i
t
e
r

a
n
d
 
s
u
m
m
a
r
i
z
e
 
h
i
s
 
t
r
e
a
t
m
e
n
t

o
f
 
t
h
a
t
 
e
l
e
m
e
n
t
 
b
y
 
g
i
v
i
n
g

a
t
 
l
e
a
s
t
 
t
h
r
e
e
 
i
l
l
u
s
t
r
a
-

t
i
o
n
s
 
f
r
o
m
 
e
a
c
h
 
w
o
r
k
.

e
r
f
o
r
m
a
n
c
e
 
G
o
a
l
s
:

t
h
e
 
s
t
u
d
e
n
t
 
s
h

d
e
m
o
n
s
t
r
a
t
e

t
h
e
 
a
b
i
l
i
t
y
 
t
o
:

*
-
-
S
e
l
e
d
t
 
p
o
r
t
i
o
n
s
 
o
f
 
a
n
 
A
m
e
r
i
c
a
n
 
w
r
i
t
e
r
'
s

W
o
r
k
s
 
w
h

a
r
e
 
m
o
s
t
 
c
h
a
r
a
c
t
e
r
i
s
t
i
c
 
o
f

h
i
s
 
s
t
y
l
i
.

-
 
-
I
s
o
l
a
t
e

o
r
 
m
o
r
e
 
e
l
e
m
e
n
t
s
 
o
f
 
s
t
y
l
e

i
n
 
a
,
w
r
i
t
e
r
'
s
,
w
o
r
k
s

*
-
-
I
d
e
n
t
i
f
y
 
o
n
e
 
e
l
e
m
e
n
t
 
t
h
a
t
 
i
$
 
m
o
s
t
 
c
h
a
r
-

a
c
t
e
r
i
s
t
i
c
 
o
f
 
a
 
p
a
r
t
i
c
u
l
a
r
/
w
r
i
t
e
r
'
s

s
t
y
l
e
 
a
n
d
 
s
e
l
e
c
t
 
e
x
a
m
p
l
e
s
 
t
o
 
i
l
l
u
s
t
r
a
t
e

h
i
s
 
t
r
e
a
t
m
e
n
t
 
o
f
 
t
h
a
t
 
e
l
e
m
e
n
t

-
 
-
C
o
n
v
e
y
 
a
 
g
e
n
e
r
a
l
 
i
m
p
r
e
s
s
i
o
n
 
o
f
 
t
h
e

w
r
i
t
e
r
'
s
 
s
t
y
l
e
 
o
r
a
l
l
y
 
o
r
 
i
n
 
w
r
i
t
i
n
g
 
o
r

t
h
r
o
u
g
h
 
s
o
m
e
 
o
t
h
e
r
 
m
e
d
i
u
m

R
e
s
o
u
r
c
e
s

U
n
i
t

D
.
A
.
 
G
 
(
8
4
)

U
n
i
t
 
I
V
:

D
.
A
.
 
0
 
(
1
2
6
)

U
n
i
t
 
V
:

D
.
A
.
 
I
 
(
1
7
1
-
3
)

U
n
i
t
 
V
I
:

D
.
A
.
 
A
 
(
1
8
5
)
,

D
 
(
1
9
0
)

C
o
m
m
e
n
t
s

7
K
W
l
a
t
e
 
t
o
 
L
a
n
g
u
a
g
e

A
c
t
i
v
i
t
y
 
2
 
a
n
d
 
C
o
m
-

p
o
s
i
n
g
 
A
c
t
i
v
i
t
y
 
6

0



G
R
A
D
E
 
1
1
:

I
N
T
E
R
P
R
E
T
I
N
G

I
n
s
t
r
u
c
t
i
o
n
a
l

O
b
 
e
c
t
i
v
e
s

8
.
 
T
o
 
u
n
d
e
r
s
t
a
n
d

t
h
e
 
d
e
v
i
a
t
i
o
n
s

f
r
o
m
 
-
t
h
e
 
c
o
n
-

v
e
n
t
i
o
n
s
 
o
f

"
r
e
a
l
i
s
t
i
c
"

d
r
a
m
a
 
o
f
 
s
o
m
e

A
m
e
r
i
c
a
n
 
p
l
a
y
-

w
r
i
g
h
t
s

I
N
T
E
R
P
R
E
T
I
N
G

P
O
E
T
R
Y

9
.
 
T
o
 
d
e
t
e
r
m
i
n
e

h
o
w
 
t
h
e
 
f
o
r
m

a
n
d
 
c
o
n
t
e
n
t

o
f
 
p
o
e
t
r
y
 
r
e
-

f
l
e
c
t
 
A
m
e
r
i
c
a
n

c
u
l
t
u
r
a
l
 
a
t
-

t
i
t
u
d
e
s

B
a
s
i
c

i
e
n
c
e
s

R
e
a
d
 
a
 
p
l
a
y
 
i
n
 
w
h
i
c
h
 
t
h
e

a
u
t
h
o
r
 
d
e
v
i
a
t
e
s
 
f
r
o
m
 
"
r
e
a
l
-

i
s
t
i
c
"
 
t
h
e
a
t
e
r
 
c
o
n
v
e
n
t
i
o
n
s
.

B
y
 
a
t
t
e
m
p
t
i
n
g
 
t
o
 
v
i
s
u
a
l
i
z
e

a
 
m
o
r
e
 
r
e
a
l
i
s
t
i
c

t
e
c
h
n
i
q
u
e
,

a
r
r
i
v
e
 
a
t
 
t
h
e
 
r
e
l
a
t
i
o
n
 
o
f

t
h
e
 
i
n
n
o
v
a
t
i
o
n
s
 
t
o
 
t
h
e
 
p
u
r
-

p
o
s
e
 
o
f
 
t
h
e
 
p
l
a
y
 
o
r
 
t
h
e
 
n
a
-

t
u
r
e
 
o
f
 
t
h
e
 
p
l
a
y
w
r
i
g
h
t
'
s

m
a
t
e
r
i
a
l
.

A
f
t
e
r
 
r
e
a
d
i
n
g
 
a
n
d
 
l
i
s
t
e
n
-

i
n
g
 
t
o
 
b
o
t
h
 
t
r
a
d
i
t
i
o
n
a
l
 
a
n
d

c
o
n
t
e
m
p
o
r
a
r
y
 
p
o
e
m
s
,
 
e
x
a
m
-

i
n
e
 
t
h
e
i
r
 
f
o
r
m
 
a
n
d
 
c
o
n
t
e
n
t

t
o
 
d
e
t
e
r
m
i
n
e
 
h
o
w
 
t
h
e
y
 
r
e
-

f
l
e
c
t
 
a
n
d
/
o
r
 
c
r
i
t
i
c
i
z
e
 
c
u
l
-

t
u
r
a
l
 
a
t
t
i
t
u
d
e
s
.

'
P
e
r
f
o
r
m
a
n
c
e
 
G
o
a
l
s
:

t
h
e
 
s
t
u
d
e
n
t
 
s
h
o
u
l
d

d
e
m
o
n
s
t
 
a
t
e
 
t
h
e
 
a
b
i
l
i
t

t
o
:

*
-
-
I
d
e
n
t
i
f
y
 
t
h
e
 
c
o
n
v
e
n
t
i
o
n
s
 
r
e
t
a
i
n
e
d
 
b
y

t
h
e
 
p
l
a
y
w
r
i
g
h
t

*
*
D
e
s
c
r
i
b
e
 
t
h
e
 
i
n
n
o
v
a
t
i
o
n
s
 
(
e
.
g
.
,
 
t
i
m
e

s
h
i
f
t
s
,
 
u
s
e
 
o
f
 
n
a
r
r
a
t
o
r
,
 
a
n
d
 
s
t
a
g
i
n
g

d
e
v
i
c
e
s
)
 
e
m
p
l
o
y
e
d
 
b
y
 
t
h
e
 
p
l
a
y
w
r
i
g
h
t

*
-
-
I
d
e
n
t
i
f
y
 
t
h
e
 
m
e
s
s
a
g
e
 
o
f
 
t
h
e
 
p
l
a
y

D
e
s
c
r
i
b
e
 
t
h
e
 
e
f
f
e
c
t
i
v
e
n
e
s
s
 
o
f
 
t
h
e
s
e
 
i
n
-

n
o
v
a
t
i
o
n
s
 
i
n
 
c
o
n
v
e
y
i
n
g
 
t
h
e
 
p
u
r
p
o
s
e
 
o
r

s
u
b
j
e
c
t
 
m
a
t
t
e
r
 
o
f
 
t
h
e
 
p
l
a
y

*
-
-
R
e
c
o
g
n
i
z
e
 
d
i
f
f
e
r
e
n
c
e
s
 
b
e
t
w
e
e
n
 
t
r
a
d
i
t
i
o
n

a
l
 
a
n
d
 
c
o
n
t
e
m
p
o
r
a
r
y
 
p
o
e
m
s
 
i
n
 
c
o
n
t
e
n
t

(
i
.
e
.
,
 
i
d
e
a
s
,
 
s
e
l
e
c
t
i
o
n
 
o
f
 
c
o
n
c
r
e
t
e

i
-

m
a
g
e
s
,
:
c
o
n
n
o
t
a
t
i
v
e
 
w
o
r
d
s
)
 
a
n
d
 
i
n
 
p
o
e
t
i
c

f
o
r
m

l
e
n
g
t
h
 
o
f
 
l
i
n
e
s
,
 
e
x
i
s
t
e
n
c
e

o
f
 
r
h
y
m
e
 
p
a
t
t
e
r
n
,
 
p
u
n
c
t
u
a
t
i
o
n
,
 
a
r
r
a
n
g
e
-

,

m
e
n
t
 
o
f
 
p
r
i
n
t
)

*
-
-
S
t
a
t
e
 
S
p
e
c
i
f
i
c
 
c
u
l
t
u
r
a
l
 
a
t
t
i
t
u
d
e
s

i
m
p
l
i
e
d
 
i
n
 
t
h
e
 
p
o
e
t
r
y

-
-
E
x
p
l
a
i
n
 
h
o
t
t
 
t
h
e
 
p
o
e
t
'
s
 
c
h
o
i
c
e
s
 
o
f
 
p
o
e
t
-

i
c
 
f
o
r
m
 
a
n
d
 
c
o
n
t
e
n
t
 
r
e
f
l
e
c
t
 
h
i
s

c
u
l
t
u
r
e

-
-
C
o
m
p
a
r
e
 
t
h
e
 
t
r
e
a
t
m
e
n
t
 
o
f
 
s
i
m
i
l
a
r
 
a
t
t
i
-

t
u
d
e
s
 
i
n
 
s
e
l
e
c
t
e
d
 
p
o
e
m
s
 
w
i
t
h
 
t
h
a
t
 
i
n

o
t
h
e
r
 
g
e
n
r
e
s
 
a
n
d
/
o
r
 
i
n
 
d
i
f
f
e
r
e
n
t
 
p
o
e
m
s

b
y
 
t
h
e
 
s
a
m
e
 
o
r
 
d
i
f
f
e
r
e
n
t
 
p
o
e
t
s

R
e
s
o
u
r
c
e
s

U
n
i
t
 
I
I
:

D
.
A
.
 
J
b
 
(
4
5
)

U
n
i
t
 
I
I
I
:
 
D
.
A
.
 
I
l
 
(
9
0
)

U
n
i
t
 
V
:
 
D
.
A
.
 
G
 
(
1
4
6
)

U
n
i
t
 
V
I
:
 
D
.
A
.
 
V
2
,
 
W
?
 
(
2
1
7
-

2
2
0
)

U
n
i
t
 
I
:

S
.
A
.
 
A
 
(
3
1
-
2
)

U
n
i
t
 
I
I
I
:

I
.
A
.
 
C
 
(
6
3
)

U
n
i
t
 
V
:
 
D
.
A
.
 
F
 
(
1
4
5
-
6
)

U
n
i
t
 
V
I
:

D
.
A
.
 
E
-
J
 
(
1
9
4
-
2
0
5
)
,

(
2
0
8
-
9
)

C
o
m
m
e
n
t
s

R
e
l
a
t
e
 
t
o
 
C
o
m
p
o
s
i
n
g

A
c
t
i
v
i
t
y
 
9



r
.
:

I
n
s
t
r
u
c
t
i
o
n
a
l

O
b
'
e
c
t
i
v
e
s

A
D
E
 
1
1
:

I
N
T
E
R
P
R
E
T
I
N
G

B
a
s
i
c
 
E
x
p
e
r
i
e
n
c
e
s

1
0
.
 
T
o
 
b
e
c
o
m
e
 
f
a
-

m
i
l
i
a
r
 
w
i
t
h

t
h
e
 
c
h
a
r
a
c
t
e
r
-

i
s
t
i
c
s
 
o
f
 
a

p
a
r
t
i
c
u
l
a
r

A
m
e
r
i
c
a
n
 
p
o
e
t

F
R
E
E
 
R
E
A
D
I
N
G

1
1
.
 
T
o
 
d
e
v
o
t
e

s
o
m
e
 
t
i
m
e
,
 
a
t

h
o
m
e
 
a
n
d
 
i
n

s
c
h
o
o
l
,
 
t
o
 
i
n

d
i
v
i
d
u
a
l
]
y

c
h
o
s
e
n
 
r
e
a
d
i
n

w
i
t
h
 
t
h
e
 
u
l
t
i

m
a
t
e
 
p
u
r
p
o
s
e

o
f
 
c
u
l
t
i
v
a
t
i
n

r
e
a
d
i
n
g
 
a
s
 
a

p
e
r
s
o
n
a
l
 
h
a
b
i

A
f
t
e
r
 
r
e
a
d
i
n
g
 
o
r
 
l
i
s
t
e
n
i
n
g

t
o
 
a
 
g
r
o
u
p
 
o
f
 
p
o
e
m
s
 
b
y
 
a
n

A
m
e
r
i
c
a
n
 
p
o
e
t
 
a
n
d
 
d
e
t
e
r
m
i
n
-

i
n
g
 
t
h
e
 
c
h
a
r
a
c
t
e
r
i
s
t
i
c
s
 
o
f

h
i
s
 
s
t
y
l
e
,
 
(
a
)
 
i
n
 
g
r
o
u
p
s
,

e
x
a
m
i
n
e
 
s
e
v
e
r
a
l
 
p
o
e
m
s
,
 
o
n
e

o
f
 
w
h
i
c
h
 
i
s
 
w
r
i
t
t
e
n
 
b
y
 
t
h
e

p
o
e
t
 
b
e
i
n
g
 
s
t
u
d
i
e
d
.

D
e
t
e
r
-

m
i
n
e
 
w
h
i
c
h
 
p
o
e
m
 
i
s
 
c
o
m
p
o
s
e
d

b
y
 
t
h
e
 
p
o
s
t
 
u
n
d
e
r
 
s
t
u
d
y
.

J
u
s
t
i
f
y
 
c
h
o
i
c
e
 
b
y
 
c
i
t
i
n
g

c
h
a
r
a
c
t
e
r
i
s
t
i
c
s
 
o
f
 
t
h
e

p
o
e
t
'
s
 
s
t
y
l
e
. O
R

(
b
)
 
I
n
 
g
r
o
u
p
s
 
e
x
a
m
i
n
e
 
s
e
v
-

e
r
a
l
 
p
o
e
m
s
 
b
y
 
t
h
e
 
p
o
e
t
 
b
e
-

i
n
?
 
s
t
u
d
i
e
d
 
a
n
d
 
c
h
o
o
s
e
 
t
h
e

o
n
e
 
w
h
i
c
h
 
i
s
 
m
o
s
t
 
c
h
a
r
a
c
t
e
r
-

i
s
t
i
c
 
o
f
 
h
i
s
 
s
t
y
l
e
.

R
e
a
d
 
p
e
r
s
o
n
a
l
l
y
 
s
e
l
e
c
t
e
d

m
a
t
e
r
i
a
l
 
f
o
r
 
p
l
e
a
s
u
r
e
 
o
r

i
n
f
o
r
m
a
t
i
o
n
 
o
r
 
a
n
y
 
o
t
h
e
r

p
u
r
p
o
s
e
.

P
e
r
f
o
r
m
S
n
c
e
 
G
o
a
l
s
:

t
h
e
 
s
t
u
d
e
n
t
 
s
h
o
u
l
d

d
e
m
o
n
s
t
r
a
t
e
 
t
h
e
 
a
b
i
l
i
t
y
 
t
o
:

*
 
-
-
 
I
d
e
n
t
i
f
y
 
v
a
r
i
o
u
s
 
e
l
e
m
e
n
t
s
 
o
f
 
s
t
y
l
e

*
-
-
S
t
a
t
e
 
t
w
o
 
o
r
 
m
o
r
e
 
e
l
e
m
e
n
t
s
 
t
h
a
t
 
a
r
e

c
h
a
r
a
c
t
e
r
i
s
t
i
c
s
 
o
f
 
a
n
 
a
u
t
h
o
r
'
s
 
s
t
y
l
e

(
c
o
n
t
e
n
t
,
 
a
t
t
i
t
u
d
e
,
 
t
h
e
m
e
,
 
s
t
r
u
c
t
u
r
e
,

d
i
c
t
i
o
n
,
 
m
e
c
h
a
n
i
c
s
)

*
-
-
S
e
l
e
c
t
'
r
e
a
d
i
n
g
 
m
a
t
e
r
i
a
l
s
 
t
h
a
t
 
a
p
p
e
a
l

t
o
 
o
w
n
 
i
n
t
e
r
e
s
t

*
-
-
S
h
a
r
e
 
p
e
r
s
o
n
a
l
 
r
e
s
p
o
n
s
e
s
 
w
i
t
h
 
o
t
h
e
r
e

R
e
s
o
u
r
c
e
s

U
n
i
t
 
I
I
I
:
 
D
.
A
.

U
n
i
t
 
V
:

D
.
A
.

Q
 
(
1
6
0
-
2
)

U
n
i
t
 
V
I
:
 
D
.
A
.

(
1
9
5
-
2
0
4
)

N
 
(
9
6
-
1
0
0
)

J
 
(
1
5
0
-
1
)
,

E
4
,
 
F
,
 
G

C
o
n
t
i
n
u
i
n
g
 
A
c
t
i
v
i
t
y



-
-
I
n
s
t
r
u
c
t
i
o
n
a
l

O
b
j
e
c
t
i
v
e
s

T
H
E
 
N
A
T
U
R
E
 
O
F
 
L
A
N
G
U
A
G
E

A
N
D
 
C
O
M
M
U
N
I
C
A
T
I
O
N

(
M
A
D
E
 
1
1
 
s

L
A
N
G
U
A
G
E

B
a
s
i
c
 
E
x
p
e
r
i
e
n
c
e
s

P
e
r
f
o
r
m
a
n
c
e
 
G
o
a
l
s
:

t
h
e
 
s
t
u
d
e
n
t

s
h
o
u
l
d
 
d
e
m
o
n
s
t
r
a
t
e
 
t
h
e
 
a
b
i
l
i
t
y
 
t
o
t

R
e
s
o
u
r
c
e
s

1
.
 
T
o
 
i
d
e
n
t
i
f
y
 
d
i
f
f
i
-

c
u
l
t
i
e
s
 
i
n
 
c
o
m
p
r
e
-

h
e
n
s
i
o
n
 
o
f
 
c
e
r
t
a
i
n

A
m
e
r
i
c
a
n
 
w
r
i
t
e
r
s

a
n
d
 
t
o
 
a
t
t
e
m
p
t
 
t
o

r
e
l
a
t
e
 
t
h
e
s
e
 
t
o

d
i
f
f
e
r
e
n
c
e
s
 
b
e
t
w
e
e
n

t
h
e
 
w
r
i
t
e
r
'
s
 
a
n
d

r
e
a
d
e
r
'
s
 
u
s
e
 
o
f

l
a
n
g
u
a
g
e

T
H
E
 
S
T
R
U
C
T
U
R
E
 
O
F

L
A
N
G
U
A
G
E

2
.
 
T
o
 
a
n
a
l
y
z
e
 
b
o
t
h

w
o
r
d
 
c
l
a
s
s
 
a
n
d
 
s
y
n
-

t
a
c
t
i
c
a
l
 
g
r
o
u
p
i
n
g
s

t
h
a
t
 
a
r
e
 
e
i
t
h
e
r
 
t
y
-

p
i
c
a
l
 
o
f
 
a
 
p
a
r
t
i
c
u
-

l
a
r
 
g
e
n
r
e
 
o
r
 
o
f
 
a

p
a
r
t
i
c
u
l
a
r
 
A
m
e
r
i
c
a
n

w
r
i
t
e
r
'
s
 
s
t
y
I
e

R
e
a
d
 
a
 
s
e
l
e
c
t
i
o
n
 
o
f
 
A
m
e
r
i
c
a
n

l
i
t
e
r
a
t
u
r
e
 
w
r
i
t
t
e
n
 
b
e
f
o
r
e

t
h
e
 
2
0
t
h
 
c
e
n
t
u
r
y
 
t
o
 
i
d
e
n
t
i
f
y

b
l
o
c
k
s
 
t
o
 
c
o
m
m
u
n
i
c
a
t
i
o
n
 
f
o
r

t
h
e
 
m
o
d
e
r
n
 
r
e
a
d
e
r
.

C
o
m
m
u
n
i
c
a
t
e
 
t
h
e
 
s
a
m
e
 
m
e
s
s
a
g
e

i
n
 
t
w
o
 
f
o
r
m
s
 
(
s
p
o
k
e
n
,
 
w
r
i
t
-

t
e
n
)
 
t
o
 
s
e
e
 
w
h
i
c
h
 
f
o
r
m
 
c
o
m
-

m
u
n
i
c
a
t
e
s
 
m
o
r
e
 
f
u
l
l
y
.

P
a
r
t
i
c
i
p
a
t
e
 
i
n
 
a
 
d
i
s
c
u
s
s
i
o
n

o
n
 
t
h
e
 
l
i
m
i
t
a
t
i
o
n
s
 
o
f
 
c
o
m
-

m
u
n
i
c
a
t
i
o
n
 
a
n
d
 
t
h
e
 
s
i
t
u
a
t
i
o
n

w
h
e
r
e
 
a
 
b
r
e
a
k
d
o
w
n
 
i
n
 
c
o
m
m
u
n
-

i
c
a
t
i
o
n
 
h
a
s
 
p
r
o
d
u
c
e
d
 
o
r
 
i
n
-

c
r
e
a
s
e
d
 
s
o
c
i
a
l
 
o
r
 
p
e
r
s
o
n
a
l

d
i
f
f
i
c
u
l
t
i
e
s
.

A
n
a
l
y
z
e
 
e
x
a
m
p
l
e
s
 
f
r
o
m
 
p
r
o
l
e
s

s
i
o
n
a
l
 
w
r
i
t
e
r
s
 
t
o
 
d
e
t
e
r
m
i
n
e

t
h
e
 
a
s
p
e
c
t
s
 
w
h
i
c
h
 
m
a
k
e
 
u
p

t
h
a
t
 
w
r
i
t
e
r
'
s
 
s
t
y
l
e
.

E
x
p
e
r
-

i
m
e
n
t
 
i
n
 
o
n
e
'
s
 
o
w
n
 
w
r
i
t
i
n
g

b
y
 
i
m
i
t
a
t
i
n
g
 
o
t
h
e
r
 
w
r
i
t
e
r
s
'

s
t
y
l
e
s
.

-
-
L
i
s
t
 
w
o
r
d
s
 
n
o
 
l
o
n
g
e
r
 
c
u
r
r
e
n
t

-
-
C
i
t
e
 
a
l
l
u
s
i
o
n
s
 
u
n
f
a
m
i
l
i
a
r
 
t
o
 
t
h
e

c
o
n
t
e
m
p
o
r
a
r
y
 
r
e
a
d
e
r

*
 
-
-
 
D
e
s
c
r
i
b
e
 
a
n
y
 
l
a
n
g
u
a
g
e
 
c
o
n
v
e
n
t
i
o
n
s

n
o
 
l
o
n
g
e
r
 
c
u
r
r
e
n
t

*
-
-
I
J
e
n
t
i
f
y
 
a
n
d
 
i
l
l
u
s
t
r
a
t
e
 
t
h
e
 
f
a
c
-

t
o
r
s
 
o
f
 
s
I
a
k
e
n
 
c
o
m
m
u
n
i
c
a
t
i
o
n
 
t
h
a
t

e
n
a
b
l
e
 
f
u
l
l
e
r
 
c
o
m
m
u
n
i
c
a
t
i
o
n
 
t
h
a
n

w
r
i
t
t
e
n
 
c
o
m
m
u
n
i
c
a
t
i
o
n
 
(
p
i
t
c
h
,

s
t
r
e
s
s
,
 
j
u
n
c
t
u
r
e
,
 
b
o
d
y
 
l
a
n
g
u
a
g
e
)

*
-
-
C
i
t
e
 
f
a
c
t
o
r
s
 
i
n
 
t
h
e
 
c
o
m
m
u
n
i
c
a
t
o
r

a
n
d
 
i
n
 
t
h
e
 
r
e
c
i
p
i
e
n
t
 
o
f
 
t
h
e
 
m
e
s
-

s
a
g
e
 
w
h
i
c
h
 
i
m
p
e
d
e
 
f
u
l
l
 
c
o
m
m
u
n
i
c
a
-

t
i
O
n
t

p
r
e
o
c
c
u
p
a
t
i
o
n
,
 
v
o
i
c
e
 
t
o
n
e
,

m
i
n
d
 
s
e
t
,
.
d
i
s
t
r
a
c
t
i
o
n
,
 
l
a
c
k
 
o
f
 
i
n
-

t
e
r
e
s
t
,
 
p
h
y
s
i
c
a
l
 
s
t
a
t
e
,
 
e
t
c
.

-
-
C
o
n
c
l
u
d
e
 
t
h
a
t
 
e
v
e
n
 
s
k
i
l
l
f
u
l
 
c
o
m
-

m
u
n
i
c
a
t
i
o
n
 
i
s
 
o
n
l
y
 
a
p
p
r
o
x
i
m
a
t
e

*
-
-
I
d
e
n
t
i
f
y
 
t
h
e
 
b
a
s
i
c
 
s
e
n
t
e
n
c
e
 
p
a
t
-

t
e
r
n
,
 
t
h
e
 
p
o
s
i
t
i
o
n
,
 
q
u
a
n
t
i
t
y
,
 
a
n
d

t
y
p
e
s
 
o
f
 
p
h
r
a
s
e
s
 
a
n
d
 
c
l
a
u
s
e
s
 
o
f

t
h
e
 
m
o
d
e
l
s

-
-
 
W
r
i
t
e
 
s
e
n
t
e
n
c
e
s
 
h
a
v
i
n
g
 
s
t
r
u
c
t
u
r
e
s

s
i
m
i
l
a
r
 
t
o
 
t
h
o
s
e
 
i
n
 
t
h
e
 
m
o
d
e
l
s

(
N
o
t
e
:

R
e
v
i
e
w
 
a
n
d
 
m
a
i
n
t
a
i
n
 
j
u
n
i
o
r

h
i
g
h
 
,
l
a
n
g
u
a
g
e
 
s
t
r
u
c
t
u
r
e
 
s
e
q
u
e
n
c
e

c
o
v
e
r
e
d
 
i
n
 
g
r
a
d
e
s
 
7
-
9
)

U
n
i
t
 
I
:

(
6
-
7
)

M
a
t
e
r
i
a
l
s

7
1
1
7
:
l
i
e
 
i
n
 
T
h
o
u
g
h
t
 
a
n
d

A
c
t
i
o
n
 
C
h
a
p
t
e
r
 
2

E
n
g
l
i
s
h
 
l
l
t
 
T
a
n
n
e
r
,

C
h
a
p
t
e
r

Y
o
u
r
 
L
a
n
g
u
a
g
e
,
 
C
h
a
p
t
e
r
 
I
t

l
a
n
g
u
a
g
e
 
a
n
d
 
R
e
a
l
i
t
y
,

t
h
a
P
t
e
r
 
1

T
e
a
c
h
e
r
-
c
o
n
s
t
r
u
c
t
e
d

e
x
e
r
c
i
s
e
s
 
b
a
s
e
d
 
o
n

s
t
u
d
e
n
t
s
'
 
n
e
e
d
s

F
i
l
m
:

T
h
e
 
S
t
r

e
 
C
a
s
e

o
f

h
9
1

2
 
p
a
r
t
e

M
a
t
e
r
i
a
l
s

-
7
S
7
1
:
r
t
 
o
f
 
S
t
y
l
i
n
g
 
S
e
n
t
e
n
c
e
s

C
o
m
p
o
s
i
t
i
o
n
:
 
M
o
d
e
l
s
 
a
n
d

E
x
e
r
c
i
s
e
s
 
1
1

M
.
7
1
1
7
3
-
-
-

D
n
 
w
r
i
t
i
n
g
 
b
y
 
W
r
i
t
e
r
s

M
o
d
e
r
n
 
G
r
a
m
m
a
r
 
a
n
d
 
C
o
m
p
.
 
1
1

E
h
 
l
i
s
h
 
1
1
 
(
2
1
6
=
-
2
0
)

C
o
m
m
e
n
t
s

m
a
;
 
t
o
 
I
n
t
e
r
p
r
e
t
i
n
g

A
c
t
i
v
i
t
y
 
7
 
a
n
d
 
C
o
m
p
o
s
i
n
g

A
c
t
i
v
i
t
y
 
7



G
R
A
D
E
 
1
1
:

L
A
N
G
U
A
C
E

I
n
s
t
r
u
c
t
i
o
n
a
l

O
b
j
e
c
t
i
v
e
s

B
a
s
i
c
 
E
x
p
e
r
i
e
n
c
e
s

L
A
N
G
U
A
G
E
 
V
A
R
I
A
T
I
O
N
S

A
N
D
 
C
H
O
I
C
E
S

3
.
 
T
o
 
l
e
a
r
n
 
t
h
e
 
c
h
a
r
-

a
c
t
e
r
i
s
t
i
c
s
 
o
f
 
v
a
r
-

i
o
u
s
 
A
m
e
r
i
c
a
n
 
d
i
a
-

l
e
c
t
s
 
a
n
d
 
t
o
 
u
n
d
e
r
-

s
t
a
n
d
 
s
o
m
e
 
o
f
 
t
h
e

f
a
c
t
o
r
s
 
t
h
a
t
 
c
a
u
s
e

t
h
e
i
r
 
d
e
v
e
l
o
p
m
e
n
t

L
i
s
t
e
n
 
t
o
 
o
r
 
r
e
a
d
 
e
x
a
m
p
l
e
s

o
f
 
A
m
e
r
i
c
a
n
 
d
i
a
l
e
c
t
s
 
a
n
d

c
a
t
e
g
o
r
i
z
e
 
t
h
e
m
 
a
c
c
o
r
d
i
n
g

t
o
 
o
r
i
g
i
n
 
a
n
d
 
n
a
t
u
r
e
.

1

I
e
r
f
o
r
m
a
n
c
e
 
G
o
a
l
s
:

t
h
e
 
s
t
u
d
e
n
t

E
i
h
o
U
l
d
 
d
e
m
o
n
s
t
r
a
t
e
 
t
h
e
 
a
b
i
l
i
t
y

t
o
:

*
 
-
.
.
G
i
v
e
 
a
n
 
e
x
a
m
p
l
e
 
o
f
 
a
t
 
l
e
a
s
t
 
o
n
e

c
o
n
t
r
i
b
u
t
i
o
n
 
t
o
 
a
n
 
A
m
e
r
i
c
a
n
 
d
i
a
-

l
e
c
t
 
f
r
o
m
 
e
a
c
h
 
o
f
 
t
h
e
 
f
o
l
l
o
w
i
n
g

o
r
i
g
i
n
s
:

g
e
o
g
r
a
p
h
i
c
;
 
p
o
l
i
t
i
c
a
l
,

e
c
o
n
o
m
i
c

-
 
4
D
e
a
i
g
n
 
a
n
d
 
a
d
m
i
n
i
s
t
e
r
 
a
 
d
i
a
l
e
c
t

q
u
e
s
t
i
o
n
n
a
i
r
e
 
t
o
 
i
d
e
n
t
i
f
y
 
t
h
e

r
e
-

g
i
o
n
a
l
 
d
i
a
l
e
c
t
 
o
f
 
t
h
e

p
e
r
s
o
n
 
q
u
e
s
-

t
i
o
n
e
d

-
-
D
i
s
t
i
n
g
u
i
s
h
 
"
d
i
a
l
e
c
t
"
 
f
r
o
m

"
n
o
n
-

E
n
g
l
i
s
h
"

-
-
D
i
f
f
e
r
e
n
t
i
a
t
e
 
b
e
t
w
e
e
n
 
s
t
a
n
d
a
r
d
 
a
n
d

s
u
b
-
s
t
a
n
d
a
r
d
 
u
s
a
g
e
 
a
n
d
 
d
i
a
l
e
c
t
a
l

d
i
f
f
e
r
e
n
c
e
s

n
 
t
h
e
 
r
e
l
a
t
i
o
n
s
h
i
p
 
b
e
t
w
e
e
n

e
 
i
n
c
r
e
a
s
i
n
g
 
m
o
b
i
l
i
t
y
 
o
f
 
A
m
e
r
i
-

c
a
n
s
 
s
n
d
 
t
h
e
 
g
r
a
d
u
a
l
 
d
i
s
a
p
p
e
a
r
a
n
c
e

O
f
 
s
h
a
r
p
 
d
i
f
f
e
r
e
n
c
e
s
 
i
n
 
r
e
g
i
o
n
a
l

i
a
l
e
c
t
s
 
(
i
.
e
.
 
l
i
n
g
u
i
s
t
i
c
 
w
e
i
r
d
-

i
 
a
t
i
o
n
)

-
-
 
i
s
c
u
s
s
 
a
d
d
i
t
i
o
n
s
 
t
o
 
t
h
e
 
A
m
e
r
i
c
a
n

E
n
g
l
i
s
h
 
v
o
c
a
b
u
l
a
r
y
f
r
o
m
 
f
o
r
e
i
g
n

l
a
n
g
u
a
g
e
s
,
 
o
c
c
u
p
a
t
i
o
n
s
,
 
i
n
v
e
n
t
i
o
n
s

-
-
D
i
s
t
i
n
g
u
i
s
h
 
b
e
t
w
e
e
n
 
A
m
e
r
i
c
a
n

E
n
g
-

l
i
s
h
 
a
n
d
 
B
r
i
t
i
s
h
 
E
n
g
l
i
s
h

i
n
 
v
o
c
a
b
-

u
1
a
r
y
,
 
p
r
o
n
u
n
c
i
a
t
i
o
n
,
 
a
n
d

g
r
a
m
m
a
r

R
e
a
o
u
r
o
e
s

U
n
i
t
 
I
I

U
n
i
t
 
I
V

M
a
t
e
r
i
a
l
s

T
h
e
 
S
t
o
r
y
 
o
f
 
A
m
e
r
i
c
a
n

E
n
g
l
i
s
h

A
s
p
e
c
t
s
 
o
f
 
A
m
e
r
i
c
a
n

!
W
i
t
t

E
n
i
f
i
s
h
 
1
1
,
 
T
a
n
n
e
r
,

C
h
a
p
t
e
r
 
1

T
e
a
c
h
e
r
-
c
o
n
s
t
r
u
c
t
e
d

e
x
e
r
c
i
s
e
s

F
i
l
m
s
:

T
h
e
 
S
t
r
a
n
g
e
 
C
a
s
e
 
o
f

t
h
e
 
E
n
g
l
i
i
h
 
L
a
r
s
u
a
l
g
e

#
5
6
9
1
 
(
2
 
p
a
r
t
s
)

W
h
a
t
 
i
s
 
L
a
n
g
u
a
g
e
?

#
1
4
6
3
6
 
(
R
e
c
o
m
m
e
n
d
e
d

f
o
r
 
a
b
o
v
e
-
a
v
e
r
a
g
e

c
l
a
s
s
e
s
)

C
m
:
r
e
n
t
s

n
 
r
a
t
;
 
t
o
 
C
o
m
p
o
s
i
n
g

A
c
t
i
v
i
t
y
 
6



G
R
A
D
E
 
1
1
:

L
A
N
G
U
A
G
E

A
c
t
i
v
i
t
i
e
s
 
a
n
d
 
P
e
r
f
o
r
m
a
n
c
e
 
G
o
a
l
s

G
e
n
e
r
a
l
 
C
o
n
c
e
p
t
s

M
E
C
H
A
N
I
C
S
 
O
F
 
W
R
I
T
T
E
N
 
E
N
G
L
I
S
H
 
T
h
e
 
s
t
u
d
e
n
t
 
s
h
o
u
l
d
 
d
e
m
o
n
s
t
r
a
t
e
 
t
h
e
 
a
b
i
l
i
t
y
 
t
o
:

1

R
e
s
o
u
r
c
e
s

4
.
 
T
o
 
u
n
d
e
r
s
t
a
n
d
 
t
h
a
t
 
w
r
i
t
e
r

w
h
o
 
a
t
t
e
m
p
t
 
t
o
 
d
u
p
l
i
c
a
t
e

r
e
g
i
o
n
a
l
 
o
r
 
o
t
h
e
r
 
t
y
p
e
s

o
f
 
d
i
a
l
e
c
t
s
 
(
o
r
 
d
e
p
a
r
t
u
r
e
s
;

f
r
o
m
 
s
t
a
n
d
a
r
d
 
E
n
g
l
i
s
h
)

m
u
s
t
 
d
e
v
i
s
e
 
a
 
p
h
o
n
e
t
i
c

s
p
e
l
l
i
n
g
 
f
o
r
 
d
e
v
i
a
n
t
 
p
r
o
-

n
u
n
c
i
a
t
i
o
n
i
r
 
o
f
 
w
o
r
d
s
 
t
h
a
t

i
s
 
b
a
s
e
d
 
o
n
 
t
h
e
 
r
e
g
u
l
a
r

E
n
g
l
i
s
h
 
a
l
p
h
a
b
e
t
 
s
y
s
t
e
m

a
n
d
 
t
h
e
 
l
e
t
t
e
r
-
s
o
u
n
d
 
r
e
l
a
-

t
i
o
n
s
h
i
p
s
 
u
n
d
e
r
s
t
o
o
d
 
o
r

"
e
x
p
e
c
t
e
d
"
 
b
y
 
n
a
t
i
v
e

s
p
e
a
k
e
r
s
.

a
*
-
-
"
T
r
a
n
s
l
a
t
e
"
 
a
 
s
e
c
t
i
o
n
 
o
f
 
d
i
a
l
o
g
u
e
 
t
h
a
t
 
a
p
p
e
a
r
s
 
i
n
 
a

s
e
l
e
c
t
i
o
n
 
r
e
a
d
 
d
u
r
i
n
g
 
t
h
e
'
,
 
s
t
u
d
y
 
o
f
 
a
n
y
 
o
n
e
 
o
f
 
t
h
e
 
e
-

l
e
v
e
n
t
h
 
g
r
a
d
e
 
u
n
i
t
s
 
i
n
t
o
 
S
t
a
n
d
a
r
d
 
E
n
g
l
i
s
h
 
s
p
e
l
l
i
n
g

a
n
d
 
c
a
p
i
t
a
l
i
z
a
t
i
o
n

-
 
-
W
r
i
t
e
 
a
n
 
o
r
i
g
i
n
a
l
 
d
i
a
l
o
g
u
e
 
i
n
 
a
c
h
o
s
e
n
 
r
e
g
i
o
n
a
l
 
d
i
-

a
l
o
g
u
e

O
R

-
 
-
"
T
r
a
n
s
l
a
t
e
"
 
d
i
a
l
o
g
u
e
 
i
n
 
s
t
a
n
d
a
r
d
 
E
l
s
g
l
i
s
h

t
a
k
e
n
 
f
r
o
m
 
a

s
t
o
r
y
 
o
r
 
i
n
t
e
r
v
i
e
w
 
i
n
 
t
h
e
 
n
e
w
s
p
a
p
e
r
 
i
n
t
o
 
a
 
r
e
g
i
o
n
a
l

d
i
a
l
e
c
t
 
(
p
r
e
f
e
r
a
b
l
y
 
"
B
a
l
t
i
m
o
r
e
s
e
"
)

5
.
 
T
o
 
u
n
d
e
r
s
t
a
n
d
 
t
h
a
t
 
t
h
e

u
s
e
 
o
f
 
c
e
r
t
a
i
n
 
t
y
p
e
s
 
o
f

p
a
r
a
g
r
a
p
h
i
n
g
 
a
n
d
 
p
u
n
c
t
u
a
-

t
i
o
n
 
m
a
r
k
s
 
i
s
 
f
r
e
q
u
e
n
t
l
y

a
 
m
a
t
t
e
r
 
o
f
 
c
h
o
i
c
e
-
a
m
o
n
g
-

o
p
t
i
o
n
s
 
a
n
d
 
t
h
a
t
 
a
 
p
a
r
-

t
i
c
u
l
a
r
 
w
r
i
t
e
r
 
o
r
 
e
d
i
t
o
r

o
f
 
a
 
p
e
r
i
o
d
i
c
a
l
 
o
f
t
e
n
 
a
d
-

h
e
r
e
s
 
t
o
 
h
i
s
 
o
w
n
 
p
a
r
t
i
c
u
-

l
a
r
 
p
r
e
f
e
r
e
n
c
e
s
 
a
m
o
n
g

t
h
e
s
e
 
o
p
t
i
o
n
s

6
.
 
T
o
 
u
n
d
e
r
s
t
a
n
d
 
t
h
a
t
 
a
l
l

w
r
i
t
t
e
n
 
w
o
r
k
 
t
h
a
t
 
i
s
 
t
o

b
e
 
r
e
v
i
s
e
d
 
f
o
r
 
s
h
a
r
i
n
g
 
o
r

e
v
a
l
u
a
t
i
o
n
 
s
h
o
u
l
d
 
b
e

c
h
e
c
k
e
d
 
f
o
r
 
u
s
e
 
o
f
 
s
t
a
n
-

d
a
r
d
 
s
p
e
l
l
i
n
g
,
 
p
u
n
c
t
u
a
-

t
i
o
n
,
 
a
n
d
 
c
a
p
i
t
a
l
i
z
a
t
i
o
n
.

*
-
-
 
S
e
l
e
c
t
 
a
n
y
 
w
r
i
t
e
r
 
s
t
u
d
i
e
d
 
d
u
r
i
n
g
 
t
h
e
 
c
o
u
r
s
e
 
a
n
d
 
s
t
a
t
e

o
n
e
 
o
r
 
t
w
o
 
g
e
n
e
r
a
l
i
z
a
t
i
o
n
s
 
a
b
o
u
t
 
h
i
s
 
c
h
o
i
c
e
 
o
f
 
c
e
r
t
a
i
n
'

p
u
n
c
t
u
a
t
i
o
n
 
m
a
r
k
s
 
(
s
u
c
h
 
a
s
 
t
h
e
 
c
o
m
m
a
,
 
d
a
s
h
,
 
s
e
m
i
-
c
o
l
o
n

h
y
p
h
e
n
)
 
i
n
 
r
e
l
a
t
i
o
n
 
t
o
 
h
i
s
 
s
t
y
l
e

-
-
C
o
m
p
a
r
e
 
t
h
e
 
u
s
e
 
o
f
 
c
o
m
m
a
 
,
 
d
a
s
h
e
s
,
 
h
y
p
h
e
n
s
,
 
p
a
r
e
n
t
h
e
-

s
e
s
,
 
u
n
d
e
r
l
i
n
i
n
g
,
 
s
e
m
i
-
c
 
l
o
n
a
,
 
i
n
 
s
p
e
c
i
f
i
c
 
p
o
r
t
i
o
n
s
 
o
f

n
e
w
s
p
a
p
e
r
 
o
r
 
p
e
r
i
o
d
i
c
a
l

t
i
c
l
e
s
 
w
i
t
h
 
t
h
e
 
"
r
u
l
e
s
"
 
g
o
v
-

e
r
n
i
n
g
 
t
h
e
i
r
 
u
s
e
 
i
n
 
s
i
m
i
l
a
r
 
c
o
n
t
e
x
t
s
 
(
U
s
e
 
a
n
y
 
a
v
a
i
l
a
b
l
e

r
e
f
e
r
e
n
c
e
s
 
o
r
 
h
a
n
d
b
o
o
k
s
 
t
o
 
c
h
e
c
k
 
t
h
e
s
e
 
r
u
l
e
s
.
)

*
-
-
U
s
e
 
a
p
p
r
o
p
r
i
a
t
e
 
r
e
f
e
r
e
n
c
e
s
 
(
s
u
c
h
 
a
s
 
t
h
e
 
d
i
c
t
i
o
n
a
r
y
,

h
a
n
d
b
o
o
k
 
o
f
 
E
n
g
l
i
s
h
,
 
s
e
c
r
e
t
a
r
y
'
s
 
h
a
n
d
b
o
o
k
,
 
n
e
w
s
p
a
p
e
r

s
t
y
l
e
 
b
o
o
k
)
 
f
o
r
 
c
h
e
c
k
i
n
g
 
s
t
a
n
d
a
r
d
 
s
p
e
l
l
i
n
g
s
 
a
n
d
 
a
p
p
r
o
-

p
r
i
a
t
e
 
p
u
n
c
t
u
a
t
i
o
n
,
 
p
a
r
a
g
r
a
p
h
i
n
g
,
 
m
a
n
u
s
c
r
i
p
t
 
f
o
r
m
,
 
a
n
d

c
a
p
i
t
a
l
i
z
a
t
i
o
n
 
i
n
 
a
n
y
 
o
f
 
y
o
u
r
 
a
s
s
i
g
n
m
e
n
t
s
 
t
h
a
t
 
a
r
e
 
t
o

b
e
 
r
e
v
i
s
e
d

(
N
O
T
E
:

T
h
e
s
e
 
c
e
s
o
U
r
c
e
s
 
a
p
p
l
y

t
o
 
a
l
l
 
t
h
e
 
c
o
n
c
e
p
t
s
 
a
n
d
 
g
o
a
l
s
.
)

M
a
t
e
r
i
a
l
s

-
-
1
7
0
i
i
-
p
r
o
v
i
d
e
d
 
e
x
e
r
c
i
s
e
s

D
i
c
t
i
o
n
a
r
i
e
s
 
a
n
d
 
l
i
b
r
a
r
y

r
e
f
e
r
e
n
c
e
s
,
'

V
a
r
i
o
u
s
 
n
e
w
s
p
a
p
e
r
s
 
a
n
d
 
p
e
r
i
-

o
d
i
c
a
l
s
 
w
i
t
h
 
r
e
c
o
g
n
i
z
a
b
l
e

"
s
t
y
l
e
s
"
 
a
n
d
 
f
o
r
m
a
t
s

P
u
n
c
t
u
a
t
i
o
n
:

A
 
W
r
i
t
e
r
'
s
 
H
a
n
d
b
o
o
k
 
(
3
6
1
-
9
1
)

A
s
p
e
c
t
s
 
o
f
 
M
o
d
e
r
n
 
E
h
g
l
i
s
h

G
u
i
d
e
 
t
o
 
M
o
d
e
r
n
 
E
n
g
l
i
s
h

(
3
2
5
-
4
0
)
.

E
n
g
l
i
s
h
 
1
1
 
(
1
2
1
-
4
)

M
o
d
e
r
n
 
G
r
a
m
m
a
r
 
a
n
d
 
C
o
m
-

p
o
s
i
t
i
o
n
 
1
1

(
1
4
5
-
6
2
)

P
g
A
g
e
.
1
1
1
4
1
 
(
1
8
8
-
9
7
)

Y
R
7
1
7
1
5
i
7
g
e
 
5
 
(
2
4
6
-
8
,

3
2
5
-
7
2

S
p
e
l
l
i
n
g
:

G
u
i
d
e
 
t
o
 
M
o
d
e
r
n
 
E
n
g
l
i
s
h
 
(
3
0
6
)

M
o
d
e
r
n
 
G
r
a
m
m
a
r
 
a
n
d
 
C
o
m
-

p
o
s
i
t
i
o
n
 
(
1
6
6
-
8
6
)

U
s
a
g
e
 
F
i
l
e
 
(
1
9
8
-
2
0
5
,
 
2
3
1
-
2
)

Y
o
u
r
 
L
a
n
g
u
a
g
e
 
5
 
(
3
0
8
-
2
1
)

A
m
e
r
i
c
a
n
 
W
r
i
t
e
r
s
 
a
n
d
 
W
o
r
k
s

T
w
a
i
n
,
 
H
a
r
t
e
:
 
d
i
a
l
e
c
t
,

p
h
o
n
e
t
i
c
 
s
p
e
l
l
i
n
g

F
a
u
l
k
n
e
r
:
 
d
i
a
l
e
c
t
,
 
p
u
n
c
t
u
a
t
i
o
n

H
e
m
i
n
g
w
a
y
:
 
p
u
n
c
t
u
a
t
i
o
n
 
i
n
 
r
e
-

l
a
t
i
o
n
 
t
o
 
s
t
y
l
e

D
i
c
k
i
n
s
o
n
,
 
c
u
n
n
i
n
g
s
:
 
p
u
n
c
t
u
a
t
i
o
n

H
a
n
a
b
e
r
r
y
,
 
"
R
a
i
s
i
n
 
i
n
 
t
h
e
 
S
u
n
"

D
i
a
l
e
c
t
 
p
o
e
m
s

H 0 V
I



G
R
A
D
E
 
1
2
:

C
O
M
P
O
S
I
N
G

G
R
A
D
E
 
T
W
E
L
V
E

1-
4 0

I
n
s
t
r
u
c
t
i
o
n
a
l

O
b
j
e
c
t
i
v
e
s

C
O
M
P
O
S
I
N
G

E
X
P
O
S
I
T
I
O
N

B
a
s
i
c
 
E
x
p
e
r
i
e
n
c
e
s

1
.
 
T
o
 
p
r
e
s
e
n
t
 
t
h
e

r
e
s
u
l
t
s
 
o
f
 
i
n
-

d
e
p
e
n
d
e
n
t
 
i
n
-

q
u
i
r
y
 
i
n
 
a

w
r
i
t
t
e
n
,
 
o
r
a
l
,

o
r
 
m
i
x
e
d
 
m
e
d
i
a

(
v
e
r
b
a
l
 
a
n
d
 
n
o
n
-

v
e
r
b
a
l
)
 
r
e
p
o
r
t

A
f
t
e
r
 
l
o
c
a
t
i
n
g
 
a
p
p
r
o
p
r
i
a
t
e

s
o
u
r
c
e
s
 
a
n
d
 
c
o
l
l
e
c
t
i
n
g

i
n
f
o
r
m
a
-

t
i
o
n
 
u
s
i
n
g
 
o
n
e
 
o
r
 
m
o
r
e
 
m
e
t
h
o
d
s

o
f
 
i
n
v
e
s
t
i
g
a
t
i
o
n
 
(
s
e
e
 
I
n
t
e
r
-

p
r
e
t
i
n
g
 
A
c
t
i
v
i
t
y
 
2
 
f
o
r
 
s
p
e
c
i
f
i
c

s
u
g
g
e
s
t
i
o
n
s
 
a
b
o
u
t
 
s
o
u
r
c
e
s
 
a
n
d

m
e
t
h
o
d
s
)
,
 
p
r
e
s
e
n
t
 
t
h
e
 
r
e
s
u
l
t
s

o
f
 
y
o
u
r
 
i
n
d
e
p
e
n
d
e
n
t
 
i
n
q
u
i
r
y
 
i
n

a
 
w
r
i
t
t
e
n
,
 
o
r
a
l
,
 
o
r
 
m
i
x
e
d
-

m
e
d
i
a
 
r
e
p
o
r
t
.

I
n
 
a
d
d
i
t
i
o
n
 
t
o

t
h
e
 
t
r
a
d
i
t
i
o
n
a
l
 
s
h
o
r
t
 
r
e
s
e
a
r
c
h

p
a
p
e
r
,
 
c
o
n
s
i
d
e
r
 
o
t
h
e
r
 
m
e
t
h
o
d
s

o
f
 
p
r
e
s
e
n
t
a
t
i
o
n
 
s
u
c
h
 
a
s

g
e
n
e
r
a
l
i
z
a
t
i
o
n
 
w
i
t
h

a
n
 
a
n
n
o
-

t
a
t
e
d
 
b
i
b
l
i
o
g
r
a
p
h
y
;
 
a
 
s
l
i
d
e
-

t
a
p
e
 
o
r
 
f
i
l
m
 
p
r
e
s
e
n
t
a
t
i
o
n
;
 
a

r
e
p
o
r
t
 
o
n
 
f
i
r
s
t
h
a
n
d
 
o
b
s
e
r
v
a
-

t
i
o
n
s
 
b
e
g
i
n
n
i
n
g
,
 
e
n
d
i
n
g
,
 
a
n
d

p
e
r
h
a
p
s
 
i
n
t
e
r
r
u
p
t
e
d
 
w
i
t
h
 
c
o
m
-

m
e
n
t
a
r
y
;
 
a
 
d
e
m
o
n
s
t
r
a
t
i
o
n
 
w
i
t
h

c
o
m
m
e
n
t
a
r
y
;
 
a
 
t
e
c
h
n
i
c
a
l
 
r
e
p
o
r
t
;

a
 
c
h
a
r
t
 
o
r
 
d
i
a
g
r
a
m
 
w
i
t
h
 
l
i
s
t
e
d

c
o
m
m
e
n
t
s
;
 
o
r
 
a
n
y
 
o
t
h
e
r
 
f
o
r
m

s
u
i
t
a
b
l
e
 
t
o
 
y
o
u
r
 
t
o
p
i
c
 
a
n
d

y
o
u
r
 
s
p
e
c
i
a
l
 
a
b
i
l
i
t
i
e
s
.

P
e
r
 
O
r
m
a
n
c
e
 
G
o
a
l
s
:

t
h
e
 
s
t
u
d
e
n
t

s
h
o
u
l
d
 
d
e
m
o
n
s
t
r
a
t
e
 
t
h
e
 
a
b
i
l
i
t
y
 
t
o
:

R
e
s
o
u
r
c
e
s

*
-
-
P
r
 
d
u
c
e
 
a
 
c
o
l
l
e
c
t
i
o
n
 
o
f
 
n
o
t
e
s

w
c
h
 
r
e
c
o
r
d
s
 
m
a
t
e
r
i
a
l
 
i
n
 
s
e
v
e
r
a
l

w
s
:

l
i
s
t
i
n
g
 
f
a
c
t
s
 
o
r
 
e
x
a
m
p
l
e
s
,

p
a
 
a
p
h
r
a
s
i
n
g
,
 
q
u
o
t
i
n
g
 
d
i
r
e
c
t
l
y
,

g
r
a
p
h
i
c
a
l
l
y
 
i
l
l
u
s
t
r
a
t
i
n
g
,
 
c
h
a
r
t
i
n
g

o
r
'
m
a
p
p
i
n
g
,
 
a
n
d
 
s
o
 
f
o
r
t
h

*
-
-
C
o
n
s
t
r
u
c
t
 
a
 
t
h
e
s
i
s
 
s
t
a
t
e
m
e
n
t
 
w
h
i
c
h

a
d
e
q
u
a
t
e
l
y
 
l
i
m
i
t
s
 
t
h
e
 
c
h
o
s
e
n
 
t
o
p
i
c

a
n
d
 
w
h
i
c
h
 
s
t
a
t
e
s
 
(
o
r
 
i
m
p
l
i
e
s
)
 
t
h
e

p
u
r
p
o
s
e
 
a
n
d
/
o
r
 
t
h
e
 
a
t
t
i
t
u
d
e
 
o
f

t
h
e
 
p
r
o
j
e
c
t
e
d
 
r
e
p
o
r
t

*
-
-
W
r
i
t
e
 
a
 
p
h
r
a
s
e
 
o
r
 
s
e
n
t
e
n
c
e
 
o
u
t
-

l
i
n
e
,
 
u
s
i
n
g
 
p
a
r
a
l
l
e
l
 
s
t
r
u
c
t
u
r
e
s
 
t
o

i
n
d
i
c
a
t
e
 
r
e
l
a
t
e
d
 
m
a
j
o
r
 
t
o
p
i
c
s
 
a
n
d

r
e
l
a
t
e
d
 
s
u
b
t
o
p
i
c
s

*
-
-
D
e
v
i
e
l
o
p
 
a
n
 
i
n
t
r
o
c
h
i
c
t
i
o
n
 
t
h
a
t
 
i
n
-

c
l
U
d
e
s
 
t
h
e
 
t
h
e
s
i
s
 
s
t
a
t
e
m
e
n
t

*
-
-
D
e
v
i
e
l
o
p
 
t
h
e
 
t
h
e
s
i
s
 
t
h
r
o
u
g
h
 
e
x
-

p
l
a
n
a
t
i
o
n
s
,
 
a
c
c
u
m
u
l
a
t
i
o
n
 
o
f
 
f
a
c
t
s
,

e
x
m
p
l
e
s
,
'
i
l
l
u
s
t
r
a
t
i
o
n
s
 
a
n
d
/
o
r

q
u
O
t
a
t
i
o
n
s
 
w
i
t
h
 
r
e
f
e
r
e
n
c
e
 
t
o
 
t
h
e

s
o
u
r
c
e
s
 
o
f
 
i
n
f
o
r
m
a
t
i
o
n

*
-
-
A
r
t
a
n
g
e
 
t
h
e
 
s
u
p
p
o
r
t
 
i
n
 
a
n
 
a
p
p
r
o
-

p
r
i
a
t
e
 
p
a
t
t
e
r
n
 
o
f
 
o
r
g
a
n
i
z
a
t
i
o
n

-
 
-
C
o
m
p
o
s
e
 
a
 
c
o
n
c
l
u
s
i
o
n
 
t
h
a
t

d
e
v
e
l
o
p
s
 
b
u
t
 
d
o
e
s
 
n
o
t
 
r
e
p
e
a
t
 
t
h
e

t
h
e
s
i
s
 
s
t
a
t
e
m
e
n
t

-
 
-
M
a
i
h
t
a
i
n
 
c
o
n
s
i
s
t
e
n
c
y
 
i
n
 
p
o
i
n
t
 
o
f

v
i
e
w

-
-
U
s
a
 
a
 
f
o
r
m
 
o
f
 
d
o
c
u
m
e
n
t
a
t
i
o
n

a
p
p
r
o
-

p
r
i
a
t
e
 
t
o
 
t
h
e
 
f
o
r
m
a
l
i
t
y
 
o
f
 
t
h
e

r
e
p
o
r
t

S
u
g
g
e
s
t
e
d
 
A
c
t
i
v
i
t
y
 
f
o
r

"
I
n
d
e
p
e
n
d
e
n
t

I
n
q
u
i
r
y
"

C
o
m
m
e
n
t
s

R
e
l
a
t
e
 
t
o
 
I
n
t
e
r
p
r
e
t
i
n
g

A
c
t
i
v
i
t
y
 
2

P
e
r
f
o
r
m
a
n
c
e
 
G
o
a
l
s

C
o
n
t
i
n
u
e
d
 
f
r
o
m
 
C
o
l
.
 
3

-
 
-
U
s
e
 
c
o
r
r
e
c
t
 
p
u
n
c
t
u
a
t
i
o
n
 
f
o
r

d
i
r
e
c
t
 
a
n
d
 
i
n
d
i
r
e
c
t

q
u
o
t
a
t
i
o
n
s
 
i
n
 
w
r
i
t
t
e
n

r
e
p
o
r
t
s

-
-
C
o
m
p
r
e
s
s
 
o
r
 
e
x
t
e
n
d
 
m
a
t
e
r
i
a
l

b
y
 
u
s
i
n
g
 
a
p
p
r
o
p
r
i
a
t
e

s
y
n
t
a
c
t
i
c
a
l
 
c
o
n
s
t
r
u
c
t
i
o
n

-
-
F
o
l
l
o
w
 
c
o
n
v
e
n
t
i
o
n
s
 
o
f

u
s
a
g
e
 
a
n
d
 
m
e
c
h
a
n
i
c
s
 
a
n
d

s
t
a
n
d
a
r
d
 
m
a
n
u
s
c
r
i
p
t
 
f
o
r
m

i
n
 
t
h
e
 
w
r
i
t
t
e
n
 
r
e
p
o
r
t



G
R
A
D
E
 
1
2
:

C
O
M
P
O
S
I
N
G

s
t
r
u
c
t
 
o
n
a
l

O
b
j
e
c
t
i
v
e
s

2
.
 
T
o
 
w
r
i
t
e
 
a
n
 
e
x
-

t
e
n
d
e
d
 
d
e
f
i
n
i
t
i
o
n

o
f
 
a
n
 
a
b
s
t
r
a
c
t

t
e
r
m
 
r
e
l
a
t
e
d
 
t
o

t
h
e
 
s
t
u
d
y
 
o
f
 
a

u
n
i
v
e
r
s
a
l
 
t
h
e
m
e

i
n
 
l
i
t
e
r
a
t
u
r
e
,

a
n
 
a
r
c
h
e
t
y
p
a
l

c
h
a
r
a
c
t
e
r
,
 
o
r
 
a
n

e
t
h
n
i
c
 
o
r

c
u
l
t
u
r
a
l
 
p
r
o
-

t
y
p
e

B
a
s
i
c
 
E
x
p
e
r
i
e
n
c
e
s

A
s
s
u
m
i
n
g
 
t
h
a
t
 
y
o
u
 
a
r
e
 
e
x
p
l
a
i
n
i
n
g

t
o
 
s
o
m
e
o
n
e
 
w
h
o
 
h
a
s
 
n
o
t
 
s
t
u
d
i
e
d

t
h
i
s
 
l
i
t
e
r
a
t
u
r
e
 
w
h
a
t
 
i
s
 
m
e
a
n
t

b
y
 
a
 
p
a
r
t
i
c
u
l
a
r
 
a
b
s
t
r
a
c
t
 
t
e
r
m

(
s
u
c
h
 
a
s
 
r
o
m
a
n
t
i
c
 
o
r
 
t
r
a
g
i
c

h
e
r
o
,
 
a
l
i
e
n
a
t
i
o
n
 
o
r
 
a
g
g
r
e
s
s
i
o
n
,

t
h
e
 
S
p
a
n
i
s
h
 
k
n
i
g
h
t
 
o
r
 
b
u
l
l
.

&
j
i
g
h
t
e
r
)
,
-
w
r
i
t
e
 
a
n
 
e
x
t
e
n
d
e
d

d
e
f
i
n
i
t
i
o
n
 
o
f
 
t
h
e
 
t
e
r
m
 
d
e
v
e
l
o
p
-

i
n
g
 
i
t
 
t
h
r
o
u
g
h
 
i
l
l
u
s
t
r
a
t
i
o
n
,

a
n
e
c
d
o
t
e
s
 
f
r
o
m
 
p
e
r
s
o
n
a
l
 
e
x
-

p
e
r
i
e
n
c
e
 
a
b
o
u
t
 
s
o
m
e
o
n
e
 
w
h
o

e
p
i
t
o
m
i
z
e
s
 
t
h
e
 
t
e
r
m
,
 
o
r
 
c
o
m
-

p
a
r
i
s
o
n
-
c
o
n
t
r
a
s
t
.

P
e
r
f
o
r
m
a
n
c
e
 
G
o
a
l
s
:

t
h
e
 
s
t
u
d
e
n
t

s
h
o
u
l
d
 
d
e
m
o
n
s
t
r
a
t
e
 
t
h
e
 
a
b
i
l
i
t
y
 
t
o
:

R
e
s
o
u
r
c
e
s

*
 
-
-
 
S
e
l
e
c
t
 
t
h
e
 
t
e
r
m
 
t
o
 
b
e
 
d
e
f
i
n
e
d
;

c
l
a
s
s
i
f
y
 
a
n
d
 
d
i
f
f
e
r
e
n
t
i
a
t
e
 
t
h
e

t
e
r
m
 
f
r
o
m
 
o
t
h
e
r
s
 
i
n
 
t
h
e
 
l
a
r
g
e

M
O
D
E
S
 
A
N
D
 
M
O
O
D
S

g
r
o
u
p

r
o
m
a
n
t
i
c
 
h
e
r
o
,
 
c
o
m
i
c

-
-
C
o
n
s
i
d
e
r
 
t
h
e
 
m
e
a
n
i
n
g
 
o
f
 
t
h
e
 
t
e
r
m

h
e
r
o
,
 
t
r
a
g
i
c
 
h
e
r
o

f
r
o
m
 
v
a
r
i
o
u
s
 
p
o
i
n
t

o
f
 
v
i
e
w
 
i
n

o
r
d
e
r
 
t
o
 
c
h
o
o
s
e
 
t
h
e
 
b
e
s
t
 
f
o
c
u
s

o
n
 
t
h
e
 
t
o
p
i
c

*
-
-
S
e
 
l
e
c
t
 
f
r
o
m
 
a
'
v
a
r
i
e
t
y
 
o
f
 
p
a
r
t
i
-

c
u
 
a
r
s
 
i
n
 
t
h
e
 
f
o
r
m
 
o
f
 
e
x
a
m
p
l
e
s
,

a
n
e
c
d
o
t
e
s
,
 
d
e
s
c
r
i
p
t
i
v
e
 
a
n
d
/
o
r

n
a
r
r
a
t
i
v
e
 
d
e
t
a
i
l
s
,
 
q
u
e
s
t
i
o
n
s
 
a
n
d

a
n
s
w
e
r
s

-
-
A
c
h
i
e
v
e
 
c
l
a
r
i
t
y
 
t
h
r
o
u
g
h
 
a
m
p
l
i
f
i
c
a
-

t
i
o
n
,
 
a
c
c
u
m
u
l
a
t
i
o
n
 
o
f
 
d
e
t
a
i
l

-
-
S
e
l
e
c
t
 
a
n
d
 
m
a
i
n
t
a
i
n
 
v
e
r
b
 
t
e
n
s
e

-
-
U
s
e
 
t
r
a
n
s
i
t
i
o
n
a
l
 
e
x
p
r
e
s
s
i
c
n
s
 
a
n
d

d
e
v
i
c
e
s
 
s
u
c
h
 
a
s
 
r
e
p
e
t
i
t
i
o
n
 
a
n
d

c
l
e
a
r
 
p
r
o
n
o
u
n
 
r
e
f
e
r
e
n
c
e
 
t
o
 
a
c
h
i
e
v
e

c
o
h
e
r
e
n
c
e

-
-
V
a
r
y
 
t
h
e
 
l
e
n
g
t
h
s
 
o
f
 
s
e
n
t
e
n
c
e
s
 
f
o
r

e
m
p
h
a
s
i
s

*
-
-
F
o
l
l
o
w
 
t
h
e
 
c
o
n
v
e
n
t
i
o
n
s
 
o
f

m
e
c
h
a
n
i
c
s
 
a
n
d
 
u
s
a
g
e
 
i
n
 
t
h
e
 
f
i
n
a
l

d
r
a
f
t

S
u
g
g
e
s
t
e
d
 
A
c
t
i
v
i
t
y
 
f
o
r

T
H
E
M
E
S

a
l
i
e
n
a
t
i
o
n
,
 
a
g
g
r
e
s
s
i
o
n
,

l
i
b
e
r
a
t
i
o
n

E
T
H
N
I
C
 
L
I
T
E
R
A
T
U
R
E

t
h
e
 
k
n
i
g
h
t
,
 
t
h
e
 
m
y
s
t
i
c
,

t
h
e
 
b
u
l
l
f
i
g
h
t
e
r
 
i
n

S
p
a
n
i
s
h
 
l
i
t
e
r
a
t
u
r
e
;

t
r
i
b
a
l
 
m
a
n
 
i
n
 
A
f
r
i
c
a
n

l
i
t
e
r
a
t
d
r
e
;
 
t
h
e
 
m
o
t
h
e
r
,

t
h
e
 
"
f
o
o
l
,
"
 
t
h
e
 
s
c
h
o
l
a
r
,

t
h
e
 
s
c
a
p
e
g
o
a
t
 
i
n
 
J
e
w
i
s
h

l
i
t
e
r
a
t
u
r
e



I
n
s
t
r
u
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O
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e
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1

G
R
A
D
E
 
1
2
:

C
O
M
P
O
S
I
N
G

B
a
s
i
c
 
E
x
p
e
r
i
e
n
c
e
s

E
X
P
R
E
S
S
I
N
G

O
P
I
N
I
O
N
S

3
.
 
T
o
 
t
a
k
e
 
a

p
o
s
i
t
i
o
n
 
i
n

r
e
g
a
r
d
 
t
o
 
a

s
e
r
i
o
u
s
 
p
e
r
s
o
n
a
l

d
e
c
i
s
i
o
n
 
a
s
 
t
o

i
t
s
 
e
t
h
i
c
a
l
 
o
r

c
u
l
t
u
r
a
l

"
r
i
g
h
t
n
e
s
s
"
 
o
r

"
w
r
o
n
g
n
e
s
s
"

S
e
l
e
c
t
 
a
 
c
h
a
r
a
c
t
e
r
 
f
r
o
m
 
a
 
f
i
l
m
s

s
t
o
r
y
,
 
p
l
a
y
,
 
n
o
v
e
l
,
 
o
r
 
a
u
t
o
-

b
i
o
g
r
a
p
h
y
 
w
h
o
 
h
a
d
 
a
 
p
a
r
t
i
c
u
l
a
r
l
y

d
i
f
f
i
c
u
l
t
 
d
e
c
i
s
i
o
n
 
t
o
 
m
a
k
e
.

T
r
y
 
t
o
 
c
o
n
v
i
n
c
e
 
h
i
m
,
 
a
s
 
i
f
 
y
o
u

w
e
r
e
 
s
p
e
a
k
i
n
g
 
t
o
 
h
i
m
 
o
r
 
a
s
 
i
f
 
T
o
n

w
e
r
e
 
w
r
i
t
i
n
g
 
a
 
l
e
t
t
e
r
 
t
o
 
h
i
m
,

t
h
a
t
 
h
i
s
 
d
e
c
i
s
i
o
n
 
w
a
s
 
"
r
i
g
h
t
"

o
r
 
"
w
r
o
n
g
,
"
 
a
c
c
o
r
d
i
n
g
 
t
o
 
y
o
u
r

o
w
n
 
o
r
 
h
i
s
 
s
t
a
n
d
a
r
d
 
o
f
 
v
a
l
u
e
s
.

1

E
x
a
m
p
l
e
s

C
y
r
a
n
o
'
s
 
f
a
i
l
u
r
e
 
t
o
 
d
e
c
l
a
r
e
 
h
i
s

l
o
v
e

T
h
e
,
 
"
f
i
x
e
r
'
s
"
 
r
e
f
u
s
a
l
 
t
o
 
c
o
n
-

f
e
s
s

P
i
g
g
y
'
s
 
r
e
f
u
s
a
l
 
t
o
 
j
o
i
n
 
J
a
c
k

J
o
h
n
 
a
n
d
 
L
o
r
r
a
i
n
e
'
s
 
r
e
f
u
s
a
l
 
t
o

a
c
c
e
p
t
 
r
e
s
p
o
n
s
i
b
i
l
i
t
y
 
f
o
r

P
i
g
n
a
t
i
'
s
 
d
e
a
t
h

O
e
d
i
p
u
s
'
 
i
n
s
i
s
t
e
n
c
e
 
o
n
 
l
e
a
r
n
i
n
g

t
h
e
 
t
r
u
t
h

T
h
e
 
r
e
f
u
s
a
l
 
o
f
 
t
h
e
 
p
r
o
t
a
g
o
n
i
s
t

i
n
 
L
o
n
e
l
i
n
e
s
s
 
o
f
 
L
o
n
 
g
 
D
i
s
t
a
n
c
e

R
u
n
n
e
r
 
t
o
 
w
i
n
 
t
h
e
 
r
a
c
e

G
o
a
l
s
:

t
h
e
 
s
t
u
d
e
n
t

s
 
o
u
l
d
 
d
e
m
o
n
s
t
r
a
t
e
 
t
h
e
 
a
b
i
l
i
t
y
,
 
t
o

*
-
-
W
r
i
t
e
a
 
p
r
e
l
i
m
i
n
a
r
y
 
s
t
a
t
e
m
e
n
t

o
f
 
p
o
s
i
t
i
o
n
 
d
i
r
e
c
t
e
d
 
t
o
 
t
h
e

'

S
p
e
c
i
f
i
e
d
 
a
u
d
i
e
n
c
e

-
-
A
X
p
r
e
s
s
 
i
n
 
w
r
i
t
i
n
g
 
a
n
 
u
n
d
e
r
-

s
t
a
n
d
i
n
g
 
o
f
 
t
h
e
 
c
u
l
t
u
r
a
l
 
c
o
n
t
e
x
t

i
n
 
w
h
i
c
h
 
t
h
e
 
d
e
c
i
s
i
o
n
 
w
a
s
 
m
a
d
e

*
-
-
D
e
v
e
l
o
p
 
a
 
l
i
s
t
 
o
f
 
c
o
n
v
i
n
c
i
n
g

r
e
a
s
o
n
s
 
t
o
 
s
u
p
p
o
r
t
 
t
h
e
 
p
o
s
i
t
i
o
n

-
-
U
s
e
 
e
x
p
l
a
n
a
t
i
o
n
s
,
 
i
l
l
u
s
t
r
a
t
i
o
n
s
,

d
i
r
e
c
t
 
a
n
d
 
i
n
d
i
r
e
c
t
 
q
u
o
t
a
t
i
o
n
s

f
r
o
m
 
t
h
e
 
t
e
x
t
,
 
a
n
d
 
r
e
f
e
r
e
n
c
e
s
 
t
o

p
e
r
s
o
n
a
l
 
e
x
p
e
r
i
e
n
c
e
 
t
o
 
d
e
v
e
l
o
p

t
h
e
 
s
u
p
p
o
r
t

U
s
e
 
p
e
r
s
u
a
s
i
v
e
 
r
h
e
t
o
r
i
c
a
l

d
e
v
i
c
e
s
 
s
u
c
h
 
a
s
 
j
u
x
t
a
p
o
s
i
t
i
o
n
,

i
.
e
p
e
t
i
t
i
o
n
,
 
f
i
g
u
r
a
t
i
v
e
 
l
a
n
g
u
a
g
e
,

C
o
n
n
o
t
a
t
i
v
e
 
d
i
c
t
i
o
n

*
-
-
C
h
o
o
s
e
 
d
i
c
t
i
o
n
 
a
n
d
 
t
o
n
e
 
a
p
p
r
o
-

r
i
a
t
e
 
t
o
 
t
h
e
 
s
p
e
c
i
f
i
e
d
 
a
u
d
i
e
n
c
e

-
-
s
e
 
t
h
e
 
p
e
r
i
o
d
i
c
 
s
e
n
t
e
n
c
e
 
f
o
r

e
m
p
h
a
s
i
s

-
-
H
e
i
n
f
o
r
c
e
 
t
h
e
 
p
o
s
i
t
i
o
n
 
i
n
 
a
 
c
o
n
-

c
l
u
d
i
n
g
 
s
t
a
t
e
m
e
n
t

*
-
-
 
o
l
l
o
w
 
t
h
e
 
c
o
n
v
e
n
t
i
o
n
s
 
o
f

e
c
h
a
n
i
c
s
 
a
n
d
.
u
s
a
g
e
 
i
n
 
t
h
e

a
n
a
l
 
d
r
a
f
t

R
e
s
o
u
r
c
e
s

S
u
g
g
e
s
t
e
d
 
A
c
t
i
v
i
t
y
 
f
o
r

M
O
D
E
S
 
A
N
D
 
M
O
O
D
S

T
H
E
M
E
S

M
A
J
O
R
 
W
R
I
T
E
R
S

E
T
H
N
I
C
 
L
I
T
E
R
A
T
U
R
E

(
S
e
e
 
"
B
a
s
i
c
 
E
x
p
e
r
i
e
n
c
e
"

c
o
l
u
m
n
 
f
o
r
 
s
p
e
c
i
f
i
c

s
u
g
g
e
s
t
i
o
n
s
.
)
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B
a
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E
x
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R
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A
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D
R
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A
T
I
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4
.
 
T
o
 
d
e
v
e
l
o
p
 
a
n

i
n
c
i
d
e
n
t
 
f
r
o
m

p
e
r
s
o
n
a
l
 
e
x
-

p
e
r
i
e
n
c
e
 
i
n
t
o
 
a

s
h
o
r
t
-
s
h
o
r
t

s
t
o
r
y
 
o
r
 
p
e
r
s
o
n
a
l

e
s
s
a
y
 
w
h
i
c
h

e
v
o
k
e
s
 
e
i
t
h
e
r
 
a

c
o
m
i
c
 
o
r

s
y
m
p
a
t
h
e
t
i
c

r
e
a
d
e
r
-
r
e
a
c
t
i
o
n

S
e
l
e
c
t
 
a
s
 
t
h
e
 
b
a
s
i
s
 
o
f
 
a

s
h
o
r
t
-
s
h
o
r
t
 
s
t
o
r
y
 
o
r
 
p
e
r
s
o
n
-

a
l
 
e
s
s
a
y
 
a
n
 
i
n
c
i
d
e
n
t
 
f
r
o
m

y
o
u
r
 
c
h
i
l
d
h
o
o
d
 
t
h
a
t
 
s
e
e
m
e
d

t
o
 
b
e
 
d
i
s
t
r
e
s
s
i
n
g
 
t
o
 
y
o
u
 
i
n

s
o
m
e
 
w
a
y
 
a
t
 
t
h
a
t
 
t
i
m
e
.

A
d
d
r
e
s
s
 
y
o
u
r
 
a
c
c
o
u
n
t
 
o
f
 
i
t
 
t
o

a
n
 
i
m
a
g
i
n
a
r
y
 
g
r
o
u
p
 
o
f
 
r
e
a
d
e
r
s

(
o
r
 
t
o
 
y
o
u
r
 
c
l
a
s
s
m
a
t
e
s
)
 
b
y

v
i
e
w
i
n
g
 
t
h
e
 
i
n
c
i
d
e
n
t
,
 
f
r
o
m

t
h
e
 
v
a
n
t
a
g
e
 
p
o
i
n
t
 
o
f
 
t
i
m
e
,

a
s
 
b
e
i
n
g
 
e
x
a
g
g
e
r
a
t
e
d
l
y
 
e
m
-

b
a
r
r
a
s
s
i
n
g
 
o
r
 
v
e
x
i
n
g
.

O
r

a
t
t
e
m
p
t
 
t
o
 
w
r
i
t
e
 
t
h
e
 
i
n
-

c
i
d
e
n
t
 
i
n
 
s
u
c
h
 
a
 
w
a
y
 
a
s
 
t
o

e
v
o
k
e
 
y
o
u
r
 
r
e
a
d
i
n
g
 
a
u
d
i
e
n
c
e
'
s

s
y
m
p
a
t
h
y
 
f
o
r
 
y
o
u
r
 
d
i
s
t
r
e
s
s
.

U
s
e
 
t
h
e
 
f
i
r
s
t
-
p
e
r
s
o
n
 
p
o
i
n
t

o
f
 
v
J
e
w
.

O
R

D
e
v
e
l
o
p
 
t
h
e
 
s
a
m
e
 
i
n
c
i
d
e
n
t
 
f
r
o
m

t
h
e
 
t
h
i
r
d
-
p
e
r
s
o
n
 
p
o
i
n
t
 
o
f
 
v
i
e
w

u
s
i
n
g
 
a
s
 
y
o
u
r
 
n
a
r
r
a
t
o
r
 
a
n
 
o
u
t
-

s
i
d
e
 
o
b
s
e
r
v
e
r
 
o
f
 
t
h
e
 
i
n
c
i
d
e
n
t

(
w
h
o
 
h
a
d
 
n
o
 
r
e
a
s
o
n
 
t
o
 
i
d
e
n
t
i
f
y

h
i
m
s
e
l
f
 
w
i
t
h
 
y
o
u
r
 
d
i
s
t
r
e
s
s
)
 
o
r

a
n
o
t
h
e
r
 
p
e
r
s
o
n
-
-
f
r
i
e
n
d
 
w
h
o

s
h
a
r
e
d
 
t
h
e
 
i
n
c
i
d
e
n
t
 
w
i
t
h
 
y
o
u
,
 
o
r

p
a
r
e
n
t
 
o
r
 
s
i
b
l
i
n
g
 
w
h
o
 
e
i
t
h
e
r

v
i
e
w
e
d
 
y
o
u
r
 
d
i
f
f
i
c
u
l
t
y
 
i
n
 
a

s
e
r
i
o
u
s
,
 
h
u
m
o
r
o
u
s
,
 
o
r
 
s
y
m
p
a
t
h
e
t
-

i
c
 
w
a
y
.

I
f
 
y
o
u
 
w
i
s
h
,
 
a
d
o
p
t
 
t
h
e

s
t
y
l
e
 
o
f
 
a
 
w
r
i
t
e
r
 
w
h
o
s
e
 
w
o
r
k
 
y
o
u

h
a
v
e
 
e
n
j
o
y
e
d
 
t
h
i
s
 
y
e
a
r
.

P
e
r
f
o
r
m
a
n
c
e
 
G
o
a
l
s
:

t
h
e
 
s
t
u
d
e
n
t

s
h
o
u
l
d
 
d
e
m
o
n
s
t
r
a
t
e
 
t
h
e
 
a
b
i
l
i
t
y
 
t
o
:

R
e
s
o
u
r
c
e
s

G
o
a
l
s
 
C
o
m
m
o
n
 
t
o
 
A
l
l
 
U
n
i
t
s

*
-
-
S
e
l
e
c
t
 
a
n
 
i
n
c
i
d
e
n
t
 
l
i
m
i
t
e
d
 
e
n
o
u
g
h

a
o
 
t
h
a
t
 
i
t
 
c
a
n
 
b
e
 
t
h
o
r
o
u
g
h
l
y

d
e
v
e
l
o
p
e
d
 
i
n
 
a
 
s
h
o
r
t
 
w
r
i
t
t
e
n
 
o
r

o
r
a
l
 
n
a
r
r
a
t
i
v
e

-
-
D
e
v
e
l
o
p
 
a
 
c
h
r
o
n
o
l
o
g
i
c
a
l
 
s
e
q
u
e
n
c
e

C
o
n
s
i
s
t
e
n
t
 
w
i
t
h
 
t
h
e
 
p
u
r
p
o
s
e
 
a
n
d

C
h
o
s
e
n
 
f
w
m
 
(
f
l
a
s
h
b
a
c
k
,
 
a
 
s
e
r
i
e
s

o
f
 
e
v
e
n
t
s
 
i
n
t
e
r
r
u
p
t
e
d
 
w
i
t
h
 
c
o
m
-

a
l
e
n
t
a
r
y
,
 
s
t
r
a
i
g
h
t
 
c
h
r
o
n
o
l
o
g
i
c
a
l

o
r
d
e
r
)

-
 
-
I
f
 
a
p
p
r
o
p
r
i
a
t
e
,
 
d
e
v
e
l
o
p
 
t
h
e

n
a
r
r
a
t
i
v
e
 
w
i
t
h
 
d
i
a
l
o
g
u
e

-
 
-
M
a
i
n
t
a
i
n
 
c
o
n
s
i
s
t
e
n
c
y
 
i
n
 
p
o
i
n
t
 
o
f

v
i
e
w

F
o
r
 
M
o
d
e
s
 
a
n
d
 
M
o
o
d
s
 
U
n
i
t
s

-
 
-
U
s
e
 
d
i
c
t
i
o
n
 
a
n
d
r
h
e
t
o
r
i
c
a
l
 
d
e
v
i
c
e
s

s
u
i
t
a
b
l
e
 
f
o
r
 
a
 
c
o
m
i
c
 
o
r
 
a

s
e
n
t
i
m
e
n
t
a
l
 
o
r
 
n
e
a
r
-
t
r
a
g
i
c
 
m
o
d
e

*
-
-
A
d
o
p
t
 
a
 
t
o
n
e
 
o
r
 
a
t
t
i
t
u
d
e
 
t
o
w
a
r
d

t
h
e
 
n
a
r
r
a
t
i
v
e
 
(
o
b
j
e
c
t
i
v
e
 
o
r
 
s
u
b
-

r
h
c
t
i
v
e
)
 
t
h
a
t
 
i
s
 
c
o
n
s
i
s
t
e
n
t
 
w
i
t
h

e
 
p
u
r
p
o
s
e

F
o
r
 
T
h
e
m
e
s
 
U
n
i
t
s

*
-
-
R
e
l
a
t
e
 
t
h
e
 
c
e
n
t
r
a
l
 
i
n
c
i
d
e
n
t
 
t
o
 
a

S
i
t
u
a
t
i
o
n
 
w
h
i
c
h
 
i
s
 
u
n
i
v
e
r
s
a
l

e
n
o
u
g
h
 
i
n
 
r
e
l
a
t
i
o
n
 
t
o
 
t
h
e
m
e
 
t
o

e
v
o
k
e
 
t
h
e
 
d
e
s
i
r
e
d
 
l
a
u
g
h
t
e
r
 
o
r

s
y
m
p
a
t
h
y
 
f
r
o
m
 
t
h
e
 
r
e
a
d
e
r
s

F
o
r
l
W
i
t
e
r
s
 
U
n
i
t
s

*
-
-
s
e
l
e
c
t
 
a
 
w
r
i
t
e
r
 
o
r
 
w
o
r
k
 
t
h
a
t

-
-
;
r
e
a
t
s
 
s
i
m
i
l
a
r
 
t
y
p
e
 
m
a
t
e
r
i
a
l

t
t
e
m
p
t
 
t
o
 
i
m
i
t
a
t
e
 
h
i
s
 
s
t
y
l
e
 
b
y

a
d
o
p
t
i
n
g
 
s
o
m
e
 
o
f
 
h
i
s
 
h
a
b
i
t
s
 
o
f

s
y
n
t
a
x
,
 
d
i
c
t
i
o
n
,
 
o
r
 
r
e
l
i
a
n
c
e
 
o
n

p
r
o
s
e
 
n
a
r
r
a
t
i
v
e
 
a
n
d
/
o
r
 
d
i
a
l
o
g
u
e
 
t
o

a
d
v
a
n
c
e
 
n
a
r
r
a
t
i
v
s

S
u
g
g
e
s
t
e
d
 
A
c
t
i
v
i
t
y
 
f
o
r

M
O
D
E
S
 
A
N
D
 
M
O
O
D
S

T
H
E
M
E
S

M
A
J
O
R
 
W
R
I
T
E
R
S

C
o
m
m
e
n
t
s

S
e
e
 
'
P
e
r
f
o
r
m
a
n
c
e
 
G
o
a
l
s
'

c
o
l
u
m
n
 
f
o
r
 
s
p
e
c
i
f
i
c

r
e
l
a
t
i
o
n
s
h
i
p
 
t
o
 
u
n
i
t
e

i
n
 
e
a
c
h
 
s
t
r
a
n
d



I
n
s
t
r
u
c
t
i
o
n
a
l

O
b
j
e
c
t
i
v
e
s

5
.
 
T
o
 
d
e
v
e
l
o
p
 
a

n
a
r
r
a
t
i
v
e
 
b
a
s
e
d

o
n
 
a
n
 
i
m
a
g
i
n
a
r
y

c
h
a
r
a
c
t
e
r
 
i
n
 
a

s
p
e
c
i
f
i
e
d
 
"
n
o
n
-

A
m
e
r
i
c
a
n
"

c
u
l
t
u
r
a
l
 
s
e
t
t
i
n
g

G
R
A
D
E
 
1
2
:

C
O
M
P
O
S
I
N
G

B
a
s
i
c
 
E
x
p
e
r
i
e
n
c
e
S

A
s
s
u
m
e
 
t
h
e
 
r
o
l
e
 
o
f
 
a
 
p
e
r
s
o
n
 
w
h
o

i
s
 
a
 
m
e
m
b
e
r
 
o
f
 
a
n
o
t
h
e
r
 
n
a
t
i
o
n
,

r
a
c
e
,
 
o
r
 
c
u
l
t
u
r
a
l
 
g
r
o
u
p
.

B
y

m
e
a
n
s
 
o
f
 
d
r
a
m
a
t
i
c
 
o
r
 
i
n
t
e
r
i
o
r

m
o
n
o
l
o
g
u
e
,
 
a
 
s
h
o
r
t
-
s
h
o
r
t
 
s
t
o
r
y

o
f
 
n
o
 
m
o
r
e
 
t
h
a
n
 
f
i
v
e
 
h
u
n
d
r
e
d

w
o
r
d
s
,
 
o
r
 
a
 
s
h
o
r
t
 
d
r
a
m
a
t
i
c

s
c
e
n
e
,
 
c
o
n
s
t
r
u
c
t
 
a
 
n
a
r
r
a
t
i
v
e

i
n
 
w
h
i
c
h
 
t
h
i
s
 
c
e
n
t
r
a
l
 
c
h
a
r
a
c
t
e
r

f
a
c
e
s
 
a
 
p
r
o
b
l
e
m
 
o
r
 
m
u
s
t
 
r
e
s
o
l
v
e

a
 
c
o
n
f
l
i
c
t
 
t
h
a
t
 
i
s
 
c
h
a
r
a
c
t
e
r
i
s
-

t
i
c
 
o
f
 
o
r
 
p
e
c
u
l
i
a
r
 
t
o
 
h
i
s

n
a
t
i
o
n
a
l
i
t
y
 
o
r
 
c
u
l
t
u
r
e
.

E
x
a
m
p
l
e
s

-
-
A
 
m
a
t
a
d
o
r
 
f
a
c
i
n
g
 
h
i
s
 
f
i
r
s
t

b
u
l
l
 
a
f
t
e
r
 
r
e
c
u
p
e
r
a
t
i
n
g

f
r
o
m
 
a
 
s
e
r
i
o
u
s
,
 
g
o
r
i
n
g

-
 
-
A
 
y
o
u
n
g
 
A
f
r
i
c
a
n
 
t
r
i
b
e
s
m
a
n

f
a
c
i
n
g
 
e
x
c
l
u
s
i
o
n
 
f
r
o
m
 
a

s
o
c
c
e
r
 
t
e
a
m
 
b
e
c
a
u
s
e
 
o
f
 
h
i
s

c
o
l
o
r

-
-
A
 
S
p
a
n
i
s
h
 
g
i
r
l
 
t
r
y
i
n
g
 
t
o

g
a
i
n
 
i
n
d
e
p
e
n
d
e
n
c
e
 
f
r
o
m
 
a

t
r
a
d
i
t
i
o
n
a
l
 
d
o
m
i
n
e
e
r
i
n
g

f
a
t
h
e
r

-
 
-
A
 
n
o
b
l
e
m
a
n
 
l
e
a
r
n
i
n
g

o
f
 
a
 
p
l
o
t
'

t
o
 
k
i
l
l
 
h
i
s
 
k
i
n
g

-
 
-
A
 
w
o
r
l
d
 
o
r
 
s
p
a
c
e
 
e
x
p
l
o
r
e
r

f
a
c
i
n
g
 
p
r
o
b
a
b
l
e
 
d
e
a
t
h

P
e
r
f
o
r
m
a
n
c
e
 
G
o
a
l
s
:

t
h
e
 
s
t
u
d
e
n
t

s
t
O
t
l
d
 
d
e
m
o
n
s
t
r
a
t
e
 
t
h
e
 
a
b
i
l
i
t
y
 
t
o
s

U
o
a
l
s
 
C
o
c
o
o
n
 
t
o
 
A
l
l
 
U
n
i
t
s

*
-
-
L
i
m
i
t
 
t
h
e
 
t
o
p
i
c
 
t
o
 
t
h
e
 
c
l
i
m
a
c
t
i
c

m
o
m
e
n
t

.

*
-
 
-
L
i
s
t
 
a
 
c
h
r
o
n
o
l
o
g
i
c
a
l
 
s
e
q
u
e
n
c
e
 
o
f

e
v
e
n
t
s
 
t
o
 
d
e
v
e
l
o
p
 
t
h
e
 
c
o
n
f
l
i
c
t
s

-
-
$
s
l
e
c
t
 
a
 
p
o
i
n
t
 
o
f
 
v
i
e
w
 
s
u
i
t
a
b
l
e

o
 
t
h
e
 
d
e
v
e
l
o
p
m
e
n
t
 
o
f
 
t
h
e
 
c
o
n
-

f
l
i
c
t

-
-
M
a
i
n
t
a
i
n
 
c
o
n
s
i
s
t
e
n
c
y
 
i
n
 
p
o
i
n
t
 
o
f

V
i
e
w

7
-
C
o
n
t
r
o
l
 
t
h
e
 
p
a
c
e
 
o
f
 
t
h
e
 
n
a
r
r
a
t
i
v
e

I
v
 
i
n
c
l
u
d
i
n
g
 
o
r
 
e
x
c
l
u
d
i
n
g

s
s
a
g
e
s
 
o
f
 
d
e
s
c
r
i
p
t
i
o
n

F
o
r
 
E
t
h
n
i
c
 
U
n
i
t
s

e
t
a
i
 
s
 
c
h
a
r
a
c
t
e
r
i
s
t
i
c
 
o
f

h
e
'
c
u
l
t
u
r
a
l
 
s
e
t
t
i
n
g

*
-
-
C
h
o
o
s
e
 
a
s
 
s
u
b
j
e
c
t
 
m
a
t
t
e
r
 
a
 
c
o
n
-

f
l
i
c
t
 
c
h
a
r
a
c
t
e
r
i
s
t
i
c
 
o
f
 
t
h
e

c
u
l
t
u
r
e
 
o
r
 
n
a
t
i
o
n
a
l
i
t
y

-
-
D
e
s
c
r
i
b
e
 
a
 
p
e
r
s
o
n
 
s
o
 
t
h
a
t
 
s
o
m
e
-

t
h
i
n
g
 
o
f
 
h
i
s
 
c
u
l
t
u
r
e
 
i
s
 
r
e
v
e
a
l
e
d

F
o
r
:
M
o
d
e
s
 
a
n
d
 
M
o
o
d
s
 
U
n
i
t
s

*
-
-
M
a
i
n
t
a
i
n
 
c
o
n
s
i
s
t
e
n
c
y
 
i
n
 
d
e
v
e
l
o
p
-

m
e
n
t
 
o
f
 
t
o
n
e
 
t
h
r
o
u
g
h
 
s
u
i
t
a
b
l
e

d
i
c
t
i
o
n
 
a
n
d
 
r
h
e
t
o
r
i
c
a
l
 
d
e
v
i
c
e
s

F
o
r
l
F
o
r
m
s
 
U
n
i
t
s

*
-
-
S
e
l
e
c
t
 
a
 
f
o
r
m
 
a
p
p
r
o
p
r
i
a
t
e
 
t
o
 
t
h
e

d
e
v
e
l
o
p
m
e
n
t
 
o
f
 
t
h
e
 
s
p
e
c
i
f
i
c

O
o
n
f
l
i
c
t
 
(
i
n
t
e
r
i
o
r
 
m
o
n
o
l
o
g
u
e
 
f
o
r

i
n
t
e
r
n
a
l
 
c
o
n
f
l
i
c
t
)

-
-
F
o
l
l
o
w
 
t
h
e
 
s
p
e
c
i
f
i
c
 
c
o
n
v
e
n
t
i
o
n
s

O
f

t
h
e
 
f
o
r
m
 
c
h
o
s
e
n

R
e
s
o
u
r
c
e
s

S
u
g
g
e
s
t
e
d
 
A
c
t
i
v
i
t
y
 
f
o
r

E
T
H
N
I
C
 
L
I
T
E
R
A
T
U
R
E

F
O
R
M
S
'

M
O
D
E
S
 
A
N
D
 
M
O
O
D
S

(
S
e
e
 
"
B
a
s
i
c
 
A
c
t
i
v
i
t
y
"

c
o
l
u
m
n
 
f
o
r
 
a
 
f
e
w

s
p
e
c
i
f
i
c
 
e
x
a
m
p
l
e
s
.
)



I
n
s
E
r
u
c
t
i
o
n
a

O
b
j
e
c
t
i
v
e
s

G
R
A
D
E
 
1
2
:

C
O
M
P
O
S
I
N
G

1

B
a
s
i
c
 
E
x
p
e
r
i
e
n
c
e
s

P
e
r
f
o
r
m
a
n
c
e
 
G
o
a
l
s
:

t
h
e
 
s
t
u
d
e
n
t

s
h
o
u
l
d
 
d
e
m
o
n
s
t
r
a
t
e
 
t
h
e
 
a
b
i
l
i
t
y
 
t
o
:

R
e
s
o
u
r
c
e
s

C
O
M
P
O
S
I
N
G
 
P
O
E
T
R
Y

6
.
 
T
o
 
w
r
i
t
e
 
a
 
p
o
e
m

i
n
 
a
 
d
e
l
i
b
e
r
a
t
e
-

l
y
 
c
h
o
s
e
n
 
f
o
r
m

w
h
e
r
e
 
t
h
e

i
m
p
e
t
u
s
 
f
o
r

t
o
p
i
c
,
 
m
o
o
d
,
 
o
r

i
d
e
a
 
a
r
i
s
e
s
 
f
r
o
m

a
n
y
 
o
f
 
t
h
e

G
r
a
d
e
 
1
2
 
u
n
i
t
s

F
R
E
E
 
W
R
I
T
I
N
G

7
.
 
T
o
 
e
x
p
r
e
s
s
 
i
d
e
a
s

o
r
 
f
e
e
l
i
n
g
s
 
i
n

w
r
i
t
i
n
g
 
f
o
r
 
s
e
l
f

a
n
d
 
o
t
h
e
r
s

A
f
t
e
r
 
l
i
s
t
e
n
i
n
g
 
t
o
 
r
e
c
o
r
d
s
,

s
h
a
r
i
n
g
 
p
e
r
s
o
n
a
l
 
e
x
p
e
r
i
e
n
c
e
s
)

v
i
e
w
i
n
g
 
f
i
l
m
s
,
 
p
h
o
t
o
g
r
a
p
h
s
,

s
l
i
d
e
s
 
o
r
 
a
 
t
e
l
e
v
i
s
e
d
 
e
v
e
n
t
,
 
o
r

a
f
t
e
r
 
r
e
a
d
i
n
g
 
a
 
l
i
t
e
r
a
r
y
 
w
o
r
k
,

j
o
t
 
d
o
w
n
 
s
e
n
s
o
r
y
 
i
m
p
r
e
s
s
i
o
n
s
 
,
o
r

r
e
a
c
t
i
o
n
s
.

I
n
 
s
m
a
l
l
 
g
r
o
u
p
s
,

d
i
s
c
u
s
s
 
t
h
e
 
u
n
d
e
r
l
y
i
n
g
 
r
e
l
a
t
i
o
n
-

s
h
i
p
s
 
o
f
 
t
h
e
 
i
m
p
r
e
s
s
i
o
n
s
,
 
a
n
d

t
h
e
n
 
i
n
d
i
v
i
d
u
a
l
l
y
 
a
r
r
a
n
g
e
 
t
h
e

m
a
t
e
r
i
a
l
 
i
n
t
o
 
a
n
y
 
r
e
c
o
g
n
i
z
a
b
l
e

p
o
e
t
i
c
 
s
t
r
u
c
t
u
r
e
.

I
n
 
g
r
o
u
p
s

d
e
f
e
n
d
 
s
e
l
e
c
t
i
o
n
 
o
f
 
f
o
r
m
 
a
n
d

d
i
c
t
i
o
n
.

W
r
i
t
e
 
a
b
o
u
t
 
s
o
m
e
t
h
i
n
g
 
e
x
-

p
e
r
i
e
n
c
e
d
,
 
o
b
s
e
r
v
e
d
 
o
r
 
t
h
o
u
g
h
t

a
b
o
u
t
 
i
n
 
a
n
y
 
t
y
p
e
 
o
f
 
w
r
i
t
i
n
g

e
x
c
e
p
t
 
e
x
p
o
s
i
t
i
o
n
.

*
-
-
L
i
s
t
 
t
h
e
 
s
e
n
s
o
r
y
 
i
m
p
r
e
s
s
i
o
n
s
 
c
o
n
-

n
e
c
t
e
d
 
w
i
t
h
 
a
n
 
e
x
p
e
r
i
e
n
c
e

*
-
-
E
x
t
r
a
c
t
 
a
n
 
u
n
d
e
r
l
y
i
n
g
 
m
e
a
n
i
n
g
 
f
r
o
m

t
h
e
 
e
x
p
e
r
i
e
n
c
e

-
-
U
S
E
:
 
t
h
e
 
u
n
d
e
r
l
y
i
n
g
 
m
e
a
n
i
n
g
 
a
s
 
a

g
U
i
d
e
 
f
o
r
 
s
e
l
e
c
t
i
o
n
 
a
n
d
 
o
r
g
a
n
i
z
a
-

t
i
o
n
 
o
f
 
m
a
t
e
r
i
a
l

-
-
C
h
o
o
s
e
 
a
 
p
o
e
t
i
c
 
s
t
r
u
c
t
u
r
e
 
a
p
p
r
o
-

p
r
i
a
t
e
 
f
o
r
 
c
o
n
t
e
n
t
 
a
n
d
 
b
e
 
a
b
l
e
 
t
o

d
e
f
e
n
d
 
i
t
s
 
a
p
p
r
o
p
r
i
a
t
e
n
e
s
s

*
-
-
P
r
o
d
u
c
e
 
a
 
s
p
e

f
i
e
d
 
m
i
n
i
m
u
m

a
m
o
u
n
t
 
o
f
 
d
i
g

s
i
v
e
 
w
r
i
t
i
n
g

(
N
o
t
e
:

T
h
e
 
e

b
a
s
i
s
 
h
e
r
e
 
i
s
 
i
n

c
u
l
t
i
v
a
t
i
n
g
 
"
f
l
u
e
n
c
y
'
 
r
a
t
h
e
r
 
t
h
a
n

"
a
c
c
u
r
a
c
y
.
"
)

g

A
n
y
 
s
t
r
a
n
d

C
o
m
m
e
n
t
s

T
o
 
t
a
l
k
 
t
o
o
 
m
u
c
h
 
a
b
o
u
t
,

f
o
r
m
 
a
n
d
 
d
i
c
t
i
o
n
 
p
r
i
o
r

t
o
 
w
r
i
t
i
n
g
 
w
o
u
l
d
 
i
n
h
i
b
i
t

e
x
p
r
e
s
s
i
o
n
 
o
f
 
i
d
e
a
s
.

F
r
o
m
 
t
h
e
 
g
r
o
u
p
 
d
i
s
-

c
u
s
s
i
o
n
 
e
a
c
h
 
s
t
u
d
e
n
t

w
o
u
l
d
 
n
o
t
e
 
h
o
w
 
w
e
l
l

h
i
s
 
c
o
n
t
e
n
t
 
d
i
d
-
o
r
,
d
i
d

n
o
t
 
f
i
t
 
t
h
e
-
c
h
o
s
e
n

p
o
e
t
i
c
 
f
o
r
m
.

H
e

c
o
u
l
d
 
t
h
e
n
 
m
a
k
e
 
a
d
j
u
s
t
-

m
e
n
t
s
 
i
f
 
n
e
e
d
e
d
 
a
n
d

r
e
w
o
r
k
 
h
i
s
 
c
o
n
t
e
n
t

o
r
 
h
i
s
 
f
o
r
m
.

R
e
l
a
t
e
 
t
o
 
I
n
t
e
r
p
r
e
t
i
n
g

A
c
t
i
v
i
t
y
 
8

C
o
n
t
i
n
u
i
n
g
 
A
c
t
i
v
i
t
y



G
R
A
D
E
 
1
2
:

I
N
T
E
R
P
R
E
T
I
N
G

I
n
s
t
r
u
c
t
i
o
n
a

O
b
j
e
c
t
i
v
e
s

1

B
a
s
i
c
 
E
x
p
e
r
i
e
n
c
e
s

P
e
r
f
o
r
m
a
n
c
e
 
G
o
a
l
s
:

t
h
e
 
s
t
u
d
e
n
t

s
h
o
U
l
d
 
d
e
m
o
n
s
t
r
a
t
e
 
h
i
s
 
a
b
i
l
i
t
y
 
t
o

R
e
s
o
u
r
c
e
s

I
N
T
E
R
P
R
E
T
I
N
G

E
X
P
O
S
I
T
I
O
N

1
.
 
T
o
 
l
e
a
t
e
 
a
n
d

o
u
t
l
i
n
e
 
e
x
a
m
p
l
e
s

o
f
 
s
e
v
e
r
a
l

t
y
p
e
s
 
o
f
 
p
a
r
a
-

g
r
a
p
h
 
o
r

c
h
a
p
t
e
r
 
o
r
g
a
n
i
z
a
-

t
i
o
n
s
 
u
s
e
d
 
i
n

p
r
i
n
t
e
d
 
m
a
t
e
r
i
a
l

o
f
 
a
 
b
a
s
i
c
a
l
l
y

e
x
p
o
s
i
t
o
r
y

n
a
t
u
r
e
;
 
a
n
d
 
t
o

c
i
t
e
 
w
a
y
s
 
t
h
a
t

t
r
a
n
s
i
t
i
o
n
a
l

d
e
v
i
s
e
d
,
 
i
n
i
t
i
a
l

s
e
n
t
e
n
c
e
s
 
o
f

p
a
r
a
g
r
a
p
h
s
 
o
r

s
e
c
t
i
o
n
s
,
 
t
y
p
e
s

o
f
 
s
u
p
p
o
r
t
i
n
g

m
a
t
e
r
i
a
l
,
 
a
n
d

a
r
r
a
n
g
e
m
e
n
t
 
o
f

d
e
t
a
i
l
 
t
y
p
i
f
y
 
a

s
p
e
c
i
f
i
c
 
t
y
p
e

o
f
 
o
r
g
a
n
i
z
a
t
i
o
n
-

a
l
 
p
a
t
t
e
r
n

a

S
e
l
e
c
t
 
f
o
r
 
a
n
a
l
y
s
i
s
,
 
o
f
 
v
a
r
i
o
u
s

o
r
g
a
n
i
z
a
t
i
o
n
a
l
 
p
a
t
t
e
r
n
s
 
c
o
m
m
o
n

t
o
 
e
x
p
o
s
i
t
o
r
y
 
w
r
i
t
i
n
g
,
 
a
t

l
e
a
s
t
 
t
h
r
e
e
 
p
a
r
a
g
r
a
p
h
s
 
f
r
o
m

a
r
t
i
c
l
e
s
 
o
r
 
p
o
r
t
i
o
n
s
 
o
f

a
r
t
i
c
l
e
s
.

T
h
e
 
l
i
s
t
 
o
f
 
a
r
t
i
c
l
e
s
,

o
r
 
d
u
p
l
i
c
a
t
e
d
 
p
o
r
t
i
o
n
s
 
o
f

a
r
t
i
c
l
e
s
,
 
w
i
l
l
 
b
e
 
s
u
p
p
l
i
e
d

b
y
 
t
h
e
 
t
e
a
c
h
e
r
.

S
k
i
m
 
s
e
v
e
r
a
l

e
x
a
m
p
l
e
s
 
u
n
t
i
l
 
y
o
u
'
l
o
c
a
t
e
 
a
t

l
e
a
s
t
 
t
h
r
e
e
 
s
a
m
p
l
e
s
 
o
f
 
d
i
f
-

f
e
r
e
n
t
 
t
y
p
e
s
 
o
f
 
p
a
r
a
g
r
a
p
h
 
o
r

s
e
c
t
i
o
n
 
d
e
v
e
l
o
p
m
e
n
t
,
 
s
u
c
h
 
a
s

(
1
)
 
c
o
m
p
a
r
i
s
o
n
 
a
n
d
 
c
o
n
t
r
a
s
t
,

(
2
)
 
i
n
i
t
i
a
l
 
g
e
n
e
r
a
l
i
z
a
t
i
o
n

s
u
p
p
o
r
t
e
d
 
b
y
 
d
e
t
a
i
l
s
 
i
n

d
e
s
c
e
n
d
i
n
g
 
o
r
d
e
r
 
o
f
 
i
m
p
o
r
t
a
n
c
e

(
d
e
d
u
c
t
i
v
e
 
o
r
d
e
r
)
,
 
(
3
1
 
d
e
t
a
i
l
s

i
n
 
a
s
c
e
n
d
i
n
g
 
o
r
d
e
r
 
o
f
 
i
m
-

p
o
r
t
a
n
c
e
 
o
r
 
e
m
p
h
a
s
i
s
,
 
e
n
d
i
n
g

w
i
t
h
 
a
 
g
e
n
e
r
a
l
i
z
a
t
i
o
n
 
(
i
n
-

d
u
c
t
i
v
e
 
o
r
d
e
r
)
,

(
1
4
)
 
e
x
t
e
n
d
e
d

d
e
f
i
n
i
t
i
o
n
 
d
e
v
e
l
o
p
e
d
 
b
y

s
e
v
e
r
a
l
 
t
y
p
e
s
 
o
f
 
d
e
t
a
i
l
s
,
 
(
5
)

c
h
r
o
n
o
l
o
g
i
c
a
l
 
s
e
q
u
e
n
c
e
 
(
a
s
 
i
n

e
x
p
o
s
i
t
i
o
n
 
o
f
 
p
r
o
c
e
s
s
e
s
 
o
r
 
i
n

O
t
h
e
r
 
t
y
p
e
s
 
o
f
 
e
l
d
a
i
t
o
t
y

n
a
r
r
a
t
i
o
n
)
,

o
r
 
(
6

o
t
h
e
r
s
 
y
o
u

h
a
v
e
 
s
t
u
d
i
e
d
 
o
r
 
r
e
c
o
g
n
i
z
e
.

O
u
t
l
i
n
e
 
t
h
e
 
e
x
a
m
p
l
e
s
 
I
r
a
t
u
 
h
a
v
e

s
e
l
e
c
t
e
d
 
a
n
d
 
b
e
 
a
b
l
e
 
t
b
%
c
i
t
v

t
r
a
n
s
i
t
i
o
n
a
l
 
d
e
v
i
c
e
s
,
 
t
y
p
e
s
 
o
f

s
u
p
p
o
r
t
,
 
a
n
d
 
a
r
r
a
n
g
e
m
e
n
t
 
o
f

d
e
t
a
i
l
s
 
t
h
a
t
 
a
r
e
'
c
h
a
r
a
c
t
e
r
i
s
t
i
c

o
f
 
t
h
i
s
 
t
y
p
e
 
o
f
 
o
r
g
a
n
i
z
a
t
i
o
n

I
p
a
t
t
e
r
n
.

*
-
-
R
e
c
o
g
n
i
z
e
 
a
t
 
l
e
a
s
t
 
t
h
r
e
e
 
c
o
m
m
o
n

t
y
p
e
s
 
o
f
 
p
a
r
a
g
r
a
p
h
 
o
r
g
a
n
i
z
a
t
i
o
n

f
r
o
m
 
c
l
u
e
s
 
s
u
p
p
l
i
e
d
 
b
y
 
t
h
e

'
n
a
t
u
r
e
 
o
f
 
t
h
e
 
i
n
i
t
i
a
l
 
s
e
n
t
e
n
c
e
,

n
a
t
u
r
e
 
a
n
d
 
a
r
r
a
n
g
e
m
e
n
t
 
o
f
 
s
u
p
p
o
r
t
,

a
n
d
 
t
y
p
e
s
 
o
f
 
t
r
a
n
s
i
t
i
o
n
s
 
u
s
e
d

w
i
t
h
 
t
h
e
s
e
 
p
a
r
t
i
c
u
l
a
r
 
t
y
p
e
s
 
o
f

d
e
v
e
l
o
p
m
e
n
t

.

*
-
-
U
s
e
 
o
u
t
I
l
i
n
i
n
g
 
a
s
 
a
 
w
a
y
 
o
f

d
e
m
o
n
s
t
r
a
t
i
n
g
'
a
n
 
u
n
d
e
r
s
t
a
n
d
i
n
g
 
o
f

t
h
e
 
r
e
l
a
t
i
o
n
s
h
i
p
 
o
f
 
g
e
n
e
r
a
l
 
i
d
e
a
s

t
o
 
s
u
p
p
o
r
t
i
n
g
 
d
e
t
a
i
l
s
 
a
n
d
 
o
f
 
t
h
e

r
e
l
a
t
i
v
e
 
i
m
p
o
r
l
i
n
c
e
 
o
f
 
d
e
t
a
i
l
s
 
i
n

c
l
a
r
i
f
y
i
n
g
 
t
k
v
 
e
x
p
o
s
i
t
i
o
n

l
f
,
I
r
C
i
t
e
 
a
 
v
a
r
i
e
t
y
 
o
f
 
w
a
y
s
 
o
f

a
c
h
i
e
v
i
n
g
 
t
r
a
n
s
i
t
i
o
n
s
 
f
r
o
m

s
e
n
t
e
n
c
e
 
t
o
 
s
e
n
t
e
n
c
e
,
 
p
a
r
a
g
r
a
p
h

t
o
 
p
a
r
a
g
r
a
p
h
,
 
i
d
e
a
 
t
o
 
i
d
e
a
-
-
t
h
a
t

4
r
e
 
c
h
a
r
a
c
t
e
r
i
s
t
i
c
 
o
f
 
a
 
p
a
r
t
i
-

O
i
l
e
r
 
p
a
t
t
e
r
n

-
-
R
e
 
o
g
n
i
z
e
 
"
m
i
x
e
d
"
 
p
a
t
t
e
r
n
s

.

c
a
t
e
 
o
t
h
e
r
 
e
x
a
m
p
l
e
s
 
o
f
 
s
i
m
i
l
a
r

O
r
g
a
n
i
z
a
t
i
o
n
s
 
i
n
 
h
e
w
s
p
a
p
e
r
s
,
"

p
e
r
i
o
d
i
c
a
l
s
,
 
o
r
 
o
t
h
e
r
 
p
r
i
n
t
e
d

m
a
t
e
r
i
a
l
s

C
o
n
t
i
n
u
e
d
 
f
r
o
m
'
C
o
l
u
m
n
 
4
:

C
o
m
m
e
n
t
s

f
e
a
c
t
1
7
1
i
s
 
a
c
t
i
v
i
t
y
 
b
e
f
o
r
e

a
s
s
i
g
n
i
n
g
 
s
t
u
d
e
n
t
s
 
t
h
e

p
a
i
r
e
d
 
a
c
t
i
v
i
t
i
e
s
,
 
C
o
m
p
o
s
-

i
n
g
 
A
c
t
i
v
i
t
y
 
1
 
a
n
d
 
I
n
t
e
r
-

p
r
e
t
i
n
g
 
A
c
t
i
v
i
t
y
 
2

S
u
g
g
e
s
t
e
d
 
A
c
t
i
v
i
t
y
 
f
o
r

E
T
H
N
I
C
 
L
I
T
E
R
A
T
U
R
E
-
B
a
c
k
-

g
r
o
u
n
d
 
m
a
t
e
r
i
a
l
 
r
e
l
a
t
e
d
 
t
o

a
 
s
t
u
d
y
 
o
f
 
t
h
e
 
c
u
l
t
u
r
e
s

o
f
 
e
t
h
n
i
c
 
g
r
o
u
p
s
 
o
r

n
a
t
i
o
n
a
l
i
t
i
e
s

F
O
R
M
S
-
A
r
t
i
c
l
e
s
 
a
b
o
u
t

s
c
i
e
n
c
e
,
 
s
p
a
c
e
,
 
m
e
d
i
-

c
i
n
e
 
f
o
r
 
"
S
c
i
e
n
c
e
 
i
n

L
i
t
e
r
a
t
u
r
e
"
;
 
i
n
f
o
r
m
a
t
i
v
e

a
r
t
i
c
l
e
s
 
o
n
 
t
o
p
i
c
s
 
s
u
c
h

a
s
 
t
h
e
 
D
e
a
d
 
S
e
a
 
S
c
r
o
l
l
s

f
o
r
 
"
B
i
b
l
e
 
a
s
 
L
i
t
e
r
a
t
u
r
e
"

T
H
E
M
E
S
-
A
r
t
i
c
l
e
s
 
a
b
o
u
t
 
w
a
r

a
n
d
 
'
s
o
c
i
o
l
o
g
i
c
a
l
 
o
r

p
s
y
c
h
o
l
o
g
i
c
a
l
 
e
x
p
l
a
n
a
-

t
i
o
n
s
 
a
b
o
u
t
 
e
g
r
e
s
s
i
o
n
 
f
o
r

"
M
a
n
,
 
t
h
e
 
A
g
g
r
e
s
s
i
v
e

A
n
i
m
a
l
"
;
 
d
i
s
c
u
s
s
i
o
n
 
o
f

a
l
i
e
n
a
t
i
o
n
s
 
f
o
r
 
"
M
a
n
 
A
l
o
n
e
"

M
O
O
D
S
 
A
N
D
 
M
O
D
E
S
-
A
r
t
i
c
l
e
s

a
b
o
u
t
 
u
t
o
p
i
a
s
 
f
o
r
 
"
T
h
e

R
o
m
a
n
t
i
c
 
H
e
r
o
"
;
 
e
x
p
l
a
n
a
-

t
i
o
n
s
 
.
i
n
 
T
h
e
 
C
o
m
i
c
 
V
i
s
i
o
n

o
f
 
d
i
f
f
e
r
e
n
t
 
t
y
p
e
s
 
o
f

c
o
m
e
d
y
 
a
n
d
 
e
s
s
a
y
s
 
o
n

t
r
a
g
e
d
y
 
f
o
r
 
"
T
h
e
 
C
o
m
i
c

V
i
s
i
o
n
 
a
n
d
 
t
h
e
 
T
r
a
g
i
c

S
t
a
n
c
e
"

W
R
I
T
E
R
S
-
C
r
i
t
i
c
a
l
 
a
n
a
l
y
s
e
s

o
f
 
w
r
i
t
e
r
s
,
 
w
o
r
k
s
 
(
t
o
 
b
e

u
s
e
d
 
o
n
l
y
 
a
f
t
e
r
 
t
h
e
 
w
r
i
t
e
r

h
a
s
 
b
e
e
n
 
s
t
u
d
i
e
d
)
;
 
b
a
c
k
g
r
o
u
n
d

m
a
t
e
r
i
a
l
 
a
b
o
u
t
 
c
u
l
t
u
r
a
l
 
c
o
n
-

t
e
x
t
 
o
f
 
t
h
e
 
w
o
r
k
s
 
o
f
 
o
n
e

w
r
i
t
e
r
.



O
R
A
D
S
 
1
2
:

I
N
T
E
R
P
R
E
T
I
N
G

n
s
 
r
u
c

a
n
a

O
b
 
a
c
t
i
v
e
s

B
a
s
i
c
 
E
x
 
r
i
n
c
 
s

r
 
o
r
m
a
n
c
 
I
c
a
 
a
s

a
 
u
e
n
t

s
h
o
u
l
d
 
d

s
t
r
a
t
e
 
t
h
e
 
a
b
i
l
i
t

t
o
:

2
.
 
T
o
 
l
o
c
a
t
e

f
a
c
t
u
a
l
 
i
n
f
o
r
m
a
-

t
i
c
m
 
o
n
 
a

p
a
r
t
i
c
u
l
a
r
 
t
o
p
i
c

b
y
 
i
d
e
n
t
i
f
y
i
n
g

a
n
d
 
u
s
i
n
g

S
O
U
r
t
=
 
a
p
p
r
o
-

p
r
i
a
t
e
 
t
o
 
t
h
e

t
o
p
i
c
 
a
n
d
 
b
y

d
e
v
e
l
o
p
i
n
g

m
e
t
h
o
d
s
 
o
f
 
i
n
-

v
e
s
t
i
g
a
t
i
o
n

s
u
i
t
a
b
l
e
 
f
o
r

t
h
e
 
t
o
p
i
c

F
r
o
m
 
a
 
g
i
v
e
n
 
l
i
s
t
 
o
f
 
l
o
n
g
-
r
a
n
g

a
c
t
i
v
i
t
i
e
s
 
r
e
l
a
t
e
d
 
t
o
 
o
n
e
 
o
r

m
o
r
e
 
u
n
i
t
s
 
s
t
u
d
i
e
d
,
 
o
r
 
f
r
o
m
 
s
u
g
-

g
e
s
t
i
o
n
s
 
o
f
f
e
r
e
d
 
i
n
 
t
h
e
 
u
n
i
t

"
I
n
d
e
p
e
n
d
e
n
t
 
I
n
q
u
i
r
y
,
"
 
o
r
 
f
r
o
m

o
t
h
e
r
 
p
e
r
s
o
n
a
l
 
o
r
 
c
a
r
e
e
r
 
i
n
-

t
e
r
e
s
t
s
,
 
s
e
l
e
c
t
 
a
 
t
o
p
i
c
 
t
o
 
b
e

i
n
v
e
s
t
i
g
a
t
e
d
.

W
i
t
h
 
t
h
e
 
h
e
l
p
 
o
f

y
o
u
r
 
t
e
a
c
h
e
r
(
s
)
,
 
s
c
h
o
o
l
 
o
r
 
c
o
m
-

m
u
n
i
t
y
 
l
i
b
r
a
r
i
a
n
,
 
o
r
 
a
n

"
a
u
t
h
o
r
i
t
y
"
 
o
n
 
y
o
u
r
 
t
o
p
i
c
,

m
a
k
e
 
a
 
l
i
s
t
 
o
f
 
a
l
l
 
s
o
u
r
c
e
s
 
o
f

f
a
c
t
u
a
l
 
i
n
f
o
r
m
a
t
i
o
n
 
o
n
 
y
o
u
r

p
a
r
t
i
c
u
l
a
r
 
t
o
p
i
c
 
(
l
i
b
r
a
r
i
e
s
,

b
u
s
i
n
e
s
s
e
s
,
 
i
n
d
u
s
t
r
i
e
s
,
 
l
o
c
a
l

c
o
l
l
e
g
e
s
 
a
n
d
 
u
n
i
v
e
r
s
i
t
i
e
s
,

c
h
a
m
b
e
r
s
 
o
f
 
c
o
m
m
e
r
c
e
,
 
g
o
v
e
r
n
=

m
i
n
t
 
o
f
f
i
c
e
s
,
 
g
a
l
l
e
r
i
e
s
,
 
a
r
-

c
h
i
v
e
s
,
,
s
p
e
c
i
a
l
 
h
i
s
t
o
r
i
c
a
l

c
e
n
t
e
r
s
,
 
a
n
d
 
s
o
 
f
o
r
t
h
.
)

T
h
e
n

c
h
o
o
s
e
 
o
n
e
 
o
r
 
m
o
r
e
 
m
e
t
h
o
d
s
 
o
f

r
e
s
e
a
r
c
h
 
a
p
p
r
o
p
r
i
a
t
e
 
f
o
r
 
y
o
u
r

p
a
r
t
i
c
u
l
a
r
 
t
o
p
i
c
 
(
s
u
c
h
 
a
s

s
u
r
v
e
y
s
,
 
i
n
t
e
r
v
i
e
w
s
,
 
l
i
b
r
a
r
y

r
e
s
e
a
r
c
h
,
 
l
a
b
o
r
a
t
o
r
y
 
e
x
p
e
r
i
m
e
n
t
s

f
i
r
s
t
-
h
a
n
d
 
o
b
s
e
r
v
a
t
i
o
n
,
 
a
n
d
 
s
o

f
o
r
t
h
.
)

L
o
c
a
t
e
 
t
h
e
 
s
o
u
r
c
e
s

a
n
d
 
c
o
l
l
e
c
t
 
t
h
e
 
f
a
c
t
u
a
l
 
d
a
t
a

n
e
e
d
e
d
 
t
o
 
f
u
l
l
y
 
e
x
p
l
a
i
n
 
y
o
u
r

t
o
p
i
c
 
t
o
 
s
o
m
e
o
n
e
 
e
l
s
e
.

R
e
s
o
u
r
c
e
s

-
 
-
F
U
n
c
t
i
o
n
 
i
n
d
e
p
e
n
d
e
n
t
l
y

*
-
-
P
r
e
p
a
r
e
 
a
n
d
 
f
o
l
l
o
w
 
a
 
w
o
r
k
 
p
l
a
n

*
-
-
I
d
e
n
t
i
f
y
 
a
n
d
 
l
o
c
a
t
e
 
s
o
u
r
c
e
s
 
o
f

i
n
f
o
r
m
a
t
i
o
n
 
r
e
l
a
t
e
d
 
t
o
 
a
 
p
a
r
t
i
c
u
-

l
a
r
 
t
o
p
i
c

-
 
-
U
s
e
 
t
h
e
 
s
o
u
r
c
e
s
 
t
o
 
g
a
t
h
e
r
 
i
n
f
o
r
m
a
-

t
i
o
n

a
 
-
-
 
I
d
e
n
t
i
f
y
 
t
h
e
 
m
o
s
t
 
s
u
i
t
a
b
l
e

m
e
t
h
o
d
(
s
)
 
t
o
 
g
e
t
 
i
n
f
o
r
m
a
t
i
o
n
 
o
n

C
o
m
m
e
n
t
s

a
 
p
a
r
t
i
c
u
l
a
r
 
t
o
p
i
c

n
u
r
i
r
t
o
 
C
o
m
p
o
s
i
n
g

-
-
F
o
l
l
o
w
 
t
h
e
 
c
o
n
v
e
n
t
i
o
n
s
 
o
f
 
t
h
e

A
c
t
i
v
i
t
y
 
1

c
h
o
s
e
n
 
m
e
t
h
o
d
 
o
f
 
i
n
v
e
s
t
i
g
a
t
i
o
n

(
u
s
i
n
g
 
t
h
e
 
c
a
r
d
 
c
a
t
a
l
o
g
 
c
o
r
r
e
c
t
l
y
,

a
s
k
i
n
g
 
g
o
o
d
,
q
u
e
s
t
i
o
n
e
 
i
n
 
a
n
 
i
n
t
e
r
-

v
i
e
w
)

*
-
-
P
r
o
d
u
c
e
 
a
 
c
o
l
l
e
c
t
i
o
n
 
o
f
 
n
o
t
e
s

w
h
i
c
h
 
r
e
c
o
r
d
s
 
m
a
t
e
r
i
a
l
 
i
n
 
a
n
y

a
p
p
r
o
p
r
i
a
t
e
 
w
a
y
:

l
i
s
t
i
n
g
 
f
a
c
t
s

o
r
 
e
x
a
m
p
l
e
s
,
 
p
a
r
a
p
h
r
a
s
i
n
g
,
,
 
q
u
o
t
i
n
g

d
i
r
e
c
t
l
y
,
 
g
r
a
p
h
i
c
a
l
l
y
 
i
l
l
u
t
t
r
a
t
i
n
g

c
h
a
r
t
i
n
g
 
o
r
 
m
a
p
p
i
n
g
,
 
a
n
d
 
s
o
 
f
o
r
t
h
)

S
u
g
g
e
s
t
e
d
 
A
6
t
i
v
i
t
y
 
f
o
r

"
I
n
d
e
p
e
n
d
e
n
t
 
I
n
q
u
i
r
y
"



4

G
R
A
D
E
 
1
2
:

I
N
T
E
R
P
R
E
T
I
N
G

I
n
s
t
r
u
c
t
i
o
n
a
9

O
b
j
e
c
t
i
v
e
s

B
a
s
i
c
 
E
x
p
e
r
i
e
n
c
e
s

3
 
T
o
 
i
d
e
n
t
i
f
y
 
a
n
d

g
i
v
e
 
e
x
A
m
p
l
e
s
 
o
f

u
n
d
e
r
l
y
i
n
g
 
e
x
-

p
o
s
i
t
o
r
y

p
a
t
t
e
r
n
s
 
o
f

m
a
t
e
r
i
a
l
s
 
p
r
e
-

s
e
n
t
e
d
 
i
n
 
m
i
x
e
d

v
e
r
b
a
l
-
n
o
n
-

v
e
r
b
a
l
 
o
r

e
n
t
i
r
e
l
y
 
n
o
n
-

v
e
r
b
a
l
 
m
e
d
i
a
;

a
n
d
 
r
e
l
a
t
e

t
h
e
s
e
 
p
a
t
t
e
r
n
s

t
o
 
t
h
o
s
e
 
c
o
m
m
o
n
-
,

l
y
 
u
s
e
d
 
i
n
 
e
x
-

p
o
s
i
t
o
r
y
 
w
r
i
t
-

i
n
g

A
N
D

T
o
 
e
x
p
l
a
i
n
 
t
h
e

w
a
y
 
i
n
.
w
h
i
c
h

t
h
e
 
u
s
e
 
o
f
 
a

p
a
r
t
i
c
u
l
a
r

m
e
d
i
u
m
 
f
o
r
 
a
n

e
x
p
o
s
i
t
o
r
y

"
m
e
s
s
a
g
e
"

c
a
u
s
e
s
 
a
d
j
u
s
t
-

m
e
n
t
 
i
n
t
h
e
 
t
y
p
e
s

o
f
 
t
r
a
n
s
i
t
i
o
n
s
,

b
e
g
i
n
n
i
n
g
s
,
 
a
n
d

d
e
v
e
l
o
p
m
e
n
t
a
l

d
e
t
a
i
l
s
 
b
e
c
a
u
s
e

o
f
 
V
i
l
e
 
n
a
t
u
r
e
 
o
f

t
h
e
 
m
e
d
i
u
m

(
c
o
d
e
)
 
i
t
s
e
l
f

P
e
r
f
o
r
m
a
n
c
e
 
G
o
a
 
s
:

t
h
e
 
s
t
u
d
e
n
t

s
h
o
u
l
d
 
d
e
m
o
n
s
t
r
a
t
e
 
t
h
e
 
a
b
i
l
i
t
y
 
t
o
:

R
e
s
o
u
r
c
e
s

A
n
a
l
y
z
e
 
o
n
e
 
m
i
x
e
d
-
m
e
d
i
a
 
i
n
f
o
r
-

m
a
t
i
v
e
 
p
r
e
s
e
n
t
a
t
i
o
n
 
(
s
u
c
h
 
a
s
 
a

T
V
 
d
o
c
u
m
e
n
t
a
r
y
 
o
r
 
p
r
o
g
r
a
m
 
i
n
 
a
n

i
n
f
o
r
m
a
t
i
v
e
,
 
e
d
u
c
a
t
i
o
n
a
l

s
e
r
i
e
s
,
 
o
r
 
a
 
d
o
c
u
m
e
n
t
a
r
y
 
f
i
l
m
)

a
n
d
 
o
n
e
 
e
n
t
i
r
e
l
y
 
p
i
c
t
o
r
i
a
l
 
p
r
e
-

s
e
n
t
a
t
i
o
n
,
 
s
u
c
h
 
a
s
 
a
 
g
r
o
u
p
 
o
f

p
h
o
t
o
g
r
a
p
h
s
 
i
l
l
u
s
t
r
a
t
i
n
g
 
a
 
p
r
o
-

c
e
d
u
r
e
,
 
i
l
l
u
m
i
n
a
t
i
n
g
 
a
 
p
r
o
b
l
e
m
,

o
r
 
s
o
m
e
t
h
i
n
g
 
o
f
 
a
n
 
i
n
f
o
r
m
a
t
i
v
e

n
a
t
u
r
e
.

C
o
m
p
a
r
e
 
t
h
e
 
o
r
g
a
n
i
z
a
-

t
i
o
n
 
o
f
 
t
h
e
 
e
l
e
m
e
n
t
s
 
t
r
a
n
s
-

m
i
t
t
i
n
g
 
t
h
e
 
i
n
f
o
r
m
a
t
i
o
n
 
t
o
 
t
h
e

t
y
p
e
s
 
o
f
 
e
x
p
o
s
i
t
o
r
y
 
p
a
t
t
e
r
n
s

a
n
d
 
s
e
q
u
e
n
c
e
s
 
c
o
m
m
o
n
l
y
 
u
s
e
d
 
i
n

e
x
p
o
s
i
t
o
r
y
 
w
r
i
t
i
n
g
.

(
S
e
e

A
c
t
i
v
i
t
y
 
1
 
f
o
r
 
e
x
a
m
p
l
e
s
 
o
f

s
u
c
h
 
p
a
t
t
e
r
n
s
.
)

U
s
e
 
t
h
i
S
e
 
q
u
e
s
t
i
o
n
s
 
t
o
 
h
e
l
p
 
y
o
u

i
n
 
y
o
u
r
 
a
n
a
l
y
s
i
s
:

-
-
W
h
a
t
 
m
e
t
h
o
d
s
 
a
r
e
 
u
s
e
d
 
t
o
 
i
n
-

d
i
c
a
t
e
 
c
o
m
p
a
r
i
s
o
n
 
a
n
d
 
c
o
n
-

t
r
a
s
t
 
a
s
 
a
 
m
e
a
n
s
 
o
f
'
 
t
r
a
n
s
-

m
i
t
t
i
n
g
 
i
n
f
o
r
m
a
t
i
o
n
?

-
 
-
W
h
a
t
 
k
i
n
d
s
 
o
f
 
d
e
t
a
i
l
s
 
a
r
e

u
s
e
d
 
t
o
 
d
e
v
e
l
o
p
 
a
 
g
e
n
e
r
a
l

i
d
e
a
 
o
r
 
m
e
s
s
a
g
e
?

-
 
-
I
f
 
d
e
f
i
n
i
t
i
o
n
s
 
o
f

u
n
f
a
m
i
l
i
a
r
-

t
e
r
m
s
 
o
r
 
o
b
j
e
c
t
s
 
o
r
 
e
v
e
n
t
s

a
r
e
 
n
e
e
d
e
d
,
 
w
h
a
t
 
m
e
t
h
o
d
s
 
a
r
e

u
s
e
d
 
t
o
 
g
e
t
 
t
h
e
s
e
 
a
c
r
o
s
s
 
t
o

t
h
e
 
v
i
e
w
e
r
-
l
i
s
t
e
n
e
r
?

-
-
W
h
a
t
 
s
e
q
u
e
n
c
e
 
o
r
 
a
r
r
a
n
g
e
m
e
n
t

o
f
 
d
e
t
a
i
l
s
 
i
s
 
u
s
e
d
 
t
o
 
p
r
e
s
e
n
t

m
a
t
e
r
i
a
l
 
I
n
 
o
r
d
e
r
 
t
o
 
i
n
-

.

d
i
c
a
t
e
 
r
e
l
a
t
i
o
n
s
h
i
p
 
o
f

g
r
e
a
t
e
r
 
o
r
 
l
e
s
s
 
i
m
p
o
r
t
a
n
c
e
 
o
r

e
m
p
h
a
s
i
s
?

*
-
-
S
e
l
e
c
t
 
a
p
p
r
o
p
r
i
a
t
e
 
m
a
t
e
r
i
a
l
 
f
o
r

t
h
i
s
 
t
y
p
e
 
o
f
 
a
n
a
l
y
s
i
s

*
-
-
S
t
a
t
e
 
t
h
e
 
g
e
n
e
r
a
l
 
i
d
e
a
 
o
r

m
e
s
s
a
g
e
 
t
h
a
t
 
t
h
e
 
p
r
o
g
r
a
m
 
o
r

p
i
c
t
o
r
i
a
l
 
p
r
e
s
e
n
t
a
t
i
o
n
 
i
s

a
t
t
e
m
p
t
i
n
g
 
t
o
 
g
e
t
 
a
c
r
o
s
s

*
-
-
L
i
s
t
 
t
h
e
 
d
e
t
a
i
l
s
 
t
h
a
t
 
d
e
v
e
l
o
p
 
t
h
e

i
d
e
a
s

*
-
-
D
e
s
c
r
i
b
e
 
t
h
e
 
p
a
t
t
e
r
n
s
 
o
f
 
o
r
g
a
n
i
z
a
-

t
i
o
n
 
(
s
e
q
u
e
n
c
e
,
 
a
r
r
a
n
g
e
m
e
n
t
)
 
i
n

'
t
e
r
m
s
 
o
f
 
t
h
e
 
e
l
e
h
a
n
t
s
 
o
f
 
t
h
e

m
e
d
i
a
 
u
s
e
d
 
f
o
r
 
t
h
e
 
p
r
e
s
e
n
t
a
t
i
o
n

-
-
R
e
s
t
a
t
e
 
o
r
 
r
e
l
a
t
e
 
t
h
e
 
n
o
n
v
e
r
b
a
l

e
l
e
m
e
n
t
s
 
t
o
 
t
h
e
i
r
 
v
e
r
b
a
l
 
c
o
u
n
t
e
r
-

p
a
r
t
s
 
i
n
 
a
 
p
a
r
a
p
h
r
a
s
e

S
u
g
g
e
s
t
e
d
 
A
c
t
i
v
i
t
y
 
f
o
r

U
n
i
t
s
 
a
n
d
 
m
a
t
e
r
i
a
l
s

m
e
n
t
i
o
n
e
d
 
i
n
 
"
R
e
s
o
u
r
c
e
s
"

c
o
l
u
m
n
 
o
f
 
I
n
t
e
r
p
r
e
t
i
n
g

A
c
t
i
v
i
t
y
 
1



G
R
A
D
E
 
1
2
:

I
N
T
E
R
P
R
E
T
I
N
G

I
n
s
t
r
u
c
t
i
o
n
a
l

O
b
j
e
c
t
i
v
e
s

I
N
T
E
R
P
R
E
T
I
N
G
 
E
X
-

P
R
E
S
S
I
O
N
S
 
O
F

O
P
I
N
I
O
N

4
.
 
T
o
 
e
x
a
m
i
n
e
 
i
n

c
o
m
m
u
n
i
c
a
t
i
o
n

p
e
r
s
u
a
s
i
v
e
 
d
i
s
-

c
o
u
r
s
e
 
o
f

v
a
r
i
o
u
s
 
t
y
p
e
s

B
a
s
i
c
 
E
x
p
e
r
i
e
n
c
e
s

E
x
a
m
i
n
e
 
s
t
u
d
e
n
t
 
n
e
w
s
 
a
r
t
i
c
l
e
s
,

l
e
t
t
e
r
s
 
t
o
 
t
h
e
 
e
d
i
t
o
r
,
 
a
d
v
e
r
-

t
i
s
e
m
e
n
t
s
 
a
n
d
 
s
y
n
d
i
c
a
t
e
d

c
o
l
u
m
n
s
 
w
h
i
c
h
 
s
u
p
p
o
r
t
 
a
 
p
o
s
i
t
i
o
n

o
n
 
a
 
c
o
n
t
r
o
v
e
r
s
i
a
l
 
t
o
p
i
c
.

A
n
a
l
y
z
e
 
t
h
e
 
a
c
c
u
r
a
c
y
,
 
o
b
j
e
c
-

t
i
v
i
t
y
,
 
a
n
d
 
c
o
m
p
l
e
t
e
n
e
s
s
 
o
f
 
t
n
e

s
u
p
p
o
r
t
.

I
d
e
n
t
i
f
y
 
a
n
y
 
i
n
-

f
e
r
e
n
c
e
s
,
 
u
n
s
t
a
t
e
d
 
b
u
t
 
i
m
p
l
i
e
d

a
s
s
u
m
p
t
i
o
n
s
,
 
o
v
e
r
s
i
m
p
l
i
f
i
c
a
-

t
i
o
n
s
,
 
a
n
d
 
i
n
s
u
f
f
i
e
n
t
l
y
 
s
u
p
-

p
o
r
t
e
d
 
g
e
n
e
r
a
l
i
z
a
t
i
o
n
s
.

A
s
s
e
s
s

t
h
e
 
e
f
f
e
c
t
i
v
e
n
e
s
s
 
o
f
 
t
h
e
 
e
x
-

p
o
s
i
t
o
r
y
 
m
a
t
e
r
i
a
l
 
t
o
 
s
u
p
p
o
r
t

t
h
e
 
p
e
r
s
u
a
s
i
v
e
 
a
r
g
u
m
e
n
t
 
s
u
f
-

f
i
c
i
e
n
t
l
y
 
t
o
 
i
n
f
l
u
e
n
c
e
 
t
h
e

r
e
a
d
e
r
s
'
 
i
d
e
a
s
 
o
r
 
a
c
t
i
o
n
s
.

P
e
r
f
o
r
m
a
n
c
e
 
G
o
a
l
s
:

t
h
e
 
s
t
u
d
e
n
t

s
h
o
u
l
d
 
d
e
m
o
n
s
t
r
a
t
e
 
t
h
e
 
a
b
i
l
i
t
y
 
t
o
:

*
-
-
S
t
a
t
e
 
t
h
e
 
p
o
s
i
t
i
o
n
 
a
n
d
 
t
h
e
\
u
n
d
e
r
-

l
y
i
n
g
 
a
s
s
u
m
p
t
i
o
n
s

*
-
-
C
i
t
e
 
e
v
i
d
e
n
c
e
 
o
f
 
t
h
e
 
a
c
c
u
r
c
y
 
a
n
d

c
o
m
p
l
e
t
e
n
e
s
s
 
t
h
r
o
u
g
h
 
d
o
c
u
m

t
a
-

t
i
o
n
 
o
f
 
s
u
p
p
o
r
t
i
v
e
 
e
v
i
d
e
n
c
e

*
-
-
D
e
t
e
r
m
i
n
e
 
o
b
j
e
c
t
i
v
i
t
y
 
t
h
r
o
u
g
h

i
d
e
n
t
i
f
i
c
a
t
i
o
n
 
o
f
 
p
e
r
s
u
a
s
i
v

d
e
v
i
c
e
s
 
u
s
e
d

-
 
-
D
i
f
f
e
r
e
n
t
i
a
t
e
 
b
e
t
w
e
e
n

i
n
f
e
r
e
n
c
e
s

d
r
a
w
n
 
f
r
o
m
 
v
e
r
i
f
i
a
b
l
e
 
e
v
i
d
e
n
 
e

a
n
d
 
i
n
d
u
c
t
i
v
e
 
i
n
f
e
r
e
n
c
e
s

,

-
 
-
C
i
t
e
 
e
x
a
m
p
l
e
s
 
t
o
 
p
r
o
v
e
 
a
n
y

u
n
d
e
r
-

l
y
i
n
g
 
a
s
s
u
m
p
t
i
o
n
s
 
o
r
 
c
o
n
c
l
u
s
i

s

a
r
e
 
f
a
l
s
e

*
-
-
F
o
r
m
u
l
a
t
e
 
a
 
l
i
s
t
 
o
f
 
q
u
e
s
t
i
o
n
s

a
n
s
w
e
r
e
d
 
i
n
 
t
h
e
 
s
e
l
e
c
t
i
o
n

-
 
-
C
o
m
p
a
r
e
 
t
h
e
 
l
i
s
t
 
w
i
t
h
 
t
h
o
s
e

q
u
e
s
t
i
o
n
s
 
w
h
i
c
h
 
w
e
r
e
 
a
n
s
w
e
r
e
d

t
h
e
 
s
e
l
e
c
t
i
o
n
 
t
o
 
d
e
t
e
r
m
i
n
e
 
t
h
e

b
a
l
a
n
c
e
 
o
f
 
e
v
i
d
e
n
c
e
 
i
n
 
t
h
e

a
r
t
i
c
l
e

R
e
s
o
u
r
c
e
s

e
s
t
e
d
 
A
c
t
i
v
i
t
y
 
f
o
r I
C
A
-

T
I
O
N
S

P
e
r
s
u
a
s
i
v
e
 
m
a
t
e
r
i
a
l
 
o
n

t
o
p
i
c
s
 
r
e
l
a
t
e
d
 
t
o
 
o
t
h
e
r

s
t
r
a
n
d
s
:

E
T
H
N
I
C
 
L
I
T
E
R
A
T
U
R
E
-

m
a
c
h
i
s
m
o
,
 
a
p
a
r
t
h
e
i
d
,

A
r
a
b
-
I
s
r
a
e
l
i
 
c
o
n
f
l
i
c
t
s

T
H
E
M
E
S
 
-
 
w
o
m
e
n
'
s
 
r
i
g
h
t
s
,

c
a
p
i
t
a
l
 
p
u
n
i
s
h
m
e
n
t
,

t
h
e
 
m
e
c
h
a
n
i
z
e
d
 
s
o
c
i
e
t
y

C
o
m
m
e
n
t
s
:

S
o
u
r
c
e
s
 
o
f
 
i
n
f
o
r
m
a
t
i
o
n
 
f
o
r

t
e
a
c
h
e
r
s
 
o
n
 
f
a
l
l
a
c
i
e
s
 
a
n
d
 
p
e
r
-

s
u
a
s
i
v
e
 
d
e
v
i
c
e
s
:

P
r
e
f
a
c
e
 
t
o
 
C
r
i
t
i
c
a
l
 
R
e
a
d
i
n
g
,

R
.
A
l
t
i
c
k

L
a
n
g
u
a
g
e
 
i
n
 
T
h
o
u
g
h
t
 
a
n
d
 
A
c
t
i
o
n
,

S
.
.
 
I
.
 
H
a
y
a
k
a
w
a

R
e
s
o
u
r
c
e
s
 
f
o
r
 
M
o
d
e
r
n
 
G
r
a
m
m
a
r
,

C
o
n
l
i
n
-
H
e
r
m
a
n



G
R
A
D
E

I
N
T
E
R
P
R
E
T
I
N
G

I
n
s
t
r
u
c
t
i
o
n
a
l

O
b
j
e
c
t
i
v
e
s

B
a
s
i
c
 
E
x
p
e
r
i
e
n
c
e
s

5
.
 
T
o
 
u
s
e
 
r
e
v
i
e
w
s

w
r
i
t
t
e
n
 
b
y
 
p
r
o
-

f
e
s
s
i
o
n
a
l

c
r
i
t
i
c
s
,
 
r
e
-

v
i
e
w
e
r
s
 
o
r

f
e
a
t
u
r
e

c
o
l
u
m
n
i
s
t
s
 
a
s

a
 
g
u
i
d
e
 
t
o
 
t
h
e

s
e
l
e
c
t
i
o
n
 
o
f

f
i
l
m
s
,
 
t
e
l
e
-

v
i
s
i
o
n
 
p
r
o
-

g
r
a
m
s
,
 
r
e
c
o
r
d
-

i
n
g
s
,
 
a
r
t
 
e
x
-

h
i
b
i
t
s
,
 
c
o
n
-

c
e
r
t
s
,
 
o
r
 
r
e
a
d
-

"
-

i
n
g
 
m
a
t
e
r
i
a
l
 
i
n

w
h
i
c
h
 
y
o
u

w
o
u
l
d
 
b
e
 
i
n
-

t
e
r
e
s
t
e
d

A
f
t
e
r
 
r
e
a
d
i
z
i
g
 
a
 
v
a
r
i
e
t
y
 
o
f

c
r
i
t
i
c
a
l
 
r
e
v
i
e
w
s
,
 
S
e
l
e
c
t
 
o
n
e
 
o
r

t
w
o
 
t
h
a
t
 
d
e
s
c
r
i
b
e
 
a
 
w
o
r
k
 
o
r

e
v
e
n
t
 
y
o
u
 
t
h
i
n
k
 
y
o
u
 
m
i
g
h
t
 
e
n
j
o
y

a
n
d
 
t
h
a
t
 
i
s
 
a
v
a
i
l
a
b
l
e
 
t
o
 
y
o
u
 
a
t

t
h
e
 
t
i
m
e
.

V
i
e
w
,
 
r
e
a
d
,
 
o
r

a
t
t
e
n
d
 
t
h
e
 
w
o
r
k
 
o
r
 
e
v
e
n
t
 
o
f

y
o
u
r
 
c
h
o
i
c
e
.

T
h
e
n
 
c
o
m
p
a
r
e
 
y
o
u
r

p
e
r
s
o
n
a
l
 
r
e
a
c
t
i
o
n
 
t
o
 
t
h
a
t
 
o
f
 
t
h
e

r
e
v
i
e
w
e
r
.

I
f
 
y
o
u
 
w
e
r
e
 
r
e
-

w
r
i
t
i
n
g
 
t
h
e
 
r
e
v
i
e
w
,
 
w
h
a
t
 
c
h
a
n
g
e
s

w
o
u
l
d
 
y
o
u
 
m
a
k
e
?

e
n

P
e
r
f
o
r
m
a
n
c
e
 
G
o
a
l
s

t
h
e
 
s
t
u
d
e
n
t

s
h
o
u
l
d
 
d
e
m
o
n
s
t
r
a
 
e
 
t
h
e
 
a
b
i
l
i
t
y
 
t
o
:

R
e
s
o
u
r
c
e
s

-
-
I
d
e
n
t
i
f
y
 
i
n
 
t
h
e
 
r
e
v
i
e
w
 
a
n
y
 
i
n
-

d
i
c
a
t
i
o
n
 
o
f
 
t
h
e
 
a
u
d
i
e
n
c
e
 
t
o
 
w
h
i
c
h

t
h
e
 
r
e
v
i
e
w
 
i
s
 
d
i
r
e
c
t
e
d
 
(
c
l
u
e
s
 
i
n

d
i
c
t
i
o
n
 
a
n
d
 
c
o
n
t
e
n
t
,
 
d
i
r
e
c
t

r
e
f
e
r
e
n
c
e
s
)

v
'
-
 
-
S
t
a
t
e
 
t
h
e
 
r
e
v
i
e
w
e
r
'
s
 
c
o
n
c
l
u
s
i
o
n
s

a
n
d
 
s
u
m
m
a
r
i
z
e
 
t
h
e
 
e
v
i
d
e
n
c
e
 
s
u
p
p
o
r
t
-

i
n
g
 
i
t

'
N
.
A
g
r
e
e
 
o
r
 
d
i
s
a
g
r
e
e
 
w
i
t
h
 
t
h
e
 
r
e
-

v
i
e
w
e
r
'
s
 
a
n
a
l
y
s
i
s

-
-
S
u
g
g
e
s
t
 
i
n
 
w
r
i
t
i
n
g
 
o
r
 
o
r
a
l
l
y
 
w
a
y
s

t
h
e
 
r
e
v
i
e
w
 
s
h
o
u
l
d
 
b
e
 
c
h
a
n
g
e
d
 
(
f
o
r

d
i
s
a
g
r
e
e
m
e
n
t
)
 
p
r
 
a
d
d
 
t
o
 
i
t
 
o
r

s
u
b
s
t
i
t
u
t
e
 
o
n
e
;
 
d
e
t
a
i
l
 
f
o
r
 
a
n
o
t
h
e
r

(
f
o
r
 
a
g
r
e
e
m
e
n
9

S
u
 
g
e
s
t
e
d
 
A
c
t
i
v
i
t
y
 
f
o
r

A
1
]
 
u
n
i
t
s
 
i
n
 
w
h
i
c
h

c
u
r
r
e
n
t
 
m
a
t
e
r
i
a
l
s
 
s
u
c
h

a
s
 
f
i
l
m
s
,
 
n
o
v
e
l
s
,

s
 
c
,
 
a
r
t
 
a
n
d
 
d
r
a
m
a
s

t
e
l
 
v
i
s
i
o
n
 
p
r
o
g
r
a
m
s
,

m
u c
a
n
 
p
e
 
r
e
l
a
t
e
d
 
t
o
 
t
h
e

u
n
i
t
 
e
m
p
h
a
s
e
s
.



I
n
s
t
r
u
c
t
i
o
n
a
l

O
b
j
e
c
t
i
v
e
s

I
N
T
E
R
P
R
E
T
I
N
G
 
P
R
O
S
E

A
N
D
 
D
R
A
M
A
T
I
C

N
A
R
R
A
T
I
V
E
S

6
.
 
T
o
 
d
e
m
o
n
s
t
r
a
t
e
 
a
n

u
n
d
e
r
s
t
a
n
d
i
n
g
 
o
f

t
h
e
 
n
a
r
r
a
t
i
v
e

e
l
e
m
e
n
t
s
 
i
n

d
r
a
m
a
 
b
y
 
c
h
o
o
s
i
n
g

p
r
o
d
u
c
t
i
o
n

e
l
e
m
e
n
t
s
 
w
h
i
c
h

a
r
e
 
c
o
n
s
i
s
t
e
n
t

w
i
t
h
 
t
h
e
 
p
l
a
y
-

w
r
i
g
h
t
'
s
 
t
r
e
a
t
-

m
e
n
t
 
o
f
 
t
h
e

n
a
r
r
a
t
i
v
e

e
l
e
m
e
n
t
s

G
R
A
D
E
 
1
2
:

I
N
T
E
R
P
R
E
T
I
N
G

B
a
s
i
c
 
E
x
p
e
r
i
e
n
c
e
s

A
s
 
a
 
c
l
a
s
s
,
 
r
e
a
d
 
a
n
d
 
d
i
s
c
u
s
s

t
h
e
 
n
a
r
r
a
t
i
v
e
 
e
l
e
m
e
n
t
s
 
o
f
 
a

f
u
l
l
-
l
e
n
g
t
h
 
d
r
a
m
a
.

T
h
e
n
,
 
i
n
-

d
i
v
i
d
u
a
l
l
y
 
o
r
 
i
n
 
s
m
a
l
l
 
g
r
o
u
p
s
,

d
e
c
i
d
e
 
h
o
w
 
y
o
u
 
w
o
u
l
d
 
s
t
a
g
e
 
o
r

f
i
l
m
 
a
 
p
a
r
t
 
o
f
 
t
h
e
 
p
l
a
y
.

(
T
h
a
t
 
i
s
,
 
f
r
o
m
 
f
o
u
r
 
s
c
e
n
e
s

s
e
l
e
c
t
e
d
 
b
y
 
t
h
e
 
t
e
a
c
h
e
r
,

c
h
o
o
s
e
 
o
n
e
 
t
o
 
a
r
r
a
n
g
e
 
o
r
 
p
l
a
n

f
o
r
 
a
 
s
t
a
g
e
 
o
r
 
f
i
l
m
 
p
r
o
d
u
c
t
i
o
n
.

F
o
r
 
a
 
s
t
a
g
e
 
p
r
o
d
u
c
t
i
o
n
,
 
c
o
n
-

s
i
d
e
r
 
t
h
e
 
n
u
m
b
e
r
 
a
n
d
 
k
i
n
d
s
 
o
f

s
e
t
s
 
(
e
x
p
e
r
i
m
e
n
t
a
l
 
o
r

t
r
a
d
i
t
i
o
n
a
l
,
 
t
h
e
 
d
o
m
i
n
a
n
t

c
o
l
o
r
s
,
 
t
h
e
 
"
t
e
x
t
u
r
e
"
)
,
 
t
h
e

e
s
s
e
n
t
i
a
l
 
p
r
o
p
s
 
n
e
e
d
e
d
,
 
t
h
e

b
l
o
c
k
i
n
g
 
o
f
 
m
o
v
e
m
e
n
t
 
o
f

a
c
t
o
r
s
,
 
t
h
e
 
l
i
g
h
t
i
n
g
,
 
t
h
e

c
o
s
t
u
m
i
n
g
.

F
o
r
 
a
 
f
i
l
m
 
p
r
o
-

d
u
c
t
i
o
n
,
 
c
o
n
s
i
d
e
r
 
t
h
e
 
"
o
p
e
n
-

i
n
g
-
u
p
"
 
o
f
 
s
c
e
n
e
s
 
t
o
 
l
o
c
a
t
i
o
n
s

o
t
h
e
r
 
t
h
a
n
 
t
h
e
 
s
e
t
t
i
n
g
s

m
e
n
t
i
o
n
e
d
 
a
n
d
 
s
o
m
e
 
o
f
 
t
h
e

v
a
r
i
a
t
i
o
n
s
 
i
n
 
c
a
m
e
r
a
 
a
n
g
l
e
 
a
n
d

d
i
s
t
a
n
c
e
.

F
o
r
 
b
o
t
h
,
 
s
e
l
e
c
t

s
e
v
e
r
a
l
 
k
e
y
 
l
i
n
e
s
 
a
n
d
 
d
e
c
i
d
e

w
h
a
t
 
k
i
n
d
s
 
o
f
 
d
i
r
e
c
t
i
o
n
s
 
y
o
u

w
o
u
l
d
 
g
i
v
e
 
t
o
 
t
h
e
 
a
c
t
o
r
s
 
f
o
r

t
h
e
 
b
o
d
y
 
l
a
n
g
u
a
g
e
,
 
i
n
t
o
n
a
t
i
o
n
,

a
n
d
 
s
o
 
f
o
r
t
h
.

C
o
m
p
a
r
e
 
t
h
e

r
e
s
u
l
t
s
 
w
i
t
h
 
o
t
h
e
r
 
s
t
u
d
e
n
t
s
 
w
h
o

s
e
l
e
c
t
e
d
 
t
h
e
 
s
a
m
e
 
s
c
e
n
e
 
t
o

d
e
t
e
r
m
i
n
e
 
t
h
e
 
v
a
r
i
a
t
i
o
n
s
 
i
n

i
n
t
e
r
p
r
e
t
i
n
g
.

T
h
e
n
,
 
i
f
 
p
o
s
-

s
i
b
l
e
,
 
v
i
e
w
 
a
 
f
i
l
m
 
o
r
 
s
t
a
g
e

v
e
r
s
i
o
n
 
o
f
 
t
h
e
 
p
l
a
y
.

e
r
 
o
r
m
a
n
c
e
 
a
 
s
:

t
h
e
 
s
t
u
d
e
n
t

s
h
o
u
l
d
 
d
e
m
o
n
s
t
r
a
t
e
 
t
h
e
 
a
b
i
l
i
t
y
 
t
o
:

R
e
s
o
u
r
c
e
s

*
-
-
A
f
t
e
r
 
r
e
-
r
e
a
d
i
n
g
 
o
n
e
 
p
o
r
t
i
o
n

a
 
p
l
a
y
,
 
l
i
s
t
 
a
l
l
 
o
f
 
t
h
e
 
p
r
o
-

d
u
c
t
i
o
n
 
e
l
e
m
e
n
t
s
 
w
h
i
c
h
 
m
u
s
t
 
b
e

c
o
n
s
i
d
e
r
e
d
 
w
h
e
n
 
s
t
a
g
i
n
g
 
o
r
 
f
i
l
m
-

i
n
g
 
t
h
e
 
s
c
e
n
e
 
(
l
i
g
h
t
i
n
g
,
 
s
e
t
s
,

c
a
m
e
r
a
 
a
n
g
l
e
,
 
a
n
d
 
s
o
 
f
o
r
t
h
)

*
-
-
F
o
r
 
e
a
c
h
 
p
r
o
d
u
c
t
i
o
n
 
e
l
e
m
e
n
t
,

i
d
e
n
t
i
f
y
 
a
 
s
o
u
r
c
e
 
i
n
 
t
h
e

n
a
r
r
a
t
i
v
e
 
w
h
i
c
h
 
g
i
v
e
s
 
a
 
c
l
u
e
 
t
o

t
h
e
 
w
a
y
 
i
t
 
m
u
s
t
 
b
e
 
h
a
n
d
l
e
d

(
s
t
a
g
e
 
s
e
t
-
-
s
e
t
t
i
n
g
,
 
t
o
n
e
;

c
a
m
e
r
a
 
a
n
g
l
e
-
-
p
o
i
n
t
 
o
f
 
v
i
e
w
;

c
o
s
t
u
m
e
-
-
c
h
a
r
a
c
t
e
r
,
 
t
o
n
e
;

s
e
l
e
c
t
i
o
n
 
o
f
 
f
i
l
m
 
s
h
o
t
s
-
-
p
l
o
t
;

a
n
d
 
s
o
 
f
o
r
t
h

-
-
D
e
f
e
n
d
 
t
h
e
 
d
e
c
i
s
i
o
n
 
b
y
 
d
e
s
c
r
i
b
-

i
n
g
 
v
i
s
u
a
l
 
e
l
e
m
e
n
t
s
 
a
n
d
 
e
x
p
l
a
i
n
-

i
n
g
 
w
h
y
 
t
h
e
y
 
w
e
r
e
 
c
h
o
s
e
n

-
-
R
e
a
d
 
a
l
o
u
d
 
s
e
v
e
r
a
l
 
k
e
y
 
l
i
n
e
s
 
o
r

a
 
p
a
s
s
a
g
e
,
 
d
e
m
o
n
s
t
r
a
t
i
n
g

t
h
r
o
u
g
h
 
f
a
c
i
a
l
 
e
x
p
r
e
s
s
i
o
n
,

g
e
s
t
u
r
e
s
,
 
a
n
d
 
i
n
t
o
n
a
t
i
o
n
 
a
n

i
n
t
e
r
p
r
e
t
a
t
i
o
n
 
o
f
 
t
h
e
 
"
m
e
a
n
i
n
g
"

-
-
A
f
t
e
r
 
r
e
a
d
i
n
g
 
o
r
 
v
i
e
w
i
n
g
 
a
n
o
t
h
e
r

v
e
r
s
i
o
n
,
 
o
f
f
e
r
 
p
r
o
b
a
b
l
e
 
r
e
a
s
o
n
s

f
o
r
 
t
h
e
 
p
r
o
d
u
c
t
e
r
'
s
/
d
i
r
e
c
t
o
r
'
s
/

a
c
t
o
r
'
s
 
d
e
c
i
s
i
o
n
s
 
r
e
g
a
r
d
i
n
g

t
h
e
i
r
 
i
n
t
e
r
p
r
e
t
a
t
i
o
n
 
o
f
 
t
h
e

p
r
o
d
u
c
t
i
o
n

-
-
I
n
 
a
n
a
l
y
z
i
n
g
 
d
e
c
i
s
i
o
n
s
 
m
a
d
e
 
b
y

o
t
h
e
r
 
s
t
u
d
e
n
t
s
,
 
i
d
e
n
t
i
f
y
 
t
h
o
s
e

w
h
i
c
h
 
s
e
e
m
 
i
n
c
o
n
s
i
s
t
e
n
t
 
w
i
t
h
 
t
h
e

o
r
i
g
i
n
a
l
 
p
l
a
y
 
a
n
d
 
t
h
o
s
e
 
w
h
i
c
h

a
r
e
 
p
o
s
s
i
b
l
e
 
v
a
r
i
a
t
i
o
n
s
 
b
u
t

c
o
n
s
i
s
t
e
n
t
 
w
i
t
h
 
t
h
e
 
p
l
a
y

S
u
g
g
e
s
t
e
d
 
A
c
t
i
v
i
t
y
 
f
o
r

P
r
i
m
a
r
i
l
y
 
M
O
D
E
S
 
A
N
D
 
M
O
O
D
S

a
n
d
 
T
H
E
M
E
S
 
u
n
i
t
s
 
b
u
t
 
a
l
s
o

"
T
h
e
 
B
i
b
l
e
 
i
n
 
L
i
t
e
r
a
t
u
r
e
,
"

"
S
c
i
e
n
c
e
 
i
n
 
L
i
t
e
r
a
t
u
r
e
,
"

"
T
h
e
 
W
o
r
l
d
 
o
f
 
t
h
e
 
S
p
a
n
i
a
r
d
,
"

a
n
d
 
"
R
e
a
d
i
n
g
 
S
h
a
k
e
s
p
e
a
r
e
'
s

P
l
a
y
s
"
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I
n
s
t
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u
c
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i
o
n
a
l

O
b
j
e
c
t
i
v
e
s

B
a
s
i
c
 
E
x
p
e
r
i
e
n
c
e
s

P
e
r
f
o
r
m
a
n
c
e
 
G
o
a
l
s
:

t
h
e
 
s
t
u
d
e
n
t

s
h
o
u
l
d
 
d
e
m
o
n
s
t
r
a
t
e
 
t
h
e
 
a
b
i
l
i
t
y
 
t
o
:

R
e
s
o
u
r
c
e
s

7
.
 
T
o
 
i
n
t
e
r
p
r
e
t
 
t
h
e

b
a
s
i
c
 
t
y
p
e
s
 
o
f

c
o
n
f
l
i
c
t
 
c
h
a
r
a
c
t
-

e
r
i
s
t
i
c
 
i
n
 
l
o
n
g

o
r
 
s
h
o
r
t
 
f
i
c
t
i
o
n

a
n
d
 
t
o
 
d
e
m
o
n
-

s
t
r
a
t
e
 
h
o
w
 
t
h
e

p
l
o
t
 
i
s
 
a
 
s
e
r
i
e
s

o
f
 
e
v
e
n
t
s
 
r
e
l
a
t
e
d

t
o
 
t
h
e
 
r
e
s
o
l
u
t
i
o
n

o
f
 
a
 
p
a
r
t
i
c
u
l
a
r

c
o
n
f
l
i
c
t

(
F
o
r
 
a
l
t
e
r
n
a
t
e

a
c
t
i
v
i
t
y
,
 
s
e
e

n
e
x
t
 
p
a
g
e
)

S
e
l
e
c
t
 
f
r
o
m
 
a
 
t
e
a
c
h
e
r
-
s
u
p
p
l
i
e
d

l
i
s
t
 
o
f
 
s
h
o
r
t
 
s
t
o
r
i
e
s
 
a
n
d

n
o
v
e
l
s
,
 
o
n
e
 
w
o
r
k
 
t
o
 
r
e
a
d
 
a
n
d

i
n
t
e
r
p
r
e
t
.

I
n
 
r
o
u
g
h
 
f
o
r
m
,
 
s
u
m
-

m
a
r
i
z
e
 
t
h
e
 
p
l
o
t
.

A
f
t
e
r
 
a
 
d
i
s
-

c
u
s
s
i
o
n
 
o
f
 
t
h
e
 
v
a
r
i
o
u
s
 
t
y
p
e
s
 
o
f

c
o
n
f
l
i
c
t
 
i
n
 
d
i
f
f
e
r
e
n
t
 
p
l
o
t
s
,

a
n
a
l
y
z
e
 
t
h
e
 
r
e
l
a
t
i
o
n
s
h
i
p
 
(
i
n

t
h
e
 
c
h
o
s
e
n
 
w
o
r
k
)
 
b
e
t
w
e
e
n
 
t
h
e

c
e
n
t
r
a
l
 
c
o
n
f
l
i
c
t
 
i
n
 
t
h
e
 
p
l
o
t

a
n
d
 
t
h
e
 
c
e
n
t
r
a
l
 
p
r
o
b
l
e
m
 
o
f
 
t
h
e

c
h
a
r
a
c
t
e
r
.

T
h
e
n
 
d
e
m
o
n
s
t
r
a
t
e
 
a
n

u
n
d
e
r
s
t
a
n
d
i
n
g
 
o
f
 
t
h
e
 
c
o
n
c
e
p
t

t
h
a
t
 
p
l
o
t
 
a
r
i
s
e
s
 
b
e
c
a
u
s
e
 
o
f
 
t
h
e

n
a
t
u
r
e
 
o
f
 
t
h
e
 
c
h
a
r
a
c
t
e
r
'
s

p
r
o
b
l
e
m
 
b
y
 
d
o
i
n
g
 
o
n
e
 
o
f
 
t
h
e

f
o
l
l
o
w
i
n
g
:

e
i
t
h
e
r
 
r
e
w
r
i
t
e
 
t
h
e

s
u
m
m
a
r
y
,
 
s
h
o
w
i
n
g
 
t
h
a
t
 
p
l
o
t
 
i
s
 
a

s
e
r
i
e
s
 
o
f
 
e
v
e
n
t
s
 
a
n
d
 
a
t
 
t
h
e

s
a
m
e
 
t
i
m
e
,
 
a
 
m
o
v
e
m
e
n
t
 
t
o
w
e
r
d

t
h
e
 
r
e
s
o
l
u
t
i
o
n
 
o
f
 
a
 
c
h
a
r
i
c
t
e
r
'
s

c
e
n
t
r
a
l
 
p
r
o
b
l
e
m
;
 
o
r
 
n
e
n
v
E
r
 
i
n

a
n
 
e
s
s
a
y
 
t
h
e
 
f
o
l
l
o
w
i
n
g
 
q
a
e
s
t
i
o
n
:

H
o
w
 
i
s
 
t
h
e
 
r
e
s
o
l
u
t
i
o
n
 
o
f
 
t
h
e

c
o
n
f
l
i
c
t
 
i
n
 
t
h
e
 
p
l
o
t
 
r
e
l
a
t
e
d
 
t
o

t
h
e
 
r
e
s
o
l
u
t
i
o
n
 
o
f
 
t
h
e
 
c
h
a
r
-

a
c
t
e
r
'
s
 
p
r
o
b
l
e
m
?

*
-
-
I
d
e
n
t
i
f
y
 
t
h
e
 
e
l
e
m
e
n
t
s
 
o
f
 
n
a
r
r
a
t
i
o
n

*
-
-
R
e
p
o
r
t
 
k
e
y
 
e
v
e
n
t
s
 
i
n
 
a
 
b
r
i
e
f

p
a
r
a
g
r
a
p
h

*
=
-
I
d
e
n
t
i
f
y
 
t
y
p
e
s
 
o
f
 
c
o
n
f
l
i
c
t
 
i
n

l
i
t
e
r
a
t
u
r
e

*
-
-
R
e
l
a
t
e
 
c
e
n
t
r
a
l
 
c
o
n
f
l
i
c
t
 
i
n
 
p
l
o
t

w
i
t
h
 
c
e
n
t
r
a
l
 
p
r
o
b
l
e
m
 
o
f
 
a

c
h
a
r
a
c
t
e
r

*
-
-
R
e
c
o
g
n
i
z
e
 
t
h
e
 
r
e
l
a
t
i
o
n
s
h
i
p
 
b
e
t
w
e
e
n

a
 
s
e
r
i
e
s
 
o
f
 
e
v
e
n
t
s
 
a
n
d
 
t
h
e
 
d
e
v
e
l
o
p
-

m
e
n
t
 
o
f
 
a
 
c
o
n
f
l
i
c
t

*
-
-
D
i
f
f
e
r
e
n
t
i
a
t
e
 
a
 
m
a
j
o
r
 
p
l
o
t
 
f
r
o
m

s
u
b
-
p
l
o
t
s

S
u
g
g
e
s
t
e
d
 
A
c
t
i
v
i
t
y
 
f
o
r

W
R
I
T
E
R
S

T
H
E
M
E
S

M
O
D
E
S
 
A
N
D
 
M
O
O
D
S

F
O
R
M
S

E
T
H
N
I
C
 
L
I
T
E
R
A
T
U
R
E

C
o
m
m
e
n
t
s

I
n
c
l
u
d
e
 
o
n
 
t
h
e
 
l
i
s
t
 
a

v
a
r
i
e
t
y
 
o
f
 
w
o
r
k
s
 
w
h
i
c
h
,

a
s
 
a
 
g
r
o
u
p
,
 
c
o
v
e
r
 
a
l
l

t
y
p
e
s
 
o
f
 
c
o
n
f
l
i
c
t
.

F
o
l
l
o
w
 
t
h
i
s
 
a
s
s
i
g
n
m
e
n
t

w
i
t
h
 
a
 
d
i
s
c
u
s
s
i
o
n
 
o
f
 
t
h
e

w
a
y
 
d
i
f
f
e
r
e
n
t
 
w
r
i
t
e
r
s

r
e
s
o
l
v
e
 
c
o
n
f
l
i
c
t
s
.
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I
n
s
t
r
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c
t
i
o
n
a
l

O
b
j
e
c
t
i
v
e
s

B
a
s
i
c
'
 
E
x
p
e
r
i
e
n
c
e
s

`
p
e
r
f
o
r
m
a
n
c
e
 
G
o
a
l
s
:

t
h
e
 
s
t
u
d
e
n
t

s
h
o
u
l
d
 
d
e
m
o
n
s
t
r
a
t
e
 
t
h
e
 
a
b
i
l
i
t
y
 
t
o

R
e
s
o
u
r
c
e
s

T
o
 
r
e
a
d
 
a
n
d

i
n
t
e
r
p
r
e
t
 
i
n

t
e
r
m
s
 
o
f
 
p
l
o
t
,

c
h
a
r
a
c
t
e
r
,
 
s
e
t
t
i
n
g

o
r
 
a
n
y
 
o
t
h
e
r

e
l
e
m
e
n
t
 
o
f

f
i
c
t
i
o
n
,
 
a
 
s
h
o
r
t

s
t
o
r
y
 
w
h
i
c
h
 
i
s

u
n
f
a
m
i
l
i
a
r

F
r
o
m
 
a
 
t
e
a
c
h
e
r
.
 
s
u
p
p
l
i
e
d
 
l
i
s
t

o
f
 
s
h
o
r
t
 
s
t
o
r
i
e
s
,
 
c
h
o
o
s
e
 
o
n
e

t
o
'
 
r
e
a
d
.

A
f
t
e
r
 
b
r
i
e
f
l
y

s
u
m
m
a
r
i
z
i
n
g
 
t
h
e
 
p
l
o
t
,
 
s
e
l
e
c
t

o
n
e
 
d
o
m
i
n
a
n
t
 
e
l
e
m
e
n
t
 
a
n
d

e
x
p
l
a
i
n
 
(
o
r
a
l
l
y
 
o
r
 
i
n
 
w
r
i
t
i
n
g
)

h
o
w
 
t
h
e
 
a
u
t
h
o
r
 
m
a
n
a
g
e
s
 
t
o
 
g
e
t

i
t
 
a
c
r
o
s
s
.

E
x
a
m
p
l
e
s
:

P
o
i
n
t
 
o
f
 
V
i
e
w
-
W
h
a
t
 
i
s
 
i
t
?

D
o
e
s
 
i
t
 
r
e
m
a
i
n
 
c
o
n
s
t
a
n
t
?
 
W
h
a
t

i
s
 
t
h
e
 
p
r
o
b
a
b
l
e
 
r
e
a
s
o
n
 
f
o
r

t
h
i
s
 
p
o
i
n
t
 
o
f
 
v
i
e
w
?
 
W
h
a
t

w
o
u
l
d
 
c
h
a
n
g
e
 
i
f
 
i
t
 
w
e
r
e

d
i
f
f
e
r
e
n
t
?

T
h
e
m
e
-
S
t
a
t
e
 
t
h
e
 
t
h
e
m
e
 
i
n
 
o
n
e

s
e
n
t
e
n
c
e
.

H
o
w
 
d
o
 
t
h
e
 
t
h
r
e
e

e
l
e
m
e
n
t
s
 
(
p
l
o
t
,
 
c
h
a
r
a
c
t
e
r
,
 
o
r

s
e
t
t
i
n
g
)
 
c
o
n
t
r
i
b
u
t
e
 
t
o
 
y
o
u
r

u
n
d
e
r
s
t
a
n
d
i
n
g
 
o
f
 
t
h
e
 
t
h
e
m
e
?

*
-
-
I
d
e
n
t
i
f
y
 
t
h
e
 
e
l
e
m
e
n
t
s
 
o
f
 
n
a
r
r
a
-

t
i
o
n

*
-
-
S
u
m
m
a
r
i
z
e
 
t
h
e
 
p
l
o
t
 
b
y
 
r
e
p
o
r
t
i
n
g

k
e
y
 
e
v
e
n
t
s

*
-
-
I
d
e
n
t
i
f
y
 
a
 
d
o
m
i
n
a
n
t
 
e
l
e
m
e
n
t

*
-
-
E
x
p
l
a
i
n
 
t
h
e
 
w
a
y
 
o
n
e
 
e
l
e
m
e
n
t
 
i
s

d
e
v
e
l
o
p
e
d
 
i
n
 
a
 
w
o
r
k

S
u
g
g
e
s
t
e
d
 
A
c
t
i
v
i
t
y
 
f
o
r

W
R
I
T
E
R
S

T
H
E
M
E
S

M
O
D
E
S
 
A
N
D
 
M
O
O
D
S

F
O
R
M
S

E
T
H
N
I
C
 
L
I
T
E
R
A
T
U
R
E

C
o
m
m
e
n
t
s

C
h
o
o
s
e
 
t
h
i
s
 
a
c
t
i
v
i
t
y

f
o
r
 
l
e
s
s
 
a
b
l
e
 
s
t
u
d
e
n
t
s

A



G
R
A
D
E
 
1
2
:

I
N
T
E
R
P
R
E
T
I
N
G

n
s
t
r
u
c
t
 
o
n
a

O
b
j
e
c
t
i
v
e
s

B
a
s
i
c
 
E
x
p
e
r
i
e
n
c
e
s

e
r
 
o
r
m
a
n
c
e

o
a
 
s
:

t
h
e
 
s
t
u
 
e
n
t

s
h
o
u
l
d
 
d
e
m
o
n
s
t
r
a
t
e
 
t
h
e
 
a
b
i
l
i
t
y
 
t
o
:

R
e
s
o
u
r
c
e
s

I
N
T
E
R
P
R
E
T
I
N
G
 
B
I
B
T
R
Y

8
.
 
T
o
 
i
n
t
e
r
p
r
e
t
 
a

f
a
i
r
l
y
 
s
i
m
p
l
e

p
o
e
m
,
 
u
n
f
a
m
i
l
i
a
r

t
o
 
y
o
u
,
 
o
n
 
a

l
i
t
e
r
a
l
 
l
e
v
e
l
;

a
n
d
 
t
o
 
d
e
s
c
r
i
b
e

a
n
y
 
o
t
h
e
r
 
a
s
p
e
c
t
s

o
f
 
m
e
a
n
i
n
g
 
t
h
a
t

m
a
y
 
a
r
i
s
e
 
f
r
a
m

t
o
n
e
,
 
t
h
e
m
e
,

i
m
a
g
e
r
y
,
 
d
i
c
t
i
o
n
,

o
r
 
r
h
y
t
h
m
i
c

p
a
t
t
e
r
n
s

S
e
l
e
c
t
 
a
n
y
 
o
n
e
 
o
f
 
s
e
v
e
r
a
l
 
p
o
e
m
s

s
u
p
p
l
i
e
d
 
b
y
 
t
h
e
 
t
e
a
c
h
e
r
 
u
n
-

f
a
m
i
l
i
a
r
 
t
o
 
y
o
u
 
b
u
t
 
r
e
l
a
t
e
d
 
i
n

s
o
m
e
 
w
a
y
 
t
o
 
o
t
h
e
r
 
p
o
e
m
s
 
y
o
u

h
a
v
e
 
s
t
u
d
i
e
d
 
i
n
 
c
l
a
s
s
.

R
e
a
d
 
t
h

p
o
e
m
 
s
i
l
e
n
t
l
y
;
 
t
h
e
n
 
p
a
r
a
p
h
r
a
s
e

i
t
s
 
l
i
t
e
r
a
l
 
m
e
a
n
i
n
g
 
(
 
W
h
a
t
 
i
t
 
i
s

a
b
o
u
t
)
 
i
n
 
a
 
s
h
o
r
t
 
p
r
o
s
e
 
p
a
r
a
-

g
r
a
p
h
.

D
i
s
c
u
s
s
 
w
i
t
h
 
a
 
s
m
a
l
l

g
r
o
u
p
 
o
f
 
c
l
a
s
s
m
a
t
e
s
 
w
h
o
 
h
a
v
e

c
h
o
s
e
n
 
t
h
e
 
s
a
m
e
 
p
o
e
m
 
w
h
a
t
 
o
t
h
e
r

m
e
a
n
i
n
g
s
,
 
b
e
y
o
n
d
 
t
h
e
 
l
i
t
e
r
a
l

m
e
a
n
i
n
g
,
 
t
h
e
 
p
o
e
m
 
h
a
s
 
f
o
r
 
y
o
u
.

B
e
f
o
r
e
 
y
o
u
 
p
a
r
t
i
c
i
p
a
t
e
 
i
n
 
t
h
e

d
i
s
c
u
s
s
i
o
n
,
 
a
n
s
w
e
r
 
t
h
e
s
e

q
u
e
s
t
i
o
n
s
:

D
o
e
s
 
t
h
e
 
p
o
e
m
 
s
a
y

a
n
y
t
h
i
n
g
 
a
b
o
u
t
 
h
u
m
a
n
 
n
a
t
u
r
e
 
o
r

a
 
p
a
r
t
i
c
u
l
a
r
 
h
u
m
a
n
 
t
y
p
e
?

D
o
e
s

t
h
e
 
p
o
e
m
 
t
r
a
n
s
m
i
t
 
a
 
u
n
i
q
u
e
 
o
r

u
n
i
v
e
r
s
a
l
 
e
m
o
t
i
o
n
 
o
r
 
f
e
e
l
i
n
g

o
r
 
e
x
p
e
r
i
e
n
c
e
?
 
W
h
a
t
 
i
s
 
t
l
'
e

t
h
e
m
e
 
o
f
 
t
h
e
 
p
o
e
m
,
 
i
f
 
a
n
y
?

D
o
e
s
 
t
h
e
 
r
h
y
t
h
m
 
o
f
 
t
h
e
 
p
o
e
m

c
o
n
t
r
i
b
u
t
e
 
t
o
 
t
h
e
 
t
o
n
e
?

W
h
a
t

a
r
e
 
t
h
e
 
c
e
n
t
r
a
l
 
i
m
a
g
e
s
?
 
A
r
e
 
t
h
e
y

c
o
n
v
e
y
e
d
 
b
y
 
s
t
a
t
e
m
e
n
t
 
o
r

f
i
g
u
r
a
t
i
v
e
 
l
a
n
g
u
a
g
e
 
o
r
 
b
o
t
h
?

B
e
 
p
r
e
p
a
r
e
d
 
t
o
 
c
i
t
e
 
l
i
n
e
s
 
f
r
o
m

t
h
e
 
p
o
e
m
 
t
o
 
b
a
c
k
 
u
p
 
y
o
u
r
 
c
o
n
-

t
r
i
b
u
t
i
o
n
s
 
t
o
 
t
h
e
 
d
i
s
c
u
s
s
i
o
n
.

O
R

P
r
e
p
a
r
e
,
 
w
i
t
h
 
a
 
s
m
a
l
l
 
g
r
o
u
p
,

a
n
 
o
r
a
l
 
g
r
o
u
p

p
r
e
s
e
n
t
a
t
i
o
n
 
o
f

p
o
e
m
 
c
h
o
s
e
n
 
b
y
 
t
h
e
 
t
e
a
c
h
e
r
.

J
u
s
t
i
f
y
 
y
o
u
r
 
i
n
t
e
r
p
r
e
t
a
t
i
o
n
 
b
y

r
e
f
e
r
r
i
n
g
 
t
o
 
t
h
e
 
t
e
x
t
 
o
f
 
t
h
e

p
o
e
m
.

*
-
-
R
e
a
d
 
p
o
e
t
r
y
 
f
o
r
 
m
a

d
e
t
a
i
l
s
,
 
b
y
 
r
e
a
d
i
n

a
s
 
w
e
l
l
 
a
s
 
v
e
r
s
e
s
.

-
-
D
i
s
t
i
n
g
u
i
s
h
 
b
e
t
w
e
e

i
m
a
g
e
s
,
 
a
n
d
 
f
e
e
l
i
n

b
e
i
n
g
 
t
r
a
n
s
m
i
t
t
e
d

-
-
R
e
c
o
g
n
i
z
e
 
t
h
a
t
 
a
l
l

p
r
e
s
s
e
s
 
e
x
p
e
r
i
e
n
c
e

n
 
i
d
e
a
s
 
a
n
d

s
e
n
t
e
n
c
e
s

e
v
e
n
t
s
,

s
 
t
h
a
t
 
a
r
e

p
o
e
t
r
y
 
c
o
m
-

b
y
 
b
e
i
n
g
 
a
b
l
e

t
o
 
s
u
p
p
l
y
 
u
n
s
t
a
t
e
d
 
o
r
 
e
l
l
i
p
t
i
c
a
l

m
a
t
e
r
i
a
l

*
-
-
S
t
a
t
e
 
i
n
 
o
n
e
'
s
 
o
w
n
 
w
o
r
d
s
 
w
h
a
t
 
a

p
o
e
m
 
i
s
 
a
b
o
u
t

*
-
-
I
n
t
e
r
p
r
e
t
 
t
h
e
 
p
o
e
m
 
o
n
 
m
o
r
e
 
t
h
a
n

o
n
e
 
l
e
v
e
l
 
o
f
 
m
e
a
n
i
n
g
 
(
p
s
y
c
h
o
l
o
g
i
-

c
a
l
,
 
p
h
i
l
o
s
o
p
h
i
c
a
l

s
e
n
s
o
r
y
,

e
x
p
e
r
i
m
e
n
t
a
l

b
y
 
a
n
s
w
e
r
i
n
g
 
t
h
e

q
u
e
s
t
i
o
n
s
 
s
u
g
g
e
s
t
e
d
 
i
n
 
t
h
e

a
c
t
i
v
i
t
y

-
-
C
i
t
e
 
f
r
o
m
 
t
h
e
 
p
o
e
m
 
i
t
s
e
l
f
 
w
o
r
d
s
,

p
h
r
a
s
e
s
,
 
o
r
 
s
e
c
t
i
o
n
s
 
t
o
 
s
u
p
p
o
r
t

a
 
p
a
r
a
p
f
i
?
U
s
e
 
o
r
 
s
t
a
t
e
m
e
n
t
 
a
b
o
u
t

t
h
e
m
e
,
 
t
o
n
e
,
 
o
r
 
s
o
m
e
 
o
t
h
e
r
 
a
s
p
e
c
t

o
f
 
p
o
e
t
r
y
 
t
h
a
t
 
c
o
n
t
r
i
b
u
t
e
s
 
t
o
 
t
h
e

m
e
a
n
i
n
g
s
 
p
o
s
s
i
b
l
e

-
-
G
i
v
e
 
a
n
 
o
r
a
l
 
i
n
t
e
r
p
r
e
t
a
t
i
o
n
 
o
f
 
a

p
o
e
m
 
t
h
a
t
 
i
n
d
i
c
a
t
e
s
 
t
o
 
t
h
e

l
i
s
t
e
n
e
r
s
 
t
h
e
 
u
n
d
e
r
s
t
a
n
d
i
n
g
 
o
f
 
t
h
e

"
m
e
a
n
i
n
g
s
"
 
a
n
d
 
t
o
n
e
 
o
f
 
t
h
e
 
p
o
e
m

S
u
g
g
e
s
t
e
d
 
A
c
t
i
v
i
t
y
 
f
o
r

M
o
s
t
 
s
t
r
a
n
d
s
 
i
n
 
w
h
i
c
h
 
t
h
e

p
o
e
t
r
y
 
w
o
u
l
d
 
b
e
 
a
n
 
i
n
-

t
e
g
r
a
l
 
p
a
r
t
 
o
f
 
t
h
e
 
c
o
n
-

c
e
p
t
s
 
s
t
u
d
i
e
d
 
s
o
 
t
h
a
t
 
t
o

g
o
 
b
e
y
o
n
d
 
a
 
l
i
t
e
r
a
l

i
n
t
e
r
p
r
e
t
a
t
i
o
n
 
w
o
u
l
d

b
e
 
l
e
s
s
 
d
i
f
f
i
c
u
l
t
 
f
o
r

s
t
u
d
e
n
t
s
.

C
o
m
m
e
n
t
s

(
N
o
t
e
:

A
b
o
v
e
-
a
v
e
r
a
g
e

c
l
a
s
s
e
s
 
s
h
o
u
l
d
 
b
e
 
a
s
k
e
d

t
o
 
c
o
m
p
l
e
t
e
 
t
h
i
s

a
c
t
i
v
i
t
y
 
i
n
 
w
r
i
t
i
n
g
,

i
n
d
i
v
i
d
u
a
l
l
y
)



P
a
s
i
c
 
E
x
p
e
r
i
e
n
c
e
s

n
s
t
r
u
c
t
i
o
n
a

O
b
 
e
c
t
i
v
e
s

G
R
A
D
E
 
1
2
:

I
N
T
E
R
P
R
E
T
I
N
G

F
R
E
E
 
R
E
i
D
I
N
Q

9
.
 
T
o
 
d
e
v
o
t
e
 
s
f
t
e

t
i
m
e
,
 
a
t
 
h
o
m
e

a
n
d
 
i
n
 
s
c
h
o
o
l
,

t
o
 
i
n
d
i
v
i
d
u
a
l
l
y

c
h
o
s
e
n
 
r
e
a
d
i
n
g

w
i
t
h
 
t
h
e
 
u
l
t
i
-

m
a
t
e
 
p
u
r
p
o
s
e
 
o
f

c
u
l
t
i
v
a
t
i
n
g
 
r
e
a
d
-

i
n
g
 
a
s
 
a
 
p
e
r
s
c
n
-

a
l
 
h
a
b
i
t

P
e
r
f
o
r
m
a
n
c
e
 
G
o
a
l
s
:

t
h
e
 
s
t
u
d
e
n
t

s
h
o
u
l
d
 
d
e
m
o
n
s
t
r
a
t
e
 
t
h
e
 
a
b
i
l
i
t
y
 
t
o
:

R
e
s
o
u
r
c
e
s

R
e
a
d
 
p
e
r
s
a
n
a
l
l
y
 
s
e
l
e
c
t
e
d

m
a
t
e
r
i
a
l
 
f
o
r
 
p
l
e
a
s
u
r
e
 
o
r
 
i
n
-

f
o
r
m
a
t
i
o
n
 
o
r
 
a
n
y
 
o
t
h
e
r
 
p
u
r
p
o
s
e
.

*
-
-
S
e
l
e
c
t
 
r
e
a
d
i
n
g
 
m
a
t
e
r
i
a
l
s
 
t
h
a
t

a
p
p
e
a
l
s
 
t
o
 
o
w
n
 
i
n
t
e
r
e
s
t

*
-
-
S
h
a
r
e
 
p
e
r
s
o
n
a
l
 
r
e
s
p
o
n
s
e
s
 
w
i
t
h

o
t
h
e
r
s

C
o
n
t
i
n
u
i
n
g
 
A
c
t
i
v
i
t
y



G
R
A
D
E
 
1
2
:

L
A
N
G
U
A
G
E

I
n
s
t
r
u
C
t
i
c
n
a
l

N
A
T
U
R
E
 
O
F
 
L
A
N
G
U
A
G
E
:

C
O
M
M
U
N
I
C
A
T
I
O
N
S

S
T
R
A
N
D

1
.
 
T
o
 
r
e
c
o
g
n
i
z
e
 
a
n
d

c
i
t
e
 
e
x
a
m
p
l
e
s
 
o
f

i
n
f
l
u
e
n
c
e
s
 
m
o
s
t

r
e
s
p
o
n
s
i
b
l
e
 
f
o
r

t
h
e
 
g
r
o
w
t
h
 
a
n
d

d
e
v
e
l
o
p
m
e
n
t
 
o
f

t
h
e
 
E
n
g
l
i
s
h

l
a
n
g
u
a
g
e

P
e
r
f
o
r
m
a
n
c
e
 
G
o
a
l
s
:

t
h
e
 
s
t
u
d
e
n
t

n
l
d
 
c
l
a
m
o
r
/
s
t
r
a
t
a
 
t
h
a
 
A
W
i
t
y
 
t
n

R
es

m
ar

ae
g_

__

L
i
s
t
e
n
 
t
o
 
a
n
d
 
r
e
a
d
 
s
a
m
p
l
e
s
 
o
f

E
n
g
l
i
s
h
 
f
r
o
m
 
m
a
j
o
r
 
p
e
r
i
o
d
s
 
o
f

d
e
v
e
l
o
p
m
e
n
t
 
(
A
n
g
l
o
-
S
a
x
o
n
,
 
M
i
d
d
l
e

E
n
g
l
i
s
h
,
 
S
h
a
k
e
s
p
e
a
r
e
a
n
 
E
n
g
l
i
s
h
,

a
n
d
 
c
o
n
t
e
m
p
o
r
a
r
y
 
E
n
g
l
i
s
h
)
 
t
o

i
d
e
n
t
i
f
y
 
s
o
m
e
 
o
f
 
t
h
e
 
c
h
a
n
g
e
s
 
i
n

p
r
o
n
u
n
c
i
a
t
i
o
n
,
,
 
-
 
v
o
c
a
b
u
l
a
r
y
,
 
a
n
d

s
p
e
l
l
i
n
g
 
t
h
a
t
 
h
a
v
e
 
t
a
k
e
n
 
p
l
a
c
e
.

M
a
k
e
 
a
n
y
 
g
e
n
e
r
a
l
i
z
a
t
i
o
n
s
 
y
o
u

c
a
n
 
a
b
o
u
t
 
d
i
r
e
c
t
i
o
n
s
 
o
f
 
c
h
a
n
g
e

o
n
 
t
h
e
 
b
a
s
i
s
 
o
f
 
y
o
u
r
 
a
c
t
i
v
i
t
y
.

*
-
-
F
r
o
m
 
a
 
d
i
c
t
a
t
e
d
 
o
r
 
w
r
i
t
t
e
n
 
l
i
s
t
 
o
f

w
o
r
d
s
 
p
r
o
v
i
d
e
d
 
b
y
 
t
h
e
 
t
e
a
c
h
e
r
,

i
d
e
n
t
i
f
y
 
t
h
e
 
p
e
r
i
o
d
 
o
f
 
E
n
g
l
i
s
h

(
A
n
g
l
o
-
S
a
x
o
n
,
 
M
i
d
d
l
e
,
 
E
l
i
z
a
b
e
t
h
a
n
,

m
o
d
e
r
n
)
 
w
i
t
h
 
w
h
i
c
h
 
e
a
c
h
 
i
s

a
s
s
o
c
i
a
t
e
d

*
-
-
D
r
a
w
 
c
o
n
c
l
u
s
i
o
n
s
 
a
s
 
t
o
 
w
h
i
c
h

a
s
p
e
c
t
s
 
o
f
 
l
a
n
g
u
a
g
e
b
o
t
h
 
o
r
a
l

a
n
d
 
w
r
i
t
t
e
n
h
a
v
e
 
c
h
a
n
g
e
d
 
t
h
e
 
m
o
s
t
.

t
l
i
t
e
 
e
x
a
m
p
l
e
s
.

-
-
C
i
t
e
 
i
n
f
l
u
e
n
o
e
s
 
o
r
'
p
r
i
n
c
i
p
a
l
s

t
h
a
t
 
a
c
c
o
u
n
t
'
 
f
o
r
 
l
a
n
g
u
a
g
e

d
e
v
e
l
o
p
m
e
n
t

-
-
M
a
k
e
 
p
r
e
d
i
c
t
i
o
n
s
 
a
b
o
u
t
 
t
h
e

f
u
t
u
r
e
 
o
f
 
o
u
r
 
l
a
n
g
u
a
g
e
 
t
h
a
t
 
c
a
n

b
e
 
l
o
g
i
c
a
l
l
y
 
s
u
p
p
o
r
t
e
d
 
b
y

r
e
f
e
r
e
n
c
e
 
t
o
 
c
h
a
n
g
e
s
 
i
n
 
t
h
e

p
a
s
t
 
a
n
d
 
t
o
 
p
r
e
s
e
n
t
 
t
r
e
n
d
s
 
a
s

t
h
e
y
 
a
r
e
 
o
b
s
e
r
v
a
b
l
e
 
i
n
 
m
a
s
s
'

m
 
d
i
a

T
e
a
c
h
e
r
z
p
r
o
v
i
d
e
d
 
e
x
e
r
c
i
s
e
s

-
U
n
i
t
:

'
T
h
e
 
S
t
o
r
y
 
o
f

t
h
e
 
E
n
g
l
i
s
h
 
L
a
n
g
u
a
g
e
"

T
e
x
t
s
 
a
n
d
 
R
e
f
e
r
e
n
c
e
s
:

H
i
s
t
o
r
y
 
o
f
 
E
n
g
l
i
s
h

(
F
r
a
n
c
i
s
)
 
1
-
4

M
i
r
a
c
l
e
 
o
f
 
L
a
n
g
u
a
g
e
:

3
9
-
5
2

M
o
d
e
r
n
 
E
n
g
l
i
s
h
 
a
n
d
 
I
t
s

H
e
r
i
t
a
g
e
:
 
3
2
-
1
0
5
;
 
1
3
7
-
1
5
0

O
r
i
g
i
n
s
 
a
n
d
 
D
e
v
e
l
o
p
m
e
n
t

o
f
 
t
h
e
 
E
n
g
l
i
s
h
 
L
a
n
g
u
a
g
e

9
9
-
2
1
6



G
R
A
D
E
 
1
2
:

L
A
N
G
U
A
G
E

s
t
r
u
c
t
i
o
n
a

O
b
'
e
c
t
i
v
e
s

2
.
 
T
o
 
u
s
e
 
t
h
e

.
d
i
c
t
i
o
n
a
r
y
 
a
s
 
a

s
o
u
r
c
e
 
o
f
 
i
n
-

f
o
r
m
a
t
i
o
n
 
a
b
o
u
t

c
h
a
n
g
e
s
 
i
n
 
t
h
e

E
n
g
l
i
s
h
 
l
a
n
g
u
a
g
e

B
a
s
i
c
 
b
C
 
e
r
i
e
n
c
e
s

P
e
r
f
o
r
m
a
n
c
e
 
G
o
a
 
s
:

t
 
e
 
s
t
u
 
e
n
t

s
h
o
u
l
d
 
d
e
m
o
n
s
t
r
a
t
e
 
t
h
e
 
a
b
i
l
i
t

t
o
:

C
o
m
p
a
r
e
 
t
h
e
 
o
r
i
g
i
n
s
 
o
f
 
w
o
r
d
s

a
n
d
 
p
h
r
a
s
e
s
-
0
 
c
o
m
m
o
n
 
u
s
e

t
o
d
a
y
 
i
n
 
o
r
d
e
i
r
 
t
o
 
d
e
t
e
r
m
i
n
e
 
t
h
e

v
a
r
i
o
u
s
 
w
a
y
s
i
n
 
w
h
i
c
h
 
v
o
c
a
b
u
-

l
a
r
y
 
o
r
 
u
s
a
g
e
 
o
f
 
E
n
g
l
i
s
h
 
h
a
s

c
h
a
n
g
e
d
 
o
r
 
e
x
p
a
n
d
e
d
.

O
R

C
o
m
p
a
r
e
 
e
n
t
r
i
e
s
 
i
n
 
d
i
c
t
i
o
n
a
r
i
e
s

f
o
r
 
w
o
r
d
s
 
s
u
p
p
l
i
e
d
 
b
y
 
t
h
e

t
e
a
c
h
e
r
,
 
i
n
 
r
e
g
a
r
d
 
t
o
 
(
1
)

n
u
m
b
e
r
 
a
n
d
 
r
a
n
g
e
 
o
f
 
d
e
f
i
n
i
t
i
o
n
s
;

(
2
)
 
p
r
e
f
e
r
r
e
d
 
p
r
o
n
u
n
c
i
a
t
i
o
n
s
;

(
3
)
 
e
t
y
m
o
l
o
g
y
;
 
a
n
d
 
(
4
)
 
w
a
y
 
o
f

"
l
a
b
e
l
i
n
g
"
 
u
s
a
g
e
 
l
e
v
e
l
 
o
r

s
t
a
n
d
a
r
d
.

*
-
-
S
t
a
t
e
 
t
h
e
 
d
i
f
f
e
r
e
n
c
e
s
 
i
n
 
e
n
t
r
i
e
s

b
e
t
w
e
e
n
 
o
l
d
e
r
 
a
n
d
 
m
o
r
e
 
r
e
c
e
n
t

d
i
c
t
i
o
n
a
r
i
e
s
,

-
-
M
a
k
e
 
a
 
l
i
s
t
 
o
f
 
"
n
e
w
"
 
w
o
r
d
s
 
a
n
d

c
h
e
c
k
 
d
i
c
t
i
 
c
n
a
r
i
e
s
 
t
o
 
d
i
s
c
o
v
e
r

(
1
)
 
w
h
e
t
h
e
r
 
t
h
e
 
w
o
r
d
 
i
s
l
i
s
t
e
d
;

(
2
)
 
i
f
 
l
i
s
t
e
d
,
 
w
h
e
n
 
i
t
 
w
a
s
 
f
i
r
s
t

l
i
s
t
e
d

*
-
-
C
i
t
e
 
e
x
a
m
p
l
e
s
 
o
f
 
w
a
y
s
 
t
h
a
t

d
i
f
f
e
r
e
n
t
 
d
i
c
t
i
o
n
a
r
i
e
s
 
l
a
b
e
l

u
s
a
g
e
 
l
e
v
e
l
s
 
o
r
 
s
t
a
n
d
a
r
d
s
 
o
f

c
e
r
t
a
i
n
 
w
o
r
d
s

*
-
-
C
i
t
e
 
e
x
a
m
p
l
e
s
 
o
f
 
w
o
r
d
s
 
s
t
i
l
l
 
i
n

c
o
m
m
o
n
 
u
s
e
 
w
h
o
s
e
 
m
e
a
n
i
n
g
 
h
a
s

a
l
t
e
r
e
d
,
o
r
 
w
h
o
s
e
 
p
r
o
n
u
n
c
i
a
t
i
o
n

o
r
 
s
p
e
l
l
i
n
g
 
h
a
s
 
c
h
a
n
g
e
d

R
e
s
o
u
r
c
e
s

T
e
a
c
h
e
r
-
p
r
o
v
i
d
e
d
E
x
e
r
c
i
s
e
s

D
i
c
t
i
o
n
a
r
i
e
s
 
i
n
 
c
l
a
s
s
-

r
o
o
m
 
a
s
 
m
a
n
y
 
d
i
f
f
e
r
e
n
t

e
d
i
t
i
o
n
s
 
a
n
d
 
p
u
b
l
i
s
h
e
r
s

a
s
 
p
o
s
s
i
b
l
e
)

U
n
a
b
r
i
d
g
e
d
 
d
i
c
t
i
o
n
a
r
i
e
s

a
n
d
 
o
t
h
e
r
 
l
i
b
r
a
r
y

r
e
s
o
u
r
c
e
s

4

U
n
i
t
:
 
"
S
t
o
r
y
 
o
f
 
E
n
g
l
i
s
h
*

T
e
x
t
s
 
a
n
d
 
R
e
f
e
r
e
n
c
e
s
:

E
s
s
a
y
s
 
o
n

e
 
a
n
d

U
s
a
g
e
:
 
2
0
-
2
8
,
3
3
7
-
3
8
3

O
t
h
e
r
 
c
l
a
s
s
r
o
o
m
 
r
e
f
e
r
e
n
c
e
s

o
n
 
h
i
s
t
o
r
y
 
a
n
d
 
c
h
a
n
g
e
 
i
n

E
n
g
l
i
s
h



G
R
A
D
E
 
1
2
:

L
A
N
3
U
A
G
E

I
n
s
t
r
u
c
t
i
o
n
a
l

O
b
j
e
c
t
i
v
e
s

S
T
R
U
C
T
U
R
E
 
O
F
 
L
A
N
-

G
U
A
G
E
:

E
T
H
N
I
C

L
I
T
E
R
A
T
U
R
E
 
S
T
R
A
N
D

3
.
 
T
o
 
l
e
a
r
n
 
s
a
m
e
 
o
f

t
h
e
 
r
e
a
s
o
n
s

w
hy

it
i
s
 
a
c
t
u
a
l
l
y

i
m
p
o
s
s
i
b
l
e
 
t
o

g
i
v
e
 
a
 
t
r
u
l
y

a
c
c
u
r
a
t
e
 
t
r
a
n
s
-

l
a
t
i
o
n
 
f
r
o
m
 
:
o
n
e

l
a
n
g
u
a
g
e
 
t
o

a
n
o
t
h
e
r

B
a
s
i
c
 
E
x
p
e
r
i
e
n
c
e
s

R
e
a
d
 
a
 
l
i
t
e
r
a
l
 
t
r
a
n
s
l
a
t
i
o
n
 
o
f
 
a

p
a
s
s
a
g
e
 
f
r
o
m
 
S
p
a
n
i
s
h
,
 
H
e
b
r
e
w
,

F
r
e
n
c
h
,
 
G
e
r
m
a
n
,
 
o
r
 
R
u
s
s
i
a
n

l
i
t
e
r
a
t
u
r
e
 
p
r
o
v
i
d
e
d
 
b
y
 
o
n
e
 
o
f

t
h
e
 
f
o
r
e
i
g
n
 
l
a
n
g
u
a
g
e
 
t
e
a
c
h
e
r
s
,

a
 
f
o
r
e
i
g
n
-
b
o
r
n
 
s
t
u
d
e
n
t
,
 
o
r
 
b
y
 
a

s
t
u
d
e
n
t
 
s
t
u
d
y
i
n
g
 
t
h
e
 
l
a
n
g
u
a
g
e
.

C
o
n
v
e
r
t
 
t
h
e
 
p
a
s
s
a
g
e
 
t
o

i
d
i
o
m
a
t
i
c
 
&
g
L
i
s
h
.

D
i
s
c
u
s
s

w
i
t
h
 
t
h
e
 
c
l
a
s
s
 
t
h
e
 
p
l
a
c
e
s
 
t
h
a
t

s
e
e
m
 
"
u
n
-
E
n
g
l
i
s
h
"
 
i
n
 
t
h
e

.
l
i
t
e
r
a
l
 
v
e
r
s
i
o
n
 
a
n
d
 
s
h
a
r
e
 
y
o
u
r

v
e
r
s
i
o
n
 
o
f
 
a
 
m
o
r
e
 
i
d
i
o
m
a
t
i
c

E
n
g
l
i
s
h
.

W
h
e
r
e
 
d
i
d
 
y
o
u
 
m
a
k
e

C
h
a
n
g
e
s
?

W
h
y
?

A
r
r
i
v
e
 
a
t
 
s
o
m
e

g
e
n
e
r
a
l
i
z
a
t
i
o
n
s
 
a
b
o
u
t
 
t
h
e

d
i
f
f
i
c
u
l
t
i
e
s
 
a
 
t
r
a
n
s
l
a
t
o
r
 
f
a
c
e
s
.

C
o
m
p
a
r
e
 
y
o
u
r
 
i
d
i
o
m
a
t
i
c
 
"
t
r
a
n
s
-

l
a
t
i
o
n
"
 
w
i
t
h
 
t
h
e
 
E
n
g
l
i
s
h
 
t
r
a
n
s
-

l
a
t
i
o
n
 
o
f
 
t
h
e
 
s
e
m
*
 
p
a
s
s
a
g
e
 
b
y

a
 
p
r
o
f
e
s
s
i
o
n
a
l
 
t
r
a
n
s
l
a
t
o
r

(
i
n
 
a
 
w
o
r
k
 
y
o
u
 
h
a
v
e
 
r
e
a
d
 
(
h
i
r
i
n
g

t
h
e
 
s
t
u
d
y
 
o
f
 
a
n
 
e
t
h
n
i
c
 
u
n
i
t
)
.

P
e
r
f
o
r
m
a
n
c
e
 
G
o
a
l
s
:
 
.
 
t
h
e
 
s
t
u
d
e
n
t

s
h
o
u
l
d
 
d
e
m
o
n
s
t
r
a
t
e
 
t
h
e
 
a
b
i
l
i
t
y
 
t
o
:

R
e
s
o
u
r
c
e
s

*
-
-
 
I
d
e
n
t
i
f
y

an
4

c
i
t
e
 
e
x
a
m
p
l
e
s
 
o
f

'

s
y
n
t
a
c
t
i
c
a
l
 
p
a
t
t
e
r
n
s
 
t
h
a
t
 
m
a
k
e

J
a
n
g
u
a
g
e
s
,
"
S
o
u
n
d
"
 
f
o
r
e
i
g
n
 
o
r
 
u
n
-

u
s
u
a
l
 
i
n
 
v
s
e
c
h
,
 
d
i
a
l
o
g
u
e
,
 
o
r

d
i
s
c
u
r
s
i
v
e
 
p
r
o
s
e

,

-
-
S
u
g
g
e
s
t
 
a
p
p
r
o
p
r
i
a
t
e
 
w
a
y
s
 
t
o
 
c
o
n
-

v
e
r
t
 
l
i
t
e
r
a
l
 
v
e
r
s
i
o
n
s
 
o
f

p
a
s
s
a
g
e
s
 
f
r
c
i
n
 
o
t
h
e
r
 
l
a
n
g
u
a
g
e
s

i
n
t
o
 
m
o
r
e
 
"
E
n
g
l
i
s
h
-
s
o
u
n
d
i
n
e

n
g
u
a
g
e

-

l
a

-
S
c
p
l
a
i
n
 
h
o
w
 
t
h
e
 
s
y
n
t
a
x
 
o
r

v
o
c
a
b
u
l
a
r
y
 
o
f
 
l
i
t
e
r
a
l
.
 
t
r
a
n
s
-

l
a
t
i
o
n
s
 
f
r
o
n
 
o
t
h
e
r
 
l
a
n
g
u
a
g
e
s

d
i
f
f
e
r
s
 
f
r
o
m
 
t
h
e
v
o
c
a
t
k
l
a
r
t
o
r

w
o
r
d
 
o
r
d
e
r
 
o
f
 
s
t
a
n
d
a
r
d
 
E
n
g
l
i
s
h

t
i

T
e
a
c
h
e
r
-
p
r
o
v
i
d
e
d
 
e
x
a
m
p
l
e
s

o
f
.
l
i
t
e
r
a
l
 
t
r
a
n
s
l
a
t
i
o
n
s

o
f
 
p
a
s
s
a
g
e
s
 
t
a
k
e
n
 
f
r
p
m

w
o
r
d
s
 
b
e
i
n
g
 
s
t
u
d
i
e
d
 
i
n

c
l
a
s
s



I
n
s
t
r
u
c
t
i
o
n
a
l

O
b
j
e
c
t
i
v
e
s

S
T
R
U
C
T
U
R
E
 
O
F
 
U
N
-

M
A
D
E
:
 
A
L
L
 
U
N
I
T
S

4
.
 
T
o
 
r
e
c
o
g
n
i
z
e

t
h
a
t
 
y
o
u
r

p
r
e
f
e
r
e
n
c
e
 
f
o
r

c
e
r
t
a
i
n
 
s
e
n
t
e
n
c
e

p
a
t
t
e
r
n
s
,
 
f
o
r
m
-

c
l
a
s
s
 
w
o
r
d
s
,
 
a
n
d

s
y
n
t
a
c
t
i
c
a
l
 
c
o
n
-

s
t
r
u
c
t
i
o
n
s
 
i
s
 
a

b
a
s
i
c
 
e
l
e
m
e
n
t
 
i
n

t
h
e
 
a
c
q
u
i
s
i
t
i
o
n

o
f
 
a
 
p
e
r
s
o
n
a
l

s
t
y
l
e

G
R
A
D
E
 
1
2
:

L
A
N
G
U
A
G
E

B
a
s
i
c
 
E
x
p
e
r
i
e
n
c
e
s

5
,
 
T
o
 
r
e
c
o
g
n
i
z
e
 
t
h
a
t

d
e
m
a
n
d
s
 
o
f
 
p
r
o
-

,
s
o
d
i
c
 
d
e
s
i
g
n
,

a
n
d
 
t
h
e
 
c
o
n
-

v
e
n
t
i
o
n
s
 
o
f

p
o
e
t
i
c
 
f
o
r
m

o
f
t
e
n
 
f
o
r
c
e

d
e
p
a
r
t
u
r
e
s
 
f
r
o
m

b
a
s
i
c
 
s
y
n
t
a
x
 
o
r

i
n
t
o
n
a
t
i
o
n

p
a
t
t
e
r
n
s

yr

L
o
o
k
 
t
h
r
o
u
g
h
 
y
o
u
r
 
o
w
n
 
c
o
m
-

p
o
s
i
t
i
o
n
 
f
o
l
d
e
r
 
t
o
 
d
i
s
c
o
v
e
r

p
e
r
s
o
n
a
l
 
p
r
e
f
e
r
e
n
c
e
s
 
f
o
r
 
f
o
r
m
-

c
l
a
s
s
 
w
o
r
d
s
,
 
s
t
r
u
c
t
u
r
e
s
,
 
o
r

p
a
t
t
e
r
n
s
 
o
f
 
s
y
n
t
a
x
 
(
e
.
g
.
,

p
a
s
s
i
v
e
 
v
o
i
c
e
,
 
i
n
t
r
a
n
s
i
t
i
v
e
,

v
e
r
b
s
,
 
a
b
u
n
d
a
n
c
e
 
o
f
 
a
d
j
e
c
t
i
v
e
s
,

i
l
l
o
g
i
c
a
l
 
o
r
 
u
n
n
e
c
e
s
s
a
r
y
 
t
r
a
n
-

s
i
t
i
o
n
s
 
o
r
 
i
n
t
e
r
r
u
p
t
i
o
n
s
,

r
e
p
e
t
i
t
i
o
n
 
o
f
 
a
 
p
a
r
t
i
c
u
l
a
r

s
e
n
t
e
n
c
e
 
p
a
t
t
e
r
n
)
.

N
o
t
e

e
f
f
e
c
t
i
v
e
 
a
n
d
 
i
n
e
f
f
e
c
t
u
a
l

_
r
e
p
e
t
i
t
i
o
n
s
 
a
n
d
 
o
v
e
r
w
o
r
k
e
d

d
e
v
i
c
e
s
.

P
r
a
c
t
i
c
e
 
r
e
a
d
i
n
g
 
l
i
n
e
s
 
o
f

p
o
e
t
r
y
 
i
n
 
s
u
c
h
 
a
 
w
a
y
 
t
h
a
t
 
t
h
e

n
a
t
u
r
a
l
 
s
t
r
e
s
s
 
o
f
 
E
n
g
l
i
s
h

p
r
o
s
e
 
n
a
r
r
a
t
i
v
e
 
i
s

e
v
i
d
e
n
t

u
n
d
e
r
l
y
i
n
g
 
'
t
h
e
 
v
e
r
s
e
 
s
t
r
u
c
t
u
r
e
.

T
h
e
n
 
r
e
-
r
e
a
d
 
o
r
a
l
l
y
 
t
h
e
 
s
a
m
e

l
i
n
e
s
,
 
p
l
a
c
i
n
g
 
s
t
r
e
s
s
 
w
h
e
r
e
 
i
t

w
o
u
l
d
 
f
a
l
l
 
i
f
 
t
h
e
 
u
n
d
e
r
l
y
i
n
g

m
e
t
r
i
c
a
l
 
p
a
t
t
e
r
n
 
w
e
r
e
 
e
x
-

a
g
g
e
r
a
t
e
d
l
y
 
a
d
h
e
r
e
d
 
t
o
.

A
n
a
l
y
z
e
 
p
e
r
s
o
n
a
l
 
w
r
i
t
i
n
g
-
t
o

d
i
s
c
o
v
e
r
 
h
o
w
 
s
y
n
t
a
x
 
c
h
a
n
g
e
s

w
h
e
n
 
t
h
e
 
f
o
r
m
 
o
f
 
w
r
i
t
t
e
n
 
e
x
-

p
r
e
s
s
i
o
n
 
c
h
a
n
g
e
s
 
(
j
o
u
r
n
a
l
.

e
n
t
r
i
e
s
,
 
p
e
r
s
o
n
a
l
 
a
n
e
c
d
o
t
e
s
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-

l
e
t
t
e
r
s
,
 
a
u
t
o
b
i
o
g
r
a
p
h
i
c

t
h
e
m
e
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e
x
p
o
s
i
t
i
o
n
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r
e
 
a
l
l

a
d
a
p
t
a
b
l
e
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o
 
t
h
i
s
a
c
t
i
v
i
t
y
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c
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t
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c
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d
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i
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n
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n
a
m
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h
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a
t
t
e
r
n
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o
r
d
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n
d
 
c
o
n
s
t
r
u
c
t
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o
n
s
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h
a
t
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o
c
c
u
r
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o
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o
f
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e
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*
-
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R
e
v
i
s
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h
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p
r
e
f
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n
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c
e
s
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h
i
c
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o
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r
a
g
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r
e
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n
d
a
n
c
y
,
 
v
a
g
u
e
n
e
s
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c
o
n
f
u
s
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o
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b
l
a
n
d
n
e
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-
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I
d
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n
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f
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t
h
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i
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o
r
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t
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n
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a
d
h
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r
e
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o
r
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o
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o
u
s
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p
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c
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r
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u
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b
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c
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a
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r
e
n
c
e
 
t
o

a
n
 
u
n
d
e
r
l
y
i
n
g
 
o
r

d
o
m
i
n
a
n
t
 
m
e
t
r
i
c
a
l

l
i
n
e

*
-
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d
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n
t
i
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o
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r
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h
i
c
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t
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n
c
e
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r
a
g
m
e
n
t
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a
p
p
e
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r
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o
s
t

o
f
t
e
n
 
w
i
t
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o
u
t
 
i
m
p
a
i
r
i
n
g
 
t
h
e

e
f
f
e
c
t
i
v
e
n
e
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o
f
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h
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m
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n
i
c
a
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-
-
I
d
e
n
t
i
f
y
 
t
h
e
 
d
e
g
r
e
e
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o
 
w
h
i
c
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n
t
e
n
c
e
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a
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r
n
s
 
c
o
n
t
a
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n
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i
n
t
e
r
r
u
p
t
i
o
n
s
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p
a
r
e
n
t
h
e
t
i
c
a
l
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x
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r
e
s
s
i
o
n
s
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o
r
 
r
e
p
e
t
i
t
i
o
n
s
 
a
n
d

q
u
a
l
i
f
i
c
a
t
i
o
n
s
 
i
n
 
a
n
y
 
o
n
e
 
f
o
r
m
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o
r
e
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o
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h
a
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o
t
h
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I
d
e
n
t
i
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y
 
t
h
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f
o
r
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h
i
c
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n
t
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n
c
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r
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o
r
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c
o
m
p
l
e
x
,
 
m
o
r
e

r
e
p
e
t
i
t
i
v
e
,
 
m
o
r
e
 
c
a
r
e
f
u
l
l
y
 
o
p
-

s
t
r
u
c
t
e
d
 
t
o
 
a
c
h
i
e
v
e
 
e
m
p
h
a
s
i
s

(
c
o
o
r
d
i
n
a
t
i
o
n
,
 
s
u
b
o
r
d
i
n
a
t
i
o
n
,

p
a
r
a
l
l
e
l
i
s
m
,
 
s
h
i
f
t
s
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n
 
w
o
r
d

o
r
d
e
r
)

'o
r

S
t
u
d
e
n
t
 
c
o
m
p
o
s
i
t
i
o
n

f
o
l
d
e
r
s

A
p
p
l
i
c
a
b
l
e
 
w
h
e
r
e
v
e
r
 
t
h
e
r
e

i
s
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i
n
-
d
e
p
t
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s
t
u
d
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o
e
t
r
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r
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c
u
l
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n
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r
t
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c
u
l
a
r
l
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p
p
l
i
c
a
b
l
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o
 
u
n
i
t
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S
h
a
k
e
s
p
e
a
r
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n
d
 
c
o
n
t
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m
p
o
r
a
r
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E
u
r
o
p
e
a
n
 
p
o
e
t
s

M
a
r
y
 
a
c
t
i
v
i
t
i
e
s
 
i
n
 
"
H
e
r
e

I
 
A
m
"
 
u
n
i
t
;
 
t
h
o
u
g
h

a
p
p
l
i
c
a
b
l
e
 
t
o
 
a
n
y
 
c
o
m
p
o
s
-

i
n
g
 
a
c
t
i
v
i
t
i
e
s
 
i
n
 
a
n
y

u
n
i
t
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A
N
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U
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R
I
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I
O
N
S
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N
D
 
C
H
O
I
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E
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W
R
I
T
E
R
S
 
S
T
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N
D

6
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T
o
 
l
e
a
r
n
 
t
o

r
e
c
o
g
n
i
z
e
a

w
r
i
t
e
r
'
s

c
h
a
r
a
c
t
e
r
i
s
t
i
c

"
s
t
y
l
e
"
 
b
y
 
n
o
t
i
n
g

p
a
t
t
e
r
n
s
 
o
f

s
y
n
t
a
x
,
 
t
y
p
e
s

o
f
 
d
i
c
t
i
o
n
,
 
a
n
d

l
e
v
e
l
s
 
o
f
 
u
s
a
g
e

h
e
 
u
s
e
s

h
a
b
i
t
u
a
.
p
.
r
-
-

O
b
s
e
r
v
e
 
p
a
t
t
e
r
n
s
 
o
f
 
r
e
p
e
t
i
t
i
o
n

o
f
 
g
r
a
m
m
a
t
i
c
a
l
 
s
t
r
u
c
t
u
r
e
 
o
r

s
e
n
t
e
n
c
e
 
p
a
t
t
e
r
n
s
 
a
s
 
w
e
l
l
 
a
s

r
e
p
e
t
i
t
i
o
n
 
o
f
 
i
d
e
a
s
 
(
e
s
p
e
c
i
a
l
l
y

p
a
r
a
l
l
e
l
i
s
m
 
i
n
 
B
i
b
l
i
c
a
l

n
a
r
r
a
t
i
v
e
s
 
a
n
d
 
H
e
b
r
e
w
 
p
o
e
t
r
y
)
.

O
R

R
e
a
d
 
n
a
r
r
a
t
i
v
e
s
 
t
o
 
i
d
e
n
t
i
f
y

w
r
i
t
e
r
s
'
 
u
s
e
 
o
f
 
s
l
a
n
g
,
 
d
i
a
l
e
c
t
,

i
m
a
g
e
r
y
,
 
v
e
r
b
a
l
 
i
r
o
n
y
 
a
n
d

s
h
i
f
t
s
 
i
n
 
p
o
i
n
t
 
o
f
 
v
i
e
w
 
m
a
r
k
e
d

b
y
 
p
r
o
n
o
u
n
 
r
e
f
e
r
e
n
c
e
.

O
R

A
n
a
l
y
z
e
 
s
y
n
t
a
x
 
a
n
d
 
d
i
c
t
i
o
n
 
o
f

R
u
s
s
i
a
n
 
w
r
i
t
e
r
s
 
w
i
t
h
 
v
a
r
y
i
n
g

s
t
y
l
e
s
 
(
p
o
e
t
i
c
,
 
a
n
a
l
y
t
i
c
a
l
,

i
m
p
r
e
s
s
i
o
n
i
s
t
i
c
)
 
t
o
 
s
e
e
 
h
o
w

t
h
e
y
 
u
s
e
 
s
y
m
b
o
l
i
s
m
,
 
i
m
a
g
e
r
y
 
a
n
d

d
e
s
c
r
i
p
t
i
v
e
 
d
e
t
a
i
l
s
 
t
o
 
i
l
-

l
u
m
i
n
a
t
e
 
t
h
e
m
e
s
,
 
r
e
v
e
a
l

c
h
a
r
a
c
t
e
r
s
 
a
n
d
 
c
r
e
a
t
e
 
a
t
-

m
o
s
p
h
e
r
e
 
o
r
 
t
o
n
e
.

"
T
r
a
n
s
l
a
t
e
"
 
o
r
 
r
e
w
r
i
t
e

S
h
a
k
e
s
p
e
a
r
e
a
n
 
E
n
g
l
i
s
h
 
i
n
t
o

m
o
d
e
r
n
 
E
n
g
l
i
s
h
,
 
b
o
t
h
 
f
o
r
m
a
l
 
a
n
d

i
n
f
o
r
m
a
l
w
h
i
c
h
e
v
e
r
 
i
s
 
m
o
r
e

a
p
p
r
o
p
r
i
a
t
e
 
t
o
 
a
 
g
i
v
e
n
 
p
a
s
s
a
g
e
.

P
e
r
 
a
r
m
a
n
c
e
 
t
o
a
 
s
:

t
h
e
 
s
t
u
 
a
n
t
"

s
h
o
u
l
d
 
d
e
m
o
n
s
t
r
a
t
e
 
t
h
e
 
a
b
i
l
i
t
y
 
t
o
:

(
N
O
T
E
 
T
O
 
T
E
A
C
H
E
R
:

C
h
o
o
s
e
 
a
n
d

a
p
p
l
y
 
p
e
r
f
o
r
m
a
n
c
e
 
g
o
a
l
s
 
f
r
o
m
 
t
h
e

l
i
s
t
 
a
s
 
a
p
p
r
o
p
r
i
a
t
e
 
f
o
r
 
s
p
e
c
i
f
i
c

a
c
t
i
v
i
t
i
e
s
.
)
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-
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d
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n
t
i
f
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t
h
e
 
s
y
n
t
a
c
t
i
c
a
l
 
e
l

m
e
n
t
s
 
t
h
a
t
 
a
r
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r
e
p
e
a
t
e
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e
n
o
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b
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n
o
t
i
c
e
a
b
l
e

-
-
D
e
s
c
r
i
b
e
 
t
1
e
 
l
e
v
e
l
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o
f
 
d
i
c
t
i
o
n

e
n
c
o
u
n
t
e
r
e
d
 
i
n
 
t
e
r
m
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o
f
 
t
h
e
 
i
n
-

t
e
n
d
e
d
 
a
u
d
i
e
n
c
e
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o
r
 
o
f
 
t
h
e
 
i
n
-

-

t
e
n
d
e
d
 
e
f
f
e
c
t
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o
r
 
o
f
 
t
h
e

c
h
a
r
a
c
t
e
r
i
z
a
t
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n
 
o
f
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h
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p
e
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k
e
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i
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i
a
l
o
g
u
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-
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D
i
f
f
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r
e
n
t
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t
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b
e
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w
e
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l
a
n
g
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i
a
l
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c
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h
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n
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n
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T
o
 
s
e
e
k
 
a
n
d

c
i
t
e
 
e
x
a
m
p
l
e
s
 
o
f

w
a
y
s
 
'
.
h
a
t

l
a
n
g
u
a
g
e
 
r
e
f
l
e
c
t
s

c
u
l
t
u
r
a
l
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a
l
u
e
s
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c
u
s
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o
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p
e
r
s
o
n
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I
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t
y
p
e
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O
t
v
e
 
e
x
a
m
p
l
e
s
 
f
r
o
m
 
a
n
y
 
p
a
s
s
a
g
e
s

o
f
 
l
i
t
e
r
a
t
u
r
e
 
i
n
 
t
h
e
 
u
n
i
t

s
t
u
d
i
e
d
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O
f
 
p
r
o
s
e
 
p
a
s
s
a
g
e
s
 
a
n
d

d
i
a
l
o
g
u
e
 
w
h
e
r
e
 
t
h
e
 
l
a
n
g
u
a
g
e

u
s
e
d
 
s
e
e
m
s
 
"
u
n
-
E
n
g
l
i
s
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i
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i
t
s

r
e
f
e
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I
n
c
e
 
t
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a
l
i
e
n
 
v
a
l
u
e
s
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c
u
s
t
o
m
s
,
 
o
r
 
p
e
r
s
o
n
a
l
i
t
y
 
t
y
p
e
s
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O
R

R
o
a
d
 
a
 
v
a
r
i
e
t
y
 
o
f
 
n
a
r
r
a
t
i
v
e
s
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p
o
e
t
r
y
 
a
n
d
 
b
i
o
g
r
a
p
h
y
 
w
r
i
t
t
e
n
 
b
y

A
f
r
i
c
a
n
 
w
r
i
t
e
r
s
 
a
n
d
 
e
x
a
m
i
n
e
 
l
a
n
-

g
u
a
g
e
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o
i
c
e
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d
e
r
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v
e
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n
s
i
g
h
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i
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h
e
 
n
a
t
u
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e
 
o
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t
h
e
 
i
n
d
i
v
i
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-
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a
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b
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a
c
k
 
A
f
r
i
c
a
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h
i
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f
a
m
i
l
y

r
e
l
a
t
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o
n
s
h
i
p
,
 
h
i
s
 
t
r
i
b
a
l
 
s
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a
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u
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n
d
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i
o
 
c
u
l
t
u
r
e
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r
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t
a
g
e

O
R

L
k
a
m
i
n
e
 
e
t
h
n
i
c
 
d
i
a
l
e
c
t
s
 
o
r
 
v
o
c
a
-

b
u
l
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r
y
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r
 
c
l
u
e
s
 
t
o
 
e
t
h
n
i
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b
a
c
k
-

g
r
o
u
n
d
 
a
n
d
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o
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i
n
f
l
u
e
n
o
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o
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o
t
h
e
r
 
l
a
n
g
u
k
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e
s
 
o
r
 
c
u
l
t
u
r
e
s
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O
R
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r
a
n
s
l
a
t
e
 
e
t
h
n
i
c
 
s
a
y
i
n
g
s
 
o
r
 
e
x
-

p
r
e
s
s
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c
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c
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p
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p
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c
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c
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c
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p
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c
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b
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c
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c
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c
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c
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c
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c
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b
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c
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c
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c
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c
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c
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i
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p
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p
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c
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c
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c
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p
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i
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a
t
i
o
n

s
y
s
t
e
m
 
w
i
t
h

o
t
h
e
r
 
m
e
m
b
e
r
s
 
o
f
 
t
h
e
 
c
l
a
s
s

(
o
r
 
a
d
o
p
t
 
a
 
s
y
s
t
e
m
 
g
i
v
e
n
 
b
y
 
t
h
e

t
e
a
c
h
e
r
 
o
r
 
s
u
g
g
e
s
t
e
d
 
b
y
 
a
n

a
u
t
h
o
r
i
t
y
)
.

U
s
e
 
t
h
e
 
s
y
s
t
e
m
 
t
o

c
a
t
e
g
o
r
i
z
e
 
t
h
e
 
u
s
a
g
e
 
l
e
v
e
l
s
 
o
f

s
e
l
e
c
t
e
d
 
p
a
s
s
a
g
e
s
 
p
r
o
v
i
d
e
d
 
b
y

t
h
e
 
t
e
a
c
h
e
r
.

*
-
-
A
t
t
e
m
p
t
 
t
o
 
a
p
p
l
y
 
t
o
 
s
c
i
e
n
c
e

f
i
c
t
i
o
n
,
 
a
u
t
o
b
i
o
g
r
a
p
h
i
c
a
l
 
w
r
i
t
i
n
g

o
f
 
a
 
p
e
r
s
o
n
a
l
 
a
n
d
 
p
u
b
l
i
c
 
n
a
t
u
r
e
,

o
r
 
t
o
 
S
h
a
k
e
s
p
e
a
r
e
a
n
 
p
a
s
s
a
g
e
s

o
r

B
i
b
l
i
c
a
l
 
t
r
a
n
s
l
a
t
i
o
n
s
 
a
 
t
y
p
e
 
o
f

d
i
c
t
i
o
n
 
o
r
 
l
e
v
e
l
 
o
f
 
u
s
a
g
e

a
s
s
o
c
i
a
t
e
d
 
w
i
t
h
 
a
n
o
t
h
e
r
 
g
e
n
r
e
.

E
x
p
l
a
i
n
 
t
h
e
 
r
e
s
u
l
t
.

"
H
e
r
e
 
I
 
A
m
-
-
T
h
e

i
n

A
u
t
o
b
i
o
g
r
a
p
h
y
"

A
d
a
p
t
a
t
i
o
n
s
 
f
o
r
 
a
l
m
o
s
t

a
l
l
 
a
c
t
i
v
i
t
i
e
s

"
T
h
e
 
B
i
b
l
e
 
a
s
 
L
i
t
e
r
a
t
u
r
e
"

D
.
A
.
 
A
-
2
1
3
,
4
,
5
,
6
 
(
F
8
-
9
)
;

D
.
A
.
 
B
-
2
,
3
,
 
(
F
9
-
1
0
)

D
.
A
.
 
C
-
1
,
 
2
 
(
F
1
1
)
,

D
.
A
.
 
B
 
-
2
 
(
F
1
3
)

"
T
h
e
 
F
a
c
e
 
o
f
 
T
o
m
o
r
o
w
:

S
c
i
e
n
c
e
 
i
n
 
L
i
t
e
r
a
t
u
r
e
"

L
.
A
.
 
C
 
(
F
1
8
)

'0



I
n
s
t
r
u
c
t
i
o
n
a
l

O
b
j
e
c
t
i
v
e
s

L
A
N
G
U
A
G
E
 
V
A
R
I
A
T
I
O
N
S

A
N
D
 
C
H
O
I
C
E
:

M
O
D
E
S

A
N
D
 
M
O
O
D
S
 
S
T
R
A
N
D

G
R
A
D
E
 
1
2
:

L
A
N
G
U
A
G
E

B
a
s
i
c
 
E
x
p
e
r
i
e
n
c
e
s

P
e
r
f
o
r
m
a
n
c
e
 
G
o
a
l
s
:

t
h
e
 
s
t
u
d
e
n
t

s
h
o
u
l
d
 
d
e
m
o
n
s
t
r
a
t
e
 
t
h
e
 
a
b
i
l
i
t

t
o
:

R
e
s
o
u
r
c
e
s

1
0
.
 
T
o
 
u
n
d
e
r
s
t
a
n
d

t
h
a
t
 
s
o
m
e
 
l
e
v
e
l
s

o
f
 
d
i
c
t
i
o
n
 
a
n
d

s
y
n
t
a
x
 
a
r
e
 
m
o
r
e

a
p
p
r
o
p
r
i
a
t
e
 
o
r

e
f
f
e
c
t
i
v
e
 
i
n
 
c
o
n
-

v
e
y
i
n
g
 
p
a
r
t
i
c
u
l
a
r

t
o
n
e
s
 
a
n
d
 
m
o
o
d
s

a
s
s
o
c
i
a
t
e
d
 
w
i
t
h

c
e
r
t
a
i
n
 
l
i
t
e
r
a
r
y

m
o
d
e
s

V
i
e
w
 
f
i
l
m
s
 
a
n
d
 
r
e
a
d
 
a
 
v
a
r
i
e
t
y

o
f
 
s
e
l
e
c
t
i
o
n
s
 
w
i
t
h
 
a
 
c
o
m
i
c

p
u
r
p
o
s
e
 
a
n
d
 
d
i
s
c
u
s
s
 
t
h
e
 
l
a
n
-

g
u
a
g
e
 
t
e
c
h
n
i
q
u
e
s
 
e
m
p
l
o
y
e
d
 
t
o

c
r
e
a
t
e
 
a
 
h
u
m
o
r
o
u
s
 
e
f
f
e
c
t
.

O
R

C
o
m
p
a
r
e
 
t
h
e
 
l
a
n
g
u
a
g
e
 
o
f
 
l
o
w

c
o
m
e
d
y
 
a
n
d
 
t
r
a
g
e
d
y
 
t
o
 
s
e
e
 
h
o
w

w
r
i
t
e
r
s
 
u
s
e
 
s
i
m
i
l
a
r
 
l
a
n
g
u
a
g
e

d
e
v
i
c
e
s
 
b
u
t
 
f
o
r
 
d
i
f
f
e
r
e
n
t

r
e
a
s
o
n
s
 
a
n
d
 
f
o
r
 
d
i
f
f
e
r
e
n
t

e
f
f
e
c
t
s
.
O
R

I
d
e
n
t
i
f
y
 
t
h
e
 
w
o
r
d
s
 
o
r
 
e
x
p
r
e
s
-

s
i
o
n
s
 
w
h
i
c
h
 
h
e
i
g
h
t
e
n
 
t
h
e

s
e
r
i
o
u
s
 
o
r
 
e
l
o
q
u
e
n
t
 
t
o
n
e
 
o
f

t
h
e
 
p
i
e
c
e
s
 
o
f
 
l
i
t
e
r
a
t
u
r
e

w
r
i
t
t
e
n
 
i
n
 
a
 
t
r
a
g
i
c
 
o
r
 
c
o
m
i
c

m
o
d
e
.

O
R

R
e
a
d
 
v
e
r
s
e
 
(
b
o
t
h
 
p
r
o
f
e
s
s
i
o
n
a
l

a
n
d
 
s
t
u
d
e
n
t
 
-
 
p
r
o
d
u
c
e
d
)
 
t
o

i
d
e
n
t
i
f
y
 
t
h
e
 
w
o
r
d
s
 
a
n
d
 
e
x
p
r
e
s
-

s
i
o
n
s
 
w
h
i
c
h
 
c
o
n
v
e
y
 
t
h
e
 
v
a
r
i
a
-

t
i
o
n
s
 
o
f
 
t
h
e
 
r
o
m
a
n
t
i
c
 
m
o
d
e

(
i
d
e
a
l
,
 
s
e
n
t
i
m
e
n
t
a
l
,
 
c
y
n
i
c
a
l
)

i
n
 
w
r
i
t
i
n
g
.

P
r
a
c
t
i
c
e
 
v
a
r
i
a
t
i
o
n
s
 
i
n
 
t
o
n
e
 
o
f

v
o
i
c
e
 
t
o
 
s
e
e
 
h
o
w
 
t
h
e
y
 
a
f
f
e
c
t

m
e
a
n
i
n
g
;
 
o
r
a
l
l
y
 
d
e
m
o
n
s
t
r
a
t
e

i
r
o
n
y
.

O
R

E
x
a
m
i
n
e
 
f
a
m
o
u
s
 
s
a
y
i
n
g
s
 
t
o
 
s
e
e

h
o
w
 
a
l
t
e
r
a
t
i
o
n
s
 
i
n
 
w
o
r
d
i
n
g
 
c
a
n

m
a
k
e
 
d
r
a
s
t
i
c
 
c
h
a
n
g
e
s
 
i
n
 
t
h
e
i
r

t
o
n
e
.

O
R

a
n
a
l
y
z
e
 
h
o
w
 
l
a
n
g
u
a
g
e
 
c
r
e
a
t
e
s

a
 
r
a
n
g
e
 
o
f
 
m
o
o
d
 
i
n
 
s
a
t
i
r
i
c

w
o
r
k
s
.

(
N
O
T
E
 
T
O
 
T
E
A
C
H
E
R
:

C
h
o
o
s
e
 
a
n
d

a
p
p
l
y
 
p
e
r
f
o
r
m
a
n
c
e
 
g
o
a
l
s
 
f
r
o
m
 
t
h
e

f
o
l
l
o
w
i
n
g
 
l
i
s
t
 
a
s
 
a
p
p
r
o
p
r
i
a
t
e
 
f
o
r

s
p
e
c
i
f
i
c
 
a
c
t
i
v
i
t
i
e
s
.
)

-
-
S
t
a
t
e
 
w
h
e
t
h
e
r
 
t
h
e
 
t
o
n
e
 
o
f

a
 
w
o
r
k

i
s
 
s
e
r
i
o
u
s
,
 
c
o
m
i
c
,
 
s
a
r
c
a
s
t
i
c

o
r

s
a
t
i
r
i
c
a
l

-
-
D
i
f
f
e
r
e
n
t
i
a
t
e
 
b
e
t
w
e
e
n
 
c
o
n
n
o
t
a
-

t
i
o
n
s
 
o
f
 
w
o
r
d
s
 
w
i
t
h
 
s
i
m
i
l
a
r

d
e
n
o
t
a
t
i
o
n
s

-
-
I
d
e
n
t
i
f
y
 
s
h
i
f
t
 
i
n
 
t
o
n
e
 
t
h
a
t

c
o
n
-

t
r
i
b
u
t
e
s
 
t
o
 
t
h
e
 
s
a
t
i
r
i
c
 
o
r
 
c
o
m
i
c

m
o
d
e

-
-
R
e
s
t
a
t
e
 
a
n
 
i
r
o
n
i
c
 
s
t
a
t
e
m
e
n
t
 
t
o

g
i
v
e
 
i
t
s
 
o
p
p
o
s
i
t
e
 
o
r
 
i
n
t
e
n
d
e
d

m
e
a
n
i
n
g

-
-
I
d
e
n
t
i
f
y
 
t
h
e
 
w
o
r
d
s
 
o
r
 
e
x
p
r
e
s
s
i
o
n
s

w
h
i
c
h
 
e
x
a
g
g
e
r
a
t
e
 
d
e
s
c
r
i
p
t
i
o
n

-
-
R
e
s
t
a
t
e
 
u
n
d
e
r
s
t
a
t
e
m
e
n
t
s

o
r
 
o
v
e
r
-

s
t
a
t
e
m
e
n
t
s
 
i
n
 
s
t
r
a
i
g
h
t
-
f
o
r
w
a
r
d
,

u
n
d
i
s
t
o
r
t
e
d
 
m
a
n
n
e
r

-
-
S
t
a
t
e
 
t
h
e
 
p
u
r
p
o
s
e
 
a
n
d
 
e
f
f
e
c
t

o
f

r
e
p
e
t
i
t
i
o
n
 
o
f
 
l
a
n
g
u
a
g
e

-
-
I
d
e
n
t
i
f
y
 
a
n
d
 
e
x
p
l
a
i
n
 
t
h
e
 
e
f
f
e
c
t
s

o
f
 
a
b
s
u
r
d
,
 
i
l
l
o
g
i
c
a
l
,

o
r
 
i
n
-

c
o
n
g
r
u
o
u
s
 
c
o
n
n
e
c
t
i
o
n
s
 
i
n
 
s
e
n
t
e
n
c
e

s
e
q
u
e
n
c
e
,
 
i
n
 
j
u
x
t
a
p
o
s
i
t
i
o
n
,
 
i
n

f
i
g
u
r
e
s
 
o
f
 
s
p
e
e
c
h

"
T
h
e
 
C
o
m
i
c
 
V
i
s
i
o
n
 
a
n
d
 
t
h
e

T
r
a
g
i
c
 
S
t
a
n
c
e
"
 
A
d
a
p
t
a
t
i
o
n

o
f
:

D
.
A
.
 
A
 
(
M
N
4
-
6
)
;

D
.
A
.
 
B
 
(
M
6
-
9
)
;
 
D
.
A
.

C
 
(
M
9
)

"
T
h
e
 
C
o
m
i
c
 
V
i
s
i
o
n
 
a
n
d
 
t
h
e

T
r
a
g
i
c
 
S
t
a
n
c
e
"

D
.
 
p
.
 
E
-
5
 
(
M
M
1
5
)

"
T
h
e
 
C
o
m
i
c
 
V
i
s
i
o
n
 
a
n
d
 
t
h
e

T
r
a
g
i
c
 
S
t
a
n
c
e
"

D
.
A
.
 
D
-
e
 
(
M
M
1
0
-
1
5
)

"
T
h
e
 
R
o
m
a
n
t
i
c
 
H
e
r
o
"

D
.
A
.
 
I
 
(
2
7
)

"
S
a
t
i
r
e
-
-
T
h
e
 
F
e
n
 
a
s

S
c
a
l
p
e
l
"

D
.
A
.
 
K
 
(
1
7
)

"
S
a
t
i
r
e
-
-
T
h
e
 
P
e
n
 
a
s

S
c
a
l
p
e
l
"

D
.
A
.
 
L
 
(
1
8
)

"
S
a
t
i
r
e
-
-
T
h
e
 
P
e
n
 
a
s

S
c
a
l
p
e
l
"

D
.
A
.
 
A
.
 
(
2
5
)



G
R
A
D
E
 
1
2
:

L
A
N
G
U
A
G
E

G
e
n
e
r
a
l
 
C
o
n
c
e
p
t
s

A
c
t
i
v
i
t
i
e
s
 
a
n
d
 
P
e
r
f
o
r
m
a
n
c
e
 
G
o
a
l
s

R
e
s
o
u
r
c
e
s

M
E
C
H
A
N
I
C
S
 
O
F
 
W
R
I
T
T
E
N
 
E
N
G
L
I
S
H

1
1
.
 
T
o
 
u
n
d
e
r
s
t
a
n
d
 
t
h
a
t
 
i
n
 
p
r
e
-

p
a
r
i
n
g
 
a
n
d
 
r
e
p
o
r
t
i
n
g
 
o
n

t
h
e
 
r
e
q
u
i
r
e
d
 
i
n
d
e
p
e
n
d
e
n
t

p
r
o
j
e
c
t
 
f
o
r
 
G
r
a
d
e
 
T
w
e
l
v
e
,

t
h
e
 
u
s
e
 
o
f
 
s
t
a
n
d
a
r
d

s
p
e
l
l
i
n
g
,
 
p
u
n
c
t
u
a
t
i
o
n
 
a
n
d

c
a
p
i
t
a
l
i
z
a
t
i
o
n
 
f
o
r

w
r
i
t
t
e
n
 
p
r
e
s
e
n
t
a
t
i
o
n
s
 
(
o
r

p
a
r
t
s
 
o
f
 
p
r
e
s
e
n
t
a
t
i
o
n
s
)

m
u
s
t
 
b
e
 
o
b
s
e
r
v
e
d
.

H
o
w
e
v
e
r
,

t
h
e
 
c
o
n
v
e
n
t
i
o
n
s
 
a
p
p
r
o
p
r
i
a
t
e

t
o
 
a
 
p
a
r
t
i
c
u
l
a
r
 
m
o
d
e
 
o
f

p
r
e
s
e
n
t
a
t
i
o
n
 
o
r
 
t
y
p
e
 
o
f

r
e
p
o
r
t
 
s
h
o
u
l
d
 
b
e
 
a
d
h
e
r
e
d

t
o
 
i
f
 
t
h
e
 
r
e
p
o
r
t
 
i
s
 
n
o
t

w
r
i
t
t
e
n

1
2
.
 
T
o
 
r
e
c
o
g
n
i
z
e
 
t
h
a
t
 
w
r
i
t
t
e
n

w
o
r
k
 
t
h
a
t
 
i
s
 
t
o
 
b
e
 
r
e
v
i
s
e
d

f
o
r
 
s
h
a
r
i
n
g
 
o
r
 
e
v
a
l
u
a
t
i
o
n

s
h
o
u
l
d
 
b
e
 
c
h
e
c
k
e
d
 
f
o
r
 
u
s
e

o
f
 
s
t
a
n
d
a
r
d
 
s
p
e
l
l
i
n
g
,

p
u
n
c
t
u
a
t
i
o
n
,
 
a
n
d
 
c
a
p
i
t
a
l
i
-

z
a
t
i
o
n

T
h
e
 
s
t
u
d
e
n
t
 
s
h
o
u
l
d
 
d
e
m
o
n
s
t
r
a
t
e
 
t
h
e
 
a
b
i
l
i
t
y
 
t
o
:

*
-
-
U
s
e
 
a
n
d
 
a
d
a
p
t
 
a
 
v
a
r
i
e
t
y
 
o
f
 
r
e
f
e
r
e
n
c
e
s
a
v
a
i
l
a
b
l
e
 
i
n

b
o
t
h
 
c
l
a
s
s
r
o
o
m
 
a
n
d
 
l
i
b
r
a
r
i
e
s
 
t
o
 
c
h
e
c
k
 
p
r
o
p
e
r
 
c
o
n
-

v
e
n
t
i
o
n
s
 
i
n
v
o
l
v
i
n
g
 
t
h
e
 
m
e
c
h
a
n
i
c
s
 
o
f
 
E
n
g
l
i
s
h

i
n

r
e
l
a
t
i
o
n
 
t
o
 
t
h
e
i
r
 
u
s
e
 
i
n
 
v
a
r
i
o
u
s
 
f
o
r
m
s
 
o
f
r
e
s
e
a
r
c
h

r
e
p
o
r
t
i
n
g
 
a
n
d
 
p
r
e
s
e
n
t
a
t
i
o
n
s
 
o
f
 
i
n
d
e
p
e
n
d
e
n
t

p
r
o
j
e
c
t
s

-
-
S
e
l
e
c
t
 
f
r
o
m
 
m
o
d
e
l
s
 
o
f
 
n
o
t
e
 
c
a
r
d
s
 
a
n
d
 
b
i
b
l
i
o
g
r
a
p
h
i
c
a
l

f
o
r
m
s
 
t
h
a
t
 
a
p
p
e
a
r
 
i
n
 
c
l
a
s
s
r
o
o
m
 
r
e
f
e
r
e
n
c
e
s

(
o
r
 
a
d
o
p
t

t
h
e
 
f
o
r
m
 
p
r
o
v
i
d
e
d
 
b
y
 
t
h
e
 
t
e
a
c
h
e
r
)

-
 
-
A
d
o
p
t
 
a
n
d
 
u
s
e
c
o
n
s
i
s
t
e
n
t
l
y
 
a
n
 
a
c
c
e
p
t
a
b
l
e
 
f
o
r
m
 
f
o
r

n
o
t
e
 
c
a
r
d
s
 
a
n
d
 
b
i
b
l
i
o
g
r
a
p
h
y
 
t
h
a
t
 
m
u
s
t
 
b
e

t
u
r
n
e
d
 
i
n

f
o
r
 
e
v
a
l
u
a
t
i
o
n
 
o
r
 
t
h
a
t
 
a
r
e
 
p
r
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N

AN OVERVIEW OF INSTRUCTIONAL OBJECTIVES IN COMPOSING, INTERPRETING,

AND LANGUAGE, GRADES 7-12

Grade Seven

COMPOSING EXPOSITION

a.

--To present a written or oral report which develops a generalization that can be
verified by observation, authority, or experience(13)

--To prepare a brief summary orally or in writing, of a factual article, or a film
or television documentary J8)

- -To explain a procedure you are learning or which you have mastered to an audience
of listeners or readers who must also learn a similar process (19)

Grade sell

--To develop an informal explanation of a topic, object, or idea of general interest (34)
--To write a paragraph or short theme or to organize a brief talk developed by means

of highly selected details or illustrations (35)
--To wriue an objective description of an object, a person, or a place (35)

Grade Nine

--To present an oral or written report which classifies information gathered from
some type of research (53)

--To write a short essay analyzing the particular quality of similar television programs (54)

Grade Ten

--To show the relationship between one element of a fictional or dramatic narrative and
the work as a whole in an oral or written analysis arranged either inductively or
deductively (69)

--To organize and assemble information in a written report intended for a specific
audience (70)

-To analyze the possible organizational patterns that a response to an "essay question"
might take, and to select one pattern to develop in response to the question (70)

Grade Eleven

- -To compare and contrast, in writing, orally, or in a mixed verbal-nonverbal form, the
views of two actual persons or characters from American literature who represent op-
posing or different values in American life, past and/or present (87)

--To select a problem in contemporary American life that has been a problem in the past,
and to trace the changes in attitudes and solutions to the problem from some time in
the past up to the present, as the problem is reflected in American literature(88)

Grade Twelve

-To present the results of independent inquiry in a written, oral, or mixed media
(verbal and nonverbal) report (106)

--To write an extended definition of an abstract term related to the study of a
universal theme in literature, an archetypal character, or an ethnic or cultural pro-
totype (107



Grade Seven

INTERPRETING EXPOSITION

-- To recognize the development of a main idea in an informative article (23)

-- To observe the ways in which visual media organize and document generalizations

supported by facts (23)

Grade Eight

-- To observe and cite examples of the uses of informative data in developing "feature"

articles in newspapers and periodicals, or documentaries and "special features"

television shows (related to ecology, animals, or hobbies, for instance) (L1)

-- To investigate in a variety of sources a topic that is being studied by the class

(T topic should be one where additional information or background material is

actually needed.) (42)

Grade Nine
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-- To determine ways in which a generalization can be supported with concrete narrative

illustrations (59)

-- To identify the details and means of presentation by which an "image" of a public

celebrity is projected by the mass media (59)

Grade Ten

-- To gather information for a report through one or more types of investigation based

on first-hand observation, a variety of library resources, and/or interviews (75)

-- To relate the way a topic is treated (selection, organization, and development) to

the limitations and possibilities of a particular medium used to convey information (76)

Grade Eleven

-- To infer from an analysis of television programming the values appealed to by

producers and/or advertisers (96)

-- To locate; take notes on, and organize information needed by you or a group of

students in class as background to the study of American life and literature -(97)

Grade Twelve

-- To locate and outline examples of several types of paragraph or chapter organiza-

tions used in printed materials of a basically expository nature; and to cite ways

that transitional devices, initial sentences of paragraphs or sections, types of

supporting material, and arrangement of detail typify a specific type of organization-

al pattern (112)

-- To locate factual information on a particular topic by identifying and using sources

appropriate to the topic and by developing methods of investigation suitable for the

topic (113)
-- To identify and give examples of underlying expository patterns of materials pre-

sented in mixed verbal-nonverbal or entirely nonverbal media; and relate these

patterns to those commonly used in expository writing (114)

To explain the way in which the use of a particular medium for an expository "message'

causes adjustment in the types of transitions, beginnings, and developmental details

because of the nature of the medium (code) itself (114)
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Grade Seven

COMPOSING EXPRESSIONS OF OPINION

To develop a brief argument from an assertion of a strongly held opinion (19)
-- To react to a TV show, movie or book in terms of personal enjoyment or distaste (20)

Grade Eight

-- To express feelings about an ending to a work and to support this reaction (36)
-- To support a position arrived at through personal observatian(36)

Grade Nine

--To express a positive or negative reaction to the portrayal of two characters who
appear in different works (54)

-- To agree or disagree, orally or in writings with a given assertion or with a state-
ment formulated by the class, the teacher, or by a writer expressing an opinion
through television or new:, media (55)

-- To express a personal preference for one person, object, or form of entertainment
aver another and to support this preference with explanatory.detail (55)

Grade Ten

-- To defend a personal conviction about the author's or producer's treatment of a theme
in a literary work or film (71)

-- To develop a position on a controversial issue and support it through research (71)

Grade Eleven

-- To express an opinion about a particular work by an American writer or producer (89)
-- To write a critical review in the form of a short personal essay or a "professional"

type review, of one or more works by an American writer, artist, or song writer (90)

Grade Twelve

-- To take a position in regard to a serious' personal decision as to its ethical or
cultural "rightness" or "wrongness" (108)



Grade Seven

INTERPRETING EXPRESSIONS OF OPINION

--To identify the structure and intent of various types of persuasive materials and

arrive at the major purposes of persuasion (24)

--To recognize reviews and critiques as aids to the selection of print and nonprint

that may be of particular personal enjoyment (25)

Grade Eight

--To_recognize the use of persuasive techniques in mass media (43)
--To analyze the arguments or details two critics with different views of the same

material use to support their opinions (44)

Grade Nine
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--To analyze the structure and purpose of a critical review, an essay, or a continuing

newspaper or television commentary (60)

--To identify the bias of an article and to explain the methods and purposes of

"slanting" that are used (61)

Grade Ten

-To recognize persuasive devices and techniques in advertisements (77)

--To analyze the validity'of written arguments presented in a variety of forms and media (77)

Grade Eleven

- -To analyze rhetorical devices in famous American speeches (97)

- -To analyze the use of rhetorical devices in works by American writers (98)

--To examine the various types of critical comment to induce the types of support
and rhetorical devices most effective for persuasion and argument (98)

Grade Twelve

--To examine in communication persuasive discourse of various types (115)

--To use reviews written by professional critics, reviewers or feature columnists as

a guide to the selection of films, television programs, recordings, art exhibits,

concerts, or reading material in which you would be interested (116)

t
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Grade Seven

COMPOSINU PROSE AND DRAMATIC NARRATIVES

To compose a resolution to a conflict (20)

-- To write a narrative based on a fictitious event from the point of view of a
person in another era (21)

To write a short character impression (21)

Grade Eight

-- To develop one aspect of a personal experience into an expanded narrative (37)

To compose an original myth (37)

-- To convert a portion of a prose narrative to dialog form (38)
-- To create dominant impression in a description (38)

Grade Nine

-- To clarify the meaning of a particular personal experience with a similar experi-
ence of another person (56)

-- To create an original situation and dialog consistent with an established
characterization in a story, novel, or biography (56)

-- To write a description of a natural scene or an indoor setting, adopting the point
of view of an observer who is moving past or through the place he describes (57)

Grade Ten

-- To convert point of view from first person to third person (72)
-- To develop a conflict in dialogue that leads to a climax (72)

-- To compose a monologue from a character's point of view (73)

Grade Eleven

-- To narrate a series of events involving you and another person that make that
person memorable in your life (91)

-- To invent and develop a situation for a character from American fiction or drama (92)
-- To convert a portion of a narrative into a news story or to convert a news story

into a portion of a narrative after comparing the treatment of narrative elements
in expository narratives and in literary narratives, both ficticnal and nonfictional (93)

Grade Twelve

-- To develop an incident from personal experience into a short-short story or personal
essay which evokes either a comic or sympathetic reader-reaction (109)

-- To develop a narrative based on an imaginary character in a specified "non-American"
cultural setting (lio)
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Grade Seven

INTERPRETIM PROSE AND DRAMATIC NARRATIVES

--To demonstrate the ability to identify elements of narration (25)

--To determine the necessity of conflict to plot and characterization in nar-

rative material (26)

--To differentiate between "round" and "flat" characters (26)

--To identify the ways narrative elements are handled in drama (27)

Grade Eight

--To explore in reading and other media variations of a universal character type (44)

--To identifx the elements that create the central tone in narratives where tone is

a'dominantielement (45)
--To observe the specialized techniques for narrating events in news stories (45)

Grade Nine
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--To understand that in both fiction and nonfiction, authors carefully select

details to create the desired image of a character (61)

--To observe ways in which universal or recurrent themes are treated in various genres (62)

--To observe ways by which narrative material is adapted from one medium to another (62)

Grade Ten

--To differentiate between general themes and specific aspects of general themes in

literature and to understand that a work .often treats more than one general theme (78)

--To recognize the result of a choice of a certain point of view on the reader's

perception of a series of narrative events (78)

--To recognize the relationship between the narrative elements and production elements

of a play. (79)

Grade Eleven

compare' treatment of similar general themes within narratives of one historical

period or two different periods (99)
10 recognize individual marks of an American writer's style (100)

--To understand the deviations from the conventions of "realistic" drama of some

American playwrights (101)

Grade Twelve

- -iro demonstrate an understanding of the narrative elements in drama by choosing

production elements which are consistent with the playwright's treatment of the

narrative elements (117)
--To interpret the basic types of conflict characteristic in long or short fiction

and to demonstrate how the plot is a series of events related to the resolution

of a particular ccnflict (118)
To read and interpret in terms of plot, character, setting, or any other element

of ficticn, a short story which is unfamiliar (119)

4
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Grade Seven

COMPOSING POETRY

--To demonstrate an ability to establish a visual design based on a repetitive pattern (22)--To write a poem in a simple, closed poetic pattern (22)

Grade Eight

--To write a short narrative poem or a long fragment of a narrative
--To convert selected material into a folk ballad (40)

Grade Nine

poem ( 39)

--To convert sensory impressions first into a descriptive paragraph and then into
a short poem (58)

--To create sensory images through a nonprint presentation to accompany an oral
reading of a poem (58)

Grade Ten
4

--To compose a poem which develops a particular meaning, feeling, or "theme" (73)
--To express in poetic form a new view of a familiar object (74)

Grade Eleven

--To write in verse form an extended definition of a universal feeling or abstract
idea using a series of concrete images or a "catalog" of objects, events, im-pressions to develop the definition (9L)

--To compose a poem in a contemporary/experimental form of Yom' own choice
that uses as subject matter a reaction to some contemporary American goal or value(%)

Grade Twelve

--To write a poem in a deliberately chosen form where the impetus for topic, mood/
or idea arises from any of the Grade 12 units (111)

; .t



Grade Seven

INTERPRETING POETRY

--To recognize and point out the elements of repetition in several arts (visual,

plastic, musical) (27) .,

--To understand that the entire range of human experience is suitable subject

matter for poetry (28)

--To give an oral reading of a short poem (28)

Grade Eight

--To induce the characteristics of narrative poetry through wide reading of

narrative verse, and to compare the treatment of poetic narrative with that

of prose narrative (46)
--To prepare an oral interpretation of a narrative poem (46)

Grade Nine

--To determine, how the poet elicits sensory responses through the use of imagery

and other devices (63)
To discover the function of connotation in transmitting the "meanings" or feelings

of a poem (63)

Grade Ten

To identify the points of view in narrative and dramatic poetry and state the

advantages or possible reasons for selection of the chosen point of view (79)

To interpret poems with several layers or "levels!' of meaning (literal,

philosophical, sociological, psychological) ( 80)

Grade Eleven

--To determine how the fdrm and content of poetry reflect American cultural

attitudes (101;
--To become familiar with the characteristics of a particular American poet (102)

Grade Twelve

To interpret a fairly simple poem, unfamiliar to you, on a literal level; and
to describe any other aspects of meaning that may arise from tone, theme, imagerY,

diction, or rhythmic patterns (120)

i,)
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THE NATURE OF LANGUAGE

Grade Seven

--To extend your background of knowledge about the forms of communication
(verbal/nonverbal) and the forms of language (spoken/written) (29)

--To differentiate between the oral and written versions of a language, demonstrating
the communicaticn advantages and limitaticns of each (29)

Grade Eight

=:-To understand the objectivity of denotative language (48)

--To understand the relationship between personal experience and connotative language (0)

Grade Nine

-- To recognize tta various types of figurative language in discourse and explain the

use of figurative language in relating an experience or idea more vividly (64)
--To understand that all figurative language is based on comparisons of essentially

dissimilar items (64)

Grade Ten

--To understand that meaning is frequently communicated nonverbally, either exclusively
or in combination with language, and that both forms of a communication share
language principles (81)

Grade Eleven

--To identify difficulties in comprehension of certain Anerican writers and to
attempt to relate these to differences between the writer's and reader's use of
language (103)

Grade Twelve

--To recognize and cite examples of influences most responsible for the growth and
development of the English language (122)

--To use the dictionary as a source of informa about changes in the English
language (123)/

,)
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Grade Seven

LANGUAGE VARIATIONS AND CHCICES

To recognize the influence on language choices of the communicator's purpose
and the context in which the communication takes place (3?)

Grade Eight

To recognize factors that create dialect and idiolect (51)

Grade Nine

--To recognize the difference between standard and nonstandard forms of English
and the situations in which these forms have personal and social relevance (67)

Grade Ten

-- To discover and describe the correlation between a given culture and the language
choices made by the members of that culture (83)

Grade Eleven

To learn the characteristics of various American dialects and to understand sore
of the factors that cause their development (104)

Grade Twelve

:earn to recognize a writer's characteristic "style' by noting patterns of
syntax, types of diction, and levels of usage he uses habitually (126)

--To seek and cite examples of ways that language reflects cultural values, customs,
personality types (12 ?)

--To recognize that diction and syntax can clarify or reinforce the thematic cont6nt
of literature (128)

--To 111)delr'-701 that sone ievels of diction and syntax are more appropriate or
effective for same literary genres than they are for others (129)

--To unders,and that some levels oz diction and syntax are more appropriate or
effevAve in conveying particular tones and moods associated with certain literary
modes WO)
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Grade Seven

MECHANICS OF WRITTEN ENGLISH

- - To recognize that many difficulties in English spelling result from variable

letter-sound relationships, particularly among vowels and roots in affixes (33)

- - To understand that the intonation pattern indicating word-group relationship in

speech is an aid to some types of punctuation (mainly terminal punctuation and
internal punctuation used to indicate natural pauses in speech) (33)

--To understand that the use of apostrophes in contractions and in possessive case
nouns or pronouns is a matter of convention (33)

Grade Eight

To understand that intonation in speech may be an aid to punctuating introductory,
interrupting, or nonrestrictive phrases (52)
To recognize that for ease of reading, specialized conventions of punctuation,
capitalization, and paragraphing are necessary to set off dialogue (52)

To observe the specialized punctuation, capitalization, and paragraphing in
business letter forms (52)
To observe that the knowledge of the principles of syllabication and the vowel
principles that relate to them are an aid to spelling (52)

Grade Nine

-- Through the use of phonemi2 transcription, to understand more fully the many

possible e",er reTre3eqt Ehglish sounds (68)

To rezor-:1_.? tha', anl runctuation of written titles is a matter

of conve::Llph (4&
To recognize that natura- intonation is of some aid in punctuating compound and/or

complex sentences but that much of the punctuation is determined by convention
related to ease of reading (68)

Grade Ten

--To understand that the use of apostrophes in contractions and in the possessive
(or genitive) case of nouns and indefinite pronouns is a matter of convention
that must be observed when writing AND (84)

To understand that the use of apostrophe for conventional purposes includes its
use for forming the plurals of letters and numbers written in Arabic numerals
To understand that knowledge of common roots and affixes can be of some help in
spelling (84)

To understand that some of the most common difficulties in spelling are the result
of the fact that English is a language that has made extensive use of a number of
roots and affixes from other languages where the spelling of these roots and affixes
is not compatible with regular English phoneme-grapheme relationships (85)

-To understand that other difficulties in spelling that result from the tendency
of English to borrow words from other languages results from words taken entirely
into our language, with both spelling and pronunciation of the original tongue- -
both of which are sometimes "un-English" (86)



Grade Eleven

To ._,nderstand that writers who attempt to duplicate regional or other types of
dialects (or departures from standard English) must devise a phonetic spelling
for deviant pronunciations of words that is based on the regular English alphabet
system and the letter-sound relationships understood or "expected" by native

speakers (105)
-- To understand that the use of certain types of paragraphing and punctuation

marks is frequently a matter of choice - among - options and that a particular
writer or editor of a periodical often adheres to his own particular preferences
among these options (105)

-- To understand that all written work that is to be revised for sharing or
evaluation should be checked for use of standard spelling, punctuation, and

capitalization (105)

Grade Twelve

To understand that in preparing and reporting on the required independent project
for Grade Twelve, the use of standard spelling, punctuation and capitalization
for written presentations (or parts of presentations) must be observed. However,

the conventions appropriate to a particular mode of presentation or type of report
should be adhered to if the report is not written (131)

-- To recognize that written work that is to be revised for sharing or evaluation
should be checked for use of standard spelling, punctuation, and capitalization (131)
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PART II: General Abilities and Skills Related to
Composition, Reading, and Language

INTRODUCTION

A point of view which has permeated English curriculm development in Baltimore

County is that language arts skills and abilities should %e taught in the context of

whole experiences, total discourse situations, and not as fragmented ends in them-

selves. In grade level curriculum guides, reading, writing and language skills are
integrated in the development of a series of activities in which individuals or groups
of students might naturally be engaged at a particular age, interest, or ability level.

Similarly, in Part I of this bulletin, clusters of performance goals are related to key
experiences which have been designated as "basic" for a particular grade level.

In Part II our intent is to continue emphasizing the "wholeness" through which

skills are developed by showing the relationship of suggested performance goals for
one activity to those general abilities and skills involved in the total process.
Consequently, the skill lists show, in the case of writing, how certain skills are
clustered in various stages of composing; in the case of reading, how certain skills

are clustered on literal and interpretive levels and how those clusters are differ-

entiated in various genre; and in the case of language, how certain skills either
reflect an actual sequence, 7-12, in some categories such as in "The Structure of

Language," or reflect the selec'ion Df a partic,l'ar grade level for the develnrTer+

of a single topic such as in Natur,

RELATIONSHIPS OF WRITING SKILLS TJ THE ,3TAL ARITING PROCESS

We have learned in the past, from research and practical experience in teaching,
that it is folly to list specific skills (such as the "comma in direct address," or
the "appositive as a means of compression") an a specific grade level. It is not

that the use of the comma is in itself unimportant, nor that a good writer should
not have at his disposal a number of ways to compress what he wishes to say--but
that such grade-leveled lists of skills tend to produce negative teaching and learn-

ing. The reasons for this are complex, but one can say that listing specific grade-
level writing skills tends to make a specific skill the end in itself, the raison
d'etre, of composition, rather than emphasizing the more accurate relationship of a
specific skill to "good writing" as means to an end. The plethora of skill lists
produced by school systems and textbook publishers in the past has produced numbers
of drill exercises and activities separated from the total writing process and often
unrelated to the kinds of writing individuals or groups of students might naturally
be engaged in at a particular age, interest, or ability-level. The best result that

such direct attention to specific mechanical skills (or organizationalpatterns or
stylistic devices) has produced has been a rather self-conscious attention to the

"How" of writing rather than to a concentration of the "Why" and "What" and "To Whom"

of writing. This should lead to a sincere and clear statement of the writer's purpose

and subject matter, and to a legitimate reason for him to revise and proofread and

apply to his finished product the specific writing skills that would improve his work

in the sense of making his meaning more available to whatever readers he has addressed.

The crux of the problem for teachers of writing has been, and will continue to be,

the relationship of what the writer wishes to convey to how he says it. There is no

dichotomy between these phases of the writing process; yet anyone who has ever written

or who has ever tried to help someone improve his writing knows that writing is the most

f )
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complex verbal task one undertakes and that there must be sane way to analyze the
writing process in a way that makes a consistent teaching-learning stance possible.
Every teacher has read papers (or letters or reports) that seem to be interesting,
even engrossing in content or intent, but that miss the mark by a slipshod attention
to structural design, or that are marred by inaccurate spellings, punctuation that
clouds rather than clarifies, paragraphing that seems more dependent on whim than on
logic. But we have also read more papers than we care to remember that said nothing
of interest, value, or importance but that demonstrated an enviable control over
spelling and mechanics.

How to get both clarity and coherence, unity and interest--and attention to the
ways in which these attributgi of all good writing are achieved? We have chosen to

adopt the view, more and more widely accepted by rhetoricians and educators, that
unless we expect pupils to perform adequately in "whole" writing experiences--each
of them emphasizing the unity of the writing process, and unless we relate these
experiences and goals in writing to the total school program and to writing interests
and needs outside the school, we cannot help people to perform adequately on the
mechanics of writing that contribute to, but do not dominate, effective writing of
all kinds. We cannot expect pupils to perform well in the mechanics of writing ex-
cept as they see the need to apply the principles of editing in an effort to make what,
they wish to or have to say more readable and pleasurable to their projected readers.
For these reasons, we emphasize the total writing task first, the abilities to express
oneself in numbers of different writing forms second, and the specific skills and
abilities required to complete a task successfully third. This placement does not
imply that one ability or skill is more important than another; rather it stresses the
dependence of abilities and skills on the total writing act.

7-) avoid separating skill de --ment from the total composing proceswe have
listed specific skills as they might be taught in the context of developing a com-
position. Using the following outline, we cross-referenced the sub-categories with
the performance goals in Part I of this bulletin. We then listed clusters of related
skills which might be developed during a particular stage of writing. Although the
levels within the clusters range from simple to complex, we do not attempt to suggest
the grade level an which any one should be developed. Instead, we recommend that
teachers regard them as suggestions for specific competencies to be developed in
teaching composition. Needless to say, the choice of the specific skills to be
taught should be made on the basis of students' needs and abilities.

*OUTLINE OF GENERAL ABILITIES IN WRITING: AN OVERVIEW OF SKILL CHARTS

I. Prewriting: The student should demonstrate the ability to

A. Participate in activities to generate ideas for writing.
B. Select a subject of his own or choose among options assigned

by the teacher.
C. Identify an actual audience and an occasion for writing or

hypothecate these for the purpose of the assignment.

*(Note: Although these abilities show progression through stages of a process, they

are not rigidly sequential. The writer may be halfway through the stage of organiz-

ing when he recognizes the need to revise a thesis made in the first stage.)

,
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II. Planning, Organizing, and Preparing the First Draft: The student should

demonstrate the ability to

A. Establish a focus for the topic and a limitation which is

app:opriate for the suggested length or intended scope of

development.

B. Compile in note form information, impressions, or experiences
appropriate to the intended writing purpose.

C. Formulate a general statement which introduces a body of information,

which presents a reaction or position in argumentation, or which,

either explicitly or by implication, anticipates the development of

an experience or feeling.
D. Differentiate between general statements and particular support

in exposition and persuasion, between major and minor events or
characters in narration, between prominant and less prominant
details in description or poetry.

E. Select a pattern of organization appropriate to the purpose,
subject matter, and intended readers.

F. Plan an introduction and conclusion appropriate to the purpose
and pattern(s) of the assignment.

G. Follow the conventions of any special form of writing.

III. Refining: The student should demonstrate the ability to

A. Select language appropriate to the audience, situation and

purpose.
B. Use syntactical structures for greatest clarity and emphasis.

C. Use devices for coherence that assist the reader in following

the selected pattern of organization.
D. Adhere to the conventions of usage and mechanics in writing

for a public audience.

A NOTE ABOUT FORMAT

The main purposes of the following skill charts are to show in abbreviated
form all of the abilities and skills involved in the writing process, regardless
of grade level, and tot show how some of these are differentiated from one type
of writing to another. To indicate the frequency of occurrence across grade levels,

we have cross-referenced the general abilities using the following code: E-Exposition,

0-Expressions of Opinion, N-Prose and Dramatic Narratives, P-Poetry. All of the

above categories are in the composing sequence of the grade level. The number

following the letter refers to the number of the activity in the composing sequence.
The number in parentheses is the page number.

;
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e
p
t
i
o
n
 
o
f
 
n
a
r
r
a
t
i
o
n
 
a
n
d
 
p
o
e
t
r
y
 
w
h
e
r
e

o
r
d
i
n
a
r
i
l
y
 
n
o
 
i
n
t
r
o
d
u
c
t
o
r
y
 
s
t
a
t
e
m
e
n
t
 
i
s

m
a
d
e
.
)

3
.
 
I
n
 
o
b
j
e
c
t
i
v
e
 
w
r
i
t
i
n
g
,
 
q
u
a
l
i
f
y
 
t
h
e
 
g
e
n
e
r
a
l
-

i
z
a
t
i
o
n
 
f
o
r
 
g
r
e
a
t
e
r
 
a
c
c
u
r
a
c
y
 
b
y
 
u
s
i
n
g

s
u
c
h
 
t
e
r
m
s
 
a
s
 
m
a
n
y
,
 
s
o
m
e
,
 
m
o
s
t
,
 
s
o
m
e
t
i
m
e
s
,

u
s
u
a
l
l
y
,
 
o
f
t
e
n
,
 
t
o
 
i
n
d
i
c
a
t
e
 
n
u
m
b
e
r
 
a
n
d
/
o
r

f
r
e
q
u
e
n
c
y
.

D
.
 
D
i
f
f
e
r
e
n
t
i
a
t
e
 
b
e
t
w
e
e
n
 
g
e
n
e
r
a
l
 
s
t
a
t
e
m
e
n
t
s
 
a
n
d

p
a
r
t
i
c
u
l
a
r
 
s
u
p
p
o
r
t
 
i
n
 
e
x
p
o
s
i
t
i
o
n
 
a
n
d
 
p
e
r
-

s
u
a
s
i
o
n
,
 
b
e
t
w
e
e
n
 
m
a
j
o
r
 
a
n
d
 
m
i
n
o
r
 
e
v
e
n
t
s
 
o
r

c
h
a
r
a
c
t
e
r
s
 
i
n
 
n
a
r
r
a
t
i
o
n
,
 
b
e
t
w
e
e
n
 
p
r
o
m
i
n
a
n
t

a
n
d
 
l
e
s
s
 
p
r
o
m
i
n
a
n
t
 
d
e
t
a
i
l
s
 
i
n
 
d
e
s
c
r
i
p
t
i
o
n

o
r
 
p
o
e
t
r
y
.

-
7
F
o
r
 
e
x
p
o
s
i
t
i
o
n
 
a
n
d
 
p
e
r
s
u
a
s
i
o
n
,
 
p
r
o
v
i
d
e

e
x
p
l
a
n
a
t
o
r
y
 
s
u
p
p
o
r
t
,
 
f
a
c
t
u
a
l
 
i
n
 
n
a
t
u
r
e
,

c
o
n
v
e
y
 
i
n
f
o
r
m
a
t
i
o
n
 
o
r
 
t
o
 
s
u
p
p
o
r
t
 
a
n

o
p
i
n
i
o
n
.

1
.
 
D
i
f
f
e
r
e
n
t
i
a
t
e
 
b
e
t
w
e
e
n
 
r
e
p
o
r
t
,
 
i
n
f
e
r
e
n
c
e
,

a
n
d
 
j
u
d
g
m
e
n
t
.

2
.
 
I
n
c
l
u
d
e
 
e
v
i
d
e
n
c
e
 
t
o
 
v
e
r
i
f
y
 
r
e
p
o
r
t
s
.

3
.
 
D
e
v
e
l
o
p
 
i
l
l
u
s
t
r
a
t
i
o
n
s
 
t
o
 
c
l
a
r
i
f
y

g
e
n
e
r
a
l
i
z
a
t
i
o
n
s
.

G
r
a
d
e
 
7

G
r
a
d
e
 
8

G
r
a
d
e
 
9

G
r
a
d
e
 
1
0

G
r
a
d
e
 
1
1

G
r
a
d
e
 
1
2

0
-
5
 
(
2
0
)

0
-
4
 
(
3
6
)

0
-
3
 
(
5
4
)

0
-
4
 
(
7
1
)

0
-
3
 
(
8
9
)

0
-
3
 
(
1
0
8
)

0
-
4
 
(
5
5
)

0
-
5
 
(
7
1
)

0
-
4
 
(
9
0
)

1
4
-
5
 
(
9
1
)

P
-
9
 
(
2
2
)

N
-
5
 
(
3
7
)

N
-
6
 
(
5
6
)

N
-
6
 
(
7
2
)

N
-
7
 
(
9
3
)

1
4
-
4
 
(
1
0
9
)

N
-
9
 
(
3
8
)

N
-
8
 
(
5
7
)

P
-
9
 
(
7
3
)

P
-
9
 
(
9
4
)

N
-
5
 
(
1
1
0
)

P
 
-
9
 
(
5
8
)

p
-
1
0
 
(
7
4
)

P
-
6
 
(
1
1
1
)

E
-
3
 
(
1
9
)

E
-
1
 
(
3
4
)

E
-
1
 
(
5
3
)

E
,
1
 
(
6
9
)

E
 
-
1
 
(
8
7
)

E
-
1
 
(
1
0
6
)

E
-
2
 
(
3
5
)

E
-
2
 
(
5
4
)

E
-
2
 
(
7
0
)

E
-
2
 
(
8
8
)

E
-
2
 
(
1
0
7
)

N
-
6
 
(
5
6
)

0
-
4
 
(
7
1
)

0
-
3
 
(
8
9
)

0
-
3
 
(
1
0
8
)

0
-
4
 
(
9
0
)



-
-
F
o
r
 
r
e
a
l
 
o
r
 
i
m
a
g
i
n
a
t
i
v
e
 
n
a
r
r
a

p
o
e
m
s
,
 
c
h
o
o
s
e
 
d
e
t
a
i
l
s
 
w
h
i
c
h
 
c

g
e
n
e
r
a
l
 
s
e
n
s
e
 
o
f
 
a
n
 
i
m
p
r
e
s
s
i
o

o
r
 
e
x
p
e
r
i
e
n
c
e
 
b
e
i
n
g
 
d
e
v
e
l
o
p
e
d

1
.
 
I
n
c
l
u
d
e
 
s
e
n
s
o
r
y
 
d
e
t
a
i
l
s
 
a
p
p
r

C
h
o
s
e
n
 
s
u
b
j
e
c
t
.

2
.
 
S
e
l
e
c
t
 
e
v
e
n
t
s
 
w
h
i
c
h
 
a
r
e
 
s
i
g
n

d
e
v
e
l
o
p
i
n
g
 
t
h
e
 
m
e
a
n
i
n
g
 
i
n
 
a

-
-
 
F
o
r
 
a
l
l
 
t
y
p
e
s
 
o
f
 
w
r
i
t
i
n
g
,
 
e
v

p
a
r
t
i
c
u
l
a
r
s
 
f
o
r
 
r
e
l
e
v
a
n
c
e
,
 
a

c
o
m
p
l
e
t
e
n
e
s
s
.

1
.
 
U
s
e
 
t
h
e
 
c
o
n
t
r
o
l
l
i
n
g
 
i
d
e
a
 
s
u
c

g
e
n
e
r
a
l
 
s
t
a
t
e
m
e
n
t
 
i
n
 
e
x
p
o
s
i
t

d
o
m
i
n
a
n
t
 
i
m
p
r
e
s
s
i
o
n
 
i
n
 
d
e
s
c

d
e
t
e
r
m
i
n
e
 
r
e
l
e
v
a
n
c
e
 
o
f
 
s
u
p
p
o

2
.
 
S
e
l
e
c
t
 
d
e
v
e
l
o
p
m
e
n
t
a
l
 
d
e
t
a
i
l
s

t
o
 
t
h
e
 
p
u
r
p
o
s
e
,
 
t
o
n
e
 
a
n
d
 
b
a
c

t
h
e
 
a
u
d
i
e
n
c
e
.

3
.
 
A
c
c
u
r
a
t
e
l
y
 
o
b
s
e
r
v
e
 
a
n
d
 
r
e
c
o
r

c
o
n
c
r
e
t
e
 
d
e
t
a
i
l
 
s
o
 
t
h
a
t
 
t
h
e

r
e
c
o
n
s
t
r
u
c
t
 
t
h
e
 
e
x
p
e
r
i
e
n
c
e
 
o

c
o
n
v
e
y
e
d
 
i
n
 
l
i
t
e
r
a
r
y
-
i
m
a
g
i
n
a

4
.
 
E
s
t
a
b
l
i
s
h
 
t
h
e
 
a
u
t
h
e
n
t
i
c
i
t
y

w
r
i
t
i
n
g
 
b
y
 
v
e
r
i
f
y
i
n
g
 
a
c
c
u
r
a
c

t
i
o
n
s
,
 
r
e
v
i
s
i
n
g
 
i
l
l
u
s
t
r
a
t
i
o
n

a
n
d
 
c
l
a
r
i
t
y
,
 
d
r
a
w
i
n
g
 
a
c
c
u
r
s
t

f
r
o
m
 
f
a
c
t
s
,
 
e
l
i
m
i
n
a
t
i
n
g
 
e
m
o
t

w
h
i
c
h
 
d
i
s
t
o
r
t
 
t
h
e
 
s
u
b
j
e
c
t
 
a
n

l
o
g
i
c
a
l
 
f
a
l
l
a
c
i
e
s
.

5
.
 
C
o
n
v
e
y
 
a
 
s
u
b
j
e
c
t
i
v
e
 
o
r
 
o
b
j
e
c

t
o
 
t
h
e
-
c
o
n
t
e
n
t
 
b
y
 
c
h
o
o
s
i
n
g
 
f

i
n
 
d
i
c
t
i
o
n
 
a
n
d
 
s
y
n
t
a
x
.

E
.
 
S
e
l
e
c
t
 
a
 
p
a
t
t
e
r
n
 
o
f
 
o
r
g
a
n
i
z
a
t
i
o

t
o
 
t
h
e
 
p
u
r
p
o
s
e
,
 
s
u
b
j
e
c
t
 
m
a
t
t
e
r
,

r
e
a
d
e
r
s
.

G
r
a
d
e
 
7

G
r
a
d
e
 
8

G
r
a
d
e
 
9

G
r
a
d
e
 
1
0

G
r
a
d
e
 
1
1

G
r
a
d
e
 
1
2

t
i
v
e
s
 
a
n
d

N
-
6
 
(
2
0
)

N
-
6
 
(
3
7
)

0
-
4
 
(
5
5
)

0
-
5
 
(
7
1
)

N
-
5
 
(
9
1
)

N
-
4
 
(
1
0
0
)

o
n
v
e
y
 
t
h
e

N
-
7
 
(
2
1
)

N
-
7
 
(
3
7
)

N
-
6
 
(
5
6
)

N
-
6
 
(
7
2
)

N
-
6
 
(
9
2
)

N
-
5
 
(
1
1
0
)

n
,
 
f
e
e
l
i
n
g
,

N
-
8
 
(
2
1
)

N
-
9
 
(
3
B
)

N
-
7
 
(
5
6
)

1
 
-
9
 
(
7
3
)

P
-
8
 
(
9
4
)

N
-
6
 
(
1
1
1
)

.
P
-
9
 
(
2
2
)

P
-
1
0
 
(
3
9
)

N
-
8
 
(
5
7
)

P
-
1
0
 
(
7
4
)

P
-
1
0
 
(
2
2
)

P
-
1
1
 
(
4
0
)

P
-
9
 
(
5
8
)

P
-
1
0
 
(
5
8
)

o
p
r
i
a
t
e
 
t
o
 
t
h
e

i
f
i
c
a
n
t
 
i
n

n
a
r
r
a
t
i
v
e
.

a
l
u
a
t
e
 
t
h
e

E
-
1
 
(
1
8
)

E
-
1
 
(
3
4
)

E
-
2
 
(
5
4
)

E
-
1
 
(
6
9
)

E
-
1
 
(
8
7
)

E
-
1
 
(
1
0
6
)

c
c
u
r
a
c
y
,
 
a
n
d

E
-
3
 
(
1
9
)

E
-
2
 
(
3
5
)

0
-
4
 
(
5
5
)

N
-
6
 
(
7
2
)

0
-
4
 
(
9
0
)

E
-
2
 
(
1
0
7
)

0
-
4
 
(
1
9
)

E
-
3
 
(
3
5
)

N
-
6
 
(
5
6
)

P
-
9
 
(
7
3
)

0
-
3
 
(
1
0
8
)

0
-
4
 
(
3
6
)

0
 
-
5
 
(
3
6
)

h
 
a
s
 
t
h
e

i
o
n
 
o
r

r
i
p
t
i
o
n
 
t
o

r
t
i
n
g
 
d
e
t
a
i
l
s
.

a
p
p
r
o
p
r
i
a
t
e

k
g
r
o
u
n
d
 
o
f

d
 
s
i
g
n
i
f
i
c
a
n
t

r
e
a
d
e
r
 
c
a
n

r
 
i
m
p
r
e
s
s
i
o
n

t
i
v
e
 
w
r
i
t
i
n
g
.

f
 
o
b
j
e
c
t
i
v
e

y
 
o
f
 
q
u
o
t
a
-

s
 
f
o
r
 
b
r
e
v
i
t
y

e
,
i
n
f
e
r
e
n
c
e
s

i
o
n
a
l
 
a
p
p
e
a
l
s

d
 
a
v
o
i
d
i
n
g

t
i
v
e
 
r
e
a
c
t
i
o
n

r
o
m
 
o
p
t
i
o
n
s

n
 
a
p
p
r
o
p
r
i
a
t
e

.
,

a
n
d
 
i
n
t
e
n
d
e
d

.1
-



t
i

J1
44

41
C

II
1 

40
O
U
V
U
1
U
 
U
G
4
U
L
I
O
U
1
i
U
0
 
4
1
1
0
 
1

i
l
i
6

a
b
i
l
i
t
i
e
s
 
a
n
d
 
s
k
i
l
l
;
 
i
n
 
c
c
a
p
o
S
i
l
g
:

G
r
a
d
e
 
7

7

G
r
a
d
e
 
8

G
r
a
d
e
 
9

G
r
a
d
e
 
1
0

G
r
a
d
e
 
1
1

G
r
a
d
e
 
1
2

-
'
-
U
s
e
 
a
 
s
i
m
p
l
e
 
p
a
t
t
e
r
n
 
O
f
 
c
l
a
s
s
i
f
i
c
a
t
i
o
n
 
o
f

E
-
2
 
(
1
8
)

0
-
4
 
(
3
6
)

,
F
-
1
 
(
5
3
)

E
-
2
 
(
7
0
)

0
-
3
 
(
8
9
)

E
-
1
 
(
1
0
6
)

M
a
j
o
r
 
a
n
d
 
m
i
n
o
r
 
s
u
p
p
o
r
t
 
f
o
r
 
o
r
g
a
n
i
z
i
n
g
 
i
n
-

f
o
r
m
a
t
i
o
n
 
a
n
d
 
e
x
p
r
e
s
s
i
o
n
s
 
o
f
 
o
p
i
n
i
o
n
.

.
.

0
-
5
 
(
7
1
)

0
-
3
 
(
1
0
8
)

1
.
 
L
i
s
t
 
m
a
j
o
r
 
i
d
e
a
s
 
t
o
 
b
e
 
u
s
e
d
 
t
o
 
d
u
m
b
o
r
t

t
h
e
 
g
e
n
e
r
a
l
i
z
a
t
i
o
n
.

,

2
.
 
W
r
i
t
e
 
a
 
s
h
o
r
t
 
t
o
p
i
c
a
l
 
o
u
t
l
i
n
e
 
s
h
o
w
i
n
g
-
t
h
e

'
d
i
f
f
e
r
e
n
t
i
a
t
i
o
n
 
b
e
t
w
e
e
n
 
-
m
a
j
o
r
 
a
n
d
 
m
i
n
o
r

s
u
p
p
o
r
t
 
(
c
l
a
s
s
 
a
n
d
 
s
u
b
-
c
l
a
s
s
)
.

3
 
A
v
o
i
d
 
o
v
e
r
l
a
p
,
i
n
 
t
h
e
 
s
u
b
-
c
l
p
s
p
e
S
.

'

,

.

.

,

4
.
 
U
s
e
 
a
n
 
o
u
t
l
i
n
i
X
a
s
 
a
 
g
u
i
d
e
 
p
m
i
d
e
t
e
r
m
i
n
i
n
g

'
t
h
e
 
p
r
o
p
o
r
t
i
o
n
 
o
r
-
s
p
a
c
e
 
f
o
r
 
e
a
c
h
 
p
a
r
t
 
o
f

t
h
e
 
o
r
g
a
n
i
z
a
t
i
o
n
.

-
-
D
e
v
e
l
o
p
 
a
 
p
a
t
t
e
r
n
 
o
f
 
c
o
m
p
a
r
i
s
o
n
-
c
o
n
t
r
a
s
t
.

E
1
'

E
 
-
2

(
:
4
)

E
-
1
 
(
8
7
)

0
 
-
3
 
(
5
4
)

o
-
5
 
(
5
5
)

N
-
6
 
(
5
6
)

1
.
 
I
l
s
e
 
t
h
e
 
c
o
m
m
o
n
 
e
l

t
 
t
o
 
1
:
4
 
c
o
m
p
a
r
e
d
 
o
r

c
o
n
t
r
a
s
t
e
d
 
a
s
 
t
h
e
 
c
o
 
t
r
o
l
l
i
n
g
 
i
d
e
a
 
i
n

t
h
e
 
t
o
p
i
c
 
s
a
n
t
e
n
c
e
.

-
-
,

2
.
 
D
e
v
e
l
o
p
 
a
 
p
o
i
n
t
-
t
o
-
p
o
i
n
t
 
o
r
g
a
n
i
z
a
t
i
o
n
 
o
r

o
n
e
 
d
e
t
a
i
l
i
n
g
 
a
l
l
 
o
f
 
o
n
e
 
e
l
e
m
e
n
t
 
a
n
d
 
a
l
l

-
.
.
'

o
f
 
a
n
o
t
h
e
r
.

,

3
 
P
a
r
a
l
l
e
l
 
m
a
t
c
h
i
n
g
 
e
l
e
m
e
n
t
s
.

4
.
 
S
e
l
e
c
t
 
a
n
d
 
a
r
r
a
n
g
e
 
d
e
t
a
i
l
s
 
a
c
c
o
r
d
i
n
g
 
t
o

i

t
h
e
 
p
u
r
p
o
s
e
 
o
f
 
t
h
e
 
c
o
m
p
a
r
i
s
o
n
.

-
-
A
r
r
a
n
g
e
 
d
e
t
a
i
l
s
 
i
n
 
c
h
r
o
n
o
l
o
g
i
c
a
l
 
o
r
d
e
r
.

E
-
3
 
(
1
9
)

'
N
-
9
 
(
3
8
)

N
-
7
 
(
5
6
)

N
-
8
 
(
7
3
)

E
-
2
 
(
8
8
)

N
-
5
 
(
1
1
0
)

,
.

N
-
7
 
(
2
0
)

'
N
-
5
 
(
9
1
)

N
-
7
 
(
9
3
)

1
.
 
I
n
c
l
u
d
e
 
a
 
b
e
g
i
n
n
i
n
g
,
 
m
i
d
d
l
e
,
 
a
n
d
 
e
n
d
 
t
o

t
h
e
 
n
a
r
r
a
t
i
v
e
.

2
.
 
C
o
m
p
l
e
t
e
l
y
 
r
e
c
o
r
d
 
t
h
e
 
s
t
e
p
s
 
i
n
 
a
 
p
r
o
c
e
s
s
'
.

3
 
E
s
t
a
b
l
i
s
h
 
i
n
 
a
 
n
a
r
r
a
t
i
v
e
 
t
h
e
 
t
h
r
e
e

e
s
s
e
n
t
i
a
l
 
c
h
a
r
a
c
t
e
r
i
s
t
i
c
s
 
o
f
 
t
i
m
e
,
 
m
o
v
e
-

m
e
a
t
,
 
a
n
d
 
m
e
a
n
i
n
g
.

1

4
.
 
D
e
v
e
l
o
p
 
a
n
d
 
r
e
s
o
l
v
e
 
a
 
c
o
n
f
l
i
c
t
 
t
h
r
o
u
g
h
 
a

s
e
r
i
e
s
 
o
f
 
e
i
r
e
n
t
s
.



.

G
r
a
d
e
 
7

_
 
_
_
_
_
_

G
r
a
g
e
8

.
.
.
.
_

G
r
a
d
e
 
9

.
.
_ G
r
a
d
e
 
1
0

'
G
l
a
d
e
 
1
1

G
r
a
d
e

1
2

.
.

5
.
 
I
n
 
l
i
t
e
r
a
r
y
 
n
a
r
r
a
t
i
v
e
s
,
 
v
a
r
y
 
n
a
t
u
r
a
l

c
h
r
o
n
o
l
o
g
y
 
w
i
t
h
 
f
l
a
s
h
b
a
c
k
s
 
w
h
e
r
e
 
s
u
c
h

c
o
m
p
r
e
s
s
i
o
n
 
i
s
 
d
e
s
i
r
a
b
l
e
.

6
.
 
C
o
n
t
r
o
l
 
t
h
e
 
p
a
c
e
 
o
f
 
a
 
n
a
r
r
a
t
i
v
e
 
b
y
 
i
n
c
l
t
i
d
-

i
n
g
 
o
r
 
e
x
c
l
u
d
i
n
g
 
d
e
s
c
r
i
p
t
i
v
e
 
d
e
t
a
i
l
s
.

-
-
U
s
e
 
c
o
m
b
i
n
a
t
i
o
n
s
 
o
f
 
t
h
e
s
e
 
a
n
d
 
o
t
h
e
r
s
 
i
n

l
o
n
g
e
r
 
p
a
p
e
r
s
.

4

F
.
 
P
l
a
n
 
a
n
 
i
n
t
r
o
d
u
c
t
i
o
n
 
a
n
d
 
c
o
n
c
l
u
s
i
o
n
 
a
p
p
r
o
-

p
r
i
a
t
e
 
t
o
 
t
h
e
 
p
u
r
p
o
s
e
 
a
n
d
 
p
a
t
t
e
r
n
(
s
)
 
o
f
 
t
h
e

a
s
s
i
g
n
m
e
n
t
.

-

-
-
-
F
o
r
e
x
p
o
s
i
t
o
r
y
'
a
f
t
d
,
p
e
r
s
u
a
s
i
v
e
c
i
t
i
m
g
.

1
.
 
U
s
e
 
a
g
e
n
e
r
a
l
r
z
a
t
i
:
:
:
a
n
e

o
r
 
m
o
r
e

s
e
n
t
e
n
c
e
s
 
a
s
 
a
n
 
i
n
t
r
o
d
u
c
t
i
o
n
 
(
N
u
m
b
e
r

d
e
t
e
r
m
i
n
e
d
 
b
y
 
l
e
n
g
t
h
 
o
f
 
t
h
e
 
t
o
t
a
l
.
c
o
m
-

p
o
s
i
t
i
o
n
)
.

2
.
 
F
o
r
 
l
o
n
g
e
r
 
p
a
p
e
r
s
,
 
d
e
v
e
l
o
p
 
a
n
 
i
n
t
r
o
d
u
c
t
o
r
y

p
a
r
a
g
r
a
p
h
 
e
i
t
h
e
r
 
b
y
 
s
t
a
t
i
n
g
 
a
 
g
e
n
e
r
a
l

t
o
p
i
c
 
a
n
d
 
g
r
a
d
u
a
l
l
y
 
r
e
d
u
c
i
n
g
 
i
t
 
t
o
 
a

c
o
n
t
r
o
l
l
i
n
g
 
f
o
c
u
s
,
 
b
y
 
u
s
i
n
g
 
a
n
 
a
n
e
c
d
o
t
e
,

b
y
 
s
e
l
e
c
t
i
n
g
 
a
n
 
e
m
p
h
a
t
i
c
 
q
u
o
t
a
t
i
o
n
,
 
b
y

g
i
v
i
n
g
 
s
i
g
n
i
f
i
c
a
n
t
 
b
a
c
k
g
r
o
u
n
d
 
m
a
t
e
r
i
a
l
,

o
r
 
b
y
 
o
t
h
e
r
 
s
u
g
g
e
s
t
e
d
 
t
e
c
h
n
i
q
u
e
s
.

3
.
-
C
o
m
p
o
s
e
 
a
 
c
o
n
c
l
u
s
i
o
n
 
w
h
i
c
h
 
d
e
v
e
l
o
p
s
 
b
u
t

d
o
e
s
 
n
o
t
 
r
e
p
e
a
t
 
t
h
e
 
g
e
n
e
r
a
l
i
z
a
t
i
o
n
 
(
o
n
e

w
h
i
c
h
,
 
i
n
'
e
f
f
e
c
t
,
 
a
n
s
w
e
r
s
 
t
h
e
 
q
u
e
s
t
i
o
n

"
S
O
 
w
h
a
t
?
"
)
.

-
-
F
o
r
 
n
a
r
r
a
t
i
v
e
 
w
r
i
t
i
n
g
.

.

1
.
 
D
e
v
e
l
o
p
 
a
n
 
i
n
t
r
o
d
u
c
t
o
r
y
 
s
e
n
t
e
n
c
e
 
o
r
 
s
h
o
r
t

p
a
r
a
g
r
a
p
h
 
t
h
a
t
 
e
i
t
h
e
r
 
e
s
t
a
b
l
i
s
h
e
s
 
a
 
s
e
t
-

t
i
n
g
,
 
i
n
t
r
o
d
u
c
e
s
 
a
 
c
h
a
r
a
c
t
e
r
,
 
o
r

i
n
i
t
i
a
t
e
s
 
t
h
e
 
a
c
t
i
o
n
.

2
.
 
C
h
o
o
s
e
 
a
 
s
o
l
u
t
i
o
n
 
c
o
n
s
i
s
t
e
n
t
 
w
i
t
h

.
p
r
e
c
e
d
i
n
g
 
e
v
e
n
t
s
.

e
v
e
n
t
s
.

.

,
,

.

E
-
1
 
(
1
8
)

N
-
6
 
(
2
0
)

-

.
. .
/
4

,

.

.

E
-
1
 
(
5
3
)

E
-
2
 
(
5
1
)

0
-
5
 
(
5
5
)

N
-
6
 
(
5
6
)

N
-
T
 
(
5
6
)

N
-
8
 
(
5
7
)
' .

-

4
)

.

_

0
-
h
 
(
7
1
)

,

.
.

. E
-
1
 
(
4
7
)

E
-
2
 
(
8
8
)

0
-
3
 
(
8
9
)

0
-
4
 
(
9
0
)

N
-
5
 
(
9
1
)

i /

t
.

.

E
-
1

.

.

(
1
0
6
)

/

y .
.
.



S
t
u
d
e
n
t
s
 
s
h
o
u
l
d
 
d
e
m
o
n
s
t
r
a
t
e
 
t
h
e
 
r
o
i
l
o
w
i
n
g

a
b
i
l
i
t
i
e
s
 
a
n
d
 
s
k
i
l
l
s
 
i
n
 
c
o
m
p
o
s
i
n
g
:

G
r
a
d
e
 
7

G
r
a
d
e
 
8

G
r
a
d
e
 
9

i
G
r
a
d
e
 
1
0

G
r
a
d
e
 
1
1

G
r
a
d
e
 
1
2

-
 
-
F
o
r
 
d
e
s
c
r
i
p
t
i
v
e
 
w
r
i
t
i
n
g
.

W
r
i
t
e
 
a
n
 
i
n
t
r
o
d
u
c
t
i
o
n
 
w
h
i
c
h
 
e
i
t
h
e
r
 
s
t
a
t
e
s

t
h
e
 
d
o
m
i
n
a
n
t
 
i
m
p
r
e
s
s
i
o
n
 
o
r
 
i
n
d
i
c
a
t
e
s

t
h
a
t
 
t
h
e
 
d
e
s
c
r
i
p
t
i
o
n
 
w
i
l
l
 
f
o
l
l
o
w
 
a

s
p
a
t
i
a
l
 
o
r
 
o
t
h
e
r
 
t
y
p
e
 
o
f
 
o
r
g
a
n
i
z
a
t
i
o
n
a
l

p
a
t
t
e
r
n

3
.
 
F
o
l
l
o
w
 
t
h
e
 
c
o
n
v
e
n
t
i
o
n
s
 
o
f
 
a
n
y
 
s
p
e
c
i
a
l
 
f
o
r
m

o
f
 
w
r
i
t
i
n
g
.

.

-
-
M
y
t
h

N
-
7
 
(
3
7
)

-
-
D
r
a
m
a

N
-
6
 
(
2
0
)

N
-
8
 
(
3
7
)

N
-
7
 
(
5
6
)

N
-
7
 
(
7
3
)

N
-
5
 
(
9
1
)

N
-
8
 
(
7
3
)

N
-
6
 
(
9
2
)

.
.

1
.
 
D
e
v
i
s
e
 
o
r
 
i
m
i
t
a
t
e
 
a
 
c
o
n
s
i
s
t
e
n
t
 
w
a
y
 
o
f

s
i
g
n
a
l
l
i
n
g
 
t
h
e
 
s
p
e
a
k
e
r
.

2
.
 
U
s
e
 
s
t
a
g
e
 
d
i
r
e
c
t
i
o
n
s
 
t
o
 
i
n
d
i
c
a
t
e

c
h
a
r
a
c
t
e
r
s
'
 
a
c
t
i
o
n
s
 
a
n
d
 
m
a
n
n
e
r
 
o
f
 
s
p
e
e
c
h
.
,

3
.
 
U
s
e
 
p
r
e
s
e
n
t
 
t
e
n
s
e
 
v
e
r
b
s
 
i
n
 
s
t
a
g
e

d
i
r
e
c
t
i
o
n
s
.

4
.
 
I
n
 
d
r
a
m
a
t
i
c
 
m
o
n
o
l
o
g
u
e
s
,
 
i
n
d
i
c
a
t
e
 
p
a
u
s
e
s
,

u
s
e
 
e
l
l
i
p
s
e
s
,
 
o
r
 
d
e
v
i
s
e
 
s
o
m
e
 
o
t
h
e
r
 
m
e
a
n
s

t
o
 
s
h
o
w
 
t
h
a
t
 
a
 
l
i
s
t
e
n
e
r
 
i
s
 
p
r
e
s
e
n
t
.

5
.
 
S
u
g
g
e
s
t
 
p
r
o
d
u
c
t
i
o
n
 
e
l
e
m
e
n
t
s
 
s
u
c
h
 
a
s

l
i
g
h
i
n
g
,
 
c
o
s
t
u
m
e
s
,
 
s
e
t
 
d
e
s
i
g
n
 
w
h
i
c
h
 
a
r
e

c
o
n
s
i
s
t
e
n
t
 
w
i
t
h
 
t
h
e
 
m
e
a
n
i
n
g
 
o
f
 
t
h
e
 
p
l
a
y
.

-
-
P
o
e
t
r
y

P
-
9
 
(
2
2
)

P
-
1
0
 
(
3
9
)

P
-
1
0
 
(
5
8
)

P
-
9
 
(
7
3
)

P
-
8
 
(
9
4
)

P
-
6
 
(
1
1
1

P
-
1
0
 
(
2
2
)

P
-
1
1
 
(
3
9
)

P
-
1
0
 
(
7
4
)

P
-
9
 
(
9
4
)

1
.
 
C
r
e
a
t
e
 
s
i
m
p
l
e
 
p
a
t
t
e
r
n
s
 
o
f
 
r
e
p
e
t
i
t
i
o
n
 
i
n

s
o
u
n
d
s
,
 
l
i
n
e
s
,
 
a
n
d
/
o
r
 
s
t
a
n
z
a
s
.

2
.
 
F
o
l
l
o
w
 
t
h
e
 
s
p
e
c
i
a
l
 
c
h
a
r
a
c
t
e
r
i
s
t
i
c
s
 
o
f

f
o
r
m
s
 
s
u
c
h
 
a
s
 
h
a
u
k
u
,
 
t
u
n
k
a
,
 
a
n
d
 
c
i
n
q
u
a
i
n
.

3
.
 
A
r
r
a
n
g
e
 
w
o
r
d
s
,
 
l
i
n
e
s
,
 
a
n
d
/
o
r
 
s
t
a
n
z
a
s

a
c
c
o
r
d
i
n
g
 
t
o
 
t
h
e
 
m
e
a
n
i
n
g
 
t
o
 
b
e
 
c
o
n
v
e
y
e
d
.

-
-
N
o
m
,
 
4
0
 
m
y

.

N
-
7
 
(
9
3
)

-
-
B
u
s
i
n
e
s
s
 
l
e
t
t
e
r

0
-
4
 
(
5
5
)

/

-
-
R
e
s
e
a
r
c
h
 
r
e
p
o
r
t
s
:

f
o
r
m
a
l
l
y
 
o
r
 
i
n
f
o
r
m
a
l
l
y

0
-
5
 
(
3
6
)

E
-
1
 
(
5
3
)

E
-
2
 
(
7
0
)

E
-
1
 
(
1
0
6

a
c
k
n
o
w
l
e
d
g
e
 
s
o
u
r
c
e
s

0
 
-
5
 
(
7
1
)
.

it
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1
t
u
d
e
m
t
o
 
s
h
o
u
l
d
 
d
e
m
o
n
s
t
r
a
t
e
 
t
h
e
 
f
o
l
l
o
w
i
n
g

01
11

, 1
.

.1
P1

 1
1!

tq
t

.

o
,
 
U
.
 
d
e
v
i
,
,
e
a
 
f
o
r
 
,
i
o
l
i
e
r
a
n
c
e
 
t
h
a
t
 
'
I
W
O
%
 
t
h
e

r
a
t
i
f
i
e
r
 
I
n
 
f
o
l
l
o
w
i
n
g
 
U
.
 
p
a
l
a
t
i
t
a
d
 
p
a
t
t
e
r
n
 
o
r

o
r
g
a
n
i
s
a
t
i
o
n
.

1
,

3
e
l
s
o
t
 
w
o
r
d
,
 
t
h
a
t
 
i
n
d
i
o
a
t
e
 
r
e
l
a
t
i
o
n
s
h
i
p

a
m
o
n
g
 
i
d
e
a
s
,

a
d
d
i
t
i
o
n
 
(
e
.
g
.
,
 
f
i
r
s
t
,

s
e
c
o
n
d
,
 
n
e
s
t
)
/
 
t
t
o
n
t
r
a
d
t
o
t
i
a
n
 
(
e
.
g
.
,

h
o
w
e
v
o
r
,
 
b
u
t
,
 
o
n
 
t
h
e
 
o
t
h
e
r
 
h
a
n
d
)
1

c
a
r
t
a
i
n
t
y
 
(
e
.
g
.
,
 
i
n
d
e
e
d
,
 
n
o
 
d
o
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THE .F.LTIOnc-,HII OF IV:EPP"ETIN1 SKILLS TO THE TOTAL READIT3 FRX,E3S

The ulti.nate goal of the student in viewing, listening, or reading is to

attain meaning. The achievement of this goal results from a complex language-
processing behavior which involves the simultaneous interaction of the student's
cognitive, creative, and critical abilities before, during, and after the inter-

preting experience. This interdependency of the component skills which constitute
the interpreting process makes it impossible to create a sequential listing of

the general abilities and skills. We can, however, provide a spectrum of skills
from which the teacher can select skills that mutually reinforce one another.

No attempt has been made to give special attention to particular inter-
pretation skills specifically related to viewing and listening, because the
relationship of the reading, viewing, and listening processes makes it possible
to correlate the following skill lists with all three areas. For the most part,

the general abilities and skills are directly related to verbal interpretation.
The skill lists are sore comprehensive than those listed in the Scope and Sequence
portion of this handbook, but not all inclusive because of the limitation of space.

In developing a basic learning experience, the teacher must not only consider
the complexity of the interpreting process and the non-sequential nature of the

skills involved in getting meaning, but also, the relative conceptual difficulty
of the reading material. Literature presents special problems in interpretion.

Literary works are verbal structures that have a complex unity. The content is

the record of intellectual and emotional reactions of authors in many ages to

recurrent human experiences. Form imposes unity on the content by ordering re-
current motifs, archetypes, myths, narrative elements, point of view, theme, tone

and language. Within the cultural and literary contexts of a particular work,
the reader begins to discover the fullness of meaning by careful examination of

the content or literal level which involves an understanding of events, of relation-

ships among characters, of the interrelationships of the narrative of elements, and
the relationship of the author's experience to the world as he conceives it. The

interpreter increases his insights into possible meanings and sources of his

affective responses to literature. The highest level of involvement with litera-
ture occurs for the interpreter when he can analyze the text for such elements

as tone, these, and point of view so that the literature becomes part of his own

experience. The teacher Should remember that regardless of the analysis of the
text, there are many variables that result in many interpretations of a piece

of literature.

The most proficient use of the interpreting process is demonstrated when the

student can function independer.tly. As the student increases in maturity, he

attains a greater competency in interpreting; therefore, the complexity of the

naterials he is to interpret and the sophistication of the task he is to perform

are primary considerations of the teacher who is planning instructional objectives.

On a continuum of complexity that might have a simplified version of the

fAiressy at one end of the scale and Joyce's Ulysses at the other, at what point
san a particular student reinforce skills he already possesses and at the same

time develop new proficiencies? On a continuum of performance tasks that might
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have "List three facts stated in this article" at one end of the scale and "Analyze
the use of rhetorical devices in works by American writers" at the other, at what
point can a particular student function with a marked degree of independence?
How can the teacher assure continued growth toward independence for each student?
Literature as a "subject" is not an organized body of knowledge such as nuclear
physics or calculus. There are no universally agreed upon criteria for inter-
preting the content and structure of a work. The material itself offers the oppor-
tunities and sets the limitations for teaching interpretation skills. The teacher
must consider the questions: "What elements of the literature are dominant in the
work?" "Which are the ones I should stress to meet the students' diagnosed needs?"

Therefore, the teacher should frequently review and reinforce those skills a
student already possesses. It cannot be said too often that the single most im-
portant principle that must be kept in mind is to begin where the student is and
build on his strengths. The teacher's main consideration is the selection of appro-
priate materials and provision of performance tasks which will challenge the student
to grow in independence.

Instead of attempting to provide a sequence of skills, we have listed specific
skills as they are related to the kinds of materials to be interpreted, both ex-
pository and literary, and to the various levels of meaning. This spectrum of
related skills provides the teacher with possible options to be exercised in plan-
ning learning experiences which will meet the needs and abilities of the student.

An Outline of General Abilities and Skills in Verbal Interpretation

I. Interpreting all materials - general abilities and skills

A. Arrive at the literal meaning of all materials
1. Survey the material to be read.
2. Arrive at the meanings of words in a particular context by

employing word recognition clues and professional aids.
3. Discriminate between generalizations and supporting details.
4, Recognize that the subject matter suggests the truer and method

of development used by the author.
B. Arrive at significant interpretations beyond the literal level

1. Analyze the author's probable intent and his relationship
to the reading, listening, and viewing audience.

2. Analyze the inferental level.
3. Relate the author's ideas, thesis and conclusions to life

experiences and to the larger contexts of society and culture.

II. Interpreting persuasive materials - specialized abilities and skills

A. Arrive at the literal meaning of persuasive materials
1. Analyze the author's use of logic.
2. Analyze the author's use of persuasive devices.

B. Gain insights beyond the literal level
1. Draw conclusions.about selectivity of materials.
2. Infer the author's implicit purpose.
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III. Interpreting narrative prose - specialized abilities and skills

A. Arrive at the literal meaning of narration
1. Follow the plot line.
2. Reconstruct characterization from verbal clues.
3. Identify settings and establish their relationship with

the other elements of narration.
4. Determine point(s) of view and possible reasons for selection.

B. Gain insights beyond the literal level
1. State major and minor themes.
2. Infer the tone or mode of a work.
3. Determine the elements that are characteristic of a

particular writer's style.

IV. Interpreting dramatic narrative - specialized abilities and skills

A. Visualize the dramatic narrative
1. Use stage directions to visualize and reconstruct the drama.
2. Analyze the playwright's use of dialog to advance plot and

develop character.
B. Project action through oral interpretation

1. Use effective speaking skills.
2. Assume role(s) by using effective dramatic devices.

V. Interpreting poetry - specialized abilities and skills

A. Arrive at the literal meaning
1. Identify literary arc& rhetorical devices that contribute

to a poem's total effect.
2. Respond to the aural stimulus of poetry.

B. Arrive at significant interpretations beyond the literal level
1. Analyze the multiple levels of meaning of the content of a poem.
2. Identify the poet's intent.

VI. Synthesizing broad literary concepts - suggested examples of questions
to elicit broad generalizations

A NOTE ABOUT FORMAT

The main purpose of the following skill chart is to show how certain skills

are clustered an literal and interpretive levels and how those clusters are

differentiated in various genre. To indicate the frequency of occurrence across

grade levels, we have cross-referenced the general abilities using the following

code: E-Exposition, 0-Expressions of Opinion, N-Prose and Dramatic Narratives,

P-Poetry. All of the above categories are in the interpreting sequence of the

grade level. The number following the letter refers to the number of the activity

in the interpreting sequence. The number in parenthesis is the page number.
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b
l
e
 
e
v
i
d
e
n
c
e
 
a
n
d
 
o
p
i
n
i
o
n
.



G
r
a
d
e
 
7

G
r
a
d
e
 
8

G
r
a
d
e
 
9

G
r
a
d
e
 
1
0

G
r
a
d
e
 
1

G
r
a
d
e
 
1
2

c
.
 
D
i
s
t
i
n
g
u
i
s
h
 
a
m
o
n
g
 
s
t
a
t
e
m
e
n
t
s
b
a
s
e
d
 
o
n
 
o
b
s
e
r
v
a
t
i
o
n
,
 
i
n
-

f
e
r
e
n
c
e
s
,
 
a
n
d
 
h
e
a
r
s
a
y
,
 
e
s
t
a
b
l
i
s
h
 
t
h
e

c
o
n
d
i
t
i
o
n
s
 
o
f
 
t
h
e

e
v
i
d
e
n
c
e
 
s
u
c
h
 
a
s
 
f
i
r
s
t
-
h
a
n
d
 
o
b
s
e
r
v
a
t
i
o
n
 
o
r
 
m
e
m
o
r
y

a
n
d
 
s
t
a
t
e

t
h
e
 
l
i
m
i
t
a
t
i
o
n
s
 
o
f
 
g
i
v
e
n
 
e
v
i
d
e
n
c
e
.

d
.
 
S
e
l
e
c
t
 
i
m
p
o
r
t
a
n
t
 
i
d
e
a
s
 
a
n
d
 
d
e
t
a
i
l
s
 
d
e
p
i
c
t
e
d
 
b
y
 
g
r
a
p
h
i
c

d
e
v
i
c
e
s
 
s
u
c
h
 
a
s
 
i
l
l
u
s
t
r
a
t
i
o
n
s
,
 
d
i
a
g
r
a
m
s
,
 
a
n
d
 
m
a
p
s
.

e
.
 
I
d
e
n
t
i
f
y
 
u
s
e
 
o
f
 
s
e
l
e
c
t
i
v
i
t
y

a
n
d
 
m
a
n
i
p
u
l
a
t
i
o
n
 
o
f
 
d
e
t
a
i
l
.

f
.
 
I
d
e
n
t
i
f
y
 
t
h
e
 
h
i
e
r
a
r
c
h
y
 
o
f
 
i
m
p
o
r
t
a
n
c
e
 
i
n
 
o
r
d
e
r
i
n
g

d
e
t
a
i
l
.

g
.
 
D
i
s
t
i
n
g
u
i
s
h
 
a
m
o
n
g

v
a
r
i
o
u
s
 
d
e
g
r
e
e
s
 
o
f
 
a
b
s
t
r
a
c
t
i
o
n
.

h
.
 
I
s
o
l
a
t
e
 
q
u
a
l
i
f
y
i
n
g
 
w
o
r
d
s
 
s
u
c
h
 
a
s
 
m
a
n
y
,
 
m
o
r
e
,
 
n
o
,
 
m
o
s
t
,
 
o
n
l
y
,

a
l
m
o
s
t
 
a
n
d
 
h
o
w
 
t
h
e
y
 
c
h
a
n
g
e
 
m
e
a
n
i
n
g
.

,
 
i
.
 
I
d
e
n
t
i
f
y
 
e
l
e
m
e
n
t
s

o
f
 
t
i
m
e
,
 
d
i
s
t
a
n
c
e
,
 
a
n
d
 
s
p
a
c
e
 
t
o
 
d
e
t
e
r
m
i
n
e

t
h
e
i
r
 
e
f
f
e
c
t
 
o
n
 
m
e
a
n
i
n
g
.

j
.
 
I
n
t
e
r
p
r
e
t
 
s
h
i
f
t
s
 
i
n
 
m
e
a
n
i
n
g
 
i
n
 
w
o
r
d
 
u
s
a
g
e

a
n
d
 
t
h
e
i
r
 
e
f
f
e
c
t
.

k
.
 
S
u
m
m
a
r
i
z
e
 
e
v
i
d
e
n
c
e
 
w
h
i
c
h
 
s
u
p
p
o
r
t
s
 
a
 
p
a
r
t
i
c
u
l
a
r
 
i
d
e
a
 
o
r

t
h
e
s
i
s

b
y
 
r
e
l
a
t
i
n
g
 
t
h
e
 
p
a
r
t
s
 
t
o
 
t
h
e
 
w
h
o
l
e
.

R
e
c
o
g
n
i
z
e
 
t
h
a
t
 
t
h
e
 
S
u
b
j
e
c
t

M
a
t
t
e
r
 
S
u
g
g
e
s
t
s
 
t
h
e
 
O
r
d
e
r
 
a
n
d
 
M
e
t
h
o
d

U
b
e
v
e
l
o
p
m
e
n
t
 
U
s
e
d
 
b
y
 
t
h
e
 
A
u
t
h
o
r

E
-
1
(
2
3
)

E
-
1
(
4
1
)

E
-
1
(
5
0
)

E
-
1
(
7
5
)

E
-
1
(
9
6
)

E
-
1
(
1
1
2
)

a
.
 
I
d
e
n
t
i
t
y
 
t
r
a
n
s
i
t
i
o
n
a
l
 
d
e
v
i
c
e
s
 
w
h
i
c
h
 
s
i
g
n
a
l
 
o
r
g
a
n
i
z
a
t
i
o
n
a
l

p
a
t
t
e
r
n
s
.

E
-
2
(
2
3
)

0
-
3
(
4
3
)

E
-
2
(
5
9
)

E
-
2
(
7
6
)

E
-
3
(
9
7
)

E
-
2
(
1
1
3
)

b
.
 
I
s
o
l
a
t
e
 
c
h
r
o
n
o
l
o
g
i
c
a
l
 
o
r
 
s
e
q
u
e
n
t
i
a
l
 
p
a
t
t
e
r
n
s
.

0
-
3
(
2
4
)

,
0
-
4
(
4
4
)

0
-
3
(
6
0
1

0
-
3
(
7
7
)

0
-
3
(
9
7
)

E
-
3
(
1
1
4
)

1
.
 
D
i
f
f
e
r
e
n
t
i
a
t
e
 
b
e
t
w
e
e
n
 
c
a
u
s
e
 
a
n
d
 
e
f
f
e
c
t
.

0
 
-
4
(
2
5
)

0
 
-
4
(
7
7
)

0
-
4
(
9
8
)

0
-
4
(
1
1
5
)

2
.
 
I
d
e
n
t
i
f
y
 
t
h
e
 
c
a
u
s
e
-
e
f
f
e
c
t
 
i
n
d
i
c
a
t
o
r
s
.

0
-
5
(
9
8
)

0
-
5
(
1
1
6
)

3
.
 
I
d
e
n
t
i
f
y
 
t
h
e
 
u
s
e
 
o
f
 
n
a
r
r
a
t
i
v
e
 
a
n
d
/
o
r
 
d
e
s
c
r
i
p
t
i
v
e
 
p
a
t
t
e
r
n
s

t
o
 
a
m
p
l
i
f
y
 
e
x
p
l
a
n
a
t
i
o
n
s
 
o
f
 
t
h
e
 
p
a
r
t
s
.

4
.
 
S
t
a
t
e
 
t
h
e
 
s
e
q
u
e
n
c
e
 
o
f
 
e
v
e
n
t
s
.

5
.
 
I
d
e
n
t
i
f
y
 
t
h
e
 
u
s
e
 
o
f
 
t
i
m
e
 
i
n
d
i
c
a
t
o
r
s
.

6
.
 
D
e
t
e
r
m
i
n
e
 
h
a
w
 
t
h
a
 
c
h
r
o
n
o
l
o
g
y
 
o
f
 
n
a
r
r
a
t
i
o
n
 
i
s
 
s
u
b
o
r
d
i
n
a
t
e

t
o
 
t
h
e
 
c
a
u
s
e
s
 
a
n
d
 
e
f
f
e
c
t
s
 
o
f
 
w
h
a
t
 
h
a
p
p
e
n
e
d
.

.

7
.
 
S
e
q
u
e
n
c
e
 
s
t
e
p
s
 
i
n
 
a
 
p
r
o
c
e
s
s
 
a
n
d
 
s
t
a
t
e
 
t
h
e
 
r
e
l
e
v
a
n
c
y

o
f

e
a
c
h
 
s
t
e
p
 
t
o
 
t
h
e
 
t
o
t
a
l
 
p
r
o
c
e
s
s
.

c
.
 
I
s
o
l
a
t
e
 
p
a
t
t
e
r
n
s
 
o
f
 
c
l
a
s
s
i
f
i
c
a
t
i
o
n
 
o
f
 
m
a
j
o
r

a
n
d
 
m
i
n
o
r
 
i
d
e
a
s

1
.
 
D
i
s
t
i
n
g
u
i
s
h
 
a
m
o
n
g
 
l
e
v
e
l
s
 
o
f
 
g
e
n
e
r
a
l
i
t
y
.

2
.
 
D
i
f
f
e
r
e
n
t
i
a
t
e
 
b
e
t
w
e
e
n
 
a
b
s
t
r
a
c
t
 
a
n
d
 
c
o
n
c
r
e
t
e
 
w
o
r
d
s
.

3
.
 
F
i
n
d
 
d
e
t
a
i
l
s
 
a
n
d
 
d
e
t
e
r
m
i
n
e
 
i
f
 
t
h
e
y
 
a
d
e
q
u
a
t
e
l
y
 
s
u
p
p
o
r
t

t
h
e

g
e
n
e
r
a
l
i
z
a
t
i
o
n
.

4
.
 
D
e
t
e
r
m
i
n
e
 
w
h
e
t
h
e
r
 
a
 
g
e
n
e
r
a
l
 
o
v
e
r
v
i
e
w
 
h
a
s
 
s
e
r
v
e
d
 
o
r

w
h
e
t
h
e
r
 
r
u
n
n
i
n
g
 
c
o
m
m
e
n
t
a
r
y
 
h
a
s
 
b
e
e
n
 
c
a
l
l
e
d
 
f
o
r
.

5
.
 
I
d
e
n
t
i
f
y
 
t
h
e
 
h
i
e
r
a
r
c
h
y
 
o
f
 
t
h
e
 
i
m
p
o
r
t
a
n
c
e
 
i
n
 
o
r
d
e
r
i
n
g

d
e
t
a
i
l
s
.

1
- c 1
-



S
t
u
d
e
n
t
s
 
s
h
o
u
l
d
 
d
e
m
o
n
s
t
r
a
t
e
 
t
h
e
 
f
o
l
l
o
w
i
n
g
 
a
b
i
l
i
t
i
e
s
 
a
n
d
 
s
k
i
l
l
s

i
n
 
r
e
a
d
i
n
g
:

G
r
a
d
e
 
7

G
r
a
d
e
 
8

G
r
a
d
e
 
9

G
r
a
d
e
 
1
0

G
r
a
d
e
 
1
1

G
r
a
d
e
 
1

d
.
 
I
s
o
l
a
t
e
 
c
o
m
p
a
r
i
s
o
n
 
a
n
d
 
c
o
n
t
r
a
s
t
 
p
a
t
t
e
r
n
s
 
o
f
 
o
r
g
a
n
i
z
a
t
i
o
n
.

1
.
 
D
e
t
e
r
m
i
n
e
 
t
h
e
 
s
i
g
n
i
f
i
e
r
s
 
o
f
 
c
o
m
p
a
r
i
s
o
n
.

2
.
 
A
n
a
l
y
z
e
 
h
o
w
 
p
a
r
a
l
l
e
l
 
s
y
n
t
a
c
t
i
c
a
l
 
s
t
r
u
c
t
u
r
e
s
 
a
r
e
 
u
s
e
d
 
t
o

e
q
u
a
t
e
 
i
d
e
a
s
.

3
.
 
S
e
e
 
t
h
e
 
r
e
l
a
t
i
o
n
s
h
i
p
 
o
f
 
t
h
e
 
u
s
e
 
o
f
 
d
e
t
a
i
l
s
 
t
o
 
c
o
m
-

p
a
r
i
s
o
n
-
c
o
n
t
r
a
s
t
 
w
i
t
h
i
n
 
a
 
s
e
n
t
e
n
c
e
.

4
.
 
R
e
c
o
g
n
i
z
e
 
t
h
a
t
 
c
o
m
p
a
r
i
s
o
n
-
c
o
n
t
r
a
s
t
 
m
a
y
 
b
e
 
d
e
v
e
l
o
p
e
d

p
o
i
n
t
 
t
o
 
p
o
i
n
t
 
i
n
 
o
n
e
 
s
e
n
t
e
n
c
e
 
o
r
 
a
d
j
o
i
n
i
n
g
 
s
e
n
t
e
n
c
e
s
 
o
r

d
e
v
e
l
o
p
e
d
 
b
y
 
f
u
l
l
 
t
r
e
a
t
m
e
n
t
 
o
f
 
o
n
e
 
p
o
i
n
t
 
f
o
l
l
o
w
e
d
 
b
y
 
f
u
l
l

t
r
e
a
t
m
e
n
t
 
o
f
 
t
h
e
 
o
t
h
e
r
.

e
.
 
D
e
t
e
r
m
i
n
e
 
t
h
e
 
e
f
f
e
c
t
 
o
f
 
u
s
i
n
g
 
m
i
x
e
d
 
o
r
g
a
n
i
z
a
t
i
o
n
a
l
 
p
a
t
t
e
r
n
s

t
o
 
c
o
n
v
e
y
 
i
d
e
a
s
.

A
R
R
I
V
E
 
A
T
 
S
I
G
N
I
F
I
C
A
N
T
 
I
N
T
E
R
P
R
E
T
A
T
I
O
N
S
 
B
E
Y
O
N
D
 
T
H
E
 
L
I
T
E
R
A
L
 
L
E
V
E
L

A
n
a
l
y
z
e
 
t
h
e
 
A
u
t
h
o
r
'
s
 
P
r
o
b
a
b
l
e
 
I
n
t
e
n
t
 
a
n
d
 
H
i
s
 
R
e
l
a
t
i
o
n
s
h
i
p
 
t
o
 
t
h
e

E
-
1
(
2
3
)

E
-
2
(
2
3
)

0
-
3
(
2
4
)

0
-
4
(
2
5
)

A
l
l
 
o
f

t
h
e

a
b
o
v
e

A
l
l
 
o
f

t
h
e

a
b
o
v
e

E
-
2
(
4
2
)

0
-
3
(
4
3
)

0
-
4
(
4
4
)

E
,
1
(
5
9
)

E
-
2
(
5
9
)

0
-
3
(
6
0
)

0
-
4
(
6
1
)

E
-
1
(
7
5
)

E
-
2
(
7
6
)

0
-
3
(
7
7
)

0
-
4
(
7
7
)

E
-
1
(
9
6
)

E
-
2
(
9
7
)

0
-
3
(
9
7
)

0
-
4
(
9
8
)

0
-
5
(
9
8
)

E
-
1
(
1
2
1

E
-
2
(
1
1
3

E
-
3
(
1
1
4

R
e
a
d
i
n
g
,
 
L
i
s
t
e
n
i
n
g
,
 
a
n
d
 
V
i
e
w
i
n
g
 
A
u
d
i
e
n
c
e

a
.
 
D
e
t
e
r
m
i
n
e
 
t
h
e
 
w
t
i
t
e
r
'
s
 
e
x
p
l
i
c
i
t
 
a
n
d
 
i
m
p
l
i
c
i
t
 
m
e
s
s
a
g
e

b
.
 
I
n
f
e
r
 
t
h
e
 
w
r
i
t
e
r
'
s
 
i
n
t
e
n
t
 
f
r
o
m
 
t
h
e
 
i
n
c
l
u
s
i
o
n
 
o
r
 
o
m
i
s
s
i
o
n
 
o
f

d
e
t
a
i
l
s
 
f
r
o
m
 
t
h
e
 
j
u
x
t
a
p
o
s
i
t
i
o
n
s
 
h
e
 
u
s
e
s
.

c
.
 
I
d
e
n
t
i
f
y
 
f
r
o
m
 
t
h
e
 
a
u
t
h
o
r
'
s
 
l
a
n
g
u
a
g
e
 
a
n
d
 
s
e
l
e
c
t
i
o
n
 
o
f
 
d
e
t
a
i
l

h
i
s
 
p
u
r
p
o
s
e
,
 
t
o
n
e
 
a
n
d
 
a
t
t
i
t
u
d
e
.

d
.
 
I
d
e
n
t
i
f
y
 
a
n
y
 
s
h
i
f
t
 
o
r
 
c
h
a
n
g
e
 
i
n
 
p
o
i
n
t
-
o
f
-
v
i
e
w
 
a
n
d
 
d
e
t
e
r
m
i
n
e

i
t
s
 
e
f
f
e
c
t
 
o
n
 
t
h
e
 
r
e
a
d
e
r
.

A
n
a
l
y
z
e
 
t
h
e
 
I
n
f
e
r
e
n
t
i
a
l
 
L
e
v
e
l

a
.
 
D
i
f
f
e
r
e
n
t
i
a
t
e
 
b
e
t
w
e
e
n
 
i
n
f
e
r
e
n
c
e
s
 
d
r
a
w
n
 
f
r
o
m
 
v
e
r
i
f
i
a
b
l
e

e
v
i
d
e
n
c
e
 
a
n
d
 
i
n
d
u
c
t
i
v
e
 
i
n
f
e
r
e
n
c
e
s
.

b
.
 
D
r
a
w
 
c
o
n
c
l
u
s
i
o
n
s
 
o
r
 
i
n
f
e
r
e
n
c
e
s
 
f
r
o
m
 
f
a
c
t
s
 
p
r
e
s
e
n
t
e
d
.

c
.
 
D
i
f
f
e
r
e
n
t
i
a
t
e
 
b
e
t
w
e
e
n
 
c
o
n
n
o
t
a
t
i
v
e
 
a
n
d
 
d
e
n
o
t
a
t
i
v
e
 
l
a
n
g
u
a
g
e

c
h
o
i
c
e
s
 
a
n
d
 
d
e
t
e
r
m
i
n
e
 
t
h
e
i
r
 
e
f
f
e
c
t
 
o
n
 
m
e
a
n
i
n
g
.

d
.
 
E
v
a
l
u
a
t
e
 
t
h
e
 
c
o
n
s
e
q
u
e
n
c
e
s
 
o
f
 
a
c
t
i
n
g
 
o
n
 
a
 
c
o
n
c
l
u
s
i
o
n
 
d
r
a
w
n
.

e
.
 
S
u
g
g
e
s
t
 
p
o
s
s
i
b
l
e
 
a
l
t
e
r
n
a
t
i
v
e
 
c
o
n
c
l
u
s
i
o
n
s
.

R
e
l
a
t
e
 
t
h
e
 
A
u
t
h
o
r
'
s
 
I
d
e
a
s
,
 
T
h
e
s
i
s
 
a
n
d
 
C
o
n
c
l
u
s
i
o
n
s
 
t
o
 
L
i
f
e

E
x
p
e
r
i
e
n
c
e
s
 
a
n
d
 
t
o
 
t
h
e
 
L
a
r
g
e
r
 
C
o
n
t
e
x
t
s
 
o
f
 
S
o
c
i
e
t
y
 
a
n
d
 
C
u
l
t
u
r
e

a
.
 
E
s
t
a
b
l
i
s
h
 
m
e
a
n
i
n
g
 
b
y
 
r
e
f
e
r
e
n
c
e
 
t
o
 
e
x
p
e
r
i
e
n
c
e
s
.

b
.
 
C
o
m
p
a
r
e
 
a
n
d
 
c
o
n
t
r
a
s
t
 
e
v
i
d
e
n
c
e
 
p
r
e
s
e
n
t
e
d
 
t
o
 
i
l
l
u
s
t
r
a
t
i
o
n
s
 
a
n
d

e
x
a
m
p
l
e
s
 
i
n
 
l
i
f
e
 
e
x
p
e
r
i
e
n
c
e
s
.

c
.
 
J
u
d
g
e
 
t
h
e
 
v
a
l
i
d
i
t
y
 
o
f
 
i
n
f
o
r
m
a
t
i
o
n
 
b
y
 
c
o
m
p
a
r
i
n
g
 
t
o
 
k
n
o
w
n

e
x
p
e
r
i
e
n
c
e
s
.

d
.
 
S
u
m
m
a
r
i
z
e
 
t
h
e
 
i
d
e
a
s
 
p
r
e
s
e
n
t
e
d
 
a
n
d
 
d
e
m
o
n
s
t
r
a
t
e
 
h
o
w
 
t
h
e
y

a
p
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l
y
 
t
o
 
a
 
s
o
l
u
t
i
o
n
 
o
r
 
a
 
p
r
o
b
l
e
m
.
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.
 
C
o
m
p
a
r
e
 
n
e
w
 
c
o
n
c
e
p
t
s
 
t
o
 
p
r
e
v
i
o
u
s
l
y

h
e
l
d
 
c
o
n
c
e
p
t
s
.

f
.
 
P
r
e
d
i
c
t
 
h
o
w
 
a
 
p
a
r
t
i
c
u
l
a
r
 
a
u
t
h
o
r
 
w
o
u
l
d
 
s
o
l
v
e
 
a
 
p
r
o
b
l
e
m
.

g
.
 
A
p
p
l
y
 
c
o
n
c
e
p
t
s
 
t
o
 
s
o
l
v
i
n
g
 
p
r
o
b
l
e
m
s
,
 
e
x
p
r
e
s
s

i
d
e
a
s
 
i
n

g
e
n
e
r
a
l
 
d
i
s
c
u
s
s
i
o
n
.

h
.
 
S
t
a
t
e
 
t
h
e
 
r
e
l
e
v
a
n
c
y
 
o
f
 
t
h
e
 
c
o
n
t
e
n
t
 
t
o
 
e
x
p
e
r
i
e
n
c
e
.
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I
I
N
T
E
R
P
R
E
T
I
N
G
 
P
E
R
S
U
A
S
I
V
E
 
M
A
T
E
R
I
A
L
S
 
-
-
1

i I
S
P
E
C
I
A
L
I
Z
E
D
 
A
B
I
L
I
T
I
E
S
 
A
N
D
 
S
K
I
L
L
S

R
R
I
V
E
 
A
T
 
T
H
E
 
L
I
T
E
R
A
L
 
M
E
A
N
I
N
G
 
O
F
 
P
E
R
S
U
A
S
I
V
E
 
M
A
T
E
R
I
A
L
S

A
n
a
l
y
z
e
 
t
h
e
 
A
u
t
h
o
r
'
s
 
U
s
e
 
o
f
 
L
o
g
i
c

a
.
 
S
t
a
t
e
 
t
h
e
 
i
s
s
u
e
 
a
n
d
 
t
h
e
 
k
e
y
 
s
u
p
p
o
r
t
s
 
w
h
i
c
h
 
c
o
n
v
e
y

t
h
e

a
u
t
h
o
r
'
s
 
p
o
s
i
t
i
o
n
.

b
.
 
C
i
t
e
 
t
h
e
 
d
e
t
a
i
l
s
 
t
h
a
t
 
l
e
a
d
'
t
o
 
a
n
 
i
n
f
e
r
e
n
c
e
.

c
.
 
C
i
t
e
 
t
e
c
h
n
i
q
u
e
s
 
u
s
e
d
 
b
y
 
t
h
e
 
a
u
t
h
o
r
 
t
o

e
s
t
a
b
l
i
s
h
 
c
o
m
m
o
n

g
r
o
u
n
d
 
w
i
t
h
 
t
h
e
 
a
u
d
i
e
n
c
e
.

A
n
a
l
y
z
e
 
t
h
e
 
A
u
t
h
o
r
'
s
 
U
s
e
 
o
f
 
P
e
r
s
u
a
s
i
v
e
 
D
e
v
i
c
e
s

a
.
 
D
i
s
t
i
n
g
u
i
s
h
 
a
m
o
n
g
 
t
h
e
 
v
a
r
i
o
u
s

i
h
e
t
o
a
Z
i
i
G
v
i
c
e
s
 
u
s
e
d
 
i
n
 
t
h
e

p
r
e
s
e
n
t
a
t
i
o
n
 
o
f
 
a
n
 
a
 
:

t
,
 
i
.
e
.
,
 
a
n
a
l
o
g
y
,
 
h
y
p
e
r
b
o
l
e
,

m
e
t
a
p
h
o
r
,
 
i
r
o
n
y
,
 
c
l
a
s
s
i
f
 
c
a
t
i
o
n
,
 
c
o
m
p
a
r
i
s
o
n
 
a
n
d
 
c
o
n
t
r
a
s
t
.

b
.
 
I
s
o
l
a
t
e
 
h
u
m
o
r
o
u
s
 
m
o
d
e
s

u
a
s
i
o
n
 
(
e
x
a
g
g
e
r
a
t
i
o
n
,
 
u
n
d
e
r
-

s
t
a
t
e
m
e
n
t
,
 
s
a
t
i
r
e
,
 
?
a
r
,
a
s
m
,

:
r
e
o
t
y
p
i
n
g
)
.

c
.
 
D
i
f
f
e
r
e
n
t
i
a
t
e
 
a
m
o
n
g
;
p
r
p
a
g
a
n
d
a
 
t
e
c
h
n
i
q
u
e
s

s
u
c
h
 
a
s
 
j
u
x
t
a
-

p
o
s
i
t
i
o
n
,
 
t
r
a
n
s
f
e
r
,
,
u
s
,
d
 
t
o
 
p
e
r
s
u
a
d
e
 
a
 
r
e
a
d
e
r
 
o
r
 
l
i
s
t
e
n
e
r
.

d
.
 
D
i
s
t
i
n
g
u
i
s
h
 
t
h
e
 
k
e
y
 
s
t
a
t
e
m
e
n
t
s
 
f
r
o
m
 
t
h
e
 
a
t
t
e
n
t
i
o
n
-
g
e
t
t
i
n
g

d
e
v
i
c
e
s
,
 
i
.
e
.
,
 
o
p
e
n
i
n
g
 
n
a
r
r
a
t
i
v
e
,
 
s
t
a
r
t
l
i
n
g
 
s
t
a
t
i
s
t
i
c
s
 
o
r

d
e
t
a
i
l
s
,
 
q
u
o
t
a
t
i
o
n
s
,
 
r
h
e
t
o
r
i
c
a
l
 
q
u
e
s
t
i
o
n
s
.

e
.
 
I
d
e
n
t
i
f
y
 
f
a
u
l
t
y
 
r
e
a
s
o
n
i
n
g
 
w
h
i
c
h
 
i
g
n
o
r
e
s
,

o
b
s
c
u
r
e
s
,
 
o
r

d
i
v
e
r
t
s
 
t
h
e
 
a
r
g
u
m
e
n
t
,
 
i
.
e
.
,
 
p
o
s
s
i
b
l
e
 
a
r
g
u
m
e
n
t
s
 
o
r
 
d
e
t
a
i
l
s

t
h
e
 
a
u
t
h
o
r
 
h
a
s
 
i
g
n
o
r
e
d
,
 
i
r
r
e
l
e
v
a
n
c
e
 
o
f
 
a
 
r
e
a
s
o
n
,
 
f
a
c
t
,

i
m
a
g
e
 
o
r
 
i
l
l
u
s
t
r
a
t
i
o
n
,
 
o
v
e
r
 
-
 
g
e
n
e
r
a
l
i
z
a
t
i
o
n
 
o
r
 
o
v
e
r
-

s
i
m
p
l
i
f
i
c
a
t
i
o
n
.
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.
 
U
s
e
 
c
l
u
e
s
 
o
f
 
p
r
o
p
o
r
t
i
o
n
 
t
o
 
d
e
t
e
r
m
i
n
e

w
h
i
c
h
 
i
d
e
a
s
 
a
r
e
 
t
o
 
b
e

c
o
n
s
i
d
e
r
e
d
 
m
o
r
e
 
i
m
p
o
r
t
a
n
t
 
t
o
 
t
h
e
 
w
r
i
t
e
r
'
s
 
i
n
t
e
n
t
.
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w
i
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e
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c
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c
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t
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n
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i
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o
p
i
c
.



S
t
u
d
e
n
t
s
 
s
h
o
u
l
d
 
d
e
m
o
n
s
t
r
a
t
e
 
t
h
e
 
f
o
l
l
o
w
i
n
g
 
a
b
i
l
i
t
i
e
s
 
a
n
d
 
s
k
i
l
l
s

n
 
r
e
a
d
i
n
g
:

G
r
a
d
e
 
7

G
r
a
d
e
 
8

G
r
a
d
e
 
9

G
r
a
d
e
 
1
0

G
r
a
d
e
 
1
1

G
r
a
d
e
 
1
2

c
.
 
E
v
a
l
u
a
t
e
 
t
h
e
 
a
u
t
h
o
r
'
s
 
u
s
e
 
o
f
 
g
r
a
p
h
i
c
 
d
e
v
i
c
e
s
 
t
o
 
a
c
h
i
e
v
e

h
i
s
 
p
u
r
p
o
s
e
.

I
n
f
e
r
 
t
h
e
 
A
u
t
h
o
r
'
s
 
I
m
p
l
i
d
i
t
 
P
u
r
p
o
s
e

N
-
5
(
2
5
)

N
-
6
(
2
6
)

N
-
5
(
2
5
)

N
-
6
(
2
6
)

N
-
7
(
2
6
)

A
l
l
 
o
f

t
h
e

a
b
o
v
e

N
-
7
(
4
5
)

P
-
8
(
4
6
)

N
-
5
(
4
5
)

P
-
8
(
4
6
)

N
-
5
(
6
1
)

N
-
6
(
6
2
)

N
-
7
(
6
2
)

N
-
5
(
6
1
)

N
-
5
(
7
8
)

N
-
7
(
7
9
)

N
-
5
(
7
8
)

.

N
-
6
(
9
9
)

N
-
6
(
9
9
)

N
-
8
(
1
0
1
)

N
-
6
(
1
1
7
)

N
-
7
(
1
1
8
)

N
-
6
(
1
1
7
)

N
-
7
(
1
1
8
)

a
.
 
D
e
c
i
d
e
 
w
h
e
t
h
e
r
 
t
h
e
 
a
u
t
h
o
r
'
s
 
p
u
r
p
o
s
e
 
i
s
 
e
x
p
l
i
c
i
t
 
o
r
 
h
a
s
 
t
o

b
e
 
i
n
f
e
r
r
e
d
,

b
.
 
S
t
a
t
e
 
p
o
s
s
i
b
l
e
 
r
e
a
s
o
n
s
 
f
o
r
 
a
 
w
r
i
t
e
r
'
s
 
t
o
n
e
 
o
r
 
c
h
a
n
g
e
 
o
f

t
o
n
e
.

c
.
 
I
n
f
e
r
 
t
h
e
 
a
u
t
h
o
r
'
s
 
i
m
p
l
i
c
i
t

p
u
r
p
o
s
e
 
a
n
d
 
t
h
e
 
e
x
p
e
c
t
e
d

a
u
d
i
e
n
c
e
 
r
e
s
p
o
n
s
e
.

,
I
N
T
E
R
P
R
E
T
I
N
G
 
N
A
R
R
A
T
I
V
E
 
P
R
O
S
E
-

1
I

S
P
E
C
I
A
L
I
Z
E
D
 
A
B
I
L
I
T
I
E
S
 
A
N
D
 
S
K
I
L
L
S

R
R
I
V
E
 
A
T
 
T
H
E
 
L
I
T
E
R
A
L
 
M
E
A
N
I
N
G
 
O
F
 
N
A
R
R
A
T
I
O
N

F
o
l
l
o
w
 
t
h
e
 
P
l
o
t
 
L
i
n
e

a
.
 
F
o
l
l
o
w
 
a
 
c
h
r
o
n
o
l
o
g
i
c
a
l
 
s
e
q
u
e
n
c
e
 
o
f
 
e
v
e
n
t
s
,
 
r
e
s
t
a
t
e
 
t
h
e
 
p
l
o
t
.

b
.
 
R
e
c
o
n
s
t
r
u
c
t
 
c
h
r
o
n
o
l
o
g
i
c
a
l
 
s
e
q
u
e
n
c
e
 
i
n
 
s
t
o
r
i
e
s
 
w
h
e
r
e
 
t
h
e

t
i
m
e
 
o
r
d
e
r
 
h
a
s
 
d
e
d
i
b
e
r
a
t
e
l
y
 
b
e
e
n
 
d
i
s
t
o
r
t
e
d
.

c
.
 
L
o
c
a
t
e
 
t
h
e
 
c
e
n
t
r
a
l
 
p
r
o
b
l
e
m
 
o
r
 
c
o
n
f
l
i
c
t
 
a
r
o
u
n
d
 
w
h
i
c
h
 
t
h
e

p
l
o
t
 
r
e
v
o
l
v
e
s
.

d
.
 
L
i
s
t
 
t
h
e
 
"
s
e
p
a
r
a
t
e
"
 
e
v
e
n
t
s
 
i
n
 
a
 
s
t
o
r
y
 
a
n
d
 
e
s
t
a
b
l
i
s
h
 
t
h
e

r
e
l
a
t
i
o
n
s
h
i
p
 
o
f
 
c
a
u
s
e
 
a
n
d
 
e
f
f
e
c
t
 
a
m
o
n
g
 
t
h
e
m
.

e
.
 
D
i
f
f
e
r
e
n
t
i
a
t
e
 
b
e
t
w
e
e
n
 
t
h
e
 
m
a
j
o
r
 
p
l
o
t
 
a
n
d
 
s
u
b
p
l
o
t
(
s
)
.

R
e
c
o
n
s
t
r
u
c
t
 
C
h
a
r
a
c
t
e
r
i
z
a
t
i
o
n
f
r
o
m
 
V
e
r
b
a
l
 
C
l
u
e
s

a
.
 
D
i
s
t
i
n
g
u
i
s
h
 
b
e
t
w
e
e
n
 
m
a
j
o
r
 
a
n
d
 
m
i
n
o
r
 
c
h
a
r
a
c
t
e
r
s
.

b
.
 
U
s
e
 
t
h
e
 
c
l
u
e
s
 
t
o
 
c
h
a
r
a
c
t
e
r
i
z
a
t
i
o
n
 
t
h
e
 
a
u
t
h
o
r
 
p
r
o
v
i
d
e
s
 
t
o

d
e
v
e
l
o
p
 
a
 
r
o
u
n
d
e
d
 
o
r
 
"
s
t
e
r
e
o
t
y
p
e
d
"
 
i
m
p
r
e
s
s
i
o
n
:

H
o
w
 
t
h
e

c
h
a
r
a
c
t
e
r
 
i
s
 
d
e
s
c
r
i
b
e
d
;
 
w
h
a
t
 
t
h
e
 
c
h
a
r
a
c
t
e
r
 
s
a
y
s
;
 
w
h
a
t
 
o
t
h
e
r
s

s
a
y
 
a
b
o
u
t
 
h
i
m
,
 
t
h
e
i
r
 
r
e
a
c
t
i
o
n
s
 
t
o
 
h
i
m
;
 
w
h
a
t
 
t
h
e
 
c
h
a
r
a
c
t
e
r

t
h
i
n
k
s
;
 
w
h
a
t
 
t
h
e
 
a
u
t
h
o
r
 
s
a
y
s
 
a
b
o
u
t
 
h
i
m
.

c
.
 
L
i
s
t
 
t
h
e
 
r
e
c
u
r
r
e
n
t
 
c
h
a
r
a
c
t
e
r
i
s
t
i
c
s
 
t
h
a
t
 
i
d
e
n
t
i
f
y
 
a

p
a
r
t
i
c
u
l
a
r
 
c
h
a
r
a
c
t
e
r
.

d
.
 
E
s
t
a
b
l
i
s
h
 
t
h
e
 
r
e
l
a
t
i
o
n
s
h
i
p
 
b
e
t
w
e
e
n
 
a
 
c
h
a
r
a
c
t
e
r
'
s

m
o
t
i
v
a
t
i
o
n
 
a
n
d
 
h
i
s
 
b
e
h
a
v
i
o
r
.

e
.
 
D
i
s
t
i
n
g
u
i
s
h
 
b
e
t
w
e
e
n
 
a
 
s
t
e
r
e
o
t
y
p
e
d
 
c
h
a
r
a
c
t
e
r
 
a
n
d
 
a
 
r
o
u
n
d

c
h
a
r
a
c
t
e
r
.

f
.
 
D
e
t
e
r
m
i
n
e
 
h
o
w
 
t
h
e
 
a
u
t
h
o
r
 
u
s
e
s
 
s
e
l
e
c
t
i
v
i
t
y
 
o
f
 
d
e
t
a
i
l
 
t
o

a
c
h
i
e
v
e
 
a
 
p
a
r
t
i
c
u
l
a
r
 
p
u
r
p
o
s
e
 
i
n
 
n
o
n
-
f
i
c
t
i
o
n
a
l
 
n
a
r
r
a
t
i
v
e
s
.

I
d
e
n
t
i
f
y
 
S
e
t
t
i
n
g
(
a
)
 
a
n
d
 
E
s
t
a
b
l
i
s
h
 
I
t
s
 
R
e
l
a
t
i
o
n
s
h
i
p
 
w
i
t
h
 
t
h
e

O
t
h
e
r
 
E
l
e
m
e
n
t
s
 
o
f
 
N
a
r
r
a
t
i
o
n

a
.
 
S
t
a
t
e
 
t
h
e
 
t
i
m
e
(
s
)
 
a
n
d
 
p
l
a
c
e
(
s
)
 
i
n
 
w
h
i
c
h
 
t
h
e
 
a
c
t
i
o
n
s
 
o
f
 
t
h
e

s
t
o
r
y
 
t
a
k
e
 
p
l
a
c
e
.
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G
r
a
d
e
 
1
2

b
.
 
R
e
c
o
g
n
i
z
e
 
t
h
e
 
d
e
v
i
c
e
s
 
t
h
e
 
a
u
t
h
o
r
 
u
s
e
s

f
o
r
 
w
r
i
t
i
n
g
 
s
e
t
t
i
n
g

i
n
t
o
 
a
n
d
 
t
h
r
o
u
g
h
o
u
t
 
a
 
s
t
o
r
y
.

c
.
 
E
v
a
l
u
a
t
e
 
t
h
e
 
r
e
l
a
t
i
o
n

o
f
 
t
h
e
 
e
v
e
n
t
s
 
i
n
 
t
h
e
 
p
l
o
t
 
t
o
 
t
h
e

c
h
a
r
a
c
t
e
r
'
s
 
m
o
t
i
v
a
t
i
o
n
s
 
a
n
d
 
a
b
i
l
i
t
i
e
s
 
i
n

r
e
g
a
r
d
 
t
o
 
t
h
e
i
r

c
o
n
s
i
s
t
e
n
c
y
.

d
.
 
R
e
c
o
g
n
i
z
e
 
v
a
r
i
a
t
i
o
n
s
 
o
f
 
s
t
a
n
d
a
r
d
,
o
r

a
r
c
h
e
t
y
p
a
l
 
p
l
o
t
s
.

e
.
 
E
v
a
l
u
a
t
e
 
t
h
e
 
d
e
g
r
e
e

o
f
 
u
n
i
v
e
r
s
a
l
i
t
y
 
i
n
 
p
l
o
t
s
.

f
.
 
E
x
p
l
a
i
n
 
t
h
e
 
r
e
l
a
t
i
o
n
s
h
i
p
 
o
f
 
t
h
e
 
s
o
l
u
t
i
o
n
o
f
 
t
h
e
 
c
e
n
t
r
a
l

p
r
o
b
l
e
m
 
i
n
 
t
e
r
m
s
 
o
f
 
t
h
e
 
e
v
e
n
t
s
 
l
e
a
d
i
n
g
 
u
p
 
t
o

i
t
;
 
g
i
v
e
 
a
n

o
p
i
n
i
o
n
 
o
n
 
t
h
e
 
c
o
n
s
i
s
t
e
n
c
y
 
o
f
 
t
h
e
 
s
o
l
u
t
i
o
n

t
o
 
p
r
e
c
e
d
i
n
g

e
v
e
n
t
s
.

D
e
t
e
r
m
i
n
e
 
P
o
i
n
t
(
s
)
 
o
f
 
V
i
e
w
 
a
n
d
 
P
o
s
s
i
b
l
e
 
R
e
a
s
o
n
s

f
o
r
 
S
e
l
e
c
t
i
o
n

N
-
6
(
6
2
)

N
-
5
(
6
1
)

P
-
8
(
7
9
)

N
-
6
(
7
9
)

N
-
7
(
7
9
)

N
-
6
(
9
9
)

N
-
7
(
1
0
0
)

N
-
8
(
1
0
1
)

N
-
6
4
9
9
)

N
-
7
(
1
0
0
)

N
-
6
(
1
1
7
)

N
-
7
(
1
1
8
)

N
-
6
(
1
1
7
)

N
-
7
(
1
1
8
)

H O ur
i

a
.
 
I
d
e
n
t
i
f
y
 
t
h
e
 
p
o
i
n
t
 
o
f
 
v
i
e
w

(
o
r
 
p
o
i
n
t
s
 
o
f
 
v
i
e
w
)
 
t
h
a
t
 
t
h
e

a
u
t
h
o
r
 
h
a
s
 
c
h
o
s
e
n
.

b
.
 
D
i
s
t
i
n
g
u
i
s
h
 
b
e
t
w
e
e
n
 
t
h
e
 
n
a
r
r
a
t
o
r
 
a
n
d
 
t
h
e

a
u
t
h
o
r
.

c
.
 
S
e
l
e
c
t
 
t
h
o
s
e
 
p
r
o
n
o
u
n
s
 
t
h
a
t
s
i
g
n
a
l
 
d
r
a
m
a
t
i
z
e
d
 
f
i
r
s
t
 
p
e
r
s
o
n

a
n
d
 
a
n
o
n
y
m
o
u
s
 
n
a
r
r
a
t
o
r
 
t
h
i
r
d
 
p
e
r
s
o
n

p
o
i
n
t
 
o
f
 
v
i
e
w
.

d
.
 
R
e
c
o
g
n
i
z
e
 
p
l
a
c
e
s
 
i
n
 
a
 
s
t
o
r
y
 
w
h
e
r
e
 
t
h
e
 
p
o
i
n
t

o
f
 
v
i
e
w
 
c
h
a
n
g
e
s
;

e
x
p
l
a
i
n
 
p
o
s
s
i
b
l
e
 
r
e
a
s
o
n
s
 
f
o
r
 
t
h
e
 
s
h
i
f
t

a
n
d
 
t
h
e
 
e
f
f
e
c
t
 
o
n

t
h
e
 
r
e
a
d
e
r
.

e
.
 
G
i
v
e
 
a
n
 
e
x
p
l
a
n
a
t
i
o
n
 
o
f
p
o
s
s
i
b
l
e
 
r
e
a
s
o
n
s
 
f
o
r
 
t
h
e
 
c
h
o
i
c
e
 
o
f

o
n
e
 
p
o
i
n
t
 
o
f
 
v
i
e
w
 
r
a
t
h
e
r
 
t
h
a
n
a
n
o
t
h
e
r
.

f
.
 
S
t
a
t
e
 
t
h
e
 
a
d
v
a
n
t
a
g
e
s
 
o
r
 
d
i
s
a
d
v
a
n
t
a
g
e
s

f
o
r
 
a
 
p
a
r
t
i
c
u
l
a
r
 
s
t
o
r
y

i
n
 
c
h
a
n
g
i
n
g
 
a
 
p
o
i
n
t
 
o
f
 
v
i
e
w
 
(
f
o
r
 
e
x
a
m
p
l
e
,

f
r
o
m
 
o
m
n
i
s
c
i
e
n
t

t
o
 
f
i
r
s
t
 
-
 
p
e
r
s
o
n
)
.

g
.
 
G
i
v
e
 
a
n
 
o
r
a
l
 
s
u
m
m
a
r
y
o
f
 
t
h
e

e
f
f
e
c
t
 
o
n
 
a
 
s
t
o
r
y
 
o
f
 
a
 
c
h
a
n
g
e

i
n
 
p
o
i
n
t
 
o
f
 
v
i
e
w
.

G
A
I
N
 
I
N
S
I
G
H
T
S
 
B
E
Y
O
N
D
 
T
H
E
 
L
I
T
E
R
A
L
 
L
E
V
E
L

S
t
a
t
e
 
M
a
j
o
r
 
a
n
d
 
M
i
n
o
r
 
T
h
e
m
e
s

a
.
 
A
r
r
i
v
e
 
a
t
 
a
 
t
h
e
m
e
(
s
)
 
b
y

i
n
f
e
r
e
n
c
e
 
f
r
o
m
 
o
t
h
e
r
 
e
l
e
m
e
n
t
s
 
i
n
 
a

s
t
o
r
y
.

b
.
 
S
t
a
t
e
 
t
h
e
 
t
h
e
m
e
(
s
)
,
 
o
r
 
c
e
n
t
r
a
l
 
c
o
n
c
e
r
n

o
f
 
a
 
w
o
r
k
 
i
n
 
o
n
e

s
e
n
t
e
n
c
e
.

c
.
 
G
i
v
e
 
e
x
a
m
p
l
e
s
 
o
f
 
w
a
y
s
 
i
n
w
h
i
c
h
 
t
h
e
 
p
l
o
t
,
 
c
h
a
r
a
c
t
e
r
i
z
a
t
i
o
n
s
,

s
e
t
t
i
n
g
,
 
t
o
n
e
,
 
o
r
 
p
o
i
n
t
 
o
f
 
v
i
e
w
 
c
o
n
t
r
i
b
u
t
e
 
t
o
t
h
e
m
e
;
 
s
t
a
t
e

w
h
i
c
h
 
o
f
 
t
h
e
s
e
 
e
l
e
m
e
n
t
s
 
o
f
 
n
a
r
r
a
t
i
o
n
 
i
s
 
m
o
s
t

i
m
p
o
r
t
a
n
t
 
i
n

c
o
n
v
e
y
i
n
g
 
t
h
e
m
e
(
s
)
.

d
.
 
D
i
s
c
u
s
s
 
o
r
 
g
i
v
e
 
o
p
i
n
i
o
n
s
 
a
s
 
t
o
 
t
h
e

u
n
i
v
e
r
s
a
l
i
t
y
 
o
f
 
t
h
e

t
h
e
m
e
(
s
)
.
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e
.
 
I
d
e
n
t
i
f
y
 
v
a
r
i
a
t
i
o
n
s
 
o
n
 
t
h
e
 
s
a
m
e
 
t
h
e
m
e
 
i
n
 
m
o
r
e
 
t
h
a
n
 
o
n
e
 
w
o
r
k
.

f
.
 
I
d
e
n
t
i
f
y
 
t
h
e
m
a
t
i
c
 
c
o
n
t
e
n
t
 
o
n
 
m
o
r
e
 
t
h
a
n
 
o
n
e
 
l
e
v
e
l
.

g
.
 
S
h
a
r
e
 
k
n
o
w
l
e
d
g
e
 
o
f
 
w
a
y
s
 
s
i
m
i
l
a
r
 
t
h
e
m
e
s
 
h
a
v
e
 
b
e
e
n
 
t
r
e
a
t
e
d
 
i
n

f
i
l
m
s
,
 
p
l
a
y
s
,
 
o
t
h
e
r
 
s
t
o
r
i
e
s
,
 
e
x
p
e
r
i
e
n
c
e
 
o
r
 
l
i
f
e
.

I
n
f
e
r
 
t
h
e
 
T
o
n
e
 
o
r
 
t
h
e
 
M
o
d
e
 
o
f
 
a
 
W
o
r
k

c
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N
-
6
(
4
5
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N
-
5
(
6
1
)

N
-
7
(
7
9
)

N
-
6
(
7
8
)

N
-
6
(
9
9
)

N
-
7
(
1
0
0
)

N
-
8
(
1
0
1
)

N
-
7
(
1
0
0

N
-
6
(
1
1
7
)

N
-
7
(
1
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8
)

N
-
7
(
1
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8
)

a
.
 
I
d
e
n
t
i
f
y
 
a
 
c
e
n
t
r
a
l
 
m
o
o
d
 
o
r
 
t
o
n
e
 
i
n
 
s
t
o
r
i
e
s
 
w
h
e
r
e
 
m
o
o
d
 
i
s
 
a

d
o
m
i
n
a
n
t
 
e
l
e
m
e
n
t
.

b
.
 
S
t
a
t
e
 
a
n
 
i
m
p
r
e
s
s
i
o
n
 
o
f
 
t
o
n
e
 
o
r
 
m
o
o
d
 
b
y
 
s
e
l
e
c
t
i
n
g
 
s
e
v
e
r
a
l

a
d
j
e
c
t
i
v
e
s
 
t
h
a
t
 
s
e
e
m
 
t
o
 
s
y
n
t
h
e
s
i
z
e
 
o
r
 
s
u
m
m
a
r
i
z
e
 
t
h
e
 
m
o
o
d
.

c
.
 
E
x
p
l
a
i
n
 
t
h
e
 
e
f
f
e
c
t
 
o
f
 
c
o
n
n
o
t
a
t
i
v
e
 
l
a
n
g
u
a
g
e
 
o
n
 
t
h
e
 
e
s
t
a
b
l
i
s
h
-

m
e
n
t
 
o
f
 
a
 
p
a
r
t
i
c
u
l
a
r
 
m
o
o
d
.

d
.
 
R
e
c
o
g
n
i
z
e
 
t
h
e
 
m
e
a
n
s
 
b
y
 
w
h
i
c
h
 
t
h
e
 
a
u
t
h
o
r
 
h
a
s
 
c
r
e
a
t
e
d
 
a
 
m
o
o
d
'

(
w
o
r
d
 
c
h
o
i
c
e
,
 
c
h
a
r
a
c
t
e
r
i
z
a
t
i
o
n
,
 
e
t
c
.
)
.

e
.
 
S
e
l
e
c
t
 
d
e
t
a
i
l
s
 
t
h
a
t
 
e
v
o
k
e
 
e
m
o
t
i
o
n
a
l
 
r
e
s
c
o
n
s
e
s
 
s
u
c
h
 
a
s
 
h
u
m
o
r
,

a
n
g
e
r
,
 
f
e
a
r
,
 
s
a
d
n
e
s
s
,
 
e
t
c
.

f
.
 
T
r
a
n
s
p
o
s
e
 
t
h
e
 
t
o
n
e
 
o
f
 
a
 
s
h
o
r
t
 
s
e
l
e
c
t
i
o
n
 
b
y
 
r
e
w
r
i
t
i
n
g
 
c
r

r
e
t
e
l
l
i
n
g
.

g
.
 
S
e
l
e
c
t
 
e
l
e
m
e
n
t
s
 
o
f
 
c
h
a
r
a
c
t
e
r
s
'
 
d
r
e
s
s
,
 
b
e
h
a
v
i
o
r
,
 
a
n
d
 
d
i
a
l
o
g

w
h
i
c
h
 
c
o
n
t
r
i
b
u
t
e
 
t
o
 
t
h
e
 
t
o
n
e
 
o
f
 
a
 
w
o
r
k
.

h
.
 
D
i
f
f
e
r
e
n
t
i
a
t
e
 
b
e
t
w
e
e
n
 
v
a
r
i
e
t
i
e
s
 
o
f
 
h
u
m
o
r
o
u
s
 
t
o
n
e
s
-
-
f
a
r
c
i
c
a
l
,

s
a
t
i
r
i
c
,
 
i
r
o
n
i
c
,
 
e
t
c
.

i
.
 
D
i
f
f
e
r
e
n
t
i
a
t
e
 
b
e
t
w
e
e
n
 
s
e
n
t
i
m
e
n
t
a
l
i
t
y
 
a
n
d
 
t
r
a
g
i
c
 
o
r
 
r
o
m
a
n
t
i
c
,

b
e
t
w
e
e
n
 
s
a
d
 
a
n
d
 
p
a
t
h
e
t
i
c
.

D
e
t
e
r
m
i
n
e
 
t
h
e
 
E
l
e
m
e
n
t
s
 
t
h
a
t
 
A
r
e
 
C
h
a
r
a
c
t
e
r
i
s
t
i
c
 
o
f
 
a
 
P
a
r
t
i
c
u
l
a
r

W
r
i
t
e
r
'
s
 
S
t
y
l
e

a
.
 
I
d
e
n
t
i
f
y
 
w
o
r
d
 
c
h
o
i
c
e
s
 
w
h
i
c
h
 
a
r
e
 
u
n
i
q
u
e
 
t
o
 
a
 
p
a
r
t
i
c
u
l
a
r

w
r
i
t
e
r
.

b
.
 
E
x
a
m
i
n
e
 
a
 
w
r
i
t
e
r
'
s
 
t
e
c
h
n
i
q
u
e
 
i
n
 
a
c
h
i
e
v
i
n
g
 
e
c
o
n
o
m
y
 
a
n
d
 
c
o
n
-

c
i
s
e
n
e
s
s
,
 
-
s
i
m
p
l
i
c
i
t
y
.

c
.
 
D
e
t
e
r
M
i
n
e
 
w
a
y
s
 
i
n
 
w
h
i
c
h
 
a
 
w
r
i
t
e
r
 
a
c
h
i
e
v
e
s
 
o
r
i
g
i
n
a
l
i
t
y
 
b
y

a
v
o
i
d
i
n
g
 
t
r
i
t
e
 
e
x
p
r
e
s
s
i
o
n
s
 
a
n
d
 
c
l
i
c
h
e
s
.

d
.
 
L
i
s
t
 
c
h
a
r
a
c
t
e
r
i
s
t
i
c
 
e
x
a
m
p
l
e
s
 
o
f
 
a
 
w
r
i
t
e
r
'
s
 
d
i
c
t
i
o
n
 
a
n
d

s
y
n
t
a
x
.

e
.
 
D
i
f
f
e
r
e
n
t
i
a
t
e
 
a
m
o
n
g
 
c
a
s
u
a
l
,
 
s
t
a
n
d
a
r
d
 
a
n
d
 
f
o
r
m
a
l
 
s
t
y
l
e
s
.

f
.
 
D
e
t
e
r
m
i
n
e
_
h
o
w
 
a
 
p
a
r
t
i
c
u
l
a
r
 
w
r
i
t
e
r
 
c
o
n
v
e
y
s
 
i
n
f
o
r
m
a
t
i
o
n
,

p
r
o
j
e
c
t
s
 
a
 
s
u
g
g
e
s
t
i
v
e
 
q
u
a
l
i
t
y
,
 
a
n
d
 
a
r
r
a
n
g
e
s
 
p
a
r
t
i
c
u
l
a
r
s
 
f
o
r

e
m
p
h
a
s
i
s
 
(
p
a
r
a
l
l
e
l
i
s
m
,
 
r
e
p
e
t
i
t
i
o
n
,
 
e
t
c
.
)
.

g
.
 
E
x
a
m
i
n
e
 
l
i
n
g
u
i
s
t
i
c
 
d
e
v
i
c
e
s
 
u
s
e
d
-
b
y
 
a
 
w
r
i
t
e
r
,
 
i
.
e
.
,

m
e
t
a
p
h
o
r
i
c
 
l
a
n
g
u
a
g
e
,
 
q
u
a
l
i
f
i
e
r
s
,
 
s
u
b
o
r
d
i
n
a
t
i
o
n
 
a
n
&

c
o
o
r
d
i
n
a
t
i
o
n
.
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S
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E
 
D
R
A
M
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T
I
C
 
N
A
R
R
A
T
I
V
E

D
i
r
e
c
t
i
o
n
s
 
t
o
 
V
i
s
u
a
l
i
z
e
 
a
n
d
 
R
e
c
o
n
s
t
r
u
c
t
 
t
h
e
 
D
r
a
m
a

a
.
 
R
e
c
o
n
s
t
r
u
c
t
 
t
h
e
 
s
e
t
t
i
n
g
 
f
r
o
m
 
t
h
e

p
l
a
y
w
r
i
g
h
t
'
s
 
d
e
s
c
r
i
p
t
i
o
n
.

b
.
 
S
t
a
t
e
 
t
h
e
 
r
e
l
a
t
i
o
n
 
o
f
 
t
h
e
 
s
e
t
t
i
n
g
(
s
)
 
i
n
 
t
h
e
 
p
l
a
y
 
t
o
 
t
h
e

c
h
a
n
g
i
n
g
 
o
r
 
d
o
m
i
n
a
n
t
 
m
o
o
d
.

c
.
 
I
n
t
e
r
p
r
e
t
 
s
t
a
g
e
 
d
i
r
e
c
t
i
o
n
s
 
a
s
 
e
i
t
h
e
r

i
n
d
i
c
a
t
i
o
n
s
 
o
f

c
h
a
r
a
c
t
e
r
'
s
 
f
e
e
l
i
n
g
s
,
 
b
e
h
a
v
i
o
r
,
 
o
r
 
i
d
e
a
s
.

d
.
 
I
n
t
e
r
p
r
e
t
 
p
a
r
e
n
t
h
e
t
i
c
a
l
 
e
x
p
r
e
s
s
i
o
n
s
 
a
s
 
e
i
t
h
e
r

i
n
d
i
c
a
t
i
o
n
s
 
o
f

c
h
a
r
a
c
t
e
r
s
'
 
f
e
e
l
i
n
g
s
 
a
n
d
 
b
e
h
a
v
i
o
r
 
o
r
 
t
h
e
 
w
r
i
t
e
r
'
s
 
c
o
m
m
e
n
t
a
r
y

o
n
 
h
i
s
 
c
h
a
r
a
c
t
e
r
'
s
 
f
e
e
l
i
n
g
s
,
 
b
e
h
a
v
i
o
r
,
 
o
r

i
d
e
a
s
.

e
.
 
V
i
s
u
a
l
i
z
e
 
t
h
e
 
s
e
t
t
i
n
g
 
a
n
d

p
h
y
s
i
c
a
l
 
m
o
v
e
m
e
n
t
 
o
f
 
t
h
e
 
c
h
a
r
a
c
t
e
r
s
.

A
n
a
l
y
s
e
 
t
h
e
 
P
l
a
y
w
r
i
g
h
t
'
s
 
U
s
e
 
o
f
 
D
i
a
l
o
g
 
t
o
 
A
d
v
a
n
c
e
 
P
l
o
t
 
a
n
d

D
e
v
e
l
o
p
 
C
h
a
r
a
c
t
e
r

a
.
 
D
e
t
e
r
m
i
n
e
 
t
h
e
 
f
u
n
c
t
i
o
n
 
o
f

a
s
i
d
e
s
 
a
n
d
 
s
o
l
i
l
o
q
u
i
e
s
.

b
.
 
I
d
e
n
t
i
f
y
 
t
h
e
 
a
u
d
i
e
n
c
e
 
i
n
 
d
r
a
m
a
t
i
c
 
a
n
d
 
i
n
t
e
r
i
o
r
 
m
o
n
o
l
o
g
u
e
s

a
n
d
 
t
h
e
 
w
r
i
t
e
r
'
s
 
p
u
r
p
o
s
e
 
f
o
r
 
e
m
p
l
o
y
i
n
g
 
m
o
n
o
l
o
g
u
e
 
a
n
d

i
n
f
e
r

a
 
c
h
a
r
a
c
t
e
r
'
s
 
m
o
t
i
v
e
s
,
 
f
e
e
l
i
n
g
s
,
 
a
n
d
 
t
h
o
u
g
h
t
s

w
h
e
n
e
v
e
r
 
t
h
e
s
e

a
r
e
 
l
e
f
t
 
u
n
s
t
a
t
e
d
.

.

R
O
J
E
C
T
 
A
C
T
I
O
N
 
T
H
R
O
U
G
H
 
O
R
A
L
 
I
N
T
E
R
P
R
E
T
A
T
I
O
N

U
s
e
 
E
f
f
e
c
t
i
v
e
 
S
p
e
a
k
i
n
g
 
S
k
i
l
l
s

,

.

)

1-
1

C
Y

\
-.

3

t
.
 
R
e
a
d
 
t
h
e
 
w
o
r
k
 
o
r
a
l
l
y
,
 
m
a
i
n
t
a
i
n
i
n
g
 
s
t
r
e
s
s

a
n
d
 
i
n
t
o
n
a
t
i
o
n

p
a
t
t
e
r
n
s
,
 
a
p
p
r
o
p
r
i
a
t
e
 
v
o
l
u
m
e
,
 
r
a
t
e
 
a
n
d
 
e
n
u
n
c
i
a
 
i
o
n
.

b
.
 
T
r
a
n
s
l
a
t
e
 
t
h
e
 
s
p
e
e
c
h
 
p
a
t
t
e
r
n
s
 
o
f
 
a
 
c
h
a
r
a
c
t
e
r
 
i
n

z
.
c
o
n
s
i
s
t
e
n
t

m
a
n
n
e
r
.

A
s
s
u
m
e
 
R
o
l
e
(
Z
)
 
b
y
 
U
s
i
n
g
 
E
f
f
e
c
t
i
v
e
 
D
r
a
m
a
t
i
c
 
D
e
v
i
c
e
s

,

a
.
'
D
e
m
o
n
s
t
r
a
t
e
 
g
e
s
t
u
r
e
s
 
a
n
d
 
m
o
v
e
m
e
n
t
s
 
w
h
i
c
h
 
a
r
e
 
c
u
e
s
 
t
o
 
a

c
h
a
r
a
c
t
e
r
'
s
 
p
e
r
s
o
n
a
l
i
t
y
.

b
.
 
N
a
m
e
 
n
o
n
 
-
 
v
e
r
n
a
l
 
e
l
e
m
e
n
t
s
 
w
h
i
c
h
 
c
o
n
t
r
i
b
u
t
e
 
t
o
 
t
h
e
 
m
e
a
n
i
n
g

o
f

a
 
p
l
a
y
.

c
.
 
L
i
s
t
 
a
l
l
 
p
r
o
d
u
c
t
i
o
n
 
e
l
e
m
e
n
t
s
 
w
h
i
c
h
 
m
u
s
t
b
e
 
c
o
n
s
i
d
e
r
e
d
 
w
h
e
n

s
t
a
g
i
n
g
 
o
r
 
f
i
l
m
i
n
g
 
a
 
p
l
a
y
.

d
.
 
R
o
l
e
-
p
l
a
y
 
a
d
d
i
t
i
o
n
a
l
 
s
i
t
u
a
t
i
o
n
s
 
w
h
e
r
e
 
t
h
e

c
h
a
r
a
c
t
e
r
l
s
 
i
n
 
a

p
l
a
y
 
m
i
g
h
t
 
f
u
n
c
t
i
o
n
 
t
o
 
d
e
v
e
l
o
p
 
c
o
n
s
i
s
t
e
n
c
y
 
o
f
 
c
h
a
r
a
c
t
e
r
-

i
z
a
t
i
o
n
.



L
u
u
e
r
m
s
 
a
n
o
u
l
u
 
u
s
m
o
n
s
x
.
r
a
m
s
 
L
n
e
 
L
u
l
l
o
i
n
g

L
e
o
 
&
H
U
 
.
9
R
1
1
1
0

n
 
r
e
a
d
i
n
g
:

G
r
a
d
e
 
7

G
r
a
d
e
 
8
G
r
a
d
e
 
9

G
r
a
d
e
 
1
0
G
r
a
d
e
 
1
1

G
r
a
d
e
 
1
2

f
I
N
T
E
R
P
R
E
T
I
N
G
 
P
O
E
T
R
Y
-
S
P
E
C
I
A
L
I
Z
E
!
)

'

A
B
I
L
I
T
I
E
S
 
A
N
D
 
S
K
I
L
L
S

1
.

R
R
I
V
E
 
A
T
 
T
H
E
 
L
I
T
E
R
A
L
 
M
E
A
N
I
N
G

I
d
e
n
t
i
f
y
 
L
i
t
e
r
a
r
y
 
a
n
d
 
R
h
e
t
o
r
i
c
a
l
 
D
e
v
i
c
e
s
 
t
h
a
t
 
C
o
n
t
r
i
b
u
t
e
 
t
o
 
a

P
-
9
(
2
7
)

P
-
8
(
4
6
)

P
-
8
(
6
3
)

P
-
8
(
7
9
)

P
-
9
(
1
0
1
)
-
P
-
8
(
1
2
0
)

t
o
 
a

o
e
m
 
s
 
T
o
t
a
a
l
 
E
f
f
e
c
t

P
-
1
0

P
-
9
(
6
3
)

P
-
9
(
8
0
)

a
.
 
R
e
a
d
 
s
y
n
t
a
c
t
i
c
a
l
 
u
n
i
t
s
 
a
s
 
i
f
 
p
o
e
t
r
y
 
w
e
r
e
 
p
r
o
s
e
 
b
y
 
u
s
i
n
g

p
u
n
c
t
u
a
t
i
o
n
 
a
n
d
 
c
o
n
t
e
n
t
 
a
s
 
a
i
d
s
 
t
o
 
i
n
t
e
r
p
r
e
t
a
t
i
o
n
,
 
b
y
 
r
e
-

a
r
r
a
n
g
i
n
g
 
u
n
u
s
u
a
l
 
s
y
n
t
a
x
 
i
n
t
o
 
m
o
r
e
 
n
o
r
m
a
l
 
w
o
r
d
 
o
r
d
e
r
,
 
a
n
d
 
b
y

a
n
a
l
y
z
i
n
g
 
g
r
a
m
m
a
t
i
c
a
l
 
i
n
t
e
r
r
e
l
a
t
i
o
n
s
h
i
p
s
.

b
.
 
I
d
e
n
t
i
t
y
 
t
h
e
 
s
u
b
j
e
c
t
 
m
a
t
t
e
r
 
o
r
 
t
o
p
i
c
 
o
f
 
a
 
p
o
e
m
.

c
.
 
E
x
p
l
a
i
n
 
t
h
e
 
s
i
g
n
i
f
i
c
a
n
c
e
 
t
o
 
t
h
e
 
u
n
d
e
r
s
t
a
n
d
i
n
g
 
o
f
 
a
 
p
o
e
m
 
o
f

s
u
c
h
 
p
o
e
t
i
c
 
c
o
n
v
e
n
t
i
o
n
s
 
a
s
 
c
a
p
i
t
a
l
i
z
a
t
i
o
n
 
o
f
 
l
i
n
e
s
,
 
a
n
d

s
p
a
c
i
n
g
 
t
o
 
i
n
d
i
c
a
t
e
 
s
t
a
n
z
a
i
c
 
b
r
e
a
k
s
 
i
n
 
t
h
o
u
g
h
t
.

d
.
 
S
t
a
t
e
 
t
h
e
 
r
e
l
a
t
i
o
n
s
h
i
p
 
b
e
t
w
e
e
n
 
t
h
e
 
d
e
s
i
g
n
 
o
f
 
t
h
e
 
p
o
e
m
 
a
n
d

t
h
e
 
m
o
o
d
 
o
r
 
t
o
n
e
 
o
f
 
t
h
e
 
p
o
e
m
.

e
t
 
A
n
a
l
y
z
e
 
e
a
c
h
 
o
f
 
t
h
e
 
p
a
t
t
e
r
n
s
 
w
i
t
h
i
n
 
a
 
p
o
e
m
 
t
o
 
e
s
t
a
b
l
i
s
h
 
t
h
e

d
e
s
i
g
n
 
t
h
a
t
 
u
n
i
t
i
e
s
 
a
l
l
 
t
h
e
 
p
a
t
t
e
r
n
s
.

f
.
 
I
s
o
l
a
t
e
 
p
o
e
t
i
c
 
d
e
v
i
c
e
s
 
o
f
 
c
o
m
p
r
e
s
s
i
o
n
 
a
n
d
 
l
i
t
e
r
a
l
l
y
 
r
e
c
o
n
-

s
t
r
u
c
t
 
t
h
e
 
f
i
g
u
r
a
t
i
v
e
 
e
x
p
r
e
s
s
i
o
n
 
o
r
 
s
y
n
t
a
c
t
i
c
a
l
 
a
r
r
a
n
g
e
m
e
n
t
.

(
2
8
)

R
e
s
p
o
n
d
 
t
o
 
t
h
e
 
A
u
r
a
l
 
S
t
i
m
u
l
u
s
 
o
f
 
P
o
e
t
r
y

P
-
9
(
2
7
)

P
-
9
(
4
6
)

P
-
8
(
6
3
)

P
-
8
(
7
9
)

P
-
9

P
-
8
(
1
2
0
)

a
.
 
L
i
s
t
e
n
 
t
o
 
a
n
 
o
r
a
l
 
i
n
t
e
r
p
r
e
t
i
v
e
 
r
e
a
d
i
n
g
 
o
f
 
a
 
p
o
e
m
 
t
o
 
a
n
a
l
y
z
e

P
-
1
0

P
-
9
(
6
3
)

(
1
0
1
)

t
h
e
 
i
n
t
e
r
r
e
l
a
t
i
o
n
s
h
i
p
 
o
f
 
r
h
y
t
h
m
,
 
r
h
y
m
e
,
 
c
o
n
t
e
n
t
 
a
n
d
 
m
e
a
n
i
n
g
.

(
2
8
)

b
.
 
S
e
l
e
c
t
 
r
e
p
e
a
t
e
d
 
w
o
r
d
s
,
 
r
h
y
m
e
,
 
s
o
u
n
d
s
,
 
r
h
y
t
h
m
s
 
(
s
t
r
e
s
s

P
-
1
1

,
p
a
t
t
r
n
s
)
 
t
h
a
t
 
f
o
r
m
 
t
h
e
 
d
e
s
i
g
n
 
o
f
 
a
 
p
o
e
m
.

c
.
 
S
u
b
s
t
s
n
t
i
a
t
 
t
h
e
 
o
b
s
e
r
v
a
t
i
o
n
 
t
h
a
t
 
s
t
r
u
c
t
u
r
e
,
 
a
u
a
n
d
 
d
e
v
i
c
e
s
,

a
n
d
 
f
i
g
u
r
a
t
i
v
e
 
l
a
n
g
u
a
g
e
 
c
a
n
 
c
o
m
p
l
e
m
e
n
t
 
t
h
e
 
t
o
n
e
 
o
r
 
t
h
e
m
e
 
a
n
d

e
n
h
a
n
c
e
 
t
h
e
 
m
o
o
d
 
c
r
e
a
t
e
d
 
f
o
r
 
t
h
e
 
r
e
a
d
e
r
.

d
.
 
I
d
e
n
t
i
f
y
 
a
n
d
 
e
x
p
l
a
i
n
 
a
n
y
 
s
o
u
n
d
 
d
e
v
i
c
e
s
 
u
s
e
d
 
b
y
 
p
o
e
t
 
t
o
 
h
e
l
p

t
o
 
c
o
n
v
e
y
 
t
h
e
 
m
e
a
n
i
n
g
,
 
m
o
o
d
,
 
t
h
e
m
e
 
(
a
l
l
i
t
e
r
a
t
i
o
n
,

a
s
s
o
n
a
n
c
e
,
 
c
o
n
s
o
n
a
n
c
e
,
 
o
n
o
m
a
t
o
p
o
e
i
a
)
.

(
2
8
)

R
R
I
V
E
 
A
T
 
S
I
G
N
I
F
I
C
A
N
T
 
I
N
T
E
R
P
R
E
T
A
T
I
O
N
S
 
B
E
Y
O
N
D
 
T
H
E
 
L
I
T
E
R
A
L
 
L
E
V
E
L

A
n
a

s
e
 
t
h
e
 
K
a
t
i
l
 
L
e
v
e
l
s
 
o
f
 
M
e
a
n
i
n

o
f
 
t
h
e
 
C
o
n
t
e
n
t
 
o
f
 
a
 
P
o
e
m

P
-
1
0

P 
-8

(L
6)

P-
8(

63
)

P
-
9
(
8
0
)

P
-
9

P
-
8
(
1
2
0
)

a
.

e
n
t
i
r

o
n
e
 
a
s
p
e
c
t
 
o

m
o
a
n

g
a
 
p
o
e
m
 
e
y
o
n

t
o
r
e

(
e
.
g
.
,
 
p
e
r
s
o
n
a
l
,
 
t
h
e
m
a
t
i
c
,
 
s
o
c
i
o
l
o
g
i
c
a
l
,
 
p
s
y
c
h
o
l
o
g
i
c
a
l
,

p
h
i
l
o
s
o
p
h
i
c
a
l
,
 
a
u
t
o
b
i
o
g
r
a
p
h
i
c
a
l
)
.

b
.
 
P
a
r
a
p
h
r
a
s
e
 
d
i
f
f
e
r
e
n
t
 
l
e
v
e
l
s
 
o
f
 
m
e
a
n
i
n
g
 
i
n
 
a
 
p
o
e
m
,
 
i
.
.
,

t
h
e
 
l
i
t
e
r
a
l
 
l
e
v
e
l
,
 
s
e
n
s
o
r
y
 
o
r
 
i
m
a
g
i
s
t
i
c
.

(
2
8
)

P
-
9
(
6
3
)

(
1
0
1
)
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i
n
 
t
h
e

n
g
 
s
k
i
l
l
 
c
l
u
s
t
e
r
s
.
)

s
a
t
i
a
t
e
 
a
m
o
n
g
 
t
h
e
 
b
a
s
i
c
 
t
y
p
e
s
 
o
f

i
v
e
 
l
a
n
g
u
a
g
e
.

z
e
 
t
h
a
t
 
a
l
l
 
f
i
g
u
r
a
t
i
v
e
 
l
a
n
g
u
a
g
e
 
i
s

t
-
-
,

n
 
c
o
m
p
a
r
i
s
o
n
s
 
o
f
 
e
s
s
e
n
t
i
a
l
l
y
 
d
i
s
-

i
t
e
m
s
.

w



4.
-

So
.

s
t
u
d
e
n
t
s
 
s
h
o
u
l
d
 
d
e
m
o
n
s
t
r
a
t
e
 
t
h
e
 
f
o
l
l
o
w
i
n
g
 
a
b
i
l
i
t
i
e
s

a
n
d
 
s
k
i
l
l
s
 
i
n
 
l
a
n
g
u
a
g
e
:

(
3
.
 
I
d
e
n
t
i
t
y
 
t
h
e
 
v
a
r
i
o
u
s
 
p
u
r
p
o
s
e
s
 
o
f
 
f
i
g
u
r
a
t
i
v
e

l
a
n
g
u
a
g
e
 
(
c
o
m
p
r
e
s
s
i
o
n
,
 
c
l
a
r
i
t
y
,
 
o
r
i
g
i
n
a
l
i
t
y
,

i
n
t
e
r
e
s
t
)

.

A
d
d
i
t
i
m
a
l
 
a
c
t
i
v
i
t
i
e
s
 
i
n
 
t
h
e
 
c
o
m
p
o
s
i
n
g
 
a
n
d

i
n
t
e
r
p
-
e
t
i
n
g
 
s
e
q
u
e
n
c
e
s
:

D
.
.
 
D
e
s
c
r
i
b
e
 
t
h
e
 
d
e
v
e
l
o
p
m
e
n
t
 
o
f
 
t
h
e
 
E
n
g
l
i
s
h
 
l
a
n
g
u
a
g
e

b
y
 
r
e
f
e
r
r
i
n
g
 
t
o
 
t
h
e
 
c
h
a
n
g
e
s
 
i
n
 
v
o
c
a
b
u
l
a
r
y
,
 
s
p
e
l
l
-

i
n
g
 
a
n
d
 
s
y
n
t
a
x
 
a
n
d
 
r
e
l
a
t
i
n
g
 
t
h
e
s
e
 
c
h
a
n
g
e
s
 
t
o
 
t
h
e

c
u
l
t
u
r
a
l
 
c
o
n
t
e
x
t
 
i
n
 
w
h
i
c
h
 
t
h
e
y
 
o
c
c
u
r
r
e
d
.

1
.
 
I
d
e
n
t
i
f
y
 
t
h
e
 
t
h
r
e
e
 
m
a
j
o
r
 
p
e
r
i
o
d
s
 
i
n
 
t
h
e
 
d
e
v
e
l
o
p
-

m
e
n
t
 
o
f
 
t
h
e
 
E
n
g
l
i
s
h
 
l
a
n
g
u
a
g
e
 
a
n
d
 
t
e
l
l
 
s
o
m
e
 
o
f

t
h
e
 
m
o
r
e
 
i
m
p
o
r
t
a
n
t
 
e
v
e
n
t
s
 
i
n
 
e
a
c
h
 
p
e
r
i
o
d
.

2
.
 
I
d
e
n
t
i
f
y
,
 
a
n
d
 
g
i
v
e
 
e
x
a
m
p
l
e
s
,
 
f
r
o
m
 
r
e
a
d
i
n
g
 
a
n
d

d
i
r
e
c
t
 
o
b
s
e
r
v
a
t
i
o
n
,
 
o
f
 
t
h
e
 
w
a
y
s
 
i
n
 
w
h
i
c
h
 
t
h
e

l
a
n
g
u
a
g
e
 
r
e
f
l
e
c
t
s
 
t
h
e
 
c
u
l
t
u
r
e
 
o
f
 
a
 
n
a
t
i
o
n
.

3
.
 
P
r
e
d
i
c
t
 
c
h
a
r
a
c
t
e
r
i
s
t
i
c
s
 
o
f
 
a
 
f
u
t
u
r
e
 
l
a
n
g
u
a
g
e

b
a
s
e
d
 
o
n
 
r
e
f
e
r
e
n
c
e
s
 
t
o
 
p
a
s
t
 
t
r
e
n
d
s
.

4
.
 
S
t
a
t
e
 
r
e
a
s
o
n
s
 
w
h
y
 
a
 
l
a
n
g
u
a
g
e
 
c
h
a
n
g
e
s
.

5
.
 
I
d
e
n
t
i
f
y
 
s
o
m
e
 
o
t
h
e
r
 
l
a
n
g
u
a
g
e
s
 
t
h
a
t
,
h
a
v
e
 
h
a
d
 
a
n

i
n
f
l
u
e
n
c
e
 
a
n
 
t
h
e
 
E
n
g
l
i
s
h
 
l
a
n
g
u
a
g
e
,
 
a
n
d
 
g
i
v
e

i
l
l
u
s
t
r
a
t
i
o
n
s
 
o
f
 
t
h
e
 
i
n
f
l
u
e
n
c
e
.

6
.
 
U
s
e
 
a
 
d
i
c
t
i
o
n
a
r
y
 
t
o
 
l
e
a
r
n
 
t
h
e
 
e
t
y
m
o
l
o
g
y
 
o
f
 
a

w
o
r
d
,
 
t
o
 
c
h
e
c
k
 
s
t
a
n
d
a
r
d
 
s
p
e
l
l
i
n
g
,
 
a
n
d
 
t
o

c
l
a
r
i
f
y
 
w
o
r
d
 
u
s
e
.

7
.
 
U
s
e
 
t
h
e
 
e
t
y
m
o
l
o
g
y
 
o
f
 
a
 
w
o
r
d
 
t
o
 
t
r
a
c
e
 
i
t
s

c
h
a
n
g
e
s
 
a
n
d
,
 
i
n
 
t
u
r
n
,
 
p
l
a
c
e
 
i
t
s
 
o
r
i
g
i
n
 
i
n
 
a

p
a
r
t
i
c
u
l
a
r
 
p
e
r
i
o
d
 
i
n
 
t
h
e
 
d
e
v
e
l
o
p
m
e
n
t
 
o
f
 
E
n
g
l
i
s
h
.

T
H
E
 
S
T
R
U
C
T
U
R
E
 
O
F
 
L
A
N
G
U
A
G
E

A
.
 
R
e
c
o
g
n
i
z
e
 
t
h
e
 
r
e
l
a
t
i
o
n
s
h
i
p
 
b
e
t
w
e
e
n
 
s
o
u
n
d
 
a
n
d

m
e
a
n
i
n
g

1
.
 
D
i
s
c
r
i
m
i
n
a
t
e
 
b
e
t
w
e
e
n
 
E
n
g
l
i
s
h
 
s
o
u
n
d
s
 
a
n
d
 
n
o
n
-

E
n
g
l
i
s
h
 
s
o
u
n
d
s
.

2
.
 
R
e
c
o
g
n
i
z
e
 
t
h
a
t
 
E
n
g
l
i
s
h
 
s
e
l
e
c
t
s
 
f
r
o
m
 
m
a
n
y

s
o
u
n
d
s
.

3
.
 
U
s
e
 
p
a
u
s
e
 
a
n
d
 
i
n
t
o
n
a
t
i
o
n
 
a
s
 
a
 
g
u
i
d
e
 
t
o

p
u
n
c
t
u
a
t
i
n
g
.

4
.
 
U
s
e
 
i
n
t
o
n
a
t
i
o
n
 
t
o
 
d
e
t
e
r
m
i
n
e
 
w
o
r
d
 
g
r
o
u
p
s
 
i
n

a
 
s
e
n
t
e
n
c
e
.

G
r
a
d
e
 
7

G
r
a
d
e
 
8

G
r
a
d
e
 
9

G
r
a
d
e
 
1
0

28
(6

3)
C

P9
(7

3)
C
P
1
0
(
7
4
)

G
r
a
d
e
 
1
1

G
r
a
d
e
 
1
2
5

cN
7(

93
)

S
t
r
e
s
s
 
i
n
 
l
i
t
e
r
a
t
u
r
e
 
p
r
o
g
r
a
m
s
 
w
h
e
r
e
 
a
p
p
l
i
c
a
b
l
e
.

sL
4(

31
)

M
7(

33
)

5
t
h
 
(
5
0
)

M
5
(
5
2
)

S
L
4
(
6
6
)

M
8
(
6
8
)

M
5
(
1
0
5
)

1
0
3
(
1
0
8
)

N
L
1
,
2

(
1
2
2
-
1
2
3
)

M
1
2
(
1
3
1
)



G
r
a
d
e
 
7

G
r
a
d
e
 
.
8

G
r
a
d
e
 
9

G
r
a
d
e
 
1
0

u
r
a
d
e
 
1
1

G
r
a
d
e
 
1
2

f
s
.

5
.
 
G
r
a
p
h
i
c
a
l
l
y
 
i
n
d
i
c
a
t
e
 
v
a
r
i
a
t
i
o
n
s
 
i
n
 
i
n
t
o
n
a
t
i
o
n

p
a
t
t
e
r
n
s
 
b
y
 
u
s
i
n
g
 
s
y
m
b
o
l
s
 
t
o
 
m
a
r
k
 
s
t
r
e
s
s
,

p
i
t
c
h
,
 
a
n
d
 
j
u
n
c
t
u
r
e
 
i
n
 
a
 
s
e
n
t
e
n
c
e
 
o
r
 
s
e
r
i
e
s

o
f
 
s
e
n
t
e
n
c
e
s
.

,

B
.
 
R
e
c
o
g
n
i
z
e
 
a
n
d
 
c
l
a
s
s
i
f
y
 
f
o
r
m
 
c
l
a
s
s
 
w
o
r
d
s
 
a
n
d

p
h
r
a
s
e
 
o
r
 
c
l
a
u
s
e
 
s
u
b
s
t
i
t
u
t
e
s
.

S
L
3
(
3
0
)

S
L
3
(
4
9
)

S
e
e
 
S
L
 
C

b
e
l
o
w
.

.
>

1
.
 
C
l
a
s
s
i
f
y
 
f
o
u
r
 
f
o
r
m
 
c
l
a
s
s
 
w
o
r
d
s
 
b
y
 
r
e
f
e
r
e
n
c
e
 
t
o

p
o
s
i
t
i
o
n
,
 
e
n
d
i
n
g
s
,
 
a
n
d
 
a
s
s
o
c
i
a
t
e
d
 
m
a
r
k
e
r
s
.

2
.
 
D
i
f
f
E
w
e
n
t
i
a
t
e
 
b
e
t
w
e
e
n
 
f
o
r
m
 
c
l
a
s
s
 
w
o
r
d
s
 
a
n
d

s
t
r
u
c
t
u
r
e
 
w
o
r
d
s
.

3
.
 
R
e
c
o
g
n
i
z
e
 
a
n
a
l
o
g
o
u
s
 
r
e
l
a
t
i
o
n
s
h
i
p
 
o
f
 
p
h
r
a
s
e
r
a
n
d

c
l
a
u
s
e
s
 
t
o
 
f
o
r
m
 
c
l
a
s
s
 
w
o
r
d
s
.

.

4
.
 
S
u
b
s
t
t
u
t
e
 
p
r
e
p
o
s
i
t
i
o
n
a
l
 
p
h
r
a
s
e
s
 
f
o
r
 
f
o
r
m
 
c
l
a
s
s

w
o
r
d
s
 
i
n
 
b
a
s
i
c
 
s
e
n
t
e
n
c
e
 
p
a
t
t
e
r
n
.

C
.
 
R
e
c
o
g
n
i
z
e
 
a
n
d
 
v
a
r
y
 
s
e
n
t
e
n
c
e
 
p
a
t
t
e
r
n
s
 
f
o
r
 
g
r
e
a
t
e
r

e
f
f
e
c
t
i
v
e
n
e
s
s
.

(
U
s
e
 
w
i
t
h
 
c
o
m
p
o
s
i
n
g
 
a
c
t
i
v
i
t
i
e
s

t
h
r
o
u
g
h
o
u
t
 
P
a
r
t
 
I
,
 
"
A
 
S
c
o
p
e
 
a
n
d
 
S
e
q
u
e
n
c
e
 
o
f

B
a
s
i
c
 
A
c
t
i
v
i
t
i
e
s
.
"
)

.
-

1
.
 
I
d
e
n
t
i
f
y
 
b
a
s
i
c
 
p
a
t
t
e
r
n
s
 
(
N
V
,
N
1
V
N
1
,
N
1
 
v
N
2
,

S
L
3
(
3
0
)

5
1
,
3
(
3
0
)

S
L
3
(
6
5
)

S
L
2
(
8
2
)

S
L
2
(
1
0
3
)

S
L
4
(
1
2
5
)

N
V
 
A
d
v
.
,
 
N
V
 
A
d
j
.
)

2
2
.
 
R
e
c
o
g
n
i
z
e
 
a
d
d
i
t
i
o
n
a
l
 
p
a
t
t
e
r
n
s
 
(
N
1
V
N
 
N
3

,

r
i
l
l
i
s
`
q
2
.
)

s
L
3
(
3
0
)

s
L
3
(
3
0
)

.

3
.
 
C
h
a
n
g
e
 
t
h
e
 
p
o
s
i
t
i
o
n
 
o
f
 
a
n
y
 
m
o
v
e
a
b
l
e
 
e
l
e
m
e
n
t
s
.

S
L
3
(
6
5
)

S
L
2
(
8
2
)

4
.
 
E
x
p
a
n
d
 
s
e
n
t
e
n
c
e
s
 
t
h
r
o
u
g
h
 
u
s
e
 
o
f
 
s
i
n
g
l
e
 
w
o
r
d
,

p
h
r
a
s
e
 
o
r
 
c
l
a
u
s
e
 
m
o
d
i
f
i
e
r
s
.

S
L
3
(
6
5
)

5
.
 
T
r
a
n
s
f
o
r
m
 
s
e
n
t
e
n
c
e
s
 
i
n
t
o
 
q
u
e
s
t
i
o
n
s
,
 
r
e
q
u
e
s
t
s
,

i
n
v
e
r
t
e
d
 
s
t
a
t
e
m
e
n
t
s
,
 
a
n
d
 
p
a
s
s
i
v
e
 
v
o
i
c
e
.

S
L
3
(
6
5
)

6
.
 
C
l
a
s
s
i
f
y
 
e
x
p
a
n
d
e
d
 
s
e
n
t
e
n
c
e
s
 
(
s
i
m
p
l
e
,
 
c
o
m
-

S
L
3
(
6
5
)

-
l
o
u
n
d
,
 
c
o
m
p
l
e
x
.
)

.

.
 
m
a
n
i
p
u
l
a
t
e
 
s
e
n
t
e
n
c
e
 
s
t
r
u
c
t
u
r
e
 
b
y
 
t
r
a
n
s
f
o
r
m
i
n
g

k
e
r
n
e
l
s
 
i
n
t
o
 
v
a
r
i
o
u
s
 
s
t
r
u
c
t
u
r
e
s
.

S
L
2
(
8
2
)

s
L
2
(
1
0
3
)

s
L
4
(
1
2
5
)

8
.
 
U
s
e
 
c
o
m
p
r
e
s
s
i
o
n
,
 
p
a
r
a
l
l
e
l
 
s
t
r
u
c
t
u
r
e
,
 
l
i
n
k
i
n
g

d
e
v
i
c
e
s
,
 
a
n
d
 
w
o
r
d
 
o
r
d
e
r
 
t
o
 
i
m
p
r
o
v
e
 
r
h
e
t
o
r
i
c
a
l

e
f
f
e
c
t
i
v
e
n
e
s
s
.

S
L
3
(
8
2
)

9
.
 
I
d
e
n
t
i
f
y
 
s
y
n
t
a
c
t
i
c
a
l
 
p
a
t
t
e
r
n
s
 
w
h
i
c
h
 
"
s
o
u
n
d
"

f
o
r
e
i
g
n
.

,
 
.

S
L
3
(
1
2
4
)

1
0
.
 
D
i
f
f
e
r
e
n
t
i
a
t
e
 
b
e
t
w
e
e
n
 
t
h
e
 
w
o
r
d
 
o
r
d
e
r
 
o
f

l
i
t
e
r
a
l
 
t
r
a
n
s
l
a
t
i
o
n
s
 
o
f
 
a
 
f
o
r
e
i
g
n
 
l
a
n
g
u
a
g
e
 
a
n
d

s
t
a
n
d
a
r
d
 
E
n
g
l
i
s
h
.

l
l
.
 
R
e
c
o
g
n
i
z
e
 
t
h
a
t
 
c
o
n
v
e
n
t
i
o
n
s
 
o
f
 
p
o
e
t
r
y
 
o
f
t
e
n

d
e
m
a
n
d
 
d
e
p
a
r
t
u
r
e
s
 
f
r
o
m
 
b
a
s
i
c
 
s
y
n
t
a
x
.

.

S
L
3
(
1
2
4
)

i
S
L
5
(
1
2
5
)

C
r
-
1
1



-
-
-
-
-
-
-
-
 
-
-
-
-
-
 
-
.
.
.
.
.
.
,
-
-
.
.
.
.
.
.
,
.

.
.
.
.
,

.
.
*
E
>

v
.
c
a

a
n
d
 
s
k
i
l
l
s
,
 
i
n
 
l
a
n
g
u
a
g
e
:

G
r
a
d
e
 
7

G
r
a
d
e
 
8

G
r
a
d
e
 
9

G
r
a
d
e
 
1
0

G
r
a
d
e
 
1
1

G
r
a
d
e
 
1
2

1
2
.
 
D
e
m
o
n
s
t
r
a
t
e
 
h
o
w
 
t
h
e
 
t
y
p
e
 
o
f
 
s
y
n
t
a
x
 
i
s
 
d
e
t
e
r
m
i
n
e
d

b
y
 
t
h
e
 
p
u
r
p
o
s
e
 
o
f
 
t
h
e
 
w
r
i
t
i
n
g
.

S
L
5
(
1
2
5
)

L
A
N
G
U
A
G
E
 
V
A
R
I
A
T
I
O
N
S
 
A
N
D
 
C
H
O
I
C
E
S

A
.
 
C
h
o
o
s
e
 
l
a
n
g
u
a
g
e
 
a
c
c
o
r
d
i
n
g
 
,
o
 
t
h
e
 
p
u
r
p
o
s
e
,
 
s
i
t
u
a
-

t
i
o
n
,
 
a
n
d
 
a
u
d
i
e
n
c
e
.

(
F
o
r
 
a
d
d
i
t
i
o
n
a
l
 
s
k
i
l
l
s
,
 
r
e
f
e
r

t
o
 
B
 
a
n
d
 
C
 
u
n
d
e
r
 
"
P
r
e
-
w
r
i
t
i
n
g
"
 
i
n
 
t
h
e
 
c
o
m
p
o
s
i
n
g

s
k
i
l
l
 
c
h
a
r
t
s
 
a
n
d
 
t
h
e
 
s
e
c
t
i
o
n
,
 
"
D
e
t
e
r
m
i
n
e
 
t
h
e

E
l
e
m
e
n
t
s
 
T
h
a
t
 
A
r
e
 
C
h
a
r
a
c
t
e
r
i
s
t
i
c
 
o
f
 
a
 
P
a
r
t
i
c
u
l
a
r

W
r
i
t
e
r
'
s
 
S
t
y
l
e
"
 
i
n
 
t
h
e
 
i
n
t
e
r
p
r
e
t
i
n
g
 
s
k
i
l
l
 
c
h
a
r
t
s
.
)

1
.
 
G
i
v
e
 
'
e
x
a
m
p
l
e
s
 
o
f
 
d
i
f
f
e
r
e
n
t
 
p
u
r
p
o
s
e
s
 
f
o
r
 
c
o
m
-

m
u
n
i
c
a
t
i
n
g
.

L
V
C
5
(
3
2
)

L
V
C
5
(
5
1
)

2
.
 
C
l
a
s
s
i
f
y
 
w
o
r
d
s
 
a
n
d
 
s
t
a
t
e
m
e
n
t
s
 
a
s
 
s
t
a
n
d
a
r
d
 
o
r

n
o
n
-
s
t
a
n
d
a
r
d
 
E
n
g
l
i
s
h
 
a
n
d
 
s
u
g
g
e
s
t
 
w
a
y
s
 
o
f

c
h
a
n
g
i
n
g
 
n
o
n
-
s
t
a
n
d
a
r
d
 
t
o
 
s
t
a
n
d
a
r
d
.

L
V
C
5
(
3
2
)

L
V
C
5
(
6
7
)

3
.
 
S
e
l
e
c
t
 
d
i
f
f
e
r
e
n
t
 
l
e
v
e
l
s
 
f
o
r
 
d
i
f
f
e
r
e
n
t
 
a
u
d
i
e
n
c
e
s
.

L
V
C
5
(
3
2
)

L
V
C
5
(
5
1
)

L
.
 
M
a
t
c
h
 
d
i
f
f
e
r
e
n
t
 
l
e
v
e
l
s
 
w
i
t
h
 
d
i
f
f
e
r
e
n
t

s
i
t
u
a
t
i
o
n
s
.

L
V
C
5
(
3
2
)

L
V
C
5
(
5
1
)

L
V
C
5
(
6
7
)

5
.
 
D
i
s
c
o
v
e
r
 
a
n
d
 
d
e
s
c
r
i
b
e
 
l
a
n
g
u
a
g
e
 
c
h
o
i
c
e
s

a
s
s
o
c
i
a
t
e
d
 
w
i
t
h
 
a
 
p
a
r
t
i
c
u
l
a
r
 
c
u
l
t
u
r
e
.

L
V
C
4
(
8
3
)

L
V
C
7
(
1
2
7
)

6
.
 
R
e
c
o
g
n
i
z
e
 
t
h
e
 
c
h
o
i
c
e
s
 
o
f
 
s
y
n
t
a
A
,
 
d
i
c
t
i
o
n
,
 
a
n
d

u
s
a
g
e
 
t
h
a
t
 
m
a
r
k
 
t
h
e
 
s
t
y
l
e
 
D
f
 
a
 
w
r
i
t
e
r
.

L
V
C
6
(
1
2
6
)

7
.
 
D
e
t
e
r
m
i
n
e
 
t
h
e
 
r
e
l
a
t
i
o
n
s
h
i
p
 
o
f
 
r
h
e
t
o
r
i
c
a
l

d
e
v
i
c
e
s
 
t
o
 
t
h
e
m
e
.

L
V
C
8
(
1
2
8
)

8
.
 
R
e
c
o
g
n
i
z
e
 
t
h
a
t
 
s
o
m
e
 
l
e
v
e
l
s
 
o
f
 
d
i
c
t
i
o
n
 
a
n
d
 
s
y
n
-

t
a
x
 
a
r
e
 
m
o
r
e
 
a
p
p
r
o
p
r
i
a
t
e
 
f
o
r
 
s
o
m
e
 
t
o
n
e
s
 
a
n
d

g
e
n
r
e
 
t
h
a
n
 
f
o
r
 
o
t
h
e
r
s
.

L
V
C
9
,
1
0

(
1
2
9
-
1
3
0
)

A
d
d
i
t
i
o
n
a
l
 
a
c
t
i
v
i
t
i
e
s
 
i
n
 
t
h
e
 
c
o
m
p
o
s
i
n
g
 
a
n
d

C
0
1
4
(
1
9
)

C
E
1
(
3
L
)

1
0
3
(
6
0
)

C
E
2
(
7
0
)

C
N
7
(
9
3
)

C
O
3
(
1
0
8
)

i
n
t
e
r
p
r
e
t
i
n
g
 
s
e
q
u
e
n
c
e
s
:

C
E
3
(
3
5
)

C
0
5
(
7
1
)

1
0
3
(
9
7
)

C
N
4
(
1
0
9
)

C
N
6
(
3
7
)

1
E
1
(
7
5
)

I
N
7
(
1
0
0
)

1
0
3
(
4
3
)

1
p
8
(
7
9
)

1
P
9
(
1
0
1
)

.
I
P
1
0
(
1
0
2
)

B
.
 
R
e
c
o
g
n
i
z
e
 
a
n
d
 
d
e
s
c
r
i
b
e
 
v
a
r
i
e
t
i
e
s
 
o
f
 
A
m
e
r
i
c
a
n

E
n
g
l
i
s
h
.

1
.
 
N
a
m
e
 
t
h
r
e
e
 
d
i
a
l
e
c
t
a
l
 
a
r
e
a
s
 
i
n
 
A
m
e
r
i
c
a
 
a
n
d
 
g
i
v
e

o
n
e
 
e
c
a
m
p
l
e
 
o
f
 
p
r
o
n
u
n
c
i
a
t
i
o
n
,
 
v
o
c
a
b
u
l
a
r
y
,
 
a
n
d

g
r
a
m
m
a
r
 
c
h
a
r
a
c
t
e
r
i
s
t
i
c
 
o
f
 
e
a
c
h
.

L
V
C
5
(
5
1
)

2
.
 
D
i
f
f
e
r
e
n
t
i
a
t
e
 
b
e
t
w
e
e
n
 
i
d
i
o
l
e
c
t
 
a
n
d
 
d
i
a
l
e
c
t
.

L
V
C
5
(
5
1
)

3
.
 
R
e
c
o
g
n
i
z
e
 
i
d
i
o
l
e
c
t
 
a
s
 
a
 
r
e
s
u
l
t
 
o
f
 
a
g
e
,
 
s
e
x
,

e
d
u
c
a
t
i
o
n
,
 
o
c
c
u
p
a
t
i
o
n
,
 
s
o
c
i
a
l
 
p
o
s
i
t
i
o
n
 
a
n
d

b
a
c
k
g
r
o
u
n
d
.

L
V
C
5
(
5
1
)

.
:
.
'



G
r
a
d
e
 
7

G
r
a
d
e
 
8

G
r
a
d
e
 
9

G
r
a
d
e
 
1
0

G
r
a
d
e
 
1
1

G
r
a
d
e
 
1
2

L
.
 
G
i
v
e
 
e
x
a
m
p
l
e
s
 
o
f
 
j
a
r
g
o
n
.

L
V
C
5
(
5
1
)

5
.
 
D
i
f
f
e
r
e
n
t
i
a
t
e
 
b
e
t
w
e
e
n
 
s
t
a
n
d
a
r
d
/
s
u
b
s
t
a
n
d
a
r
d

u
s
a
g
e
 
a
n
d
 
d
i
a
l
e
c
t
a
l
 
d
i
f
f
e
r
e
n
c
e
s
.

L
V
C
3
(
1
0
4
)

6
.
 
L
i
s
t
 
a
d
d
i
t
i
o
n
s
 
t
o
 
A
m
e
r
i
c
a
n
 
E
n
g
l
i
s
h
 
f
r
o
m

f
o
r
e
i
g
n
 
l
a
n
g
u
a
g
e
s
,
 
o
c
c
u
p
a
t
i
o
n
s
,
 
a
n
d
 
i
n
-

v
e
n
t
i
o
n
s
.

L
V
C
3
(
1
0
4
)

7
.
 
D
i
s
t
i
n
g
u
i
s
h
 
b
e
t
w
e
e
n
 
A
m
e
r
i
c
a
n
 
E
n
g
l
i
s
h
 
a
n
d

L
V
C
3
(
1
0
4
)

B
r
i
t
i
s
h
 
E
n
g
l
i
s
h
 
i
n
 
v
o
c
a
b
u
l
a
r
y
,
 
p
r
o
n
u
n
i
c
a
t
i
o
n
,

a
n
d
 
g
r
a
m
m
a
r
.

M
E
C
H
A
N
I
C
S
 
O
F
 
W
R
I
T
T
E
N
 
E
N
G
L
I
S
H

A
.
 
D
e
t
e
r
m
i
n
e
 
a
p
p
r
o
p
r
i
a
t
e
 
p
u
n
c
t
u
a
t
i
o
n
 
b
y
 
r
e
c
o
g
n
i
z
i
n
g

M
8
(
3
3
)

M
7
(
5
2
)

M
7
(
6
8
)

M
5
(
8
4
)

m
5
(
1
0
5
)

M
1
1
(
1
3
1
)

a
n
d
 
u
n
d
e
r
s
t
a
n
d
i
n
g
 
s
t
a
n
d
a
r
d
 
c
o
n
v
e
n
t
i
o
n
s
.

m
8
(
5
2
)

m
8
(
6
8
)

m
6
(
1
0
5
)

M
1
2
(
1
3
1
)

1
.
 
U
n
d
e
r
s
t
a
n
d
 
t
h
e
 
u
s
e
 
o
f
 
a
p
o
s
t
r
o
p
h
e
 
i
n
 
c
o
n
t
r
a
t
i
o
n
s

a
n
d
 
i
n
 
p
o
s
s
e
s
s
i
v
e
 
c
a
s
e
 
n
o
u
n
s
 
a
n
d
 
p
r
o
n
o
u
n
s
 
a
n
d

u
s
e
 
t
h
e
s
e
 
c
o
n
v
e
n
t
i
o
n
s
 
i
n
 
w
r
i
t
i
n
g
.

2
.
 
I
d
e
n
t
i
f
y
 
c
o
n
v
e
n
t
i
o
n
a
l
 
u
s
e
s
 
o
f
 
q
u
o
t
a
t
i
o
n
 
m
a
r
k
s

a
n
d
 
p
a
r
a
g
r
a
p
h
i
n
g
 
t
o
 
s
e
t
 
o
f
f
 
d
i
r
e
c
t
 
d
i
a
l
o
g
 
a
n
d

u
s
e
 
t
h
e
s
e
 
c
o
n
v
e
n
t
i
o
n
s
 
i
n
 
w
r
i
t
i
n
g
.

3
.
 
R
e
c
o
g
n
i
z
e
 
t
h
e
 
s
t
a
n
d
a
r
d
 
u
s
e
 
o
f
 
c
o
l
o
n
s
 
o
r
 
c
o
m
m
a
s

(
o
r
 
n
o
 
p
u
n
c
t
u
a
t
i
o
n
)
 
i
n
 
h
e
a
d
i
n
g
s
,
 
s
a
l
u
t
a
t
i
o
n
s
,

o
r
 
c
l
o
s
i
n
g
 
o
f
 
l
e
t
t
e
r
s
 
a
n
d
 
u
s
e
 
t
h
e
s
e
 
c
o
n
v
e
n
t
i
o
n
s

i
n
 
w
r
i
t
i
n
g
.

L
1
.
 
D
e
t
e
r
m
i
n
e
 
t
h
e
 
c
o
n
v
e
n
t
i
o
n
a
l
 
u
s
a
g
e
 
o
f
 
c
a
p
i
t
a
l
i
z
a
-

t
i
o
n
 
a
n
d
 
p
u
n
c
t
u
a
t
i
o
n
 
i
n
 
w
r
i
t
t
e
n
 
t
i
t
l
e
s
 
a
n
d
 
u
s
e

t
h
e
m
 
i
n
 
w
r
i
t
i
n
g
.

5
.
 
R
e
c
o
g
n
i
z
e
 
t
h
a
t
 
m
u
c
h
 
p
u
n
c
t
u
a
t
i
o
n
 
i
s
 
r
e
l
a
t
e
d
 
t
o

m
a
k
i
n
g
 
w
r
i
t
i
n
g
 
e
a
s
i
e
r
 
t
o
 
r
e
a
d
.

6
.
 
D
e
t
e
r
m
i
n
e
 
t
h
a
t
 
c
e
r
t
a
i
n
 
t
y
p
e
s
 
o
f
 
p
a
r
a
g
r
a
p
h
i
n
g

a
n
d
 
p
u
n
c
t
u
a
t
i
o
n
 
m
a
r
k
s
 
a
r
e
 
a
 
m
a
t
t
e
r
 
o
f
 
c
h
o
L
e

f
r
o
m
 
a
m
o
n
g
 
o
p
t
i
o
n
s
 
a
n
d
 
e
x
e
r
c
i
s
e
.
t
h
e
s
e
 
o
p
t
i
o
n
s

i
n
 
w
r
i
t
i
n
g
.

7
.
 
R
e
c
o
g
n
i
z
e
 
t
h
e
 
n
e
c
e
s
s
i
t
y
 
o
f
 
c
h
e
c
k
i
n
g
'
a
l
l
 
r
e
-

v
i
s
i
o
n
 
w
o
r
k
 
f
o
r
 
u
s
e
 
o
f
 
s
t
a
n
d
a
r
d
 
s
p
e
l
l
i
n
g
,

p
u
n
c
t
u
a
t
i
o
n
 
a
n
d
 
c
a
p
i
t
a
l
i
z
a
t
i
o
n
.

B
.
 
D
e
v
e
l
o
p
 
a
 
s
e
n
s
i
t
i
v
i
t
y
 
t
o
 
i
n
t
o
n
a
t
i
o
n
 
(
s
t
r
e
s
s
.

M
7
(
3
3
)

M
6
(
5
2
)

M
8
(
6
8
)

m
5
(
1
0
5
)

M
1
2
(
1
3
1
)

j
u
n
c
t
u
r
e
 
a
n
d
 
p
i
t
c
h
)
 
a
s
 
a
n
 
a
i
d
 
t
o
 
i
d
e
n
t
i
f
i
c
a
t
i
o
n

o
f
 
s
e
n
t
e
n
c
e
 
s
t
r
u
c
t
u
r
e
.

1
.
 
I
d
e
n
t
i
f
y
 
t
h
e
 
n
e
e
d
 
f
o
r
 
i
n
t
e
r
n
a
l
 
a
n
d
 
t
e
r
m
i
n
a
l

p
u
n
c
t
u
a
t
i
o
n
 
b
y
 
l
i
s
t
e
n
i
n
g
 
t
o
 
i
n
t
o
n
a
t
i
o
n
 
p
a
t
t
e
r
n
s
.

S
L
4
(
3
1
)

S
L
4
(
5
0
)

S
L
4
(
6
6
)

1
-
,

-
4



D
4
4
4
1
1
0
1
1
1
4
0
 
o
i
l
u
u
J
A
A
 
u
a
m
u
s
i
o
t
a
-
a
u
c
 
.
.
.
a
m
;

&
1
1
1
1
6

U
1
G
Q

a
n
d
 
s
k
i
l
l
s
 
i
n
 
l
a
n
g
u
a
g
e
:

-

1 1
G
r
a
d
e
 
7

G
r
a
d
e
 
8

-
_

G
r
a
d
e
 
9

G
r
a
d
e
 
1
0

G
r
a
d
e
 
1
1

G
r
a
d
e
 
1
2

2
.
 
D
e
t
e
r
m
i
n
e
 
t
h
e
 
r
e
l
a
t
i
o
n
s
h
i
p
 
b
e
t
w
e
e
n
 
i
n
t
o
n
a
t
i
o
n

a
n
d
 
p
u
n
c
t
u
a
t
i
o
n
.

3
.
 
U
s
e
 
i
n
t
o
n
a
t
i
c
n
 
i
n
 
s
p
e
e
c
h
 
t
o
 
a
i
d
 
p
u
n
c
t
u
a
t
i
n
g

i
n
t
r
o
d
u
c
t
o
r
y
,
 
i
n
t
e
r
r
u
p
t
i
n
g
,
 
o
r
 
n
o
n
-
r
e
s
t
r
i
c
t
i
v
e

p
h
r
a
s
e
s
 
a
n
d
 
c
l
a
u
s
e
s
.

u
.
 
U
s
e
 
i
n
t
o
n
a
t
i
o
n
 
a
s
 
a
n
 
a
i
d
 
i
n
 
p
u
n
c
t
u
a
t
i
n
g
 
c
o
m
-

p
o
u
n
d
 
a
n
d
/
o
r
 
c
o
m
p
l
e
x
 
s
e
n
t
e
n
c
e
s
.

C
.
 
D
e
t
e
r
m
i
n
e
 
c
o
r
r
e
c
t
 
s
p
e
l
l
i
n
g
 
t
h
r
o
u
g
h
 
u
n
d
e
r
s
t
a
n
d
i
n
g

M
9
(
5
2
)

M
6
(
8
5
)

M
6
(
1
0
5
)

M
1
1
,
1
2

o
f
 
b
a
s
i
c
 
r
u
l
e
s
.

(
1
3
1
)

1
.
 
A
r
r
i
v
e
 
a
t
 
a
n
d
 
a
p
p
l
y
 
t
h
e
 
p
r
i
n
c
i
p
l
e
s
 
o
f
 
s
y
l
l
a
b
i
-

c
a
t
i
o
n
 
(
V
/
C
V
,
 
V
C
/
C
V
,
 
V
 
/
C
 
+
l
e
,
 
a
n
d
 
c
o
m
p
o
u
n
d

w
o
r
d
s
.
)

2
.
 
D
e
t
e
r
m
i
n
e
 
a
n
d
 
a
p
p
l
y
 
t
h
e
 
v
o
w
e
l
 
p
r
i
n
c
i
p
l
e
s

r
e
l
a
t
e
d
 
t
o
 
s
y
l
l
a
b
i
c
a
t
i
o
n
 
(
o
p
e
n
,
 
c
l
o
s
e
d
,
 
s
i
l
e
n
t

e
,
 
a
n
d
 
u
n
s
t
r
e
s
s
e
d
 
s
h
w
a
 
s
o
u
n
d
s
.
)

3
.
 
D
e
t
e
r
m
i
n
e
 
t
h
e
 
g
o
v
e
r
n
i
n
g
 
p
r
i
n
c
i
p
l
e
s
 
f
o
r
 
s
p
e
l
l
-

i
n
g
 
c
f
 
r
o
o
t
s
 
a
n
d
 
a
f
f
i
x
e
s
.

a
.
 
I
s
o
l
a
t
e
 
c
o
m
m
o
n
l
y
 
u
s
e
d
 
p
r
e
f
i
x
e
s
 
a
n
d
 
s
u
f
f
i
x
e
s

a
n
d
 
r
o
o
t
s
.

.

b
.
 
R
e
c
o
g
n
i
z
e
 
t
h
a
t
 
p
r
e
f
i
x
e
s
 
d
o
 
n
o
t
 
c
h
a
n
g
e
 
t
h
e

s
p
e
l
l
i
n
g
 
o
f
 
r
o
o
t
s
.

c
.
 
R
e
c
o
g
n
i
z
e
 
t
h
a
t
 
s
u
f
f
i
x
e
s
 
(
e
s
p
e
c
i
a
l
l
y
 
i
n
-

f
l
e
c
t
i
o
n
a
l
 
p
l
u
r
a
l
 
f
o
r
m
s
)
 
m
a
y
 
a
l
t
e
r
 
t
h
e

s
p
e
l
l
i
n
g
 
o
f
 
r
o
o
t
s
.

4
.
 
I
d
e
n
t
i
f
y
 
a
n
d
 
u
s
e
 
a
p
p
r
o
p
r
i
a
t
e
 
r
e
f
e
r
e
n
c
e
s
 
t
o

c
h
e
c
k
 
s
p
e
l
l
i
n
g
.

D
.
 
R
e
c
o
g
n
i
z
e
 
t
h
e
 
f
a
c
t
o
r
s
 
w
h
i
c
h
 
i
n
f
l
u
e
n
c
e

s
p
e
l
l
i
n
g

M
5
(
3
3
)

M
6
(
6
8
)

f
M
l
(
8
5
)

M
4
(
1
0
5
)

a
n
d
 
m
a
k
e
 
i
t
 
d
i
f
f
i
c
u
l
t
.

M
8
(
8
6
)

1
.
 
R
e
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PART III: Basic Methods and Specialized Procedures

eb. for Teaching English

INTRODUCTION

The purposes for including a Handbook of English Methods in this publication is

to present basic teaching procedures and more specialized techniques to serve as a

general guideline for teachers of English. The intent is to help new teachers

develop effective teaching techniques and to encourage more experienced teachers to

vary the procedures which they have used successfully and routinely.

The ziajor problem facing the committee charged with preparing this section of

the handbook was the need to compress the literally hundreds of methods suggested in

such reputable journals as the English Journal and English Education, and in the basic
texts on methods available in most departments of English. Not all these methods are
,equally useful, nor are they suitable for implementing the program in English 7-12,
described Ln the preceding sections of this handbook. Therefore, the committee had
first to decide on the methods most useful for assisting inexperienced teachers in
establishing routines and the proper classroom climate for our program. Then, from
the numerous other procedures, the members chose those considered most generally
valuable for program implementation. Of particular concern was the awareness that
basic procedures, because of their essentially advantageous adaptability to a number
of learning contexts, can become rigidly routinized and consequently boring. This
concern led to the inclusion of suggested variations in the section on specific proce-
dures. The committee hopes that these variations are merely ways of initiating the
teachers' and students' own creative adaptations and departures.

Fundamental to the writing of the ';ethods Handbook was the need to place methods
of teaching in their proper perspective as they relate to educational expectations.
Realizing that the method is merely the instrument for attaining an objective, rather
than an end in itself, the committee attempted to include a variety of methods to help
teachers set up situations which foster_various thinking processes. The emphasis,
therefore, is placed on certain thought processes, coupled with suggestions for
accompanying teaching procedures.

Most important to the selection of the techniques for classroom use is to under-
stand that the method must be selected which best attains th? purpose for the lemon.
11( become more skilled in choosing appropriate methods for accomplishing a specific
purpose, teachers should first become acquainted with the contents of this handbook.
I:ew teachers in particular should work closely with their department chairman to
develop further understanding and ways for implementation. Because the handbook u
not intended to be complete, representing a compressed version of methods from a war',-
variety of sources, the teacher will find it profitable to seek further help from
current educational literature.

The decision not to decal with school policy in area :uch as classroom supervi:1-,: ,

attendance reporting, and special assignments was based on thr recognition that pol_-
cies ar:"/ from school to school 'a.nd apply also to teachers of other
handbooks prepared in local schools are the sources to be ,..:onL;ulted for the.

f
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The best way to compress a vast amount of material into a format useful for quick
reference posed another problem. No single format seemed to meet the purposes of the
handbook; therefore, the formats in each section vary with their adaptability to a
particular procedure.

SETTING THE'STAGECLASSROOM ENVIRONMENT

AND ROUTINES

Because the English classroom should be a center for composing, interpreting,
and language study, the primary concern of the teacher is to create in the classroom
a context for learning that is both enjoyable and productive. The classroom can be
made both attractive and adaptable to varying types of activities by the skillful and
frequent manipulation and change of easily arranged equipment and the maintenance. of
displays of student and other materials related to ongoing activities. In addition
to the provision of a pleasant learning atmosphere, the teacher must establish
routines that provide a base for flexibility and openness while at the same time
expediting the efficient use of classroom time. Routines are also valuable for
providing a sense of security for both students and teacher.

CLASSROOM ENVIRONMENT

Furniture Arrangement

-- Arrange furniture to suit the purpose of the lesson and the grouping associated
with planned activities.

-- Experiment with different arrangements of furniture to make the best use of
light, to achieve formality cr informality, and to encourage interaction.

-- Choose an arrangement in which the fewest students have their backs to their
classmates. Vary the arrangement in accordance with the requirements of
different classes and activities.

-- Experiment with placing the teacher's desk in the back of the room to allow for -

better supervision, give privacy for individual conferences, eliminate teaching
from a desk, and reduce the possibility of the teacher becoming the focal point
of the learning situation.

Ways to Make the Classroom Functional and Attractive

-- Provide a library of periodicals and books near a reading center.

-- Arrange a conference, group work area, or interest area.

*Ian a listening center near electric outlets.

-- With the help of student committees, create and maintain attractive, L-ull,tin
- boards,



'Display students' work related to ongoing projects.
'Select pictures that illustrate an idea or theme from literature or life.
'Reserve a small bulletin board to be kept 10to-date by students about

significant English occurrences in local cultural circles, on television
and radio, among contemporary thinkers and writers, in the class and

school. The display must be changed weekly to keep students alert to

cultural opportunities. It should reflect the same standards of construc-
tion which characterize large bulletin board displays.
'Plan a unified, focused visual composition with a dominant impression.
Use imaginative materials, colors, textures and real objects.
Use legible neat letters of an appropriate size.

The bulletin board pictured below incorporates photographs of sculpture and

paintings with po?try. ThE center poem and picture are changed from week to

week.

111

110
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Usc the chalkboards to test advantaze.

Thalkl-,oard.7 are thr aid: at the dispoal o: the teacher. Thr-y
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. Estatlishir :slehavisral fsr 1.essons

In settimg behavioral zr;ail,c, the following t be _-.z i.

:. The vsnsitisn Taiven a lftng narrative fttu:ing

on s-r,-siai interpretatishs . . .

41

The ssntitisn what the teasher has determined and define:: as rtut,ent7* tark.s,
wnat a,-:tf7ity pc-rrirm arriv at a iesired outcome.

The behavisr . . . te at le to state a
general the:ive and gire as =any

interprelatic az

The :ehavisr is what the sti.'enIz nave ts _e_r,.,trte in order prOve they have
re.shed ,,- desired suts-tme.

The implied era- '.at-s-.

The evaltiation is a measure :f how well student: have perfsrmed in assomplishing
the desired outcomes of the activity or activities.

Performance objectives i=p-y a type of evaluation; they ±o not prescrite a par-
ticular assessment brocedure. :r, for instance, a student is to state a general
the=e of a literary work, he may state it orally or it writing, or he may provide sow

:visual means of projecting his idea of the theme to an audience. Put if the perfor-
mance goal involves the acquisition of skills to the point of mastery, as in the case
of spelling certain frequently used vor-ls, then the evaluation must involve the
observable confirmation of the skill to be acquired spelling, the ability to write
the words correctly).

Performance goals represent an analysis and break-down of larger instructional
goals:

'instructional
Objectives basic Experience Performance Goal

Skill To identify types and
functions of words
and the positions
which they assume in
the basic sentence
patterns

Given this activity the student should be able to

Analyze sentences to
determine their basic
patterns and th,, func-

tions of the form-
class and structure
words within them

-classify the four major
form-class words by ref-
erence to position, end-
ings and associated
marker words
-identify the basic sen-
tence Patterns (ryr1 14 3

,
NVAdj., N111N2112)
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roters 7a tevelop position

an an issue ant sup-
port it with finlines
f-d= resea.rth and

perstnal c:servati_r

7a teve-:; an appre-
teton af readang
to -+hare feelings

with othell

Investigate an issue
sthavol. ath-

politital
tetermine a position
.r.t develop an arra-

dent n written let-

tee or :_=position ,
sera: or metia fern.

-treate a _ogical arrange-
dent whith effettively
atvanoes the argunent:
e.g., tause ant effett:
too:par:son ant contrast:
exer.;"":-atisn: eto.

-re.,ented, with a -tell what naterials

variety of 000ks en+ +efend

periodicals, antho:-

ogieE, magazines the
striven browses and

reads

Evaluation is, of touzse, 2losely related to the establishing of $_'a -s; in fact,

evaluatien =ust tepend on the aids of prcz=ar.s, and evaluative criteria mist reflect

one iiversity sf assess:lent =eas=es needed. to help students and teachers measure

progress in learning. -The topic of evaluation is nuah too broad to be included

extept indirettly in this section, expecially in view of the fact that the English

3ffice is undertaking the publication of a bulletin to be titled: "A-zessing Student

:;rowth in English in Secondary Schools" which will deal at length with the problems

and strategies of evaluation, fro= the viewpoints of the students, the parents, and

the teacher.

The section that follows presents a short discussion, with sore general sugges-

tion:, of evaluation in relation to Rcal-setting far long-range and daily plans.

PLA2Z;IN,;

Projecting the Long Range Plan

Long-range planning gives purpose to daily tacks. Plan the sntire unit before

teaching any of the individual

Fead the introduction, objectives, and scope of the unit.

Fead texts and references.
Zolicit help and suggestions froa the departaent chairman and supein-iser.

-- identify aims and best resource =aterials.

- - ?Ian major learning activities in datail:
:ntrodu...tion to the unit and initiatory activities
Identification of =ajor topics and works of literature and other

materials to to
Developmental activities
:Jong-range reading
Composing, interpreting, and language emphases

:Auly guiles with references listed
riscussion questions
"-upple7ental student activities and presentations

Unit synthesis
Unit evaluation

A A
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=

='tu:ent :tate tn, th-r- statesent

writinr. the written work-

- - :hou_t ie a:_e 7 az tne sentence tuttern:

=f na=p4 verifiatle by examin-
ing- the ;arts of the :_entonces?_

should the cause for .-view of the behavioral objectives.

lf the studnt: n-:ve net '''-'77.?"! of the oehav:o-a: otjectives, the teacher =ust

use the next unit tr, a'.-;:ities of -.tie 5tu4ents .7-nd to crer-te mon-

re4Cistis behavl ot,fectives tasei on the following questions-.

--- =id the students hav= the basic skills on which to base 'he '-ehavieral

objeotve?
- - Lid the suvients understand the berformance goals?

- - Was enough ti=e given to aohleve the objective?

-- Were the method: suitable for the objective?
-- Were the methods and materials adapted to the abilities or the stup'ents?

The evaluation of a process is both objective and subjective. The teacher

individually or with the class oan produze a model fro= which objective criteria

for evaluation =ay be induced. Subjective evaluation =ay be induced. Zubjective

evaluation of a process, however, must be based on the teacher's personad standards

and exTerienoe, as well as his assessment of the ability of the -students, and the

student's assessmentaof himself.

Perfor=ance Goal _

-- The student should create a logical

arrangement whi-h 0"ectively ai-
vances an arr.:rent usinr oause ani

effect.

- - The teacher should to able to trans-

late the speech pattern of characters_
into hi: own dialect.

1

Evaluation
Objective: (Verifiable against

standards)
What is the logical bazio of
this arrangement?
Lid he use cause and effect?

Subjective: (Based on teacher
standards, experience and
student ability)
Loes the arrangement effectively
advance the argument?

Could it =ore effectively ad-
vance the argument?

Objective:
Is the dialect used his our;?

-Are the ideas the sa:-.e?

--Does he reproduce in sleech
the vPriations in pronunciation?



difficui tn-r- t_fia::-
tta:n,.:r Jan

time. such as examp_e;
cor-'der=ticn.

a assessseht in

-er-:s:. terra..- ie ta2n

-tucent has :ncr-en a :::k :n the t.cp-i_ unassigned reading..

-- A student cal_ attenticn cf the ::_ts;
shcw.

- - A -student 7:1untar : ring:: a pictu.1-, an art::= rior: to
with the class.

- - A student st-p. teache7"-:- discus: th,e sutze:- greater

-- A student m'm'cs a fort for r's own purses. :Zatirime; tn, amini:tra-
tin for the school iap*r after studyinr satire

-- :re student show= 'rt-e-P-t in -la-s- wit n cc---en ts like ":,et
"Zhut-up, you cqs, wanna hear this.-

-- The =tuAent co--ents like -Thds sentence doesn't sound right.-

-- The student asks when a topic w'll to re -_'.e;.

-- The student usag+2, on a final draft.

-- The student voluntarily comments on 14-;Ir one work of literature is superior to
anothk:r.

-- The student remarks,": only came today tecause : wanted to hear this report."

F.OF ZLOW LEAR::-FE

The problem of the so-called slow learner is acute in secondary school for this
is where many students finally despair and drop out. They are motivated; they do not
value the things that the school values. ''.any of their experiences in school are
repetitive, unrewarding, damaging to the ego, and unrelated to reality as thPy see
it.

The teacher's perception of students classified as now learners can necome
"ceir-fulfillingprophe_7y." If the teacher focuses on student records and takes thr
position that these stulents can't read, don't ha -:e ideas to discuss, and aren't
creati-., then the stude-ts spend their time listening, reading "easy" materials, and
doing se twork exercises. The instructional caphasis is on thr "basi,-s"; studerts

Ey 4



tne ither han:. the -,a7n-r may

and ':h.at .roa: sf in:trurt.sn ts al_

v=::. =-
tear 7sno-ro the lc thr= .-tucentt'

experienseo. an: p-enseptisns. 1=-7.r7.L_E :ern: with ausitsry-vos__

experienses. .:t.idento are exprezz their ts

pi:tures. re:srd:-. and t: th,er new

peroeptions in lar.,;miaore: ts expan: understanding and ty sharing. iien 1--

2ortant new ::sn:epts nave learnes and tctivation if hign. the .1:le learner i.

ready _o taskle hi: -sniept; .n printed fsrt: n-

:dn rrio. Ee experien:er sens:r .elopor.n,

:earning, and notivation precede reading. :f goal: are :et and

if th& shalleng10 :7 not t!v: great. ztuients will ri-4 to teet it.

Any procedure reostmended in thio handtosk is .4-itatl f:r al: :tudents:

.tut tesause the olsw learner :iresents zs-ecial for tsth x.oerfensed 'n-

experiensed teaoherr, the following zutikstions

7:az:room atmcsphere:

Ensourage self-d:rectisn an: achie7ement ty devlsping slas: :tandard.: for

all riar learning aottiez.
-- Encourage the if:ass to uze theze ztanlarss for toth self an: 1,77 evalua-

tion.

7,rart re reoognitton for 0--n small as--t- regardless of the
reading prohleris invol-zed.

- - Provide stimulation *Ls:: varying astivitiez frequently.

- - Provide a feeling of zesurity through higrily strustured routine activitie:;

with emphasis on sim7-""ty of cons-pt.
"- ihenever po,hc.'tle relve Peel'nizr- of rressure ensouraging freedom to
.-e:est sr r-est, ;raise sr -riti:Ist, :0:. -' tr mOZ-- ansther chsic= in

reading assignment:.

'7eluence of activities:

Begin with auditcry-sosal experi,-nces in which pupil: express their

thoughts. Zeek meaning in mistures, record:, and out-of-school

experiences.
2. :evelop :oncept: rough ?haring in slose discussion or :mall group:.

3. Only after concepts are acquired should the slow learner tackle printed

forms. He may read his own version cf the concept. Experience ::tory.,

annor.g for SU'L'Cc.T7:

-- Provide maximum opportunity for purposeful talk in plays, .:kits, impro-

visations, small informal group:, discussion groups, programs, and pre-

sentations of all kinds.
-- Plan for pupil: to manipulate conc:ete, relevant saterials, including the

operation of their own auil-,-vicual equipment.
- - Arrange occasions for pupils to see, near and participat in school and

co.7,munity :
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TWO STUDENT -CENTERED PROCEDURES

INDUCTIVE TECHNIQUES AND GRQUP WORK

t - 1r
-: : _ . -%

- .

_ -- -: . Ire

f.7.1.-trati3n, irritation
:-on:e tit

of at or of
fpr

7f:- a ter_tat.iv:-.

I-pr.:Y.-en, he rtdrr t'r.e whole
over a%-_Iif.. If hi:- hypotnr.

-w pri:tl, Feneralizittio:., or

Yinally, on ,h= 2a.;i4-7 of th.i rai,-: the
.-e':- Thu: wr "e thr ir

a ,-,ver-endin,- a lif:lon4,-

:,rocedlil 'or th- -n ac.2roo

t.--; I The t- barically -Lo -!reat- the -:oncrrn or fru.-tratdo:.
--oti.:a4:lon for 1.,-.:a.rr irg an .uier t-centerr_d

the arra2._-e. the ntiorc. and plar.o the
ion. ::_r ef.plorer pupil and inter": t.

a-rn- -.4ha",ho .-tulertr ?.-_now row, provi ir . irJ ri6-..iint; t it:: of now
: thr .-tuder t ir rpec.s.ific and liTited

:oacher who pro- : and liter- will ,ii:,cover
'hat the .21--c: -ore than tho teac'rr initially gave the:: credit

:r.portaz t ,i1-rcovrr.; a_n thr' 7 Ilaci-J,t' fro-
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talking dcwn to students, fro= patronizing the=, fro= boring then.
Don't underestimate what students have learned out,side of echool.

step 2. -is a prolongeAtarnint-period featuring persistent and.repeated
confrontations between students.an1 Itlectionf, complemented-by assigned
reading', expli-citions of the texts, and lectures or reports. Eaah
ztudent is actIve and invdlved, seeking meanings, structure, common.
element, -and relationships. Each_ student is responsiblefos.,his own
prIgTess and achi nt. The teacher's role-4e to guide the 'Earning
rocess.by nelfingT: student discover nee'layers of searing. At no
time sho-.:1d pat or final answers be sought; at this stage, a;11 is
tedative.

2t ?p 3. A tenative hypothesis or generalizatioeis developed in the students'
own, words -- either individually or as a plase. The generalization
should be derived from particulars examined earlier in Step 2, i.e.,
fro= verifiable date. The validity/Of the generalization is in direct
proportion to the number of pertinent particulars studied. Note well:
A souni,-generalization is never based on one specific or particular.
'..)n Step 3 the student runs a real risk of -failure -- an experience that
should be per=itted if the learning is to be realistic and genuine.

step L. The student (or class) tests the generalization on new and unfamiliar.
material. He evaluates the validity and efficiency of his,generaliza-
tion {or rule). An important aspect of this step is that it be self-
evaluation, usually under teacher guidance or supervipion.

Step 5. Having "discovered" an answer, generalization, rUle,_ the students now
need us, not as teachers, but as seekers -- to pull the rug out from
under their feet, out from' under the conclusions-or theories, that give
them comfort -- and cause them to encounter new problems,'to see new
answers.-- to be back on Step 1.

Induction is

- - Telling students less and helping them discover more.-

- - Drawing from rather than pouring in.

- - Going from specific to general, from particular to principle, from incident
to universal.

-- Helping students experience something before having to verbalize about it.

Beingopen-minded, open-ended.

__ Living with hypotheses rather than "facts" in many cases.

Induction is valued because'

-- It vitalizes instruction and involves the Fltudents.

It fosters the deve:opment of long-range plans and goals.
..)
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:t develo:-.z the ability to Think logioall -- in a group endeavor and

4

:t er.'"orce= Ee -Juen-oe ani 4 -ur.ture in the currisulu= tr-zause it goes from

the kn?wn to the-:]:.Known, fro= si=ple to somi-_ex._

-__ it cause= teachTs and students to sharecommon goals, the learning pro-

ceso, and the pIeasures of learning.

1%-places understanding before generalizaing and defiping.

-r it allows students the sati3fying-experierice of discovering for themselves.

- -- It emphasizes shams in behavior rather than the accumulation of facts,

learning rather than\marks.

-- Students learn more and enjoy learning more because they are involved in

goals, procedures, and evaluations.

QUESTIONS, THE KEYS TO GOOD INDUCTIVE PROCEDURES

The art of questioning is the central art of good learning and teaching. A good

teacher elicits questions as well as answers; a good learner asks questions in his

search for answers. By formulating effective questions, teachers induce the discovery

of new values, concepts, abilities. With questions, the teacher may motivate, foster

thought, reinforce previous learning, check achievement, guide students into new

fields, set directions, spark creativity,_ encourage divergent thinking. Obviously

questions that achieve such multiple purposes do not just happen. They must be care-

*: fully planned for sequence, depth, andlrelevante to purpose. Not all questions can be

planned in advanCe, however; and it is often the ability to formulate new questions

during the course of an "open" lesson that marks-the experienced teacher and that

presents difficulties to the inexperienced instructor.

Effective questions are

- - Parts of a logical sequence leading to achievement of a goal (predetermined

or "closed" or entirely "open")

-- Adapted to the ability and experience of the students

- - Framed to challenge thinking yet evoke appropriate and relevant responses

focused on a single idea.

_- Open invitations to share informatidn, i9i.eas,,experiences and/or opinions

Planning Questions According to Levels of Abstraction

In planning questions according to levels of abstraction, the teacher starts

with the most concrete factual questions and moves to levels of generalizing a=nd

personalizing. The levels of abstraction with examples follow:
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:f a to
ny

a

:.hat tKat ri;t_

what ',:now" 1- a T.:otation
ysu arpl:

to yo-ir own
o if yo7; az atout a

ato.lt takc_ thiz of another'.:

:,u--stion: According tc of 7ognition

on of tog-it-or ;rot the piil_i1.71 anc=r.:tan'ling accord -
---g to 7--loo:7'- taxonor..y. 'Following are tKe z wIth z".1gge:tior.:7 for writing
lue.Jtions on each level.

Y.emoryrememer, recognize informa:,ion.
'Who are the main characters in this work?
'What is meant by the term "flashback"
How do you form the plural of English nouns?
'How do *jou spell a word?

Complithensioninterpret relationships among facts, generalizations, definitions.
'Compare characters from different works.
'Compare two literary period:.
'Explain a metaphor.

*What would this character do after the story cads?
' Show cause or effect of an event in the story.
' Select dcta4ls that support the type of literati e or a quality of a character.
' Illustrat4,the idea with a cartoon.
'Act out a scene from this story.

Application4-sole a problem in the light of conscious knowledge.
How else could the character have solved this problem?
'Use connotative words to influence your class7lates.

Analysissolve a problem in the light of conscious
processes of reasoning.
Explain the reasoning underlying a conclusion.
Explain the interpretation of a work in the light of
'What ar,-, the .:ain pa: ',s of this work°

knowledge of the parts and

varying critical approaches.

:;ynthesis-- 01_'P2 a prob:e-:, that require:, original, ';reati%,, thihking.

'How would you change thi7 story to t i in in r.edaa

.What 01,-mont: of thr l'o'. tory would Hemingway have empha:i'
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What would Thoreau have said about Gandhi's use of civil disobedience?

Evaluation--make a judgment based upon stated standards.

irinch story in this unit is best suited to a television show?

-Was Penny tight in asking Jody to shoot Flag? (The Yearling)

Did Mersault deserve execution? (The Stranger)

Which of these two poems on a similar subject is the better?

Encouraging Student Responses and Further Questions

Situations Involving the Entire Class

que:,tioning is an activity that is much more profitable in a small-group situationtwhere

give and take are encouraged naturally. However, occasions when the entire class--or

a 1_:0-e group within a class--is participating in activities involving questioning

demand techniques especially suited to large-group participation.

-- Let y-ur voice reflect emotions appropriate to the question: quiet, excited,

happy, puzzled, surprised, enthusiastic.'
- - To keep all pupils attentive, name the respondent at the end of the.quest-on

.wherever possible.
-= Encourage responses from all the students, calling on those who do not volunteer

as well as those whose hands wave constantly in the air.

-- Later in the period ask another question of the student who does not answer.

-- Ask non-volunteers to reinforce information by reiterating a good answer:

At times, keep a participation analysis chart to indicate the number of times each

student contributes; and use this chart in evaluating the discussion with indi-

vidual students. The keeping of this chart may be time-consuming, but it is worth-

while.
-- Have individual conferences with students who tend to dominate. Discuss, face to

face, the importance of the group in holding a successful discussion.

- - Expect silences after a question is asked, for students need time to think before

they answer. In fact, if you are willing to "outwait" the class, eventually some-

one will answer.
Encourage responses by positive reinforcement of good questions and answers.

Use specific praise with comments like these:

"Good logic!"
"That's exactly the question I was going to ask!"

"You remember details well!"
"That's a creative solution!"
"You have analyzed the problem thoughtfully!"
"What an interesting suggestion!"

:ention students' names as you restate the gist of the lesson attributing

idea to those expressing thew:
"Jean remembered the incident of Tom painting the fence, while both Bruce

and Edie reminded us about the incident of the cave. And finally Jim

-uggested why Mark Twain included each incident in the story."

iiephrase and call attention to students' contributions as you use them to

aimed the next part of tihe lesson.
"Pat just pointed out a serious problem. How do you think we should solve

it"
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-- Insist on student interaction.

Arrange seats in a "U" or a circii nat pupils see each others' faces.

Insist that all answers be direced to the class, not to the teacher.

When calling on respondents, encourage interaction by directing the answer
with comments like the following:
no you agree, Bill?"
"Have you another plan, Nancy?"
"Do you wish to suggest a change in that proposal, George?"
"Yes, Mary, how is that different from Beth's idea?"

*Utilize shy students by having them give summaries, record the discussion,

prepare and handle "props" (charting opposing views or salient facts on the
chalkboard, indicating locations on maps, operating a tape recorder).

Encourage students to initiate questions, challenge each other's answers
and defend their ideas to their classmates.

Students often model a challenging question on the teacher's techniques.
Praise those who do.

Do not be afraid to criticize or reject wrong or faulty information in a tact
ful way.

Suggest that a student verify his answer by referring to the book.

'Encourage relev, student questioning of each other and of the teacher.

'Ask students to evaluate answers--and encourage defense.

'Be sure the class understands that unsatisfactory information has clearly
been rejected.

Providing Questions for Group Discussion

Ideally, all "openended" questioning should take place in small groups, for the
large group inhibits or prohibits the free participation of students that results in
the kind of interchange that is truly inductive and studentcentered. There are many
occasions when the class can be informally broken up into groups for the same types
of discussions that ordinarily take place (all to f ,quently) in classroom situations.
For these occasions, a few guide questions for the entire class may be written on the
board, to provide general direction only. Or various groups may be asked to explore
different aspects of a topic, a piece of literature or a film, or facets of experience.
In this case, the teacher may give each group one or two questions that may serve as
"leading" questions and may suggest a time for limitation of discussion. In either
case, the suggestions about the nature of the questions (under the subheads related to
levels of abstraction and cognition) would be similar to those used with the entire
group or--for that matter with individuals in a conference situation.

--- "Fill in the blank" questioni.

QUESTIONS d0 AVOID

id 'is
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Poor: The ideas that follow a topic sentence are really what?

Better: What major supports can you suggest for this topic sentence?

- - Questions that give away the answers.

Poor: How did you feel after the sad death of this poor unfortunate animal?

Better: How did you feel after the death of the Red Pony?

-- The catch question with misleading Implications.

Poor: Describe the baptism scene in Life with Father.

Better: How did Father avoid baptism in the play Life with Father?

-- The elliptical question (key words omitted).

Poor: How about this description?
Better: What details might we add to make this description more vivid?

- - The "ves-no" question that demands no explanation (expecially the "yes" answer).

Poor: Rhineas (in A Separate Peace) was really a symbol of innocence, wasn't he?

Better: In what ways did Phineas cxhibit his innocence?

-- The ambiguous question.
Poor: Why is "tight" a snail word? Would you use it?

Better: What is the difference in connotation between "tight," ''stingy," and

"frugal"?

- - Unnecessarily difficult or indefinite questions.
Poor: Descri,be the development of the English language.

Better: Name several ways the Norman invasion affected the language of the earner
inhabitants of the British Isles.

GROUP PLANNING AND GROUP WORK IN THE CLASSROOM

Teachers who have not themselves, in their professional development, experienced
the operation of group techniques, or who are unwilling to understand their significance
and their use, are ill qualified to employ them with pupils. On the other hand, if

teachers have a sincere conviction that the procedure is valuable for the development
of qualities important in democratic living, they can learn as they teach the pupils.

Before teachers can use group techniques, they must determine what are the most
significant purposes and the best procedures for teacher-pupil planning and group

work in the classroom. The outcomes to be achieved are conditioned by the under-
standing of all those involved regarding the requirements and the procedures that are

a part of group techniques. The processes involved in the technique must be made

explicit.

General Principles for Group Work

- - Productive teacher-pupil planning and cooperative effort in Lhe classroom activi-

ties depend to a large extent upon the kind of preplanning the teacher does
anticipation of the classroom experience. This does not mean that the teacher iv-

poses his plans upon the pupils, but it does mean that he achieves a higher quality

of success in planning with pupils. In good teacher-pupil planning, the teacher

offers his suggestions as a member of the group.
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- - Cooperative planning and cooperative group work place upon teacher and pupil the
obligation to provide continuity (sequence), organization, breadth of learning
experiences, and good working standards in the learning experiences that go on un-
der the name of group planning and group work. The steps in the procedure an
similar to thosc of problem-solving and in ,?:::.entially tuc s:quencc.

In this sense, careful preplanning on the part of the teacher is a correlative
part of good teacher-pupil planning. Isolated group projects that hal:, tio rela-

tionship to the total pattern of pupils' educational experiences are apt to be
haphazard and unfruitful in their outcomes. When such work is undertaken, it
should be relevant to some larger purpose.

In group work the teacher should be concerned with the way pupils work - how
they use materials, how they take notes and organize them, how they work with
\other pupils. Processes are as important as information, although we must rsmember

..

that the basis for critical thinking is a command of basic facts.

::ot all the activities that go on in a classroom are appropriate for group work.

-- The bases for judging the appropriateness of the technique are the nature of the
activity, its purposes, and the outcomes likely to be achieved. The goals must
b2 such that group planning and group activity will expedite their attainment.
Above all, it is a mistake to assume that everything can be accomplished by
group action. In school, as in life, much work must be done on an individual
level. In deciding whether to use group-learning techniques or individual-
learning techniques, pupils and teacher might ask themselves such questions as
the following:

a. Is the project or activity undertaken to solve a problem or achieve a goal
that is common to all? Will it further the aims of the particular unit or
-block of work under consideration?

b. Is the nature of the activity or project such that it can be accomplished bet-
ter by a cooperative division of labor?

c. Does the project necessitate the employment of the unique talents of the in-
dividuals in the class?

d. Does it give everybody something to do which he can do succesgfully if he
puts forth the necessary effort?

e. Does it provide opportunity to practice those personal and social attributes
which we regard as desirable in our democratic society'?

f. Does it lead to greater satisfaction for the members of the group than any
alternative procedure; i. e., does it get them more of what they want than
they could get in some other way9

g. Is the work undertaken relevant to the goals the group wants to achiPve9
h. Are the activities in cooperative group work in sequence: (1) clarification

of goals or purposes (;") consideration of means for rea'izing them (3) action
in terms of the means decided upon (4) appraisal or evaluation of consequen-
ces?

-- The teacher 7houil ,valuate his success in terms of such criteria ar the above
and in term:1 of the which the pupils acquire in the proce-:-.

- - Planning should vary in eccordance with difference:', in cia:se:,.

What arc' good techniques, good procedure7 for ono group may br rntirely inavpro-
priate with another. }1 r' again, good preplan:,ing on the part of tho teacher i
a cor-rr.lative of good teacher-pupil planning. The nature of the pup11., th
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teacher's control over the class, the a7ailability of adeauate materials,all
these considerations should be examined. Perhaps one small -group might be en

couraged to undertake some cooperative planning within a class, as a start. Since

the teacher must be concerned with the way the pupils work as well as with what

they do, he should not undertake more than he can conveniently supervise. The

atmosphere c"climate") of the classroom must be such as to encourage cooperative

enterprise.

The autocratic, lomineering teacher seldom creates a situation in which there can

be a free play of ideas. If there is to be genuine group planning, the teacher

must be flexible, the at7.osphere of the classroom must be relaxed and somewhat

inirmal, and the pupils must feel free to speak on a "peer" basis. There must

be a mutual respect for the individual personality and a sincere regard for the

contribution of the individual member of the group.

On the other hand, the teacher must not surrender leadership altogether, for

chaos often results when this happens. Some groups are too immature for self

direction, co that the total outcomes are many times worse than by traditional

methods. Here, as elsewhere, the good judgment of the teacher is indispensable.
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HELPING STUDENTS INTERPRET EXPOSITORY AND LITERARY MATERIALS

A WORD ABOUT READING

This section deals almost exclusively with the problems in teaching reading7both
the "basic" skills that are involved in arriving at the literal meaning of a selection,
and the more critical skills, abilities, feelings, and experiences related to responses

to literature. The emphasis on reading does not imply a failure to recognize the
need to improve students' ability to interpret what they hear and see; the performance
goals in the Scope and Sequence Section listed under "Interpreting" clearly provide
ample scope for other types of interpretation than reading. However, regardless

of the McLuhan media message, most students and parents--have been led to believe
that their success in school and in life correlates closely with their ability to
read. All students, including the seemingly slow, unmotivated ones, want to learn to

read. Moreover, all students recognize that the ability to "decode" is not enough;
they all--honor student and perennial failure alike--recognize the need to improve
their skills 'n reading.

Reading has been defined in many ways, principally as a decoding process in which
graphic symbols are translated into speech and then related to the meaningful background
of experience the reader may share with the writer. Approaches that emphasize phonics
and lettersound relationships are attempts to assist students in the beginning stages
of reading to make the "phonemegrapheme" or "printsound" connection. As we all know,

however, reading is much more than decoding in this sense. All teachers must realize
that often some students can get meaning from words either never before heard in speech
or not even within the students' ordinary recognition vocabulary. Somewhere along the

way from beginning reading to whatever level of competence a reader has by the time he
reaches secondary school, he has stopped consciously transposing print into sound and
has begun to get meaning from the printed page by some intermediary thought processes
that are as yet being argued by psycholdgists and linguists, not to mention the continu
ing debate engaged in by philosophers and linguists and psychologists as to just what

"meaning" is.

At any rate, reading--no matter what the definition--is a highly complex process.
Some of the many skills and abilities involved in getting meaning from the printed
page (or film, or speech--for that matter) are spelled out in some detail in Part Two

. of this handbook. But -for our purposes in discussing the most productive attitudes
toward the teaching of reading and some of the most helpful teaching procedures, the
following definition of reading seems useful: Reading is a process by which a segment
of human knowledge or experience or opinion, previously internalized by a writer into
a system of graphic symbols, is internalized by his reader by a number of "learned"

skills and abilities.

The key word here, the word that differentiates the oral communication situation
from the written one, is "graphic symbol." A speaker using language. in its primary form

is able to adjust his symbolic content as he observes the listeners' signals f mis
understanding or inattention. The writer, however, has no why to duplicte t the im
mr,iiate flexibility of speech. Removed in time and distance from his "auien6e," the
reader, he must do the best job he can in selecting words, sentences, and wage

z



ele t:._ f h. con in ,en. sal cure,,ncy, ?ut printed symbols, like their oral
_oanterpart_, m_an ditferent things to different readers, depending upon the "segments
of human experience" with which the word is associated in their reader's mind.

Boger T. 1,ennon presentx the reader's point of view as he writes, "We read something
of ours-_Ives into the written word. We bring to bear on the material we are reading
our total experience, background, interests, understandings, purposes, and so
on. The response that each person makes to a given piece of reading matter there
fore, is necessarily and desiiably a unique, personal kind of response." In a situa
tion like this, communication can be expected to occur to the same degree that the
author's experience, backgroundand interests parallel the reader's experience,
background and interests. To further emphasize this idea, consider the above quota
tion in re,aree. Suppose we read nothing of ourselves into the written word. Suppose
we brought to bear on the material we are reading a total lack of experience, either
no background or a conflicting o/4, irrelevant background, a total lack of interests, un
lerstandesge, or purposes, and so on. The effect on communication would be devastat
ins. to say the least.

VARIATIONS READING ABILITY IN SECONDARY SCHOOL

The ability to read well varies widely in any grade, even in any class. On the
upper end of the scale are those students who read with ease and skill anything
encountered in the class room. It is likely that their learning to read was the direct
result of having, since infancy, been read to regularly. They found the experience
satisfying,emotionally and intellectually. As young adults, they read widely, exper
iencing routinely the pleasure and stimulation of new ideas and new experiences.

At the other end of the scale are too many students who find reading a difficult,
confusing, unrewarding chore. Generally they avoid reading; when faced with reading
aesignmente, they read doggedly, with no expectation of success, or of pleasure, for
that matter. From the first grade on, these students have known, mainly because of
grouping practices, that they are considered failures; the report card confirms it.
7arious studies indicate that a dearth of preschool learning experiences, accompanied
by little alk, is the 'course of their deficiencies in reading. By the time they
In secondary school it is quite clear that they lack motivation for reading.

In between, are the majority of students who, with routine instruction, learn
to read with few problems. Undoubtedly, they have been provided in early childhood
with a sufficiently broad e-r_periential background and with sufficient social inter
action. They have formed concepts about things, places, and feelings; they have
lc,arned the language needed to talk about thew ,hinge. They are ready to read when
they enter ,ehool. Typically, these students progress satisfactorily, providing
that they rrcounter few negative learning experiences.

The "tud"nts categorized thus far might be considered "intact" persons. i.e.,
youth capable of learning to read. Unfortunately, one more group must be considered;
these are the small percentage of students who are physically or mentally handicapped

the -py-hoiocicdily damaged -;hildren. These youth require eypert help. Their
ii ition =r i in. traction is the ro:pon:libility of specially trained personnel and

not a pom'ibilit of the Rrr ti h teacher, or indeed, of any of the other subject
t' %icher
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311L. E1INE:-: HEALING IN THE 1.INGLl:::H GiTERAL

The Eng:1:h t-2a:.her's reponsibility, like that of all major subjt.ct teachers,

i: two-fold. First, he must, no matter how able the student, help him to ma:tr
b7tsic reading skill, on ever higher levels, and secondly, he must provide instruc-
tlJn in the specifi2 reading skills which can best be taught in his subject, in our
pace, English. To thaz end, the following principles are given as guidelines for
the teaching of reading in ang,lish classes.

A Ail language skills are interrelated and mutually coplementary. Expanding
the student'- onportunities to do and to observe, training his body to expres:
ideas and emotions, creating situations where the student feoh, a need to talk,
to listen, to discover how much he knows and how much he can learn from his
peers, and putting on paper his highly individual, emerelt thoughts--all these
contribute to hi, ability to read. In activities of these kinds, English teachers
have unlimited opportunities to build concepts, to develop language ability, to
guide student interaction, to encourage creative self-xpressiony in liort, to

help the student read better.

The classroom climate influences student attitudes toward reading. 'The climate,

both emotional and physical, is the direct result of the teacher's feelings
atout students, about teaching, and about reading. If the teacher knows pupils
as individuals, especially their interests, if he realizes the importance of
enjoyment and success, especially to the low achievers, and if he himself is an
enthusiastic reader, especially one who shares and recommends, the students are
likely to see reading as a rewarding experience.

The classroom setting is only slightly less important than the classroom climate.
A classroom library, a comfortable nook for browsing and independent reading,
relatively soundproof areas for small group discussion and sharing, a stage-like
area for dramatic improvisation, easy access to modern technological aids to commun-
ication and to relevant tapes, records, filmstrips, and films -- all convey
lefanite messages to students. They tell the student, first. that the English
teacher is using the resources of the real, the contemporary world; secondly,
that reading is encouraged here to the extent of allowing him to indulge his own
preferences even on school time; and thirdly, that talking about his reactions
and his insights is an important, on-going activity.

Only a knowledgeable teacher can truly advance the reading skills of all his
students. The irreducible minimum of basic information needed for effective
reading instruction by English teachers is (1) the present reading competence
of his students, (2) their real interests (as opposed to what teachers think
they should be interested in), (3) the heirarchies in clusters of reading skills
needed for the kinds of reading and literary materials used in English classes,
and the services atailable to support and aid hj.m in his crucial task. Needless

to say, teacher competence in each of these areas would have to be develop0d
through various in-service activity.

L A reading program which improves reading skills for al, students operates with
II-an-it:7, on many levels. :or greater 3UCC,-7, wr offer these guidelines:

;Ionor the .tudent'.

mran: the in]ividuali
on th,- other han'i, it

lit-ratur- avail

ight to r,?ad what he enjoy:,. On the one hand, this
:ation, at lea A partially, of reading selection;

the Mention, from the limitle;- store of
1:,1e, that which is signifi 'ant, worthwhile, relevLnt,
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and increasingly nature. The pursuit of new experiences and exciting ideas
may be expected, for most youngsters, to accelerate skill development with
little planned instruction. For students deficient in skill and interest,
the use of the best, the most enjoyable, literature is imperative, even
though-it may mean that someone else reads it to them or that they experience
the literature in its film version or in a dramat4ation prepared by another
class.

- - Train students to ask questions of themselves before they read. as they
read, and after they have read. The student should read to raise questions,
not to find answers., And when the teacher must ask questions, he should con
ciously ask the kinds of questions which build thinking (and comprehension)
skills, but regardless of what questions are asked, the teacher should not
demand full explication and understanding on the teacher's terms.

-- Enlist the help of the reading consultant, the department chairman, or the
supervisor in identifying specific reading skills needed for the increasingly
difficult and complex materials used in the upper grades and in high ability
classes and then teach the skills when needed for specific reading-selections.

.-- Match student interest and competence with reading materials and instruction
for skill and development.

-- Ask students to read orally only after they have first read silently and
then only for verification, for sharing, for entertainment, and (without the
pupil's awareness) for teacher detection of individual reading problems.

- - Use small group disCussion for sharing, to foster crosstew:hing and tbr

learning from each other. Furthermore, small group discussion will reduce
student propensity for egocentric interpretation.

-- Identify early those students who can't be helped in tie regular classroom
situation and recommend that they get the specialized help they need.

- - More of the same that they had in elementary school won't hap poor readers
improve their reading in secondary schools. To help them, find new materials
and devise new approaches.

-- Avoid commitment to any single approach to teaching reading or improving
reading. Use flexibly the language arts approach, the phonics approach,
and the linguistic approach. No one is sure just how reading is learned nor
what approach works best with which students.

-- Provide a short, intensive review of the essential soundsymbol relationships
(the five short vowel sounds, the silent g. rule about long vowels, and the
consonant blend rule) where needed,and then trust the student to unlock most
of the new words he encounters. Occasionally, classes of able readers need
a review or at least a recall of these same tools for decoding words.

-- Teach all students to learn words in the context of sentences, of paragraphs,
and of the whole work. Teach them to use all builtin clues to meaning.

3
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- - For special, individual problems in reading, use pupil tutoring after first
providing the needed guidance for the tutor. In this ways both students
will learn.

-- Maximize the pleasures, the achievements, the rewards in reading. Minimize
the grades.

To summarize, not only the teacher of English, bu-; all teachers in the school
who use print materials in their subjects, should contribute toward the provision
of the following characteristics within the total school reading environment:

-- The degree of personal security and self-confidence necessary to reduce
threat and to release or free children to participate, to contribute, to
become actively involed ane personally committed to school activities;

- - An envrionment so saturated with a variety of interesting, provocative,
stimulating activities and materials that, in the child's efforts to talk
or write about them, to describe or react to them, and to either direct or
participate in them, his central processes and innate verbal ability undergo
constant, irresistible challenge;

- - A background of experiences an individualized storehouse of tangible refer-
ents from which the child can extract, the images, the ideas, the concepts,
and/ovrthe mental pictures, that he needs to extend or expand his personal
capability tc internalize experiences;

- - A teacher who in his efforts to implement, execute or apply the various
aspects of a program, has the insight and the capability to keep these first
three needs in the proper position in terms of priority and perspective.

SOME RECOMMENDED PROCEDURES FOR TEACHING BASIC READING SELLS

Diagnosis, An Indispensable First Step

Diagnosis is a prerequistie for teaching all aspects of English; but diagnosis of
reading difficulties is particularly-hard for teachers in secondary school, even though
they are now required by the State of Maryland to take a course in the teaching of
reading. One of the reasons that teachers find diagnosis troublesome is that they
do not know--either by direct observation or by reading, in many instances--how the
child learns to read, what methods are being used in elementary feeder schools, what
materials are included in his elementary reading programs, and what rationale for
the teaching of reading is the basis for the reading programs in schools or for the
published reading materials on book orders. This unfortunate lack of background car
and should be remedied in the future by closer articulation between elementary and
secondary schools; the new elementary program now in progress and the revisions of
junior high school English programs make these prob.Lems of articulation more accessible

to solution. Meanwhile, however, the secondary English teacher's unfamiliarity with
elementary reading prograts presents a real obstacle to his diagnosis and continuing
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development of reading abilities. The secondary teacher may not know much about the
elementary teacher's attempts to improve writing skills, either; but the writing
process seems better understood than the reading process by those of us in high schools.
Furthermore, we learned long ago that in writtekcomposition we take the student
Uwhere he is" by reading samples of his written work and by analyzing his strengths
and weaknesses in addressing an audience of readers, selecting and developing topics,
making purposes for writing explicit, organizing appropriately, selecting accurate
diction, grouping words logically, and applying the mechanics of written English appro-
priate4.

Use of Standard Test Scores

In reading, we tend to rely on the results of the standard test scores that are
passed on to us, scores stated in terms of "norms" for age-grade levels, usually in
the broad categories referred to as "vocabulary" and "comprehension." A glance at
Part Two of this handbook should suffice to warn the teacher that such simplification
of the reading process is dangerous and not very helpful from a diagnostic point of
view. For the sad fact is that most teachers of English in secondary school do not
know what a standard test is supposed to assess, have never seen many standard tests- -
including the ones that may be used in our own school system--and have very little
knowledge of what the age-grade norms mean.

Teachers have remarked that a student in the tenth grade is "reading at a sixth -
grade level; but if these teachers were asked to explain what a sixth-grade level is,
they might be quite embarrassed. Teachers must acquaint themselves with the reading
section of the standard tests being used in the schools, both the elementary and
secondary levels, and then should analyze just what reading abilities and skills
listed in Part Two of, the handbook are being tested by each item. Only then will the

item analyses on individual students be meaningful to them.

Some Informal Classroom Diagnostic Procedures

Even after a careful examination of the item analyses from standardized tests,
the teacher has only a limited idea of the reading problems and needs of his students.
Problems in teaching reading are different from those in teaching writing, and the
solutions open to him are different also. Writing has no "content" of its own, there-
fore lends itself more easily to following individual student's interests and also
to adaptation and relationships to other parts of the English program and to other
subject fields. Reading, however, depends upon the material the student is asked to
interpret: the material sets the scope of the reading abilities needed for inter-
pretation. And though the resource bulletins present many options for students and
teachers in the way of reading materials that can be used in connection with various
units and activities, the problem of choices among options remains one of matching
material to student abilities--a diagnostic problem to begin with. There, the
simplest way to think about classroom diagnosis is to ask the questions: (1)"What
materials and topics are suggested for this activity?"; (2)"Which are most suitable
from the point of view of interest?"; (3)"Which present the greatest difficulties
in interpretation, and what are these difficulties?"; and (4)"Which students are
capable of which materials, and on what level of independence on their own, in small
groups, or in directed reading lessons in class?"

To assess the difficulty level of reading material, teachers may use one of
several readability formulas (all described in reading manuals. and references avail-
able in English departments) Most of these formulas involve counting the number of
words in sentences, the number of syllables in words, and some of them include one
or two other variables such as the level of abstraction of words (not all short words
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are "easy") and the grammatical or syntactical complexity of the sentence. This

type of analysis of material (done by random sampling sections of selections being
cOrirTered for class or group use) is helpful in that it eliminates some items that
might seem within the interest range of students or within the scope of the unit.
It might also help to identify a group of selections within the reading ability of
slower students. (Most of the reading material designed expecially for slow students
has been checked by means of some-readability formula or combination of formulas.)

The relation'of material to student interest can be determined by means of a
brief checklist of topics given to students for ranking according to the degree of
their concern with each topic. If such lists are used, then space should be included
for students to list interests not appearing on the teacher's inventory. The teacher

who has been doing\his or her job, howeVer, should know from his daily contacts with
students in small grOups and individual conferences what sorts of topics are interesting
to students.

More to the point, the teacher must know what background in experience and
information students have for interpretation of a particular selection. Some students

are able to "translate" the vocabulary and sentences into oral English but do not

really "comprehend" what they have read aloud or silently in its total context be-
cause they have no hook to hang the content on. Checklists are not useful for

this type. of diagnosis, of course, since the possibilities for reading content are
limitless: Diagnosis of background should precede and occasionally accompany the
directed reading activity which is described in the following section.

07

The simplest method of diagnosing a student's ability to read a selection, in
terms of his knowledge of its vocabulary and his ability to understand its syntax,
is to have him read bits of a selection aloud. It is generally recommended that
oral reading for diagnostic purposes be done in a one-to-one conference between
teacher and student; but teachers who knew their students well should be able to
work with small groups where each student reads a portion of a selection. Inciden-

tally, some learning will take place in this situation if the reading is at all com-
petent. Reading consultants in the school or teachers in the department with
reading training can perhaps help make these oral reading diagnoses more Meaning-
ful if they can help the classroom teacher apply some of Goodman's findings about
the kinds of "miscues" students make and their relationship to particular types of
reading problems. Students who replace a word with an appropriate synonyms for ex-
ample, have demonstrated comprehension though they have not read a word aloud

correctly. The same type of reasoning applies to the "miscue" of omitting a word
in oral reading (or inserting a word) and then correcting one's error in oral read-
ing by modifying the sentence in some way later on. On the other hand, the student
who reads "if" for "in" and fails to regress to his mistake and. also fails to recog-
nize it, is in serious difficulty.

Probably the most commonly used classroom procedure for diagnosing reading
problems is the informal Reading Inventory, or the IRA. This activity is described
in detail in our resource bulletins, is dealt with in inservice reading programs,
and is accessible to teachers through reading references in English department pro-
fessional libraries or by consultations with English department chairmen. All

teachers should familiarize themselves with the inventories and should learn to adapt
the technique of constructing similar inventories for specific selections they would
like to use with large groups or entire classes.

Teaching Procedures

In spite of the caution to "avoid commitment to any single approach to the teach,
of reading, "there are some basic procedures that provide contexts for teaching
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almost any needed specific reading ability or skill. The methods are, however,
toresuitable to expository materials than to literary, though they are helpful in
assisting students in arriving at the literal ("What-is-it-about?") stage of
literary comprehension or, in the.case of the SQ3R method, in getting an overview
of any type of -aterial they are going to read in its entirety or in segments. These

two occasionally over-used or mis-used methods are the "Directed Reading Activity"
and the survey reading technique known as the SQ3R method.

The Directed Reading Activity

The Directed Reading Activity is s mply a scheme for the inclusion of certain
procedures that relate to the total r ading process--readiness and motivation,
establishment of reasons or purposes or reading, provision for clarification of
difficulties encountered in the first reading, and some sort of direct application
or follow-up that relates reading to other verbal activities or to experiences and
needs in other subject areas or in actual life experionce.

'The Directed Reading Procedure is used with the entire class, so that a teacher
must be sure to take these steps before planning to use it:

-- Have diagnosed the difficulties and needs of the group and have chosen a
skill that needs development or reinforcement by most of the class. (Differences

in the level of performance of that skill may be taken care of in the plan
by assigning differentiated questions to certain groups or individuals.)

- - Have read the material that is to be used carefully so that he or she is

aware of the possibilities for development of specific skills appropriate
to a particular selection. This may seem obvious, but many teachers use
inIppropriate or uninteresting materials simply because they happen to be
mentioned in resource guides or because they lend themselves to skill
development of a particular type.

- - Remember that the material itself sets the possibilities for emphasis of

skills; but that the material must have some intrinsic value or interest
for students beyond the acquisition of reading skillS. The reason that so

many students are turned off by "readers" and reading workbooks and "packages1'

is that the materianwed for skill development turns them off.
Remember that the directed reading activity is not a single lesson plan --
though unfortunately that is what it has degenerated into in many cases.
It is simply a general plan for use over a day, a week, or an entire long
work that includes most of the elements that are needed to help students
improve reading.

The steps in the directed reading activity include:

A. Readiness for reading
This may be of two types--readiness in interest or motivation for readinger
readiness for the difficulties the content of a selection might pose for Me

student. Readiness activities for arousing interest are not necessary for
material that is already interesting to students. In fact, many a lesson has

been killed by an over-motivation for motivation that already exists.'
However, one or two questions related to the content of a selection, questions
that explore students' knowledge or interest in the material and questions that
relate the major points in an article or literary work to students' own lives

are usual. Discussion should bring out-what the students already know and are in-

terested in, and should provide a base for the setting of reading purposes.
Audio- visual methods at also helpful, especially when a selection deals with
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cultures, artifacts, or ideas that are alien to the reader. Background reports
'are useful occasional,lyfr providing readiness related to difficulties in con-
tent (as are audio-visual aids), but they can be overdone.

A second aspect of preparation is building. readiness for the reading skills
that the lesson is to develop. You flay try preliminary class practice of a
specific skill or working with one or'two paragraphs ofthe selection. Or
you may furnish a few illustrations or demonstrations of procedures that
students will need to use in reading. For example, if students are to,skim a
selection toceliccover the four or five main divisions, ifis a good idea to use
the first part of the material (or several unrelated paragraphs) for class
practice. Have the class read the first paragraph rapidly to discover the topic.
Ask them for the key words and phrases, Then tell them to read as rapidly as
possible from the beginning to the point at which a second major topic is intro-
duced. Instruct them to look for key words and phrases only as they read. Note
the time the assignment is begun; when the first student has completed the
reading, record the time on the chalkboard in minutes and seconds then and also
when the last of the group has finished. This class practice should provide
adequate preparation for reading the rest Of the selection individually..

Occasionally there will be some specialized vocabulary not explained in footnotes
or glossary that will have to be introduced before students read. Tinknown words

that appear'in titles or in the first few paragraphs of an article should be
presented to the group during the preparatory period if comprehension of key;
ideas would be hindered by not knowing their meanings. Discussion of vocabuL.,

lary may then lead to queries about the sort of article or story such a title
might introduce, and thus serve both as background and as motivaWon for reading.

In general, though, vocabulary items should be included in the guides to Silent
reading, or discussed after a selection isread, using context clues-al the
principal ways of arriving at meanings.

B. Setting Reading Purposes; Guided Silent'Reading r%

If the readiness,period has been productivef then tJe studenAs ould hav0/( t

come up with some questions they wish to thoplore., But teachers should have pre-
pared questions that are worded in such a way that to answer the question,
the student must be actively engaged in developing'the reading skills to be
emphasized. Here are some typical types,of questionsjor vemphasizIftg certain
types of skills: .

1:

1. Finding main ideas
...o. a. What title might be ased for this section' o? the article?

b. Select from the following topics the one which best summarizes the
main idea. .

c. What is the topic sentence of paragraph 2. .

d. Write a headline for the section of the article beginning "Now
that . . ."

e. How many main topics are dealt with in.-this article?
f. Find a key sentence that introduces or summarizes'each main topic.
g. Write a topic sentence for paragraph 4.
h. Make a.hrief topic outline of the selection, including only main

divisions. Vs

i. Select four or five transitional expressions that indicate a move-
ment from one main idea to another.

**The material on these pages is adapted from Lewis .and Sisk, Teaching English 7-12.
(New York: American Book Co., 1963, P.P. 140-145),

I
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g. Write a topic sentence for paragraph L.
h. Make a brief-topic outline of the selection, including only main

divisions.
1. Select four or five .ransitional expressions that indicate a move-

ment from one main idea to another.
2. Locating details that develop the main idea

a. Select from the following list the details used to develop the first
topic sentence. -

b. Complete the following outline by inserting supporting details under
each main topic.

c. Answer these questions:-In what way did Mr. Smith betray hid em-
ployer? What suggestions does the author give for encouraging hon-
esty? .

d. Match the details in the right -hand column with the main topics in
the left-hand column to which they are related.

e. Locate the key phrases or words that express criticism of the present
program.

f. Complete the following statement with the appropriate detail:
3. Following a sequence of events or steps in a process

a. Number these jumbled events (or steps) in the order they are intro
duced in the articles:

b. Read the directions for getting from one location to mother. Draw a
diagram to illustrate the directions.

c. Test your understanding of the directions by executing them.
d. Prepare a brief demonstration of the process to present to the class.
Skimming
a. Read the selection as rapidly as you can and list the four main topics

the author discusses.
b. Use all printed aids--indices, table of contents, italicised, and

boldfaced type--to skim two articles or books. Which article or book
do you think` gives the most complete information about the topic in
which you are interested?
Skim paragraph 2 to discover which aviator holds the world's record
for tire in the air.

d, air the selection to find words that "editorialize" rather than make
statements of fact.

'. air the first section of the article. What point of view do you think
the author will attempt to develop in the rest of the article?

Evaluating and sinvarizing
a. Find the topics in the following list that are not relevant to the main

theme;

t. of these two articles best answers the question of how aviators
:urvive in space?

-2. I: there any discrepancy between the diagram on page and the printed
explanation that.accompanies it?
state in one sentence what you believe to be the most important idea
expressed in this article.
Trepare a summary of not more than five sentences of the mai:. ideas
'f this selection.

f. state in three sentences the main premise of the author, the principal
argurents against it, and you personal estimate of the author's
:uccess in presenting his viewpoint.

. X.azing inferences

" .)r. the basis of what you have learned about the author's point of
view concerning dating in junior high school, how do you think

would react to L proposal that weekly dances be held in the

.:ohool gym?

e 1 C,
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b. If Mr. Steffens were alive today, what do you think might be his re-

action to television ratings?
c. What does the title of the selection imply about the author's point of

view?
d. Compare the author's reaction to each of the two men. Which one do

you think he favors? Why?

Guide questions for the entire class may include two or three from one skill

category be emphasiled, or one from two or three categories. Differentia-

tion for s udents of varying abilities can often be taken care of by assigning

different questions to different groups of students, and then having them re-

sponsible Xor discussion before the entire class in the portion of the pro-

cedure that follows the first silent reading.

In general, slower students who need help should be reading short selections

in class. Students of average or above average reading ability may begin

reading in class but should finish assignments at %ome, with guide questions

to assist them.

C. Discussion of Reading
The discussion and recitation that follows silent reading serves as a check of

comprehension, as a means of reinforcing learning, and as a method for diagnos-

ing further needs. Recitation based on the guide questions or topics should be

brief. Differences of opinion that arise during the, discussion should be
clarified by oral reading from the selection. Questions that are especially

difficult should be reconsidered by the entire class. Here is a good place

for the teacher or the good readers to demonstrate methods of finding certain

types of answers.'

Guide questions of a general nature, such as those requiring summarization,

evaluation, or statements of opinion, should be used as a point of departure

from recitation to a more informal, student-centered discussion of the selec-

tion. During this time students may offer comparisons with other articles or
stories, raise questions about the author's sincerity or qualifications to deal

with the topic, and relate the material to their own experiences. Inexperienced

teachers may have some difficulty guiding the discussion that follows or accom-

panies recitation on preassigned guide questions, because the questions used

during the discussion must be posed on the spur of the moment but must, never-

theless, be related to the general objectives for reading. Many students tend

to bog down in a morass of factual details and trivialities at this point.

It is up to you to keep the discussion on more important concepts and more

critical perceptions and to recognize the point at which further talk becomes

a waste of time.

D. Application and Follow-up
If the discussion has proved shallow or the recitation on guide questions poor,

the need for rereading may be indicated. Instead of formulating questions for

the students, however, ask them to pose some of their own and to suggest ways

in which they hope to improve in their second reading. If the discussion has

shown the reading to be satisfactory, other kinds of follow-ups are appropriate.

If the selection is one of several in a broad teaching unit, students should-

relate it to the unit theme or objective and to other selections in the unit.

You might ask some of them to read and report on additional material dealing

with the same topic, noting similarities, contrasts, and relationships to se-

lections read by the entire class.

ri
Le
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Students should certainly evaluate their progress in the reading skills
emphasized in the lesson. For this purpose, their success in answering the
guide questions and participating in the discussion furnish rough bases for
judgment. Occasionally a short quiz will help them gauge their progress.
This appraisal may result in plans for further practice of the tame skill,
or it may reveal the need to improve otherreading abilities. Often you will
want to use reading to stimulate writing asking for written reactions to the
ideas of the selection, summaries of main ideas, or a statement of divergent
points of view. A word of advice to inexperienced teachers: Never give a
writing assignment of this type without some suggestions as to length, types
of details to be included, and kinds of paragraph organization. In other
words, treat every writing assignment as a written composition and use pro-
cedures similar to those recommended for teaching writing.

The most important application of reading is, of course, the incorporation of
the fruits of reading into the student's own thought and action. Unfortunately,
there is no known formula for testing this.

The SQ3R Method of Teaching Reading

The guided or "directed" reading lesson just described is one that you may adapt
for numerous purposes and occasions when you are instructing a group of students.
Another basic reading procedure is the SQ3R, which is especially good for the
reading of exposition. Worked out at Ohio State University for freshmen who were un-
able to keep up with the heavy reading demands of college, it has since been used .

as a'study method for all age groups. Science Research Associates has used it
quite successfully as the basis for their Reading Laboratory, an individualized
reading program. Originally intended as_a way of helping students read more
efficiently on their own, it can be used as a classroom procedure as well. It is
an-especially good procedure to use with difficult selections, material which must
be retained, or selections witlycnumber of- important details.

"S" denotes "Survey." The first step is to have the students glance over the
parts of the selection to be st ied,4 whether it is a chapter, book, story, or
article, to find the main divisio sof thought and determine the sequence of
ideas. This survey should be rape (either skimming speed or rapid reading rate)
and should utilize ty$ographic and other aids, such as headings and summaries.
As a result of the survey, students should have divided the selection into sev-
eral parts.

-- Following this preliminary reading, the class should convert each of the parts
into a question ("Q") to answer as they read the sections.

-- They begin by reading the first part silently and carefully ("R1") to answer the
questions set up for that section.

When they have completed this reading, they should close the book or look away
from it and recite ("R2") to themselves the answers to the questions or the
summary of the material-just read. If they are unable to do this successfully,
they should reread the section rapidly. Now they are ready to go on to the next
section, repeating the third and fourth steps--read and recite.

-- Finally, when they have completed the entire selection, they should check their
memory by reviewing the major points under each heading or question ("R3--Review).
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VSE OF READING TEACHERS AS ASSISTANTS IN READING PROBLIZIa

The reading specialist's training does not always prepare him to assist

teachers of content areas with developmental tasks specific to a subject area.
Therefore, the subject teacher must assume some responsibility for acquiring,
through reading or course work, some know-how about special reading tasks for
his subject. It is important that activities in each class be so dominated by
the particular subject being studied that only the two teachers will be aware
of the reading aids that have been built into each lesson. Once there is a

mutual understanding of the roles and responsibilities of classroom teachers
and reading Consultants, the reading consultant may be scheduled to work in as
many classes as is feasible, being careful to distribute his time evenly among
various disciplines and among various ability levels. Regardless of subject or

ability level, he and the regular teacher can work cooperatively toward helping
each class handle the reading involved in each area more effectively. His presence

on a regular basis in classes of different ability levels will help maintain .

several valuable conditions:

1. No one subject is as likely to be labeled as being exclusively responsible
for reading improvement.

2. The presence of the reading consultant,in a class will not automatically
signal tIkthe whole school that this group is considered deficient.

3. The readi*consultant can personally help implement the activities that
were planned incearlier meetings.

4. Teacher-student ratio will be improved at least on a part-time basis.

Even in admittedly special situations, encourage the earliest possible
transition from theteaching of reading as a separate subject to an approach that
integrates the necessary and appropriate reading instruction within the various

areas. Reading consultants should be asked to attend department meetings on a
regular basis so tnat there may be an exchange of ideas between the reading and
subject teachers for improving reading in content areas. Several secondary schools
have provided individualized help in reading through a "reading lab" sponsored-and
manned by membets of the English department who work with selected students instead
of taking study hall or some other non-teaching duty. These arrangements should be
made, however, with the consent and assistance of both the reading teacher or super-
visor and the principal.

HELPING STUDENTS UNDERSTAND AND ENJOY LITERATURE

The title of this sub-section implies that there is a dichotomy between under-

standing and enjoyment. Not so. Rather, the teacher can hope to help students
understand or comprehend what literary selections are about, and can then try to
proide ways that lead -tudents to greater enjoyment of literature than they might
have on their own. Enjoyment is less amenable to direct instruction, however, than

is comprehension. The most single important ultimate goals for the teaching of
literature are value-oriented, affective in nature and highly individualized in
attempts to develop tastes and preferences. The fact that such aims do not lend

themselves to testing by means of standardized measurements should not deter the
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teacher of English from aiming for these goals, beyond the "what-is-this-about" kinds
of understandings that objective devices can measure.

Some General Guidelines for Teaching Literature

Limit the objectives for reading a particular selection or longer work. to those
that are appropriate to the abipties and interests of students but that are con-
sistent with the nature of the material being used. Don't "force" a work into a
skill-related goal that is not actually central to the interpretation of the work.

Use short works (novels, biographical sketches, stories, poems) for class study
to exemplify certain aspects of literature to be emphasized.

Give students choices among works of a similar type whenever possible. For class
assignments, three of four novels, plays, stories, poems could be the basis of
grouping. Each group should receive the same general guide questions and aids so
that generalizations about the types of literature being studied may be made (as
they would be if the entire class were reading the same work). In addition, the
group technique allows for comparisons and contrasts of works similar in theme,
genre, point of view, and so forth.

ces.

Have students read first the literal meaning (basic interpretation) of the work.
Most literature of a narrative type should be read first for plot and central
characterizations as they relate to plot. Settings should be identified and their
importance or centrality to plot or character touched upon. Point of view, tone,
and theme should be considered after the fundamental questions; "What or who is
this about?"; "What happens in this work?"; Why are the settings appropriate to
the plot or portrayals?"; "What reasons does the author provide for the characters'
motivations, actions?"

For some slow students, this basic level may be the final outcome, with some brief
discussion of likes and dislikes among the characters, the "realistic" or "true-to-
life" quality of the story, and similar experieptially-related topics. However,
these readers must learn that literature holds a mirror up to life; it is not
life itself. It does have its own "truth", though, in terms of extending human
feelings and experiences and confirming those we ourselves have had or felt but
not expressed.

Once the literal level of a work is understood (using as guides the same sorts
of questions one would provide for expository reading during the guided reading
activity), then other aspects of meaning or significance in the work might be
explored through a number of methods group discussions, writing assignments,
projects of different types, analagies to other media treating the same themes,
content, or topics; many others are suggested in the resource bulletins on each
grade level.

"Level" is probably not the best word for the varying insights one may get from a
piece of literature. "Multifaceted" more accurately describes the situation that
readers face as they become more aware of the recurrent human experiences via
archetypal, plots and characterizations, the feelings and non-verbal responses, the
effect of the cultural contexts on the reading experience (especially in the
reading of such classics as Shakespeare or in works whose content is either exotic
or alien in some way to the reader's experience), the pleasures or recognitions
that come from an analysis of form or genre, the authors choices of situation and
lane often referred to as "style", and the relation of a work to a particular
mode
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Usually it is wise to select only one or two other types of meanings or insights

beyond the literal for a particular piece of literature. If the literature

lends itself to psychological interpretations, then discussions and activities

designed to feature that aspect of meaning should be featured. If theme is the

principal element of interest, then philosophical questions worded simply enough

for discussion help to get at the perennial questions man ha, asked about himself

and his purpose and his relation to nature and God. Choose an additional aspect

of meaning in literature that is appropriate and interesting to particular

classes.

Remember that literature can be considered as a subject to be studied about, as

art (where form is emphasized), as a record of human aspirations and experiences,

as a guide to values both past and present, as a "thing" to be consumed for

pure leisure-time entertainment, as a source of pleasure and enlightenment in

itself. A teacher cannot possibly have students consider literature in all

these facets during either a short or long -range activity.

--If one wishes to examine the complexity or multiple meanings in a work, then

grouping classes so that each group explores just one aspect or element in a

greater depth than the rest of the class, is a good procedure. The group

questions or guides, and their summaries of their discussions, can be presented

to the class in various ways. Obviously, if this technique is used, then the more

difficult aspects of a work should be assigned to the most capable students.

--Do not overdo "motivation" for literature. Many an enjoyable work has been

spoiled for readers by a plethora of "background reports," preview of vocabu-

lary and biographical detai's about the author irrelevant to the enjoyment or

comprehension of the work. A good rule of thumb about the length and type of

motivation is: The closer in time and central experience the content and language

of the work is to the reader's own life, the less motivation the reading of the

work will need. In the case of works removed in time or culture from the reader's

own experience, space the background and motivational activities throughout

the reading instead of jamming them all in at the beginning.

--Encourage as rapid a first reading of the complete work as possible, even with

slow students. In general, the teacher should provide more detailed assistance

in the form of questions, visual aids, recordings for difficult works and at

the initial stages of a long work such as a novel of three to five act play.

Poems should be read through silently by the students either before or after

an initial oral reading (or recording or taped reading) before any aspect of the

poem is discussed.

--Provide time in class for slow readers to complete most of their reading assign-

ments, but assign them re-reading with guide questions. Do not provide class

time for reading for students of above-average ability. If there are only two

sets of one novel in a school, then either alternate the teaching of the work to

different classes, or--more suitable for real differentiation of instruction,

used mixed sets of novels or other works (there are numbers of these in all

English departments....) and have different groups of students reading different

works of the same type.

--Keep a close bookkeeping account of materials that you charge out to students for

home reading. A signature on a sheet of paper with the title of the work at the

top should suffice for a receipt.
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Works that are used in class should be collected and counted at the end of the
period. Routinize this procedure by assigning two or three students to take
charge for one week at a time.

Some Special Problems in Teaching Poetry and Drama

All literature shares certain elements in common, but each genre presents some
reading problems peculiar to its form and intent. This handbook cannot possibly
present all these problems and options among procedures designed to cope with.them.
The following discussion, therefore, attempts merely to suggest the types of diffi-
culties and some illustrative and often quite general procedures.

Poetry

Poetry presents a special problem to teachers mainly because some students have
come to secondary school with a love of poetry that has been killed by "over-teaching"
poetry as if it were the same type of reading material as a social studies text.
The principle thing a teacher should keep in mind is that poetry is meant to convey
feelings, perceptions rather than to impart information. The attitude a teacher
should take in introducing poems and reading them with his or her classes is ex-
pressed succinctly and, in our opinion, accurately by Peter Lesser, a lecturer in
a British College of Education, in his article "Teaching Poetry in the Secondary
School" (in The Use of English, Autumn 1974). Mr. Lesser says:

"Poetry cannot really be taught. It can, however, be 'caught'. Poetry is
really indefinable, but consists of many things of which the least important
is rhyme or shape or pattern, and the most important is a 'certain something'--
a communication, a heightening of experience, a glimpse of the finite...some
call it magic; I call it 'spark', because its effect is so often sudden, sharp,
shining always enriching, frequently beautiful, often memorable.

One either appreciates poetry, or one doesn't. If one does, and if one believes
that poetry is worthwhile and that it helps to enrich and fulfil our lives,
the natural corollary is to wish others to share the joy and excitement that
poetry can give. It follows that the successful teacher of poetry needs, at
first, one thing: enthusiasm...How can it be otherwise? How can one spread the
Gospel if one does not whole-heartedly believe in it?"

Mr. Lesser goes on to suggest some steps that the teacher of secondary English
should take. These are identical with those recommended in the resource bulletins
for teachers of grades 7-10. These smmarize both his and the County's recommenda-
tions:

--Do not attempt to teach poems you do not enjoy yourself. Even though you are
selecting poems for your students' interests and abilities, you cannot teach
the love of something you do not love yourself.

- -Be sure that the poem you choose for class reading is one that is likely to
interest most of the class.

Begin by reading (or playing a recording, or having a student especially
prepared to read) the entire poem aloud to the class or group who is to read
it silently and discuss it. The reading must be done well.

v

..)
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- -Provide some general guide questions to discussion of the poem; but first ask the

class for their reactions or difficulties in grasping the "meaning" or "feeling"

the poem transmits.

--Clarify, through discussion or questioning or the use of visual aids, difficulties
in interpreting the "literal" level of the poem that may interfere with the
affective response you are aiming for.

--Leave plenty of time for discussion and questioning by the class.

--Have the students re-read the poem through silently.

- -Concentrate some time on in-depth discussion of lines or phrases that convey the

tone or central experience of the poem.

Do not insist that students give a reason for liking or disliking particular poems.
You can help students interpret poetry; you cannot force them to like it.

- -Reactions to poems can include having students write poems of their own, make
drawings or collages that attempt to convey similar feelings or experiences,
make comparisons with other pieces of literature with similar themes or moods,
tprepare oral readings (either group or individual) or poems comparable in

some way to the poem considered by the class.

In dealing with formal aspects of poetry such as metrical patterns, figurative
language, "persona" as vehicle for point of view concentrate on one aspect only

with most classes. If you wish to consider a number of these elements, prepare
guide sheets for each element and have small groups of students consider one
element and share their discoveries with the class.

- -Do not overdo terminology. Rhythms can be identified by clapping (loudly and softly
for stressed and unstressed syllable); and the main point to make about rhythms is
h'at they are "set" by the bounds of the English language, which is a stressed
language where most words are stressed heavily only on one syllable--unless the word
is four syllable or more, in which case another secondary stress (primary stress in

po4try) is added.

- -Simplify the teaching of figurative language by teaching it as basically analogical.

Similes and metaphors are simply comparisons of special types; alliteration and
assonance are repetitions of comparative sounds, and so on.

- -Do not stress the originality of figurative language, especially simile and

metaphor, so much as the accuracy of the transmission of experience that a truly

excellent comparison conveys.

Drama

The principle difficulty in teaching drama is that drama is meant to be seen

and heard. Therefore, the teacher's aim is to have students read drama with their

eyes and ears, to have them visualize and "hear" drama. The teacher must now for-

get, however, that drama is a form of literature--of "letters" and words strung
together in dialogue. To read drama is an experience different from going to the
theatre, and therefore the attempts to help students visualize and hear drama must
be related to the reading of the script, applying procedures that help the students
follow the dramatic narrative, reconstruct the characterizations, and "see" the
settings in which actions take place.
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Dramatic literature is heavily emphasized throughout the English programs for
secondary school, though it is difficult to find plays that are both well-designed
and interesting to junior high school students. Perhaps that is because drama is
a public art form, and the public is usually an adult audience. Drama is also a
form of literature that lends itself to the arts of persuasion through entertainment
rather than logical argumentation or debate, and consequently students must learn
as they read to discover the playwright's purpose, his hidden intent if he has one
beyond mere entertainment and pleasure. This is a difficult problem because the
playwright cannot use the "point of view" devices open to the writer of discursive
narrative unless he adopts the conventiOn of having one character or group represent
his views (as the integral chorus often does in Greek drama and as the stage manager
in "Our Town" seems to.)

The suggestions that follow are brief examples of the types of procedures that
are recommended in great detail in the grade-level resource bulletins, 7-12.

Motivations can be similar to those for novels,poems or other forms of literature.

There are a number of choices for a first reading. If the play is short, students
can be assigned parts in advance (good readers only at this stage!), and can
present a reading to the class. This should be followed by a quick silent reading,
and discussion based on questions designed to help students visualize ways the
play could be produced, reconstruct characterizations, suggest settings, and
analyze the theme or intent of the play.

Long plays, especially those with historical backgrounds, require consideration
of individual reading abilities. Plays lend themselves to group work for both
initial and follow-up readings. Guide questions for -he entire play should be
rather general, and given to the class as help in foliowing plat, character, and
intent: Group guides should be assigned by acts that certain groups are to read
orally to each other and discuss in greater depth. Or they may be set up as
"project" guides where students have choices among such aspects of drama as planning
a set (drawing or model), working out a dramatic reading of a section of a play,
designing costumes, researching guides to production in theatrical journals and
reviews, and so forth.

Recordings are invaluable in assisting students to interpret character and to
follow plot. Our supply is quite good, and school and community libraries are
adding new titles and new versions of tried-and-true selections constantly.
The teacher may use such recordings before the reading of plays as overviews,
and during the reading of plays, for reinforcement, or rejection of student inter-
pretation based on previous silent or group oral reading, and following the read-
ing of a play, for review or comparison with student interpretations.

With slower students, recordings may substitute for reading parts, of a play that
are either very difficult to comprehend through silent reading or are unnecessarily
lengthy or repetitious. Recordings of plays other than those being read by the
class or by groups within the class should be included for purposes of comparison
and contrast of similar topics treated in different ways, in different periods, or
by different playwrights. These are not reading experiences, but they reinforce the
reading experience by seeking to develop comprehension skills through analogy.

Plays that present problems in uses of staging and production methods foreign
to students' experience should be presented with as many visual aids as possible
and as little technical detail as possible. Plays with problems of archaic
language (Shakespeare is a noted example) should not be over-killed by vocabulary
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work. Ad hoc recognition, often supplied by i,he teacher as the play ia read, is

often all that is required. Many words can simply be skipped over if they do not

intetTere with the reader's general interpretatior of the central elements of the

drama.

Too many reports on background and staging kill a play as easily as they

kill a novel or poem. Facts about playwright's lives, unless central to

understanding of a play should not be reported upon except in cases of where

students select such material for individual or group projects.

Above all, remember that the spelling of the word "playwright" (not "playwrite")

indicates that writing a play is a verbal act but it is also a craft. Therefore,

the use of models, drawings, photographs and films to assist in the reading and

to engage students in visualizing drama as an experience different from reading

should permeate the program in dramatic literature.

--Drama provides an excellent medium for the development of the interpretation

skills of listening and viewing. Such skills cannot, however, be developed if

the listeners are treated to halting, inaudible, generally, incompetent oral

renderings. It is imperative that students who are to read before the class be

prepared in advance and that they practice with the teacher or a coach of some

sort, or with tapes onto which they record their attempts. These tapes should

be played back for self-evaluation and revisions in the readings made as a re-

sult of this analysis.

--Dialogue presents reading problems of its own; and drama as literature is dialogue,

for the stage business is the production aspect, non-verbal though highly communica-

tive. Guide questions for reading plays should always emphasize the building of

exposition, delineation of character and movement of plot through dialogue. Pro-

cedures such as the comparison of the playwright's methods with those of the writer

of short stories or novels are useful, as are informal re-writings of dialogue into

discursive narrative for the purposes of insights into the limitations and possi-

bilities of dialogue for narrative forms.

The reading of drama should, like the reading of poetry, be accompanied by the

writing of student-originated skits, the employment of the techniques of dramatic

improvisation and role playing discussed briefly in the last section of this part

of the handbook.

TEACHING ASSIGNED READING TO LARGE GROUPS

Ideally, each student should be reading or viewing or listening to literature of

his choice that is relevant to a particular theme, genre, or topic the entire class

is considering. Frequently, however. a must assign works to entire classes,

or works of a similar type of groups within the class, for the purpose of providing

a basis for'.Vinducing" aspects of the various literary genres, comparison of treat-

ments of similar themes or topics, or establishing generalizations about prototypes

in literature (theme, character, ploI, form).

Assigned reading should be taught with the following criteria in mind:

--Does it meet unit objectives?
Will it be of interest to most students in the class or group?

Are the works short and/or readily comprehended?

Do the works offer opportunities for the sharing of ideas?

Do the works stimulate further reading?
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After choosing the appropriate literature, tYe teacher should use these pro-
cedures:

- -Select a brief motivating activity from a resource bulletin.

--For slower students read one or two paragraphs with the class to help
them comprehend the basics of plot, main idea of exposition cr other
basic elements in the given work.

- -Provide guide questions based on the work.
- -Pre-teach needed vocabulary.

--Give students adequate time to read.
- -Decide on the method for class discussion, for example:

-The class is divided into several groups, each assigned a different
work of the same genre. After reading, examining, said discussing,
each group can share its reactions with the other students.

-After the entire class has read the same work, the students can be
divided into groups, each studying a different aspect of the work.

- In any case, the teacher and/or the students should conduct a general
discussion to assess basic understandings.

- -To develop some deeper comprehensions and appreciations, follow with a
detailed discussion in which students:

- Clarify all basic concepts.

- Analyze effectiveness of words and author's style.
- Describe the structure.

- Examine critically the behavior of the characters.
- Discuss the significance of action and ideas.
-Determine the author's purpose and theme.
-Project self vicariously into the situation through questioning.
- Engage in role-playing, improvisation.

--Provide opportunities, to reread for new purposbs.

-Emphasize deeper comprehension, interpretation, and application.
- Develop skills in evaluating, organizing, and retaining key ideas.
-Have students summarize the basic understandings gained from the story and
apply to self, to the probiem being studied, or to society.

GENERAL SUGGESTIONS FOR OUTSIDE READING

--Relate the amount and kind of "required" assignments in extra-class reading to
a) ability and maftrity of the class, (b) difficulty of the selections,
c) availability of selection in home, school; and community library, and
d) the extra-reading load the pupil carries in other subjects. A fairly
reasonable expectation is one book (or a group of shorter selections) per
quarter for classes of slow readers or below-average ability, and no more
than eight books per year for other types of classes.

--Be sure to keep a balance between fiction and various types of nonfiction.

Keep a cumulative record of outside reading on a separate sheet of paper in
the composition folder for each pupil.

Vary the kinds of pupil reactions to outside reading for example, short "essay"
answers to a general question (good when all pupils are,reading the same literary
genre or books dealing with a common theme related, to specific literature units),
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informal class discussion, panels relating outside reading to class reading, or
occasional book talks by a few selected pupils. Avoid the long, written book
report which ask/0 the student to comment on numerous topics.

--For superior students, relate outside reading to a long theme, to be written
during the third or fourth quarter, dealing with a single writer his typical
concerns, his point of view and his style--or with the treatment of a
single theme by different writers. Perhaps the pupil could be given a list of
writers or.themes suitable for this purpore at the beginning of the year and
told that of the eight selections to be read outside class during the year,
four of them could be related to this long-range assignment relating literature
and composition.

SUGGESTIONS FOR INDIVIDUALIZING READING

General Principles and Procedures:

-- Teacher's comments and enthusiasm can serve as motivation.
- - Previous work in class can inspire voluntary reading.
- - Allotting class time periodically to share promotes interest in books.
- - Annotated book lists grouped thematically can be compiled to give pupils

ideas for reading.
-- Make regular visits to the library and enlist the librarian's help in

engendering interest in certain books.
- - Make references to intriguing books and articles related to class topics.

HA.7e students watch TV and/or movie versions of books read and compare
and contrast.

- - Encourage students to carry a free reading book with them at all times and
to use every "spare" moment to read.
Have students keep reading records.

- Have the student arrange a cumulative record of his voluntary reading
on a file card, as a diary, or through a journal. Keep this brief so
it does not become a chore.

- Use changes in reading interest and volume to guide suggestions for
further reading.

- Use the record to expand pupil's literary concepts with writing'
focused on one aspect of their reading: character, theme, author's
style, relevance to pupil's life or appropriateness for adaptation to
television or theater.

- Check each student's record periodically (at least once a term). Se-

lect several books that can be logically grouped together and have those
few students decide how to share their books with the class. (Perhaps

three or four students read books concerning war; they may then present
their books, concluding with similarities and differences.)

- Occasionally allow students a few minutes at the beginning or end of the

period to bring their reading records up to date.

-- Try to correlate some independent reading with the literature units.
(See reading lists at end of units.)

-- Use some of the following activities to give students an opportunity
to Share books and to stimulate further interest.

.)



224

- Letter Writing--studentwrites a letter in the role of a'book character.
- Dear Abby pretend you are the main character in the story. Write "Dear

Abby" presenting your problem. Write Abby's suggestions for solution.
(This might even be followed by a reply letter to Abby telling how her
suggestion worked.) The class could ditto these letters and have several
daily.

- Round Table have a round table discussion under a student chairman.
- Reporter--follow the action as if the student is a. reporter. Report can

be "live" as on TV or radio, or headlines and a brief article for each
(or several) major development.

- TV Panel Discussion--have a panel discussion on books on the same theme
or by the same author.

- Mini-Book Reports--student tapes a one-minute comment on his favorite book.
Students refer to these tapes throughout the year.

- Ten Best Books--class develops a list of Ten Best Books to share.
- "Book of the Month Club"--a student nominates any book he has enjoyed as

the best book of the month, giving his reasons. This activity may be oral
with the class voting on the book they most want to read.

- The Critics Speak three to five students form a group of critics. One
student in the role of author defends his work.

- Change Setting--imagine the characters in a different setting: (Imagine
The Yearling initiNew YOrk City or Captains Courageous in modern New England.
How would the characters change to match their new environment?

- Televisioninto what popuElar series might this book be placed?
- Movie--dhoose ctors and actresses to play roles in a book you have read and

give your reas ns. . i

- Selling a Book try writing an advertisement for your book. Remember that
if you tell to much, you may ruin the book for someone else. Tell just
enough to whe the appetite.

- New Titles-- e up,a new title for your book and tell why it would be
appropriate.

- 'Cut out work uch as maps, book jackli:advertisihg blurbs, scenes from
the story and posters can be txhibite51, but a talk or written report should
accompany the I art wort to:insure a thorough reading of the book.

1.-- Avpid routine wditten book Aports.

"Freewheeling" I

Perhaps the'single most important goal of English ins ction is to encourage
a taste for reading and to build a lifelong habit of readin for pleasure and infor
mation in every student. Often we fail to achieve thldgual because, first, we
require every student to read the same book, and secondly, because we "over -

teach"-- questioning, analyzing, even criticizing in painful detail.

Freewheeling is a two-week period devoted primarily to free reading in class
for students of all ability levels and all grade levels. There are Free-Wheeling
units in each grade level. Books for other units are changed from year to year.

Gathering the books

-- For grades 7-10, use the collection of paperbacks available in each
school.

-- For grades 11 and 12, collect from the bookrooms temporarily unused
novels not projected in the class teaching program.
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- - Supplement the collections with the student and teacher contributions.

- - Borrow paperbacks and magazines from the school library.

- - Encourage pupils to order paperbacks from an appropriate book club.

Presenting the books

Arrange la tempting display.

- - Share your knowledge of each book with the class, encouraging pupils

to add information about books they have read.

- - Encourage immediate response through the use of chalkboard graffiti

or bulletin board exhibits.
-- Permit students to reject a book for any-or no reason.

- - Give free rein to student exploration of their own choices.

Establishinhe goals

- - Give first concern to quantity, not quality of reading.

-- Ask each student to read two books, preferably on unrelated

subjects.
Emphasize pleasure as the purpose for reading all the books in the

collection.
-- Establish an atmosphere in which sharing the reading experiences en

hances the pleasures of t4 books.

Developing the Activity

-- Praise and recognize students who read more than they habitually are

accustomed to doing.

- - Intersperse reading with casual talk and random reflective journal

notes.
- - Avoid discussion of literary genre and critical approaches.

- - Avoid either oral or written book reports.

-- Give no tests or grades.
Provide opportunities for pupils to share their reading experiences

in interest groups, by preparing graphics, by keeping note cards for

their classmates, or by recommending books to other students.

-- Focus the sharing on specific appeals rather than summaries of a whole

book.

Evaluating the Activity

,
If the teacher observes that the reluctant reader reads with pleasure,

the occasional reader reads more regularly, and that the avid reader finds

new interests and new experiencss, he will know the activity was successful.

A BRIEF WORD ABOUT THE USE AND INTERPRETATION OF MEDIA

Teachers should recognize the function to be served through the media chosen.

-- Identify the value and purpose for which the media is to be used.

-- Use catalogues, guides and reviews to make selections appropriate to

the purpose.
- - Explore students' background information and enrich it with summaries

of information from periodicals.
-- Compose guide questions to help students identify details and antici

pate viewing newspapers.
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ste,uld observe and understand the presentation in these ways:

:_scover new iteas, new experiences, and new imagery.
F.e:ognize and cite `a ilia 'ideas in new concepts.

- - Make a verbal summary or analysis.

-- i"e-ntiate between realistic and romantic treatment of the subject.
-- Note points which need clas-sificatior or further investigation.

- - Note the relationship between theme and form.
letermine the relevance of the production to the purpose.

:t:ten ts should temonstrate their ability to assimilate and use new perceptions
tnese activities:

etelling portiors of the production
-:riffing terms and concepts
Zumma-ising main points, developments, and impressions
=elating what was viewed to the purposes for reviewing
:dentifying new questions

- - !valuating artistic and literary qualities

'o=aring one's perceptions with those of others
:ro:ecting a personal viewing program

ln teacher's evaluation of the purpose of the media and the students' ability
to asslmlate the media will to eased upon an observation of performance in the items

EXAFT-.-7'7 OF 7-im 7SE OF MEDIA

.-visicn - 7ieding ant analvzing a
film to licover the
element unique to films

4.7

- Makin, a film as the end
;s to : - cf a media unit

- Analysing an editorial,
zports column, repertage

_umn ft r content

- Ilztenis tc a l!ylan

Thomas :.,cording to listen
'-.tonation

- 77,-a;%r that
a moc:

- Making a film which
illustrates the theme of
a poem

- l'omparing a newspaper
story with a fictional
version

- Listening to a record to
help students discover the
imagery of a poet

- :elating a collage to the
theme of a story or porgy
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IMPROVING WRITTEN COMPOSITION

PROBLEMS IN "TEACHING" WRITING

There are some who would tell us that to "teach" writing is impossible. Those

who hold this view think of writing as an art for which one must have native ability,
an art that can be developed and improved only through a process of self-discovery,

self-learning, and self-motivation. The most that these rhetoricians think can be
accomplished in school training is an attempt to help individuals produce writing that
is close to their own speech and that transmits, in standard English of a simple but
acceptable type, a message that is understandable by a reader. And they "l_d advo-

cate that we leave tne student with a natural gift for writing alone. 014. _ng this

view is the one that writing is entirely a "learned" process, a highly complex procedure
involving the most difficult verbal skills, combined with the underlying articulateness
of natural speech and the logical, critical thought processes to which any conscious
attempt to verbalize, as writing is, must be tied. Those who hold this view develop for
schoolsa tight sequence of writing abilities and skills that are aimed at making the
speaker into a writer by helping him learn the explicit options open to him within the
framework of the English language (syntactical groupings, word choices both lexical and
grammatical, and so forth) in an orderly and progressive way. The first group places

the emphasis on the writer's creativity and the second on the resources of the language
that can be learned, as well as on the critical thinking processes allied to certain
forms of writ'ng.

This over - Simplified and somewhat exaggerated summary of two antithetical views
about the teaching and learning of writing highlights the problems the teacher of

English faces. The teacher is cauelt between the need to use what is inside the
leatner--in terms of ideas, impressions, experience, information, needs for expression- -

and at the same time to provide him with some principles, practice and examples of

Various kinds of writing that he may need to engage in during the course of his school-
ing, his life outside school, in his future career choices, and in his social and civic

duties. For pragmatic reasons, if for no others, vs cannot adopt the laissez-faire
attitude that either a student will or will not learn to write on his own.

Let us begin by admitting that writi,m_f is probably the most difficult of the communi-

cation abilities for most people, and that most people (adults--including teachers
themselves as well as students) find writing tough going. Having admitted this, we

must then proceed to do what we can to help each student become a writer who can produce
various types of written discourse understandable to a designated group of readers and
exhibiting characteristics of clarity, coherence, and reasonable control of syntactical
options, usage options, and the mechanics of written English. Because the problem of

handling usage and mechanics is treated in another section of this handbook ("Directing

Language Activities"), this brief section on the teaching of writing will concern itself
exclusively with the attempt to help each student understand that almost every writing
act is a repeated process in which he has a purpose for communicating, someone to write
to or from, a topic or topics to write about, some sort of plan for writing, and some
decisions to make regarding the need to produce revised copy (if his writing is intended
for any reader except himself--diaries, lists, notes, jottings--or for an intimate
friend or member of the family. As we nGt2d in the section on "Directing Language Activi-
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ties", the adherence to standard usage and mechanics of written English depends upon the
discourse situation in which writing oecurs, similarly to the adherence to standard usage
in speech situations of differing contexts.

The general principles regarding the nature, teaching and evaluation of writing that
appear in the foreward to the bulletin, "Improving Written Composition Through Accounts.,
bility for the Teaching of Writing" seem pertinent as guides here:

ASSUMPTIONS ABOUT THE NATURE AND TEACHING OF WRITING

-- The purpose of written communication is to transmit meaning.

-- Writing is a learned skill; that is, one does not neurrlly learn to write as one
learns to speak and listen.

- - The basis of all written communication is the oral language. Oral fluency and com-
fortable use of language must precede the acquisition of writing skills and processes.

-- Writing is the reverse process to reading. Writing is to be read by someone else--
someone at a distance from the reader; otherwise the. communication would more natur-
ally be spoken.

-- Writing is just one symbolic way of transmitting meaning. Speech is its base: but
the visual, tactile, and paralinguistic codes are also media for the transmission of
meaning.

- - The teacher of English language arts is primarily accountable for the teaching of
writing processes and skills; however, all teachers who ask students to give them
responses in writing or who require writing skills for the completion of student
activities are responsible to reinforce writing abilities.

-- All writing is expressive; and all writing is, in a sense, self-expression--for the
writer expresses himself even when completing a data sheet for employment, or by
choosing a topic for an independent-study theme on paper, though admittedly the de-
gree of self-revelation may not be as great as it is in the writing he does for him-
self. On the other hand, much "public" writing, or writing for an audience, is quite
self-expressive, the most notable example being the writing that is "literary" in
nature writing intended to amuse or edify or extend or record a uniquely human ex-
perience. Literature, or the writing of students in literary forms or for literary
purposes, is "public" or "transactional" writing at the same time that it is highly
self-expressive.

- - In setting goals for teaching writing, we believe that all students should have the
opportunity to engage in all sorts of personal and public-transactional writing and
to have experiences in totally "self-expressive" writing as well as writing intended
for revision and careful editing (though obviously, if his self-expressive or "crea-
tive" or imaginative" writing is to be shared, it also should be proofread and
edited).
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GOALS IN THE TEACHING OF WRITING

The specific goals for teaching writing, in terms of activities and associated

abilities and skills are developed in detail in the first part of this handbook, the

Scope and Sequence in Composing, Interpreting and Language, 7-12". But because

methods of teaching are inextricably related to goals, we provide here a statement

of the general goals for teaching and writing for all students in all grades.

Goals in Control over the Unified Writing Process

We consider the writing act to be a unified act in the sense that each writing

task demands certain general and overlapping abilities; ue have established a set of

goals that deal with the student's control over the various components of the unified

process. The writing process has been described in a number of different ways by

various rhetoricians, so that any division of that process into its components is essen-

tially arbitrary. We have assumed that the process includes (A) determining or knowing

the reasons cne is writing (the "Why ?" of writing), (B) the readers for whom one's

writing is intended (the "To Whom?" of writing), (C) the subject matter or topic to be

discussed or transmitted (the "What?" of writing), and (D) the choices among options in

methods, forms, linguistic structures and conventions one makes to achieve the writing

purpose (the "How?" of writing). It should be emphasized that the sequence of steps

is not invariable. Steps A, B and C, for example, may occur in different order or

simutaneously, though obviously revision must follow some sort of first draft (mental,

oral, or written in rough form).

A. Identifying Stimulus and Purpose for Writing (The "Why ?" of Writing)

1. All students should be able to identify the stimulus for writing as coming

from within themselves, either as a desire for self-expression or for the

fun of "playing with words", or as coming from an external source such as

the home, school, or community.

2. All students should be aware of the major purpose of whatever written com-

munication they undertake. These purposes include the free expression of

feelings and ideas and experiences: the communication of information to

others for clarification of meaning or for explanations of processes or

procedures; the use of language to persuade others to act or to consider

changes in opinions and attitudes; the recording of experiences, emotions,

and ideas in more deliberately structured "literary" forms; the transaction

of business, social, vocational or personal activities.

B. Projecting an Audience for Writing (The "To Whom?" of Writing)

All students should consider the real or "established" audience for their

written communication before selecting content, structure, or style. They

should have opportunities to write for a number of different "audiences".

C. Discovering Appropriate Content for Writing (The "What?" of Writing)

All students should recognize and use sources in themselves, other people, the

external environment and from print, non-print materials as sources of content

for events, descriptions, arguments, and experiences that form the subject

matter of writing. They should, in addition, be able to select from available
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content what is appropriate to the purpose and audience and what is possible
for inclusion in a writing task of specified length.

D. Deciding on a Method of Presentation (The "How?" of Writing)

1. Giving Structure to Writing

All students _s416-Uld be able to develop (mentally, orally, and in writing--
whichever-Method is appropriate to task and student ability) some sort of
plah-for the writing they intend to do. The plan should be appropriate to
the type of writing, the purposes of the writer, the background and needs
of the projected audience, and the length of the written communication.

2. Preparing an Initial Draft

Each student should gain increasingly confident control over the preparation
of first drafts, in writing assignments where revision will be required.
'(Mainly those shared by audiences or written in fulfillment of school or
"outside" demands.) Such drafts should be legible to the reader and should
reflect a growing awareness of choices among options in diction, syntax, and
the conventional mechanics of writing. He should develop his own system for
writing discursively, to get the ideas on paper first, while at the same
time briefly noting in some manner the places in his draft where he intends
tq reconsider word choice, sentence structure, or mechanics.

3. Reconsidering and Revising Writing

Each student should show an awareness of options in language that permit him
to alter word choice, sentence structure, or mechanics in ways suggested by
his instructor, his peers, or himself. As he matures, he should provide
evidence through comparison of his initial and final drafts, that he is
increasingly able to make these revisions on his own.

4. Preparing a Final.Draft

In all work that is "public" (in the sense that an audience removed from the
writer will read it, or in the sense that the writing must conform to conven-
tions established by the business, social-civic, vocational demands), the
student should be able to use appropriate mechanics of writing and should
adhere to the conventions of the form or genre of writing (literary, vocational,
social).

Goals in the Writing of Traditional Types of Composition

A. Develop narratives of varying lengths and in varying forms for the following
purposes: (a) to recall and retain'his own experiences for personal use or for
sharing with others; (b) to explain processes that occur in time; (c) to enter-
tain and amuse.

B. Develop descriptions of places and people and of the contexts in which
events and experiences occur.

C. Develop various types of explanatory (expository) writing forms associated
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with specific purposes and audiences for writing. In addition, the writer

should be in control of a number of differing organizational patterns
appropriate to-the type of exposition--comparison and contrast; generaliza-
tion and supporting details; analysis; classification; definition.

D. Develop written statements of varying types and lengths in which the major

purpose is to persuade others to actions or thoughts deemed desirable by

the writer.

A SUGGESTED PROCEDURE FOR TEACHING THE BASIC WRITING PROCESS
FOR "PUBLIC-TRANSACTIONAL" WRITING

A. LThe Invention and Exploration Phase

For many assignments of a public-transactional nature, the student will be
given a topic or choice of topics related to the ongoing program in English or

to some school-related or life-related subject or experience. These assignments

will need exploration and often some decisions as to choices among options or
aspects of a general topic assigned for class writing. However, there are

many opportunities for the teacher to give the student wide latitude in choice

of a subject to write about, an audience of readers to whom he is to address
his remarks, and a purpose for his writing. Occasionally, instead of
assigning or suggesting general or specific topics, teachers may assign reading
audiences or purposes and have students choose topics fitting to these.

- - In public - transactional writing addressed to an audience one wishes to inform

or persuade or entertain, it is unwise to tell the student to write about what-

ever he chooses (unless he is a student who likes to write and has a wealth of

ideas or experiences that he wishes to express). Most'students are simply
frustrated by continually "free" assignments, which are much better confined to
kinds of imaginative, personal, "free" writing which will be discussed in the

following section.

-- The topic of the public-transactional writing activity is the single most
important aspect of the invention-exploration phase. It should be related to
student interests whenever possible, or to student needs in or out of school.

- - English teachers should minimize the number of topics related dictly to
the study and criticism of literature. Even in classes with lit6rrary tastes,

students must develop skills in writing about topics more directly related to
other subject fields, social-civic activities, and career-oriented tasks.

- - In stimulating students to explore topics and make choices among possible
options, teachers should use audio-visual aids when appropriate, and should
utilize mass media to relate topics dealing with the past to the treatment
of those topics in the present.

-- The questions teachers pose also must stimulate invention and creative
exploration by being "open-ended" (See section on questioning techniques.)

-- Discussion in small groups interested in the same aspects of a topic or
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in the same topic often help to generate ideas and assist students in
refreshing their own backgrounds and motivating them to learn more about
topics with which they are unfamiliar.

- - Sometimes it helps to ask students to spend about ten minutes writing down
as Quickly as possible what they know about a subject. This procedure
may indicate that their a topic is not capable of extended development,
or that it is too broad fog development within the designated length of the
assignment.

- - Encourage students to jot down ideas and lists of details more or less at
random during this "floundering" stage of pry writing.

B. The Writing of the First Draft (Structuring Phase)

- - Be sure students have selected or been assigned a specific audience of readers
to whom their writing is to be addressed, and that they are aware of their writing
goals and purposes in regard to this audience.

-- Indicate to the students the length of the assignment you expect in terms of
approximate pages rather then in terms of number of words or paragraphs.

- - Encourage the students to select an organizational plan that is appropriate to
the material, audience and purpose. Occasionally, however, he may be asked to
begin a rough draft, letting the plan evolve as he tackles the problem of
developing his material.

- - Ask the students to use some sort of written organizational scheme--list, outline,
chart or other streamlined method of preplanning that is not too cumbersome.

- - Sentence outlines should be discouraged except for the very slow students.

- - Do not require outlines except for long papers.

- - Encourage the student to get his ideas down on paper as rapidly as possible,
paying attention to the continuity of ideas and the provision of supporting
material.

- - The first draft should be prepared outside school, in a quiet place if possible.
Writing in a class of thirty or more people is not conducive to the free flow
of ideas. Classes who do not habitually complete home assignments, however,
may be given class time to prepare first drafts.

- - Tell the student that when he comes to a word he is not sure of (either in
regard to spelling or meaning), to circle the word and come back to it after
the first draft is completed. He may also be told to bracket sentences or
phrases he himself has trouble putting on paper, so that he may return to them
for revision later. The main thing is to have him learn to write his ideas down
without interruptions that can be taken care of during the revision phase.

C. The Teacher's Role in Helping Students Revise First Drafts

-- Whenever possible, take home the set of first drafts and read them rapidly for
major weaknesses in development, organization and mechanics.



233

-- Plan a lesson for the entire class(inductive, using examples from various students
papers) in which you present rhetorical, mechanical, and/or syntactical solutions
to problems evident in the first drafts.

-- Get students use to the term "first draft" rather than "rough draft" so that
they understand that there may often be more than two drafts, and that a rough
draft is not simply a pencilled version and final draft a typed or penned
correction of mechanics.

- - Following inductive lessons based on some writing competencies you wish to em-
phasize for the entire class, distribute first drafts, marked with brackets or
some other simple symbol system you work out with the class that indicate to each

student the type of weakness upon which you class lesson was based. Ask each

student to work on the marked places in his paper first. Then you may wish to

have students share help in pairs or small groups. This latter technique is

especially helpful for correction of mechanical errors.

- - Occasionally have students read their first drafts to small groups, asking for
comment and suggestions regarding revision of content and/or organization.

- - Be available for assistance during the revision stage of writing.

- - Provide reference handbooks and dictionaries on tables or desks where students

may use them conveniently.

SUGGESTIONS FOR "FREE" OR "EXPRESSIVE" WRITING

(Note: This section is taken from a guide sheet for students supplied by one
of the County department chairman, Allan Starkey, who also has taught many inservice
courses for teachers interesting in learning more about the teaching of written

composition.)

The purpose of having students do "free", self-expressive writing is to make them
more comfortable with writing and more interested in it. Free writing may be done

on a regular basis, as Allan Starkey does it weekly, or it may be scheduled

occasionally throughout the year. Most of it is based on personal experience,

feelings, or ideas. Exposition, argumentation are not emphasized; rather a more
imaginative type of writing that in literature might be structured as novels or

stories or poems results. Students may write from memory, from direct observation,

or both. They write to be read, not to be "corrected". Their reading audience is

their class or a group of their classmates or the readers of the school magazine or
some "dear reader" they project for themselves. For those with temperamental ignition
systems, jump-starts are available from the teacher, but subjects are never "required"

for this type of writing.

These are the directions Allan gives his students. Other teachers will find
alternate or additional ways to encourage this very valuable and enjoyable aspect

of writing.

"What should you write about? Write about what you know things you've done, people

you've met, places you've been, feelings you've had, memories that excite you. Within

your own life, you have all the material you need. Your words and the way you use them
will make your experiences vivid and clear to your readers.
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"Above all, interest your readers. Remember that we bore easily. We are not inter-
ested in grade B movies, in your brand of science fiction, or in how to wash a car.
But the chances are that we will be interested in you, not your whole life story,
because you can't make it interesting in three hundred words, but in something that
you personally have observed, or thought about, or lived through--an hour, a moment,
a single impression."

Suggestions for Getting Started

Many parents have a strange hang-up. They feel that they have to protect their
children from all things which may be even a little unpleasant. And so, out of what
they consider to be the "goodness of their hearts," they lie to their children.
Think back over your lifetime. Remember any situation in which your parents or any-
one else, deceived you, hoping to make things easier for you. Write out the results of
your thinking.

Everyone reaches the point of saturation, when he can absorb no more. You may love
chocolate chip ice cream beyond all foods, but there is a limit to the amount you
can eat. You may love to dance, but there is also a limit here. Go back into your
personal memory, dig out an experience of this sort, and describe it.

Many things that man has made, which at first seemed to benefit him, have turned out
to harm him. Tell about something that you once did for someone which you thought
would help but which turned out to be anything but a help.

One of the odd things about time is that it seldom seems the same twice in succession;
for instance, watching a good TV show for half an hour, and waiting for someone for
half an hour. Tell of an experience you have had when time seemed inordinately long
or short.

There is an old song that begins: "I wish I had all the money that I've spent on
women." How about minutes? Do you sometimes wish you had all the minutes that
you've spent on--well, on what? Tell about the time you wanted a lot of minutes.
Or tell what you'd do with an unlimited supply of money.

How quakly human beings--lively, breathing, laughing, suffering, individuals--are
forgotten when they are no longer with the people among whom they once lived. Write
about someone you once knew, but now know no more.

Mark Twain said that when he was seventeen he thought his father was the stupidest
man he'd ever met, but when he was twenty-one, he wondered how the old man could have
learned so much in four years. Tell about someone in your life who has changed a
great deal, or at least has seemed to you to have changed.

No doubt at all. Someone who is "well-educated," who knows a lot of facts but not
much else, and who never hesitates to let everyone know that he knows them, can grow
a bit tiresome. Tell about an enormous bore you've encountered. Or, do the opposite
instead, and tell about a fascinating person you've encountered at some point in your
life.

Sometimes an occasion arises when a person has to make a difficult decision: should I
or should I not tell the truth9 Tell of such an occasion, and of your reasoned de-
cision whether or,not to tell the truth.



235

It is a very sad fact that many times we lose our tempers, o: have our feelings

hurt by the actions of someone. And yet, it tuns out that the person had a very
good, very logical reason for doing what he did. And it had nothing at all to do

with us. Tell of such an incident in your experience.

Recall a story you h4we heard told by one of your grandparents or by any older member
of your family, which evokes some time before you were born. Try to remember how it

was told--the sound of the voice, any quirks in the language and tell it as completely

as you can.

Some-Limes you've got to fight hard for the things you want. You've got to think up all

sorts of dandy arguments to prove that your need is enormous. Tell about a situation

in which you had to fight hard for the things you wanted. Recount the things you did

and the arguments you used. Let yourself record the lumps and grooves, the dents and

spikes.

All students think about fooling their teachers. Have you ever made the attempt? Did

the attempt fail, or was it successful? Tell all about it (all about it!) if you have

ever tried.

Things that have not happened but might happen are often more terrible than those which
have already taken place. .Have you ever lived through any such experience? If so, tell

about it at length.

One of the first things you learn when you study first aid is that you must never jump

to conclusions about the nature of someone's distress. In other words, if you see some-

one lying on the sidewalk, don't just assume that he's drunk, and pass by him with a

sneer. Tell about an accident you've experienced, either as participant or bystander.

Choose a recent experience that affected you strongly and write it down as truthfully

and completely as you can. Wrap yourself tightly in the memory until you feel inside
the experience as physically as you feel the sweaty warmth of your body inside a thick

unbreathing raincoat on a hot summer day.

Focus on one experience in which you learned something--about yourself, about other
people, about nature, about life in general. Write about an experience that caused

you to change one of your beliefs.

USING THE COMTOSITION FOLDER

-- Student's writing assingments are kept in a folder in chronological sequence to
show ability and progress in writing.

-- The folder should have a separate sheet (stapled to the folder) containing a

record of the student's assignments.

4.,
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Jimmy Benson's Composition Record

Date Type (Title) Goals Achievement
of Goals

Major Errors)
and Weaknesses Grades

Purpose Diction,

and Syntax,

Struc- Usage,

ture Mechanics

10/15/74 Paragraph Use speci-
to'create fic adjec-
a mood tives to

achieve a
feeling of
horror

I was generally
successful, but
some of my ad-
jectives did
not really help
build the feel-
ing of horror.

Five spelling
errors, some
overworked
words

B C

10/24/74 Composing Correctly
dialogue punctuate

direct
and indi-
rect quo-
tations.
Eliminate,
misspell-
ings.

I did the direct
quotes properly
but misused the
indirect quotes.
I still mis-
spelled one
word.

Punctuation
of indirect
quotes
Some awk-
ward sen-
tences

C C

-- The student should complete this chart. During the initial stages of writing
he completes the first two columns to keep his primary objective in mind. As

a final evaluation, he will fill in the remaining columns. Note that subsequent
goals can be geared toward individual problems by having the student make the
correction of a major weakness one of his aims in the next composition.

- - Students should also keep a copy of the symbols used in marking compositions

and should add to the list as new symbols are introduced.

- - A checklist of "Evaluative Criteria" or "Composition Standards" should contain

items which have been taught to the class. Additional items should be listed

as instruction porceeds. The student should record errors and suggestions for

improvement on this checklist. He should also keep a record of misspelled words.

- - The folder should be used for these purposes:
student's recall of previously taught skills and abilities (review

preceding final revision)
conferences with students for evaluation of individual progress
teacher planning for long-range instruction in composition

Occasionally a lesson may be centered around the work in the folder in the fol-

lowing ways: 1

Have the student peruse his writing, looking for a specific type of error.
Give points for both recognition of the error and for its correction.

1.1 )



237

Have the student select the piece of writing that best exemplifies a
certain skill and share it with ilia small group for aiscussion and analysis.
Periodically have the student review all the writing done during the year

to determine his growth as a writer. He may be asked to list the two
greatest needs he finds in his.own writing and then concentrate on improving
these skills durin4 the next several pieces of writing. Evaluation should

be based on how well he meets the criteria he has established for himself.

Students may work in pairs, exchanging folders. The partner could read

the contents of the othe person's folder to list three strengths and one

area for improvement.

EVALUATING WRITTEN COMPOSITION

(Note: As in other sections of this methods handbook, only brief attention is given

to evaluative procedures. This absence of detail about assessment is not an over-
sight; it anticipates the production, within the next two years, of a bulletin,
"Helping:Teachers and Students Assess Growth in English, 7-12", which will deal e7-
clusively with the problems and techniques of evaluation as part of the ongoing

learning and teaching process. That publication will include a section on the prob-

lems of evaluating written composition.)

Assumptions About Evaluation of Writing

- - That evaluation is a part of the total context of learning to write, and not
merely a means of assigning a grade (or of determining a score on a standardized

test.

-- That evaluation involves both teacher and student in a process of appraisal and
examination whenever choices in content, organizational pattern, and

language occur in writing.

- - That evaluation of written composition should be based on the specific objec-
tives of each writing assignment as well as on the broad general principles of

good writing.

That these. objectives should include objectives for (a) the improvement of
content, (b) increased competency in relating organizational patterns to pur-
pose and content, (c) discrimination in word choice and sentence structure,

(d) control of the mechanics of capitalization and punctuation, spelling and

usage.

That a "two-grade" marking system for papers for which both a first and
a final draft are expected reflect the teachers' concern with both con-
tent-organization-purpose and appropriate use of the conventions of written

English. (The "top" grade should be that given for evidence of purpose, im-
plied audience, topic development and logical organization; the "bottom"
grade should reflect assessment of sentence structure, word choice and the
desired adherence to conventions of written English.)

-- That the students should be actively involved in the evaluative process.

That the ultimate goal of all evaluation is the improvement of writing rather
than the ranking of pupils.
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Suggestions for Helping Students Revise and Evaluate Writing Assignments

-- Assign two letter grades to those papers that are to be revised. But remember
that the report card grade should report total control of the writing process
rather thaw make a statement,about the student's competencies in the conventions
of written Figlish only.

Avoid the use of complicated symbol-systems fasgrading papers. Use a brief'
suggestion related to the aspect of composition to be emphasized in a particu-
lar assignment, and make the suggestion in the form of an imperative verb when-
ever possible. ("Revise the order of this sentence for-emphasis of your main
idea" or "Choose another synonym to avoid repetition".)

Comments should be worded. to first praise student strength then suggest im-
provement .

- - Arrange frequent conferences during work periods, reading periods, homeroom,
library, or study periods.

-- Use a limited number of clearly understood symbols to indicate errors in usage
and mechanics. See the English chairman in your school for the list.

- - Try these time-saving methods of evaluation:
Read papers for only one or two aspects of written composition
Skim papers tad find common weakness. Then star, underline,,or bracket'
these portimis, asking students to write them on the board as soon as
they get the papers back. These sentences provide the basis for a re-
medial lesson. (Followed by individual work on revision.)

Use the overhead projector; the opaque projector, or dittoes to share
compositions so that pupils can respond to teacher commentary.
Have students share compositions in small groups.

Note general strengths and weaknesses.
Check for mechanics and usage.
Read papers looking for items in checklist placed on

chalkboard.

Share paper group selects as "best" with the class.
Have several pupils write paragraphs or several related sentences
needing revision on the board each day, using the last few minutes
of the period to discuss, critize and correct.
Organize pairs of pupils for board wcrk. Pupil A writes a paragraph.
Pupil B corrects it, using proper symbols, and then the class evaluates
the work.

Over a period of several weeks, have students write three or four
compositions clustered around a specific set of skills and save them
in the folder. Later each may submit what he believes is his best
one for teacher evaluation.

A
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DIRECTING LANGUAGE ACT1V!TIES

SOME GENERAL PRD:CIPLES A:TD PROBLEMS OF LANGUAGE INSTRUCTION

All language teaching involves the acquisition and application of conceptual
learning; so that the title of this subsection implies a dichotomy between infor-
mation about language and language use that teachers hope to bridge. For pragmatic

reasons, however, it is helpful to differentiate between the teaching of generali-
zations about language and the provision of practice in the acquisition and
habitual use of specific language skills and abilities. Especially in this section

on rethodology is the distinction useful, for it is in pedagogical practice that
instruction in the conceptual aspects of language differs from reinforcement and
development of language usage. Generalizations about language occur most frequently
in the Scope and Sequence language section under categories dealing with the nature
of language, language history and change, and relationships between language as a
code and languageas the major vehicle of communication and persuasion. Semantic

generalizations, for instance, fall into this last category, as do certain
relationships between rhetoric and grammar, and/or usage in composing activities
where generalizations governing the principles for choices among usage options are
put into practice in specific communications contexts. Most language generaliza-

tions are best taught by use of the inductive procedure and its various adapta-
tions proceeding from specific examples of language forms, uses, or groupings to
generalizations about analogies among language and uses, to general language

principles. (See preceding section on induction as a basic teaching procedure.)
Language use, on the other hand, is best taught in specific contexts where choices
among a number of language options are possible. Short, brief practice exercises

coupled with many attempts to hive students bring to class observations of language
use on signs, in newspapers, on television and in conversations outside school
produce the best results in making students aware of just what language options are
open to them, the richness of the English language in providing many of these
options, and the ways to deter-=ire the most appropriate options for certain

specific situations:

In the past, the assumptions made by both teachers of English and the general
public has been that as one acquires a conceptual knowledge about language, one
will automatically understand the implications of this knowledge and will automatically
apply the information to problems of usage and other types of language options,
such as the conventions governing the mechanics of written English. This false

assumption continued to comfort teachers of English , in spite of the fact that
linguistic scholars and experts in pedagogy agree that there is no transfer of
knowledge about grammar or any other type of linguistic generalization to
Practical situations of language use-- unless the transfer is made clear and
habitual through continued practice in functional co=unication contexts where
choice among options is an immediate rather than a distant necessity. This
clinging to the hope that if only a student "knows his grammar", he will rpeak
ail write acceptably fin terms of pre-lucing mra=matical sentences az well az

using "star -:ark" Rnglish) persists. It persists not so :such fro:: the 1-hglish

teacher's ignorance of linguistic research as froa his realizatio- that
regarlless of his 7ethods, h often cannot produce in any tfi7==r stult-t the
19'n-is of leFiratle :ans.:age functions he ains for. 9e st, a--7ept

"s



zonnon sense, and linguistic-pedagogical expertise
. 7S-7f.t tnat he curt stop hoping for consistent accuracy in the

:one hypothetical "tandard" and =last air instead for a more
ie-: nnticns availatle to a speaker or writer with a particular

--s,_. en tentifiat2e audie-se, and nnm=unicating in a specific discourse
.tuation.

-,eneralisatinn: About Yltthats of 7eacning Language

=he ren-ra'izations that follow provide both .rview and a sirneary of

the* are useful in teaching all aspects o. language study. Specific
of the principles appear throughout the resource bulletins for

esietary si-nnt: English ael a:so as exa=ples of types of activities and perfor-
nLse es,a..z in :he :a:. gage section of the Scope and Sequence for Grades /-12.

- - 'rine -rt impcstant a gnage instruction is to assist students in be-
= ng --ne-vern n' 'ant -,e. to the end that they =ay become more confident

!-Az..z.%z-4 among -anguage nptions in particular nommunication situations.

- - Any ...r.g or learning procedure for developing I Iguage learninge
nust t Lref4.4 aotivated that the learner understands the reasons

asket to learn and is therety led to value the applications
,-111r.7.::-4 to hds increasing control of lanenage in achie:ing his per -

-- nncial. civic. ant vocational airs.

students differentiate tetween language information, concepts and skills
az ends in themselves and their usefulness in conposir.g and interpret-

_s tuat-nnz-

- lry t; psnvee realistic. ;sentinel situations where whatever is :earned is
an ongoing language activity in the English class-

see:- -ther nut.?ects o r s chocl prn,fects, or in life outside school. This
-_ --alias applies regartlers of the area of language ntudy selected for

--tructione-eamnar, usage. semantic concepts related to the achieve-
oee- _ition of the pur pose' and effects of language options on others,

pent of the mechaeiss of written English related to student
t.-.nn- Suggestions for these applications appear throughout the re-
:-lletins on each grate level and also are emphasized in the scope and

.1,:t.11-21;es in ncenpnsing wit interpreting as well as in those in-
_7 .

tr. -kgrnunde and :sex of launguage are :o uneven and
is nature. tiagnncis of actual need for a particular language learning

teacher can take for grantet the students' competencies in
area- . ugn it is discnuragnng to find that students do not "know" what

the grad; >7*": eelueetes nor do they "know.- what one night
hal-e :seugn1 wits; then to seconta_f s;hos: from their previous home

ern-rien;es one nnzt nee r. "where the student is" and where
en ere. _.is generalinatinn is not ,:ust an etucator': cliche;

_ - cf t;; veg n
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nunciations and choices of diction) should be made by observing and recording
group and individual language use during class, group, and individual ac-
tivities carried on primarily by means of the spoken language.

-- Diagnosis of needs in such areas as mechanics of writing, sentence structures
and 'sages applied mainly in writing, should be made by observing examples of
students' writing of all sorts, both spontaneous and revised, expository-
public and creative-personal. This initial diagnosis may be followed by
diagnostic exercises prepared by the teacher to evaluate competencies in areas
that seem to be of greatest need to the entire class or to large group within
the class.

-- A good rule of thumb for choosing among the possibilities of presentation of
language concepts and skill-development exercises to large or small groups, or
to individuals, is to base initial choice upon preliminary diagnosis and then
to present to the class as a whole only those concepts and skills that more
than half of the class needs for immediate use or application or in which more
than half the class has expressed particular interest. Prepare learning pack-
ages for use at learning stations or in group or individual settings. These
should be worked on during classroom periods when other students may be asked
to share their expertise with certain groups or individuals, and where the
teacher (or teams of teachers) are available for individualized assistance.

(An exception to the above generalization applies to the teaching of language
as a "subject" included as a unit within a course, or as an elective or other
type of option available to students. Such units as those dealing with the
history of English, the development of American English, certain semantic prin-
ciples related to the art of persuasion or literary writing, or options such as
"The Grammars of English" and "Practical or Career-Oriented English" are ex-
amples of this sort of exception.)

CON?INE DIRECT INSTRUCTION IN LANGUAGE CONCEPTS AND SKILLS (as differentiated
from the application of these concepts and skills in composing and interpreting
activities) TO SHORT PERIODS OF TIME. RARELY SHOULD AN ENTIRE PERIOD BE
DEVOTED TO THESE ACTTITI7IES. They should be introduced in fairly long sections
of class time; then ,cinforced by brief exercises and activities and applications
in student writing and speaking until the patterns of language use aimed for
seem fairly well fixed in the student's habitual communications.

HELPING STUDENTS ADJUST LANGUAGE USAGE EFFECTIVELY

The central problem in the teaching r,f usage is the polarization of attitudes
toward usage oetween the view that "good Usage" is related to some desirable single
"standard" against which all communication should be measured, and the recognition
that one's own use of language is relative to the situation in which -ommunication
is taking place and--in most instances where speech rather than writing is the mode of
discourse is (unlike one's conscious knowledge of grammar, which must be learned)
an automatic and habitual choice among language options internalized long before
schoo: attendance. In the past two or three decades, the pendulum has swung from an
attemi, to get everyone to talk and write "correctly" to an acceptance of the fact
that correctness is, like style, relative. In some cases, the pendulum has swung so
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far that attempts to help students use language effectively in all sorts of situations,
has bogged down and been replaced by a laissezfaire attitude that accepts all usages
as equally valid and that considers any language "appropriate" if it is merely
intelligible. A middle position has been the doctrine of "levels" of usage, which
attempted to relate language use to various discourse contexts but which unfortunately
adopted a terminology (of "standard", "illiterate" or "uneducated") that seemed to
attach a social stigma to speakers and speech patterns that could be categorized as
anything but "standard". This unintentional and unforeseen result might have been pre
dicted if we had thought about our own feelings of insecurity when our language use
seemed somehow threatened or questioned. We should know that if language is the dis
tinctive human trait that helps to sot us off from other mammals, then certainly our
use of language is a central part of our identity and ego structure and must therefore
be treated with respect.

Once these attitudes toward usage are recognized as being somehow at odds with one
another, however, teachers who consider what their aims in language instruction are
(as related to the language usages students employ) must still arrive at some resolution
of the dilemma of rationale for teaching usage before considering methods of usage
instruction. The twin doctrines of "appropriateness" and "effectiveness" seem to offer
a middle ground that is more than a weak compromise between dichotomies. Language that
is both appropriate to a situation and particular reading or listening audiende and
effective in achieving its intent is "correct" in two senses: that it exists within an
understood, grammatically coherent language system (the "grammar" or structuring system
of language patterns of sound, word, and word groups); and that it communicates most
effectively while, at the same time, offending neither communicator or recipient within a
particular discourse context. All very well and good but how to teach appropriate and
effective usage? And what is appropriate and effective in various communications con
texts? There are no easy answers to difficult questions; and the answers to these two
questions pose usually thorny but not insurmountable possible answers.

There is, in a handbook of this sort, little space to examine all the possible
problems. For that reason, the most recent edition of Pooley's The Teaching of English
Usage (NCTE 1974) has been listed on the teacherts reference book order for departmental
use; it is undoubtedly the single best reference on matters of usage and should be
studied carefully by every member of the department as a general guide to the ways in
which teachers can help students use language more effective-V. (The book is not
simply a revision of minor points from his earlier work; it is an uptodate and helpful
reference in every respect.)

The ke?to method is to stop trying to "teach" usage in the sense of inducing or
promoting "rules" and endless practice exercises and to help students understand the

options of language usage in terms of pronunciations, forms and meanings of words,
and various syntactical choices open to them in trying to get across whatever it is
they wish to convey verbally. Teaching usage becomes, then an attempt to present
options, to provide varying contexts in which several of these options might be appropri
ate and effective, and to help students observe the options and the way that other
speakers and writers choose among them for different purposes. Seen in this light, the

principle of "correctness", says Pooley," becomes one of information and observation.
No longer may a teacher or student rest upon the assumption that a rule once learned is

a rule forever valid. Indeed, a healthy suspicion of all rules in language is a desir
able attitude, provided it is accompanied by a desire to ascertain the current facts
by study and observation of English in use."

The aim presented by Pe ley is the valid one for teaching usage, it seems to us;
but it presents problems of a very difficult nature in the setting of a scope and
sequence in usage concepts and items to be dealt with in classroom instruction and it
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presents also a difficult problem in methodology. The scope and seauence problem has
been dealt' with briefly in the language section of the introduction to the first part of

this bulletin. In a word, concepts about usage (such as its tie to situation, communi
cation purpose, and communicatorrecipient relationships and commonalities of interests
and backgrounds) can be, and are, placed in a sequence. Much of this placement is, like

many others, arbitrary to a degree. However, the TeachingUsage Concepts listed in the

scope and sequence guides, and those imbedded throughout the resource bulletins from

grades seven through twelve can be taught--like all concepts--inductively. The basic

difference between the kind of induction used for grammatical information and for usage
concepts is that the grammatical principle is usually a closed induction; that is, a
teaching technique rather than an "open" question or problem for which there may be
several "right" answers or hypotheses. The usage concept should be arrived at through

more open induction, where a practical problem in usage is posed for students to con

sider and to resolve first on their own, and then by checking the various usage refer
ences available in the classroom as teacher and student references (such as Bryant's

Current American Usage). Many of the examples the class studies can be brought in from
newspapers, road signs, television, or conversations with friends. Recall the announcer

who offered any one "between three bookd'as an incentive to subscribe to Public Television
and who pronounced "theater" as "theayterl or the number of people--teachers among
them--who now say ''1,feel badly" or "It smells badly" or "between you and I." Examples

of this sort can be suggested by the teacher or supplied by students; finding such ex
amples to discuss and check is an excellent home assignment, too. And for some there

will be "right" answers. The teacher will hope in many instances to develop gradually
and consistently the principle that usage depends upon situation, purpose, and speaker
listener or reader - writer relationship, and also upon the "style" of the times, the will
ingness of the public to add or accept usages that were formerly considered in poor
taste or "nonstandard". The public's willingness to do so can be checked by referring

to the most recent, liberal dictionaries and other usage references and by observing
the writing in good daily papers and current periodicals and the speech used by TV and
radio announcers speaking on national networks.

Teaching Particular items of Usage

Textbook materials are relatively of little value in teaching specifice usage
items because they tend to be behind the times in current attitudes toward usage and
because they necessarily present many usage items that are matters of concern only in

speech in the from of written exercises. This is one of the major weaknesses of the

computer or machine marked standard tests, in fact. Here a student is given a printed

sentence, usually broken into as many lines as there are boxes to check (4 most fre

quently). Part-, of the sentence may or may not contain examples of "nonstandard"
usages; these are the parts the student is to identify. He is usually not asked to
supply a preferable usage, though some tests are set up in such a way that the usage
"error" is identified and then the student selects, through multiple choice examples,
a preferable usage. These tests encourage an overconcern with "correctness" and
scarcely ever walk the thin line between "acceptable" and "debatable" standard usage
that presents the greatest problems to those students who speak "standard" regional
dialects at home quite naturally but who tend to be insecure about the niceties of

expression. The tests also fail to indicate the intent and total context in which
discourse is taking place that are the variables that must be taken into consideration

in deciding upon the most appropriate and effective usages

Pooley, in his The Teaching of English Usage, suggests a number of types of
exercises teachers can use in their attempts to present usage items and concepts to

entire classes, groups, and individuals. These should be considered by English
dypartments, and experiments by members of the departments in using the suggestions
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with students and classes of varying abilities and needs should be conducted informally.

But remember that usage is intensely personal, and that usages are highly
individualized. Rarely is there a usage item that a whole class should consider. The
selection of usage items, like the selection of spelling lists, should therefore be
based on careful diagnosis of students' speech in all sorts of situations, for most of
the usage problems involving word forms verbs and pronouns mainly occur in speech.
It is a routine matter to check usage in student writing; in fact, teachers have prob-
ably gone overboard in checking mechanics and usage--to the exclusion occasionally of
the ideas and organization of written composition. Like spelling, too, usage is an area
that lends itself to station learning, to the preparation of LAPs for certain groups
and individuals within the class.

Some General Principles of UsaRe Instruction

To conclude, here are some general principles for teaching usage that may be of
help:

-- Remember that your main concern is to present options among usages to relate these
to specific situations where one option may be preferable in one situation but not
in another.

-- Keep in mind that you are not trying to "change" or erase usages (impossible from a
practical viewpoint); you are trying tr add options among usages.

-- Use words like "standard written", "standard regional dialect", "informal", "formal",
or preferably "public" instead of "right" or "wrong", "correct" or "incorrect" when
dealing with usage matters.

-- Present oral usage items in oral situations, using audio aids when preparing LAPs
dealing with these items. Present written usage items in conjunction with written
work, preferably things the students themselves have written.

-- Do not spend long periods of time dealing with specific items, though general us-
age concepts may be of concern over longer time units. It is better to have short,
frequent exercises than long ones. Space them over longer intervals as students
show gains in mastery.

-- Try to find humorous, timely examples for consideration of usage concepts and
items. Avoid textbook drills where the very subject matter of the exercise "turns
students off".

-- The area of usage is one where we need closer contacts with the business world, with
parents, editors, college professors of a "liberal" bent (that is, those who have
kept up with the field and who do not cling doggedly to the traditional views of right
and wrong either through ignorance or lack of interest or snobbery).

-- Motivation for the consideration of Janguage options and choices among usage options
must come from outside the text and the teacher-set goals and from inside the student,
usually from real-life motivation such as the desire to be successful in a job, in a
social situation, or in more self-conscious ego-building. Therefore, usage
situations adopted as the basis of class, group, or individual activity should be
correlated as closely as possible with student post-school or out-of-school ex-
perience and, for purposes of career success, with teachers of subjects most closely
related to the student's job efficiency.
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HELPING STUDENTS APPLY APPROPRIATE MECHANICS OF WRITTEN ENGLISH TO
THEIR OWN WRITING

The key words in the title of this sub-section on language aims and methods
are "appropriate and "to their own writing." For mechanics--spelling, punctuation,
capitalization, and certain conventions associated with specific written forms- -
like usage, are subject to "relativity" and are therefore used "appropriately" for
various writing purposes and situations. Mechanics of English, however, applies to
written English and not to both speech and writing, aQ in the case of matters of
usage (pronunciation--obviously oral--word choice, and syntactical groupings). The

appropriateness of spelling, punctuation, and capitalization is relative to type and
purpose of writing--personal or public, audience-oriented or self-directed, formal or
informal. The single most succinct discussion of the relationship of mechanics to the
kinds of writing and purposes of writers occurs in the recently issued bulletin pre-
pared by the County Committee on Writing Accountability ("Improving Written Composition
Through Accountability for the Teaching of Writing," pp. 6-7). The comments that follow
are paraphrased or quoted directly from that publication:

The dichotomy in the two goals for personal-social writing is not so much
in the difference between motivation and activities classifiable as personal
or public writing as it is in the fact that the conventions of written English
that is, adherence to spelling, punctuation, capitalization, and to the conventions
of a particular form (such as a business letter or dramatic script)--need not be
equally stressed for all types of writing.

We suggest, then, that the more public and "transactional" the writing, the more
importance must be attached to specific conventions of particular forms (such as
business letters, certain types of reports, literary "closed" forms such as
ballads or letters to editors). And although we would hope that each student
would automatically observe the conventions of spelling and punctuation and usage
in all his writing, we would insist that the most personal sorts of writing do not
require that even those fundamental conventions be observed. Research studies have

shown that there is no correlation between the creative expression of children
(disadvantaged children particularly) and their ability to pass tests on mechanics
of writing or to observe these mechanics in these very personal, imaginative ex-
pressions.

We even go so far as to suggest that the types of writing goals be classified by
the degree of adherence to writing conventions. This would give us classifications

such as: (1) writing in which the conventions of written English is minimal;
(2) writing in which certain conventions of writing must be observed but others may
be minimized: (3) writing in "closed" or set forms where the entire set of
associated conventions and mechanics of written English should be observed. If

this sort of classification were used, then such things as the writing of free form
poems and the jotting down of notes for one's own use would appear in the first
category; writing poems in "closed" forms such as quatrains, or friendly letters,
or answers to essay questions calling for the ability to write short, discursive
expository paragraphs would appear in the second; and writing business letters or
completing certain forms or preparing term papers or writing some literary
materials for publication in a school magazine would appear in the third.

.:.
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Relation of Writing Task to
Adherence to Conventions and Mechanics of English

Minimal Adherence Degrees of Adherence
(to specific conventions)

Maximum Adherence

- Lists for one's own use
- Diaries, journals

-Notes for one's own use
- "Free" literary forms or
experimental, for self-
expression only
- Rough drafts, to be
revised later

-Letters to close friends
-School-related assign--
ments where emphasis is
placed on content, organ-
ization, or some ability
not directly related to
compliance with mechan-
ics or conventions

- Term papers

- Completion of set forms
- Compliance with conven-

tional "etiquette" (re-
grets or acceptances)

- Business forms
- "Closed" literary forms
intended for an audience

Spelling--A Perennial Problem

It is safe to say that no one has the answers to the "right" way to teach
spelling. If he had, he would become a millionaire overnight, for spelling is much
in the "public eye:' A lot of people have their own panaceas for that student who
can't spell--such things as spelling bees, Fernald or other methods, use of diction-
aries. Others shrug off the problem and simply take the position that the ability to
spell is inborn: "Some people just aren't good spellers." As a matter of fact, the abil-
ity to spell seems to have little correlation with intelligence (whatever that is), so
that those teachers or businessmen who have problems (and there are many teachers and
businessmen who do have problems) may console themselves with the thought that at leaSt
they are not stupid. They can go on getting their secretaries or friends to assist
them; but they cannot ignore the problem of correct spelling and simply spell as they
choose, because in their vocations correct spelling is a prerequisite for success. In

other types of vocations also, where writing is not a primarily needed skill, mis-
spelling carries social penalties perhaps incommensurate with its "communications"
importance in certain situations. A misspelled word in a letter of application turns
off employers as readily as a choice of substandard word form ("I ain't") turns off
those people one is trying to impress. Spelling has, then, a social value and penalty
as well as a more practical value of helping to communicate one's message to a reader
more effectively. And spelling is more nearly subject to "standards" of correctness simply
because it has become standardized ever since the widespread use of printing instead
of script as a means of conveying written messages. Spelling is one aspect of writing
that can be labeled as right or wrong more than any other single writing skill. The
most convenient authority is the dictionary, a reference available in every classroom;
though some classrooms have more recent revisions of dictionaries that may offer
additional acceptable variant spellings.

The problem in teaching spelling in secondary school is not, then, the decision
as to the acceptance of incorrectly spelled words as "correct," but rather the
problem of helping students both to understand the occasions on which they must be
sure that their spelling is acceptable and also to develop the ability to spell
words they use in writing correctly. Some general principles of teaching spelling
follow.
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The student should ideally learn only those words of importance in his writing.

These may be words selected in advance because a teacher knows that a particular' topic

being studied will be commented upon in writing (ad hoc spelling of proper names, for

instance) or because the words are in common use and should be in the spelling reper-

toire of most students.

Differentiation of Lists

There should be a short class list of words selected from common errors in the

students' writing, from words to be used in class writing assignments (see above),

and from standard lists of most commonly misspelled words--a few words judiciously

selected.
In addition to class lists, there may be groups working on particular problems in-

volving principles such as doubling consonants, indicating long and short vowels, and

variant ways to indicate graphically similar sound combinations (grapheme-phoneme

correspondences).
There should also be individual lists kept by each student, of words he misspells

on writing assignments. These should be checked periodically with another student who

should dictate the words to his partner in individualized self-assessments.

Fernald Method of Individual Word Study

-- Look at the word.
-- Say it to yourself.
- - Copy the word.

-- Think the word; try to see it in your mind; try to hear it; try to feel the motions

required to write it.

-- Write the word from memory; check it with the original.

- - Do not write the word a number of times merely for the sake of repetition; thinking

about the word while writing it is what impresses the correct spelling on the mind.

- - Provide opportunities to write the word in context.

-- Check every piece of written work for spelling. Do not rely on the appearance of a

word, its "looking right." Rather than looking up each unknown word in the forma-

tion of the rough draft of a paragraph, some pupils may prefer simply to underline

the word and then look up the spelling of all doubtful words after the paragraph is

written.

Miscellaneous Suggestions

- - Keep spelling exercises and time allotments brief, as varied as possible, and in

contexts as interesting as you can make them.

Present a paragraph where blanks are inserted for words in spelling lists. Place

synonyms for the words in parentheses and have students substitute word on list- -

testing both comprehension and spelling accuracy.

-- Always have spelling lists written; spelling bees and oral spelling are not related

to writing.

-- Use dictation exercises of a simpl-, construction to test both grasp of spelling and

student's ability to use speech intonation clues in terminal and internal junctures

as clues to punctuation.

G 0
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- - Have students keep a list of misspellings they find on street signs or in news-
papers. "It's" and "its" seem to be confused regularly in advertisements and
news articles, in school publications, and elsewhere.

-- Dictate words that are unfamiliar to students just to give them a chance to practice
"phonetic" spellings which they can then check in dictionaries. These should not
necessarily be related to vocabulary lists, though they may be. The words most
suitable to this type of exercise are those that follow linguistically accepted
"phoneme-grapheme" patterns (quite frequently the polysyllabic Latin-root words)
that students can often spell without identifying meanings. The other useful words
are those that contain common Greek or Germanic roots that have been retained in
English spelling but which follow the spelling of the language of origin. In the
latter case, students may be asked to supply English words within their own recogni-
tion or "use" vocabularies that contain the troublesome sound-letter combinations.
(Such combinations as "ph" for /f /, for instance.)

- - Provide proofreading opportunities, where students work in pairs on their own
written work, or where groups proofread short passages provided by the teacher.
These exercises may concentrate on spelling only; or on spelling, punctuation,
and sentence sense.

- - In order to help students be prepared for the format used to test spelling on

standardized tests, occasionally provide a proofreading drill where four choices
of a word spelling are given, and students are requested to select either the one
correct or one incorrect spelling, or indicate no error.

-- Single copies of commercially produced "spellers" are good sources for suggestions
of ways to vary formats for drills.

Punctuation and Capitalization

The concept of "appropriateness" applies more fittingly to adherence to conventions
of punctuation and capitalization than it does to spelling; for whereas spelling has be-
come standardized, with correct spellings and variants available in dictionaries,
punctuation and capitalization are more subject to "styles" and more relative to par-
ticular forms of writing than is spelling. Furthermore, very little has been written
about punctuation; there are, in fact, only two or three reliable scholarly treatments
of the subject that may serve as references, and these are unfortunately out of date in
many respects. In the past, the teaching of punctuation has been related to the study
of grammar: a terminal is used at the end of a grammatically acceptable "sentence,"
commas follow introductory clauses and set off non-restrictive elements, and so on.
Punctuation has been taught by "rule," since the principles guiding the use of punc-
tuation marks are established as grammatical principles are in relation to a
theoretical, systematic model of language systems. But the "rules" for grammar-related
punctuation are tied to traditional syntax, now giving way to transformational concepts,
and hardly worth priority teaching as a "systematic" grammar to all students, if the
sole aim is to help with punctuation of such groupings as non-restrictive elements
and introductory clauses. Another difficulty in teaching punctuation and capitali-
zation has been skimpy background of teachers, who often rely on "feel" for placement
of commas and who are trained in grammar and rhetoric sufficiently to attain a reason-
able degree of adherence to punctuation conventions in their own writing. This lack of
background is related to the lack of attention to mechanics in college (except for
"remedial" purposes) and to the aforementioned dearth of reliable authorities on just
what the acceptable, conventions are.
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Simplification of Principles for Using Punctuation and Capitalization
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If a teacher accepts as the major aim of teaching punctuation and capitalization
the provision of some ccmmonsense principles and enough practice in these to help
the student-writer acquire some general rules-of-thumb for using punctuation marks
in differing writing situations, then there has to be some simplification of the
unwieldy "rules" for use of various punctuation marks that clutter the language and
composition texts and handbooks. Probably one of the best attempts to simplify the
principles for using punctuation was made by Harold Whitehall; his system is describ-
ed in a book, Structural Essentials of English (Chapter 10, "The System of Punctua-
tion," Harcourt, Brace, 1777-7E; book was formerly on the depa,:4-mental order and
should still be available to teachers. Whitehall contends that the principal purpose

of punctuation is "to symbolize by means of visual signs the patterns' heard in speech,"
but he goes on to say that there is not, nor can there be, a one-to-one correspondence
between such items as length of pause or juncture and insertion of commas, semi-colons,
periods. He also points out that "modern English punctuation has become an intricate
system of conventions, some logical, some indicating separations or connections of con-
text, all of crucial practical importance." He then proceeds to identify four uses of

punctuation in relation to the speech system (underlying "grammar"),Af English: to
link sentences and parts of words, to separate sentences and parts ofsentences, to

enclose parts of sentences, and to indicate omissions. In linking punctuation, the

semicolon, colon, dash and hyphen may be used in specific contexts; separating punctua-
tion includes terminals (period, question marks, exclamatior point) -,nd what Whit hall

calls the "separating" comma. For enclosing or sctting off, all !-1

commas, paired dashes, paired parentheses, paired bracket:. and paired quotes'

and for omissions, he names the apostrophe, and triple dots used for omissions (elilp.;e.).

Teachers who are acquainted with the Whitehall materials should try to incorporate
his simplification of punctuation categories into their practice exercises and formulas

for using punctuation and capitalization. An alternate scheme, however, has been built

into the language portion of Scope and Sequence for Grades 7-12. This scheme divides

punctuation into two general categories:

1. Punctuation related to speech patterns: (a) terminals--periods, question marks,
exclamation points; (b) commas used for words in series, direct address, the
setting off of introductory, interruptive, or nonrestrictive elements that
would be indicated in slow, distinct speech by pauses, the setting off of phrases
in apposition which would be marked by pauses in speech, and the separation of
parts of a compound sentence which cannot be read without regression (silently)

of pausing (in speech). Occasions when paired dashes and parentheses may or should

be used in place of commas are also included here (but should be dealt with only
in classes of above-average facility in using mechanics properly).

2. Punctuation which is principally a matter of convention: (that is, related to
customary usages connected with forms such as letters, or used for ease of

reading.) Practically all capitalization falls into this category, as does the

use of commas to set off direct quotations unmarked by a pause between the

quotation and the rest of the sentence. Many use. of the colon are conven-

tional, as are all uses of the apostrophe (which is never marked in speaking,
regardless of its use in writing).

Suggestions for Teaching Punctuation and Capitalization

-- Keep the number of punctuation and capitalization "rules" or principles to a

minimum, stressing those that are of immediate need in students' writing assign-

ments or in their writing outside school.
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- - For all students, but especially for students whose writing is poor or for whom
writing is very difficult, rely heavily on the relation of terminals and commas
to speech junctures. Use dictation exercises (taped or dictated slowly by the
teacher); encourage students to read their work aloud to each other or to them-
selves in order to strengthen their conscious control over the speech-writing
relationships. Remember that these relationships are only relatively reliable;
variations are often possible.

- - For students of above-average ability, introduce options in punctuation (such as
the dash for setting off word groups and the colon before lists) as they seem
appropriate for substitutions of punctuation in student writing.

-- Encourage all students to notice punctuation on signs, in newspaper headlines,
on TV advertisements, in school. They will find a number of uses of the
apostrophe (it's being notoriously misused) that are incorrect and can bring
these examples to class for discussion and checking against classroom references
(though these are not always reliable). Teachers should have an up-to-date
Secretary's Handbook on their desks, as well as a revised college handbook.
Matters that are controversial might be checked with library resources. If a
newspaper in your school, community, or city hafty "Style Book" available, com-
pare the principles governing the copyreader's use of mechanics with those in a
Secretary's Handbook, a language and composition text for students, a college
handbook.

associated with purely conventional matters, such
letter forms, the use of capitals at the beginning

of .,o,:try, and others of a similar nature--should be taught as
isolated instances, in connection with the writing of the form requiring the
application of these conventions.

-- Generalizations about punctuation that relate to speech and to convention solely
should be made gradually, as the students have more opportunities to observe and
test variants in writing.

-- In order to help students feel less frustrated by the formats used to "test"
punctuation and capitalization on standard tests, prepare an occasional exercise
related to a punctuation or capitalization usage stressed in class in the format
of a standardized "proofreading" exercise. (These make good opening drills.)

A WORD ABOUT GRAMMAR

Probably there is no single area of study in English that has received greater
consideration in curriculum development, inservice programs for teachers, and attempts
to nail down just what to teach and how to teach it than the area of grammar. And
probably t ,time spent on it over the past ten years is out of proportion to its
place in t 11.total English program. This last statement does not imply that grammar
is not impOrtant and should therefore be ignored; it simply indicates that we must
assign priorities among the multitude of skills and abilities and subject matter that
can be included under the subje9,t called "English" and that grammar has a low priority
in terms of classroom and out-of-class time allotted to its mastery in comparison with
the acquisition of reading abilities, composing abilities, and the application of
general language concepts.

Most secondary school teachers of English have had, or should have had, ample
opportunity for inservice training in the subject matter of the three major "gram-
mars" that are currently used as descriptions of the underlying communication system

67
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of English (traditional, structural, generative-trans:ormational). There are, in

addition, a number of background references in departnents of English that teachers

can read to keep their knowledge of these systems up to date. However, the problems

of grammar are compounded in secondary school by one uneven backgrounds in grammar which

students bring from elementary schools, by +lie need to differentiate the.type and

amount of grammatical information according to abilities and future goals of students,

and by the inadequacy of the published text material to provide such differentiated

materials.

With these problems in mind, then, we can still make the following recommenda-

tions regarding the teaching of grammar (adapted from a former guide, "The Study of

the English Language, Grades One-Twelve").

General Recommendations

-- At the present time, it seems impractical to attempt to teach any one of the

grammatical systems to the exclusion of the others.

The problem for curriculum developers seems to resolve into a choice between an

ecl tic approach which combines elements of all systems or an attempt to teach

elemen of each in a way that maintains the discreteness of the system. In

general, Yrammatical concepts should be synthesized at the elementary level and for

slow-learn .g pupils of all levels: and the systematic presentation of discrete

grammars shq, d be reserved for senior high school students and for junior high

school stu,'ent, of superior ability.

-- The approach to m hology should be synthetic,'Oombining elements from all

three grammars.

-- Classification syst-ms will be structuralform classes and function (structure)
words--with traditional terminology retained insofar as possible.

-- Definitions will be synthesized, combining classifying elements for all three

grammars.

-- Because traditional grammar makes no statement about phonology and becaurc Mans-

formational phonology is still.in a stage of development, any phonological
material included in the program will be structural.

-- Applications of phonological material will be made in these areas: oral inter-

pretation, literary analysis, improvement of rhetorical effectiveness of student

writing, punctuation, and spelling.

-- The amount and explicitness of phonological data necesftry to make the applica-

tions can be determined only through classroom experimentation. It seems probably

that at the secondary level at least, the suprasegmentals would be taught, as
well as the differences between phonemes and graphemes. At the elementary level,

the nature of the phonological material taught will depend upon the decisions
made in regard to the teaching of reading and spelling.

-- Regardless of the type of grammar to be taught, no more than 1') per cent of the

total time allotment for English should be devoted to direct instruction in

grammar.

-- All new concepts and :Allis should be introduced inductively. (:.-;e(: the ruction

on inductive methods in the preceding section of thifl 7ethc-i: handbook.

2rjti
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-- Teachers should experiment with procedures that relate the teaching of grammar to
the other phases of language study and to the program in literature and composition.
Relationships to literature are mainly in the analysis of structure of literary
works diction and syntax as they reflect style. In general, relationshipsto
composition should be made during the revision of the rough draft rather than in the
stage of preparing to write.

Objectives for Teaching Grammar

The unit that appears in the present Grade Ten Resource Bulletin states the aims
for teaching grammar in,a way that applies to the general aims for teaching gramma.- at
all levels of the secondary school

-- To evaluate students' ability to recognize and manipulate

the natural word order of an English sentence
the form-class words, structure words and their uses
form-class words associated with usage problems
grammatical structures related to sentence expansion and begin the formation of
more complex ideas and syntactical patterns

-- To move from a study of English structure (gramma-, tar
it relates to rhetoric, enablihg students

to resogniza and manipulate more complex sentence
with sentence expansion and sentence variety
to recognize ways to improve sentence structure ty additions, compression
or modification
to see how grammatical knowledge can help them make conscious choices among
options, thereby, it-proving the faulty structures in their own compositions
to recognize ways to revise compositions for purpose and unity, greater en-.
PlAgsis and force, and greater clarity andcoherence.

Diagnostic Procedures

SuccessfulArammar teaching depends upon the teacher's concern for the studt
individual progress in grammar and also the teacher's ability to diagnose cadent
weaknesses and special aptitudes. There are several options:

1. Conference

The ideal approach is a private conference in the first two weeks of school.
Initiate at this time a separate card file for each student, on which a running
record could be kept of the student's language successes or failures. 1.-.7-uch item:

as "inappropriate" usage in speaking and writing, problem= in _or:position in
relation to grammatical principles, student's cultural background or language
experiences that may relate indirectly to present language successes and failures
should be noted. A card similar to the one below could be devised. 71-JP: aim of
the conference, ofcourse, is "student-set goals.' Ztudents will more likely work
toward a goal that they feel they had a part in setting. They must to a:lowed -_--x-,-
ziderable freedom to determine what they do and the speez in which they do it. A
student must first be made "aware" of language differences in order for him to
want to develop hia ability to use his language effectively in a manner -on7i7t_e_tt
with his own personal goals in life.
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) Re made this suggestion because he wished to call attention to the

terrible poverty in Ireland.

Revision

(Select for group revision a pupil's theme that illustrates the type of

weakness the class is to work on. Number the sentences. Give the directions

for revision of g.'ested sentences. A sat:Tie excerpt follows:)

(1) It was at this point in the procession that my disgust and anger

overcame me. (2.2 The people and their lack of common courtesy disturbed

me most. :"3. I would venture to say that only half the men had respect

enough for their dead president to remove their hats when the casket-

bearing caisson passed. Most of those same disrespectful people had

their transistor radios blaring a "play-by-play" description of this

calvalcade that was passing before then only about thirty feet before

their eyes.

2irections:

a. Rewrite 3.2 so that the "lack of coon courtesy" occurs last.

What construction did you use as the subject? Why?

b. Correct faulty coordination in S.2.

s. Rewrite 3.3 so that you reduce the length of the sentence.

a simple sentence. End the sentence with the phrase, "Cask

bearing caisson."
d. Condense S.L.

Revision and Evaluation (Individualized)

----.estions: Rewrite every bracketed sentence at least two ways.

Indicate whist revision seems better in the context of your paragraph. In

addition, suggest synonyms for underlined words or ways of avoiding 'heir use

altogether.

Finally, one of the boys stepped forward. (He was relatively tail, about

an inch taller than Lonard, with dark brown hair, which hadn't been combed

recently.. While he pushed his way through the older boys, Leonard gathered

the conclusion that he was evidently the leader of the band of boys. In a

= alter of seconds, he was standing and staring directly into Leonarl's face.

this time, Leonard had become so confused that he could hardly speak.

'The boy suggested that he become one of the gang by throwing a rock through the

win_w of a neighborhood store. The boys didn't like the proprietor.)

Leonard felt that the gang was trying to test him because he was a. newcomer

and he wanted to get their acceptance but also didn't want to lose his parent's

approval.:

:;ote to the teasher: In order to use this type of individualized revision

17 a f-.111-,..w--ip to work, deile before grading the papers on the

s:.-ntax that to' be considered. :elect a theme

=-- r-vi::7n. :==e Rzer,:ise Then return ear.. par,r,

255
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with sentences similar to the used for class revision, bracketed for
revision. Underlined words can be chosen to point up the function of
certain parts of speech (the verb "to be," for example) or simply to
individualize instruction in exact vocabulary.

Relating Grammatical Information to Interpretation Activities

In general, the techniques for applying grammatical information to interpretation
would be similar to those for composition, except that instead of using examples
or altering examples from student's own writing or from exercises that are in
language texts or supplied by the teacher, the student would identify certain
structures in literary materials, would in some cases try changing the word
order or rewriting them in ways suggested by the teacher, would compare different
versions of "saying the same thing" In poems where certain form classes such
as verbs or nouns seem to carry the weight of the structure, students should be
asked to identify these particular form clas words and relate them to the structure,
tone, mood, or any other relevant element of the literature being considered.

Oral reading of both expository and literary materials also provides a way to
strengthen the feel for word groupings unmarked by punctuation such as commas.



SPECIALIZED PROCEDURES

BUZZ GROUPS

Buzz groups are informal groups organized to discuss specific problems. When

used at the right time and asked the right questions, buzz groups can often make a

dull class interesting or a hostile class responsive.

Purposes for Buzz Groups:

--To prepare a class for a general discussion.
--To bring together and organize ideas at the conclusion of a discussion or study

period.
- -To get a quick reaction to a controversial issue.
--To give each student an opportunity to express his opinions.

- -To work out problems or exercises together.

Procedure:

Teacher Student

Before class:
1. Decides on the purpose of buzz groups and

when they will be implemented.
2. Determines the organization of the groups:

'Designates number of students in group- -

any number from 3 to 6 can "buzz"

effectively.
'Delegates responsibility. Each group needs

a chairman to lead discussion and a recorder

to record ideas for presentation to the en

tire class.
'Selects members of a group. Groups can be

determined by seating patterns, talent,
number cards, or alphabetical order.
Limits time to keep students focused on the
problem under discussion. Five to twenty

minutes should be the limitations. It is

better to allow too little time than too

much. Time can be extended if task is not
completed, or terminated early if majority

of groups have finished.

In classroom:
1. Gives eoups purpose.
2. Assigns students to groups.
3. Provides materials if necessary.
)4. Gives minimal time limits.
5. Vists each group briefly to give assistance as

needed.

1. Participates in group
discussion.

2. Reports group ideas to

class.
3. Summarizes class ideas.
!. Evaluates class reports.
5. Evaluates members of

buzz group.

Teacher: Continued from
column 1

4

6. Listens to group reports.

7. Has class summarize
group reports.

8. Evaluates reports with
clase (cooperatively).
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THE EXPERIENCE STORY

What the class can experience, they can describe; what they can describe, they
can write; and what they can write, they can read. The experience story is a teach-
ing technique which provides for the A_-,velopment and expression of reading and
writing skills on a personal and meaningful level. It can be used with students
of all ability levels and grade levels but is of special value to slow learners
because it provides an opportunity for success in an activity often frustrated by
failure.

Purposes:

--To develop students' skills in reading such as word attack skills.
- -To increase students' skills in composing topic sentences, complete and varied

sentences, capitalization and punctuation.
- -To increase students' vocabulary.

Procedure:

Teacher Student

1. Selects the experience for the group, 1.
such as a field trip, a film, 2.

reading a story, assembly. 3.
2. After the experience, holds a class

discussion during which the class
does the following:
-Reviews the experience.

Uses the vocabulary to be used in
writing the story.
'Lists important points.
Sets up standards for the con-
struction of the story.

Writes the story on the board or
overhead as students contribute
sentences.

L. Organizes the story using list of
important points made earlier or
following the chronological sequence

=3. Has the story read, evaluated, and

improved by the entire class.

L.

Recalls the experience.
Participates in class discussion.
Contributes sentences in composing
the story.

Reads and helps to improve the
story.

Variations:

- -The ".xperience story" technique may be used to write original stories, summaries
of answer problems, friendly or bu.:iness letters, and directions for locating and
constructing.

--As the basi..; of a language le7son thP experiences story may be analys0d for
grammatical structure.

--The f-,xperience story may be dittoed or mimeograTJ a.d used again later as the
basi- for a reading lesson.

- -Experience :;torips may b0 exchanged with another L.. to create a gre'ate'r
audience and to pro7ide grc.ator variety of reading material.

N.
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GAMES IN THE CLASSROOM

Games in the classroom provide enjoyable and challenging alternative approaches

to learning. Either commercial or teacher-produced games, when used at the appro-

priate times, increase pupils' options for learning concepts and skills. The game

activity puts familiar material into a different fornat which leads to a variation

of the teaching technique.

Purposes:

--To provide opportunities for review, reinforcement or remedial work.

__To motivate the study of new materials.
--To show how to apply a concept.
--To help students understand difficult concepts.

Procedure:

Teacher

1. In teacher or student-devised games and
in commercial games, gives large group in-

struction on the purposes and procedures
involved in the use of the game in the

classroom.
2. Devises a system of evaluation to insure

that students achieve the purposes for

the game.
3. Selects teams either by arbitrarily naming

the 'members or by using a system of pick-
ing names out of a box. These alterna-

tives will prevent embarrassment to pupils
who are not popular with the rest of the

class.

Student

1. Accepts responsibility for learn-
ing and following all rules.

2. When working in a team, remembers
to play as team player and not
as an individual.

3. Asks the teacher or other desig-
nated person for a resolution of

problems.
L. Is responsible for the care and

maintenance of all games. No-
tifies the teacher when any por-
tion of the game is damaged or

missing.

Variations:

--A game center can be set up in the classroom where students can go when they

have completed their work satisfactorily.
--When doing learning stations, the final station can be a game station.

--The use of games during double periods or during the last period of the day,

expecially with low ability sections, helps to break the monotony.

--Games are effective for review before a major test.

--Many TV games, such as "Hollywood Squares," "To Tell the Truth," and "Password"

are easily adapted to classroom use.
--Students enjoy devising games as an independent project.
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IMPROVISATION

Improvisation is spontaneously performed action, dialogue and/or characteri-
zation invented by a student group, an individual, or the whole class working
together. As a teacher becomes more familiar with improvisational techniques,
he will use them in an increasingly spontaneous manner.

Purposes:

To demonstrate understanding of characterizations after reading a literature
selection.
To provide an ending for an open-ended story.
To provide motivation for the reading of literature.

- -To demonstrate different dialects and/or levels of usage.
--To provide first-hand experiences as the basis for a written composition.
--To identify factors influencing a particular character's moral choice.
--To discover alternate solutions to a problem.

Procedure For First Purpose

Teacher Student

1. Divides class into small groups.
2. Distributes a duplicated narra-

tive description (without dia-
logue) of a character in a situa-
tion.

3. Explains the purpose of the monologue
which each student will create (e.g.,
to use a specific dialect, to show
the motivation of the character, or
to show the feelings of the character).

14. Moves through the classroom to help
students understand the narrative
selection.

5. After each student improvises for his
own group, asks questions that relate
the "improv" to the main activity of the
lesson.

1. Reads selection.
2. Based on his own experience and

knowledge, creates a monologue
that he thinks the character would
speak in the situation given.

3. Mentally organizes and presents
oral monologue for his own group.

4. Participates in the class discuss-
tion that relates the improvisation
to the main activity of the lesson.

Adaptations for the other purposes above depend on the creativity of the teacher and
the students.

Variations:

--Portions of literature may be selected, from which the students derive the specific
characters, situation, setting, dialogue. Students in pairs or groups then create a
new ending for the story, show the motivation for the characters, or demonstrate
the characters' use of differert dialects and/or levels of usage. This type of im-
provisation is more involved because the students must interact. The teacher must
have the instructional objective, and therefore, the scene objective clearly in
mind. The student must also understand the scene objective and be free to estab-
lish and develop the characters' objectives.

--The most sophisticated form of improvisation which makes the greatest demands
on the resources of the students is one in which the teacher gives each student
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an individual objective for the character with a minimal suggestion of character

and setting. The characters do not know each other's objectives.

.5Xample: 3 characters: Father, Mother, Son.

Father's objective: To get the son to agree to come into the
family's garage business

Son's objective: To get the father to pay his tuition to art

school

Mother's objective: To act as arbitrator and keep peace in the
family

Students must interact in this type of improvisation. Although they should be given

time to think about their actions beforehand, this improvisational technique demands

that students act and react with one another, providing dialogue and action to
achieve their individual goals, or objectives. This type of improvisation can be

used for composing or interpreting.

When a character has achieved his objective, the teacher and class together summarize
the character objectives in relation to the scene objectives. Whether the student

has chosen the same character objectives as the teacher is irrelevant. By accepting

the outcome of an improvisation, the teacher fosters the trust essential for this

technique to work.
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LEARNING STATIONS

Learning stations are the areas within the classroom used to supplement
and expand the learning environment. They contain specific types of learning
materials and resources aimed at a particular group of pupils and related to a
given unit of study. The use of learning stations permits greater independence
of pupils and provides pupils with more choices in the use of introductory, re-
inforcement, review, remedial, diagnostic, enrichment, and evaluative materials.

Purposes:

--To individualize instruction in the classroom.
--To provide for differences in achievement, competence and interest.
--To motivate pupils.
To focus on specific learning skills.
--To develop sequential skills.
--To develop facts, concepts and skills.
--To use as an evaluative tool for both student and teacher.

Teacher's Preparation:

--Preparation for learning stations must take place far in advance of expected use.
This preparation will include choosing theme, listing purposes, devising activities,
making packets, gathering materials (both print and no-print), and selecting
necessary equipment.

--Learning packets must be prepared; they should contain simple, clear directions for
use of the items at the station and duplicated materials to be completed by the
students. The packets are placed at each station and are arranged from the simple
to complex.

--The packets should be related to a particular unit of study and geared to the
ability level of the students.

--All the other necessary books, magazines, records, filmstrips, and other media
and media equipment that the pupils will need must be at the stations.

--The format for using the station will depend upon purpose. A.progressive proce-
dure (students moving from station to station in a defined order) is the most
frequently used.

--The station should allow for individual pacing and the progression to ghcreasing
levels of difficulty. Also, a system of self-evaluation should be incorporated.

--To allow for use of the room by other groups, the teacher should make the stations
simple, compact, and easily rearranged.

--Depending on the physical facilities available and purpose for the learning
stations, desks should be arranged to acco=odate various groupings. One arrange-
ment is a cluster of four or five desks at various locations around the class-
room. A desk or table for the teacher is placed in the middle of the clusters.
The student comes to the teacher's area for assistance and discussions.

2 Lb
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Teacher Student

1. Before introducing a class to learn-
_

ing stations, teaches the class the
purposes for the stations, the pro-
cedures they must follow, and how to

use equipment.
2. If necessary, introduces the concept

of learning stations gradually so
the students will have time to adjust
to the independence and responsibility
required in working at stations.

3. Periodically observes groups at work
and offers assistance when needed.

1. Works quietly or with a vocal
level which will not disturb
others when group activities
are involved.

2. Asks for help when needed.
3. Becomes familiar with operation

and care of equipment.
L. Follows all directions and com-

pletes the required assignments.
5. Is responsible for reporting

either in written or oral form.

Variations:

Learning stations can be used for tutorial purposes.
One or two stations can be used by small groups while the rest of the class works

individually or as a large group.
--Stations can be used by those students who finish assignments ahead of the rest of

the class.
A single station can be designated for small group discussion.
Learning stations can be used as centers of interest where students may go for a

learning experience without being required to give a formal accounting.
Color coding of materials in the packet can indicate to students which activities

are required.
A Learning Activities Package (LAP), a teacher-prepared program of study in pack-

age form through which the student proceeds at his own pace can be effectively

utilized in a learning station situation.
It is basically an individual approach to learning, although provisions for

student interaction must be planned.
*It tells the students exactly and in understandable terms what they will learn,

what they will do, and where all resources are located.
*It allows for student self-evaluation at frequent intervals.
It should have labels that indicate required and optional activities.
It usually provides for a diagnostic test and a post-test on the objectives.

It can focus on a theme, a skill, a game, a subject, or any combination of

these.
'It includes goals for affective behavior and measurements of affective be-

havior, although some of these measures -ay be subjective teacher evaluation.

27G
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PANEL DISCUSSIONS

Panel discussions are free exchanges of ideas that can be structured around
a problem of composing, interpreting, or language. A group of three to eight
students seeks solutions to a class concern. Because panel discussions are not
directed toward predetermined ends. this type of activity con+ains many elements
of the democratic decision-making process.

Purposes: '71

--To explore problems by investigating the facts; e.g.:
To gain more detailed historical information that will improve understanding
of the background and setting of a literary selection.
To explore the "real-life" characteristics of a prominent person to gain an
insight into the creation of the public image that has been projected.
To discover how an author used factual information to create fictional
literary works.

To formulate alternate ways to solve a problem; e.g.:
To examine a variety of alternates in solving a problem identified in a
literary selection.
To prepare for reading a literary selection by considering possible solutions
to problems confronted by characters in the selection.
To help clarify student viewpoints in preparation for a writing activity.

--To increase understanding by explaining differing viewpoints: e.g.:
*To present various viewpoints related to a value issue suggested in a
literary selection.
- To examine differing interpretations of the author's purpose or motives of
characters.
To compare or contrast an alrr.n.cr'z viewpoint with the viewpoints of other
authors.

Procedures for Formal Panel Discussions:

Teacher Student

1. Assists in formulating a clear state-
ment of the problem.

?. Organizes the panel by selecting a
leader and assigning tasks to
individual members.

3. Familiarizes students with procedures
for conducting the discussion (intro-
duction of speakers, summary of view-
points, exchange of comments, addi-
tions, rebuttals, audience participa-
tion).

14. Prepares members of the class to be
effective audience participants.
Guides class discussion in arriving
at summary statements about the
problem.

6. Evaluates the performance of panel
members in cooperation with the clas:.

1. Helps formulate clear statement of
the problem.

2. Contributes to pool of information
to determine which aspects of the
problem must be considered.

3. Helps formulate guide questions to be
discussed.

L. Assumes responsibility for reading
and research in area(s) of interest.
Reads extensively and takes notes.

6. Organizes notes with others on panel
and individually to plan for an
effective diszu:sion.

7. Responds to class comments and ques-
tions at close of presentation.
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During the preparation for panel discussions, panel membere may need to complete muc;1

of their work outside of the classroom (library, conference room). The teacher,

meanwhile, continues the unit of study from which the content and the purposes of the

panel discussions were taken.

Procedures for informal Panel Discussions.

On informal panel discyssion students and teachers are confronted with a less

formal preparation of information and presentation. Students are asked to call more

upon a current background of information about the problem under discuszion (precon

ceived ideas, reading, viewing, and contacts with others).

Teacher Student:

1. Identifies the problem to be
discussed.'

2. Selects members of the panel on
the basis of student interest and
their value to the panel, and
appoints a panel leader.

3. Allows a brief preparation period.
L. Guides summarization of ideas and

their relationship to current study.

1. Organizes basic information and con
cepts about the problem to be

discussed.
2. Helps plan presentation during a

brief preparation period.
3. "ontributes ideas pertinent to the

solution of the problem.
L. Responds to questions and ideas

posed by members of the audience.
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